UNICEF Accra, Ghana

2002 REVIEW OF THE AFRICAN GIRLS’ EDUCATION INITIATIVE

ACCRA

FEBRUARY 2003

TABLE OF CONTENTS

Page

1.0
Background








1

2.0
Objectives








3

3.0  
Data Needs Associated with the 2003 Evaluation



3

3.1a 
Number of Girls Served






4

3.1b
Which Girls Served







4

3.2
How Girls and their Families Learn About Programme


5

3.3a
Major Accomplishments of the Programme




5

3.3b
Major Accomplishments of UNICEF Specific Project (CHILDSCOPE)
7

3.4
Major Reasons for the Accomplishments




9

3.5
Main Challenges in Implementing, Operating and Sustaining Programme    10

3.6
Budget: Source, Management and How Funded



11

3.7       Expenditures/Actual Costs






13

3.8
Extent and Nature of Inter- Agency Co-orperation



15

3.9
Staff Needed to Operate Activities and Qualification


15

3.10
Difficulties Recruiting, Training, Retaining and Staff Turnover

16

3.11
Incentives for Girls’ Participation





17

3.12 Formal and Informal Patterns of Communication that Operate to help 

            or Hinder Activities







18

3.13 Mechanisms Used to Facilitate Communication



18

3.14 How is Programme Monitored and Quality Assured



18

3.15 Who Participates in Review Activities




20

3.16 Maximum Size, Enrolment of Programme and selection Procedure

20

3.17 Sustainability of Activities Beyond External Funding


21

3.18 Adequacy of Support from Government, Regional Office and Others
21

4.0 Assessment of the Ghana Project Performance Based on Given Indicators   21

LIST OF TABLES

Table 1  Percentage Growth in Girls’ Enrolment at National in CHILDSCOPE Districts

Table 2  Percentage Growth in Retention from P1 to P4 by Gender in Four               CHILDSCOPE Districts

Table 3  Percentage Growth in Transition Rates from P6 to JSS1 by Gender in 


CHILDSCOPE Districts (before CHILDSCOPE and after CHILDSCOPE)

Table 4  Major Sources of Funding within the Education Sector

Table 5  Budgetary Allocations and Expenditure 1996-2000 in (000

Table 6  Breakdown of Expenditure by Personal Emoluments and Non-Salary Items

Table 7  Public School Teachers in Ghana – 2001/2002 Academic Year

LIST OF APPENDICES

Appendix 1  Trends in Enrolment: Public Primary and Junior Secondary Schools

Appendix 2  Transition Rates,  P6-JSS1

Appendix 3  Dropout Rates

Appendix 4  Transition Rates – JSS3-SSS1

Appendix 5  Kinds of Publications on AGEI Initiatives

Appendix 6  Growth in Achievement in PMT Results  

Appendix 7 Additional Gender Aggregated Data

List of Acronyms

AGEI

African Girls’ Education Initiative

BECE

Basic Education Certificate Examination

CBO

Community Based Organisation

CHILDSCOPE 
Child, School Community Process in Education

CIDA

Canadian International Development Agency

CPM

Consultative Panel Meeting

CRDD

Curriculum, Research and Development Division

CRS

Catholic Relief Service

CRT

Criterion Reference Test

DEOC

District Education Oversight Committee

DEPT

District Education Planning Team

DTST

District Teacher Support Team

EFA

Education For All

FAWE

Forum for African Women Educationalists

FCUBE

Free, Compulsory, Universal Basic Education

GES

Ghana Education Service

GET

Girls’ Education Team

GEU

Girls’ Education Unit

GOG

Government of Ghana

JSS

Junior Secondary School

MOE

Ministry of Education

MTEF

Medium Term Expenditure Framework

MTSP

Mid-Term Strategic Plan

NGOs

Non Governmental Organisations

P1

Primary One

P4

Primary Four

P6

Primary Six

PMT

Performance Monitoring Test

PRM

Policy Review Meeting

PTA

Parent Teacher Association

R/DGEO

Regional and District Girls’ Education Officers

SMC

School Management Committee

SPAM

School Performance Appraisal Test

SSS

Senior Secondary School

STME

Science, Technology and Mathematics Education

UNICEF

United Nations Children’s Fund

WFP

World Food Programme

WITED

Women in Technology Education


1.0
Background

The World Conferences on Education For All (EFA) in Jomtien (1990) and Dakar (2000) educators and political leaders from all over the world committed themselves to work towards the provision of quality basic education for all children  both as a matter of right and for ensuring broad socio-economic development around the world. To achieve the EFA objectives, the government of Ghana enshrined in her 1992 Constitution  the right of every Ghanaian child to free, compulsory and universal basic education and came up with the accompanying education policy called (FCUBE)  in 1996. 

The FCUBE Policy document states, “The Government is committed to making schooling from basic stage one through nine free and compulsory for all school-age children by the year 2005” (MOE 1996). To ensure access, participation, and retention of all children, especially girls in school, the Girls’ Education Unit (GEU) was established in 1997 as a unit within the Basic Education Division of GES to give new emphasis to the removal of barriers to girls’ education.

UNICEF  has been supporting the implementation of the FCUBE policy especially the aspect of girls education with financial support from CIDA, USA National Committee, Royal Netherlands Embassy in Ghana and NORAD. Our collaboration with NORAD started in June 2001.The main goal of the support  is to increase girls’ participation in quality primary education.

 Specifically, the objectives of the project are to:

· Strengthen the girls’ education advocacy efforts by indigenous groups such as Forum for African Women Educationalists (FAWE), and MOE’s Girls’ Education Unit as well as donors;

· Enhance the gender sensitivity / awareness of decision /policy makers in the MOE and the Ghana Education Service (GES)and hence increase their capacity for gender sensitivity policy formulation and decision making;

· Ensure the establishment of a girl –friendly basic education curriculum and a teaching force capable of implementing such a curriculum effectively; and

· Improve girls’ primary school enrolment, retention and achievement in selected deprived areas through an integrated, participatory, community-based approach June 2001, 

The purpose of this paper (the 2002 review) is to help ensure that key data for documenting project activities are available for the 2003 review. 
2.0 Objectives 

The objectives of the 2002 review are to:

· Review the data needs associated with the 2003 evaluation and to ensure that they will be available for the 2003 evaluation team;

· Assess project  performance based on given indicators;   

· Fulfill the 2002-2005 Mid Term Strategic Plan (MTSP) requirement that all countries review the extent to which a gender perspective is adequately and appropriately included in national education systems; and

· Provide an early warning of problems in implementation, operation, outputs or outcomes of each country’s AGEI activities.

3.0 Data Needs Associated with the 2003 Evaluation

Data to be collected across all countries by the AGEI country teams are:

· Number of girls served and types of girls served.

· How girls and their families learn about the program.

· Major accomplishments of the program.

· Main reasons for those accomplishments.

· Main challenges in implementing, operating and sustaining the program.

· Budget: source, management and how funded.

· Expenditures/actual costs.

· Extent and nature of inter-agency cooperation.

· Staff needed to operate activities and qualification.

· Difficulties in recruiting, training, retaining staff and staff turnover.

· Incentives for girls’ participation.

· Formal and informal patterns of communications that operate to help or hinder activities.

· Mechanisms used to facilitate communications.

· How program is monitored and how quality is assured.

· Who participates in review of activities.

· Maximum size and enrolment of program and selection procedure.

· Sustainability of activities beyond external funding.

· Adequacy of support from Government, Regional Office and from others?

In collecting the data, particular attention is given to data that will allow comparisons between regions or zones in which UNICEF-supported intervention are underway with other regions or zones in the country in which no UNICEF supported girls’ education interventions are underway. Since UNICEF and her collaborative partners support for girls’ education benefits the whole country at national, district, community and school levels, data gathered covers these levels. 

The 1997/98 academic year, when the GEU became operational, is used as the base year    and data is from public basic schools only. 

3.1a
Number of Girls Served 

The number of girls served between 1997/98 and 2001/2002 academic years at the primary and Junior Secondary School (JSS) levels can be seen in Appendix 1.  At the national level, primary girls’ enrolment increased from 933,562 in 1997/98 to 996,948 in 2001/02 academic years, constituting 46.7% and 47.2% respectively between the two periods.  At the JSS level, in 1997/98 academic year girls constituted 310,333 (44.1%) of the total national enrolment and increased to 337,035 (45.4%) during 2001/02 academic year.    

3.1b
Which Girls Served  

No study has been conducted to find out which girls are served by the educational system. However, a number of studies have revealed that poverty is the number one cause of low educational participation of females and also educated mothers are more likely to educate their daughters than uneducated mothers.  This is an indication that girls with rich or well-to-do parents as well as those with educated parents are more likely to be enrolled in school than those with poor and illiterate parents. Available statistics also indicate that girls in urban areas attend school more than girls in rural areas. This is because parents from low socio-economic groups, who are mostly illiterates and live in rural communities prefer to send their boys to school instead of girls. The reason for this is that girls are considered more useful in assisting in household chores and capable of working at an earlier age than boys can to supplement the family income.

However, advocacy programmes on the importance of girls’ education by the GEU, education-related NGOs/CBOs, other special initiatives by the Ghana Education Service (GES), UNICEF and other development partners are changing this trend. For example, an evaluation of The Ghana Girl-Child Education Project Supported by UNICEF in collaboration with CIDA  {(Child School Community Project (CHILDSCOPE)} in seven rural poverty stricken districts revealed higher growths in enrolment than those at the national level. What this means is that all girls in the country are being served by the programme (see Table 1 below).

Table 1: Percentage Growth in Girls’ Enrolment at National and in CHILDSCOPE Districts
District
% Girls’ Enrolment CHILDSCOPE Districts
% Girls’ Enrolment – National


Initial Year
Eval.  Year
Growth
Initial Year
Eval.Year
Growth

Afram Plains
46.5
48.0
1.5
46.1
47.2
1.1

Yendi
33.6
38.3
4.7
46.7
47.2
0.5

Builsa
50.3
56.5
6.2
46.7
47.2
0.5

Tolon Kumbungu
32.4
36.0
3.6
46.7
47.2
0.5

Savelugu Nanton
32.8
36.2
3.4
46.9
47.2
0.3

Zabzugu Tatale
40.2
43.2
3.0
46.9
47.2
0.3

Bawku East
41.2
43.0
1.8
46.9
47.2
0.3

Source: MOE, SRIMPR Division

3.2
How Girls and their Families Learn About Program

In carrying out the objectives of promoting girls’ education in the country as stated in the policy documents, UNICEF Ghana plays a major role in mainstreaming girls’ education by supporting indigenous groups at the national and community levels in advocacy programmes. These include the Girls’ Education Unit, the Forum for African Women Educationalists (FAWE) Ghana Chapter, the Curriculum Research and Development Division (CRDD) of GES and CHILDSCOPE at the district level.

Advocacy activities that have been implemented by the GEU and its team include sensitization workshops, seminars, celebration of girls’ education weeks and STME Clinics, all at district, regional and national levels.   In addition, the GEU and FAWE publish and distribute newsletters to provide information to the entire networking team and other stakeholders. Again through the Girls’ Education Team (GET), FAWE’s Focal Point Contact Persons and other NGOs/CBOs, hundreds of role models have been sent to various parts of the country. The role models have had direct contact with local opinion leaders and sensitized communities including parents, schoolgirls and girls out of school about the importance of girls’ education.  In addition, personnel in the media, both electronic and print, have been sensitized and they carry various messages that promote the education of the girl child.

3.3a
Major Accomplishments of the Programme

The accomplishments of the AGEI in Ghana in terms of this review, is measured in relation to the objectives set by the FCUBE programme vis-à-vis that of the GEU. The objectives were set out in 1997 with the establishment of the GEU and were targeted at year 2005.  The targets set refer to the national level and each target is analysed separately. 

Target I – Increase National Enrolment of Girls in Primary Schools to Equal that of Boys and maintain Strategies aimed at Ensuring the Continuation of Girls from Primary into Junior Secondary Schools.

Between 1997/98 and 2001/02 academic year primary school participation rate of girls at the national level increased from 46.7% to 47.2% and at the JSS level percentage girls rose from 44.1% to 45.4%. The figures show increases of 0.5% and 1.3% at the primary and JSS levels respectively over the four-year period.  It is clear from the figures that the gender gaps at the two levels are narrowing, but at a slow pace. Girls, therefore, still lag behind boys at the primary level by 2.8 percentage points and at the JSS level by 4.6 percentage points. (see Appendix 1) 

Transition rate of girls from Primary 6 to JSS 1 for 1997/98 was 91.1% but dropped to 89.6% in 2000/01 academic year. While that of boys decreased from 90.7% to 87.6% during the period. This means transition rates for both sexes are reducing, however the percentage of girls that continue to JSS 1 is higher than that of boys.(Appendix 2) 

Some of the strategies put in place to ensure the continuation of girls from Primary into JSS are: various advocacy activities, the Education Fund Scholarship as well as various award/bursaries. These are to help needy children to enable them attend school and continue to higher levels.  For example, the FCUBE mid-term stocktaking Report, 1996-2000 indicated that 54 districts constituting 49.1% of the 99 out of the 110 districts that responded to questionnaires sent to them indicated that they had established an Educational Fund. Another 78 districts constituting 70.9% of the 110 districts indicated that they had either scholarship schemes or bursaries/awards.  It was noted that 30 districts representing 27.3% had scholarship schemes set up to the end of the Basic Education level while 66 districts representing 60% had the scholarship scheme going beyond JSS.

Target 2: Reduce Dropout Rate of Girls in Primary School from 30% to 20%.

The year of reference for setting the baseline is 1997/98 academic year when the GEU was established. A cohort who commenced P1 in 1997/98 would reach P6 in 2003 However, the cohort who started school in 1994/95 and got to P6 in 1999/00 had a total dropout rate of 29.9.  An indication that the rate appears at the best, to be stagnant. (Appendix 3).

Target  3:  Reduce Dropout Rate of  Girls in JSS from 21% to 15%.

The 1997/98 cohort in JSS 1, which got to JSS 3 in 1990/00 academic year had a total dropout rate of girls at 19.9%. This indicates a reduction of 1.1% from the time the target was set.(Appendix 3)

Target 4:  Increase Transition rate from JSS 3 to SSS 1 by 10%.

During the 1997/98 academic year the transition rate of girls from JSS 3 to SSS 1 at the national level was 33%. By 1999/00 academic year the rate had dropped to 32.8%.(Appendix 4).

Target 5:  Increase Girls’ Participation in Science at SSS Level to Between 30% and 35% .

Data was not available for choice of  subjects at the SSS level, as such it was not possible to assess how far the objective is being achieved. However, analysis undertaken of  female participation in science-based fields in three universities gives some indication by deduction, of the situation at the senior secondary school level. Apart from participation of females in Science at the University of Cape Coast which dropped from 3% to 2.7% between 1996 and 2000, the participation rates are moving upwards in the other universities. In the University of Ghana it increased from 5.8% to 10.3% in 2001/01 academic year. That of the Kwame Nkrumah University of Science and Technology increased from 11.4% to 14.6% during the same period.(Appendix 5). 

From the foregoing national statistics, it may be concluded that progress in relation to the FCUBE/GEU objectives is slow.  However, a review of UNICEF specific intervention (CHILDSCOPE) shows a different picture.    

3.3b
Major Accomplishments of UNICEF Specific Project (CHILDSCOPE)

Changes/ Growth in Enrolment  

Table 1 above shows the percentage growth in girls’ enrolment in CHILDSCOPE districts from the year the project started in each district up to 2001/02 academic year compared with growth at the national level during the same period. It can be seen that all the CHILDSCOPE districts exhibited higher growths in girls’ enrolment than did those at the national level. This is very significant considering the fact that CHILDSCOPE districts are not only among the most deprived districts in the country but also have been exhibiting low female enrolment rates over the years before the introduction of CHILDSCOPE.

Growth in Retention  

Table 2 below shows the retention rates of Primary One to Primary Five classes in four districts that had gone through the CHILDSCOPE process for five years or more. They are Afram Plains, Yendi, Builsa and Tolon Kumbungu. The remaining three (Bawku East, Savelugu Nanton and Zabzugu Tatale) had been part of CHILDSCOPE for less than three years and had no figures for comparison. 

Table 2: Percentage Growth in Retention from P1 to P4 by Gender in Four CHILDSCOPE Districts (Five years before CHILDSCOPE and five years after)

District
PERIOD:

Before/After

CHDSCOPE
Enrolment
Retention
Growth



Primary One
Primary Five





Boys
Girls
Boys
Girls
Boys
Girls
Boys
Girls

Afram Plains
Before

After
1903

1757
1667

1699
1155

1079
920

  883
60.6

61.4
55.2

52.0
+0.8
-3.2

Yendi
Before

After
  1341

  2701
  833

1574
  902

1285
411

628
67.3

47.6
49.4

39.9
-19.7
-9.5

Builsa
Before

After
978

1982
  975

1926
439

608
511

730
44.9

30.7
52.4

37.9
-14.2
-14.5

Tolon K’bungu
Before

After
2085

2282
1103

1322
1108

1056
413

437
53.1

46.3
37.4

33.1
-6.8
  -4.3

Source: MOE, SRIMPR Division, 2001.

The table shows that retention rates of both boys and girls have been declining except for Afram Plains where boys exhibited an increase of 0.8%. It can also be observed that the decline is higher for boys than for girls in two out of the remaining three districts. Even though this is not encouraging, it shows that parents are now retaining their daughters in school in those districts. 

Growth in Transition

Table 3 shows the percentage growth in transition from Primary Six to Junior Secondary (JS) One by gender in CHILDSCOPE districts before and after the process. 

Table 3: Percentage Growth in Transition from Primary Six to Junior Secondary (JS) One by Gender in CHILDSCOPE Districts (before CHILDSCOPE and after)

District
PERIOD:

Before/After

CHILDSCOPE
Enrolment
Transition
Growth



Primary Six
JS One





Boys
Girls
Boys
Girls
Boys
Girls
Boys
Girls

Afram Plains
Before

After
1067

690
849

579
698

674
577

517
65.4

97.7
68.0

89.3
32.3
21.3

Yendi
Before

After
  841

746
370

359
670

852
286

355
79.2

114.2
77.3

98.9
35.0
21.6

Builsa
Before

After
380

423
491

458
358

327
385

330
94.2

77.3
78.4

72.1
-18.9
-6.3

Tolon Kumbungu
Before

After
993

934
318

346
581

662
166

198
58.5

70.9
52.2

57.2
12.4
5.0

Savelugu Nanton
Before

After
740

707
230

269
577

446
158

182
78.0

63.1
68.7

67.7
-14.9
-1.0

Zabzugu Tatale
Before

After
389

345
177

199
315

315
141

158
81.0

91.3
79.7

79.4
10.3
-0.3

Bawku East
Before

After
 1687

1711
1046

1078
1407

1310
856

855
83.4

76.6
81.8

79.3
-6.8
-2.5

Source: MOE, SRIMPR Division, 2001

The table shows that transition rates from Primary Six to JSS 1 have increased for both sexes in three of the districts and decreased in three. The three districts that exhibited increasing trends are Afram Plains, Yendi and Tolon Kumbungu. These are among the four districts where the CHILDSCOPE process has operated for five years and more.  The increases ranged from 12.4% in Tolon Kumbungu District to 35% in Yendi District. The three districts with decreasing trends are Builsa, Savelugu Nanton and Bawku East. Zabzugu Tatale District showed 10.3% growth for boys and a decline of 0.3% for girls. 

Even though basic education is from P1 to JSS 3 and there should be no break after P6, the analysis reveals that at the initial years, girls’ transition rates from P6 to JSS 1 ranged from 52.2% in Tolon Kumbungu District to 81.8% in the Bawku East District.  This means that between 48% and 18% girls did not continue to JSS 1 after P6 before CHILDSCOPE was introduced in the districts. At the evaluation year, the transition rates for girls ranged between 57.2% again in Tolon Kumbungu District to 98.9% in Yendi District, indicating that between 42.8% and 1.1% girls did not proceed to JSS 1 after P6. Generally, this indicates a tremendous improvement from the initial years to the evaluation year. Another good news is that in the districts that experienced negative growths for both sexes, that of girls was lower than that of boys. 

One major reason for the declining growth in transition rates obtained from the field, among others, was that only a few JSSs serve the many Primary Schools. In some districts only one JSS serves between three and five Primary Schools. In such circumstances, pupils who complete P6 have four options: walk long distances to attend the nearest JSS; leave families to stay with other people; hire rooms in towns that have JSS facilities, or, stop schooling.

3.4     Major Reasons for the Accomplishments

A number of reasons account for the achievements at the national and in the CHILDSCOPE districts. These are:

· Through the donor co-ordination efforts, the issue of girls’ education received the necessary recognition and support by other Development Partners and has put the GEU firmly on the MOE’s priority agenda.  This assertion is confirmed by an evaluation report on GEU by UNESCO.  The report states among others that the GEU could be credited with major achievements, the most tangible being its existence as a specific body, housed in the premises of the Ministry of Education to promote girls’ education, co-ordinate related activities, network and disseminate good practices nationwide;

· The MOE has increasingly demonstrated commitment and ownership of the Girl-Child Education Project by taking responsibility of the donor co-ordination meetings;
· Through the donor meetings, gender sensitivity has been included in pre-service teacher training;
· Advocacy efforts by the Girls’ Education Unit, the Curriculum Research and Development Division and FAWE have been strengthened;
· Staff of MOE/GES and CRDD, as well as Writers, Publishers and Illustrators, have received training in gender sensitivity and these are being manifested in recent books and writings which are more gender sensitive than before;
· The gender sensitivity/awareness of decision/policy makers in the MOE/GES has been enhanced; hence, their capacity for gender sensitive policy formulation and decision making has been increased;
· A gender sensitive curriculum has been developed and is available in schools;
· A teaching force capable of implementing such gender sensitive curriculum effectively has been established;
· Operational researches on problems of girls’ education have been carried out by the GEU and FAWE, and over 90% of the recommendations have been implemented; 
· The objectives of the girl-child education project at almost all fronts at the national level have been tackled.  This has been done through the development of gender sensitive policies/curriculum, teacher development, advocacy, collation and circulation of appropriate matters relating to participation of girls in education, research and networking;
· There has been a greater degree of girl-friendly environment resulting from the increased number of female teachers, gender sensitive teachers and curriculum, provision of furniture, teaching/learning material and supporting equipment;
· There has been increased awareness of the importance of girls’ education through communal labour, financial contributions and other support services;
· In CHILDSCOPE communities, there has been increasing realisation that the school belongs to the community, and that it is the responsibility of the community to provide for the needs of school, teachers and the children; and
· There has been continuous financial, technical and managerial support from UNICEF and MOE/GES; and
3.5 Main Challenges in Implementing, Operating and in Sustaining Program

The main challenges are classified under national, district/community and school levels. 

 National Level:

· Delay in releasing funds – The implementation of most activities at both the national and district levels are delayed due to late release of funds.
· Competing demands from various agencies – At the national level, there is usually delay in implementation even when funds have been released due to competing demands on staff from various agencies.  In addition, co-ordination between GES at the national and district levels often take time.
· Frequent changes/transfer of staff at the national and district level – Transfers are frequent at both the national and district levels and affect implementation.  Officers who were trained in the various girl-child schemes and methodology do not stay long in the offices and schools.  This calls for the same training every year resulting in lack of knowledge and skills accumulation.
 District/Community/School Level
· Low capacity of the districts in terms of planning, managing and monitoring, as there is a general lack of qualified personnel at the district level and also due to frequent transfers.
· Low Morale of Staff – The morale of staff in the education sector is generally low.  This coupled with officers handling more than four schedules with inadequate logistics, results in circuit supervisors not doing their normal monitoring after sensitization to maintain the gains made.
· Lack of Data Collection Processing Skills at the District Level – The districts lack data collection and processing skills.  It is very difficult to assess data/information on project results regarding enrolment, dropout, transition and completion rates.  The capacity at the district level needs to be built up in that area.
· Distances between Schools – At the school level, in most communities, both teachers and pupils have to travel long distances to school. This results in both teachers and pupils reporting late and tried to school affecting both achievement and retention.
· Outmoded Customs and Practices – Most communities, especially in the north, still practice customs like girl fostering (men giving their first born daughters to serve their sisters) and betrothal (men exchanging a girl in their family to another family for a wife).  These practices affect enrolment and retention of girls in school.
· Increasing Sexual Abuse – The gains being made by the project in promoting enrolment, retention and achievement seem to be threatened by the recent upsurge of sexual abuse and harassment throughout the country.  Teenage pregnancy is one of the major constraints affecting girls’ education.  Studies by Boakye (Boakye et. al., October 1997) and Nsowah-Nuamah (Nsowah-Nuamah, 2001) showed that sexual abuse led to teenage pregnancy causing between 17% and 43% of Basic Education girls, including even Primary Four girls, dropping out of school.
· Competing Demands on Girls’ Time – Some school girls are still engaged in both domestic and school work.  They walk long distances to fetch water in communities where water is scarce.  This keeps most of them at home instead of going to school.  This is true in most districts especially in the three northern regions.
· Lack/Inadequate Qualified Teachers – On the average, the pupil/teacher ratio at the national level as at 2001/02 academic year in public primary schools was 1:33. In CHILDSCOPE districts in the north it is 1:34 but in some rural areas, one teacher handles between two and three classes while in some places only one teacher takes charge of the whole school.  Some schools in the three northern regions have even been closed down because of lack of teachers, a typical example being Yendi District.  This is because teachers refuse to stay in the communities or accept posting to the villages, as they do not feel safe in settling in some communities (e.g. Koonkomba) due to frequent conflicts. Others refuse to accept posting to deprived rural communities due to lack of social amenities and bad roads.  In some districts like.
the Afram Plains District, there are many communities that are not accessible especially during the rainy season even by motorbike and the Volta Lake has also created overseas areas that can only be reached by boat.

· Lack of role Models – Even though there is a general increase in the number of female teachers in the country, the number is still not significant and many schools do not have female teachers.  As a result, many girls are not motivated to go to school. 
· Widespread poverty – A major constraint constantly reported as preventing girls from going to school is widespread poverty in most districts and communities.  This keeps children out of school even though parents know schooling is important for their wards’ development.
· Inability of communities to take action after sensitization – Due to lack of immediate inputs, many communities are unable to implement their action plans or engage in follow-up activities.
3.6
Budget: Source, Management and How Funded

Source

The central Government is the predominant source of funding of education in Ghana. Table 4 gives the main source of funding within the education sector for 1999 –2001. From the table it can be seen that on average, Government contributes about 91% of the 

annual cost of education, most of which is spent on salaries. 

The high proportion of Government spending on salaries results in a short-fall or funding gap in meeting the policy goals and objectives that account for strategic development of the sector.  

During the recent past, an increasing share of the school population has been enrolled in private schools, which are drawing their resources from fees paid by parents.  Consequently, one can assume that the share of education expenditure borne by private sources has similarly increased. This is not captured in the table. 

Besides public and private domestic funding, a third source of finance is generated by foreign assistance, which is involved in several sub-sectors of the education system, in particular non-formal education and basic education.

Table 4: Major Sources of Funding Within the Education Sector

Source
Year


1999
2000
2001


Billion Cedis
%
Billion Cedis
%
Billion Cedis
%

GoG
    679
  88.3
   973
  94.2
1,300
  91.5

Donors
      90
  11.7
     60
    5.8
   120
    8.5

Total
    769
100.0
1,033
100.0
1,420
100.0

Source: Education Strategic Plan, 2003 – 2015 Vol. 1 Draft 

There is no budget line for the girls’ education programme in the GES budget. Ghana’s education system is predominantly funded from public sources but current interventions in the area of girls’ education are almost completely funded by grants from external multilateral and  bi-lateral agencies.   Without these funds the work of the GEU, NGOs/CBOs would grind to a complete halt  However, some District Assemblies, communities and individuals have become empowered and sensitized and are alive to the kind of roles which they can play in supporting girls’ education.  Some of the interventions initiated by these entities are: the building of  girls’ daycare and primary schools, the setting up of educational funds and bursaries/awards and scholarships.  Others are the building of toilets and other school facilities and school feeding supplements.   

How Funded / Expenditure Distribution by Level

The budget of the Ministry of Education (MOE) is divided into five main parts, namely;

Part 1 – Main Ministry

Part 2 – GES Headquarters

Part 3 – Regional Services

Part 4 – Education for the Handicapped and

Part 5 – Tertiary Education

The breakdown of the MOE’s budget is as follows:  the share of primary and pre-school is about 34.5% (Pre-school alone 5%), Junior Secondary School 20.5% and the total of basic education is 55.9%.  Secondary education receives 11.6% with 11.4% going to tertiary education if teacher training is included and 15.9% if it is not included.

Breakdown of the Education Budget by Type of Expenditure

As for all ministerial budgets in Ghana, the educational budget is divided into 4 types of expenditures.  Item 1 refers to personal emoluments, Item 2, to administrative expenditure namely utilities, office supplies and transportation costs, item 3 is devoted to services, namely non salary expenditure benefiting directly the users (i.e. Textbooks, pedagogical materials and item 4 corresponds to investments (construction of new school facilities, or major rehabilitation of existing ones).  In the case of the Ghanaian Education budget, the bulk of expenditure is dedicated to personal emoluments.  The three other items receive tiny proportions of the budget especially when one considers actual expenditure.  For instance, in the 2001 budget, 88% of forecast education expenditure was allocated to salaries and 12% to non-salary expenditure (8.8% for administration, 1.6% for services and 1.8% for investments).  Later in the year from the first of August there was a general increase in salaries.  This led to a significant reduction in all other expenditure both in absolute and relative terms leaving only 5% of the budget to non-salary items (3.7% for administration, 0.8% for services and 0.5% for investment). 

Donor contribution are not included in the data.  Donor contributions are almost entirely devoted to non-salary items. The provision expected in the initial budget amounted to 120 billion cedis, mostly devoted to investment expenditure and the rest to services.  If donor disbursement have been executed as anticipated, they represented slightly less than 10% of the forecast budget and 7% of the actual budget.  Consequently, total non-salary expenditure could not be more than the 5% supported by public services plus 7% supported by the donors, namely a total of 12%.  Historical data confirm the low level of non-salary expenditure in MOE budget.  It has declined from 12.1% in 1997 to 10.7% in 2000.  It is no more than 7-8% for primary, which makes both the expansion of the system and the preservation of a minimal quality difficult.  Very few constructions are possible from domestic funds and expenditure for maintenance of facilities are not sufficient to avoid the dilapidation of existing facilities.

Financial Management

In order to provide a sound base for the decentralization and to achieve the objectives of using public finances for education more efficiently, financial management has been improved through training, systems development and a significant increase in audit capacity at all levels.

3.7
Expenditures / Actual Cost
Table 5 below shows budgetary allocations and expenditure for the Period 1996-2000 for Headquarters and Regional/District Services

Table 5: Budgetary Allocations and Expenditure 1996-2000 in (000

Year
Headquarters Services

(Head 141)
Schools & Regional Services (Heads 142-143)
Total


Allocation
Expenditure
Allocation
Expenditure
Allocation
Expenditure

1996

1997

1998

1999

2000
46,732,823

22,637,886

43,295,048

52,705,444

107,242,653
40,771,636

19,505,418

30,847,942

42,847,942

51,451,812
253,483,444

352,036,559

402,259,952

497,394,350

674,563,823
355,880,171

429,610,160

409,086,427

744,738,470

911,655,937
300,216,267

374,674,445

445,555,000

550,099,794

781,806,458
396,651,807

449,115,578

439,934,369

87,101,182

963,107,749

Source: FCUBE Mid-Term Stocktaking Report, 1996-2000: Management for Effectiveness Vol. 3 

The figures for the years 1996-1998 do not include investment or Development Expenditures.  They represent the Recurrent Budget.  Figure for 1999 and 2000 however include investment figures.  The above table shows that from 1996 to 1998 the Recurrent Budget for GES has increased from 300.2 billion to 445.6 billion, a nominal increase of 48.4%.  The actual Expenditures for the same period has also increased from (396.7 billion to (439.9 billion or about 11%.

In 1999, the Government introduced a new budget system, the Medium Term Expenditure Framework (MTEF) which combines the Recurrent Expenditure with investment.  The 1999 and 2000 figures therefore include the Investment or the Development Budget.  The Total budgetary allocation of (550.1 billion for 1999 increased to (781.8 billion in 2000.  This represent a nominal increase of 41.5%.  It has been observed that apart from 1998 when the actual expenditure was slightly below the budgetary allocation, for the rest of the period, actual expenditures exceeded the budgetary allocations.  This is explained by Government increases in salaries during the period.

The over expenditures are experienced mostly in the allocations for schools and Regional Services, that is Budget Heads 142 and 143.  The salaries of all Ghana Education Teachers are charged to these Budget Heads.

It has also been observed that between 88 and 90% of the total budgetary allocation for GES is earmarked for the schools and the Regional Services where activities of the District are carried out.  About 12% of the Budget is allocated for Headquarters Services.

The breakdown of Expenditures by Personal Emoluments and non-salary items for the years 1996-2000 in (000 is shown in Table 6 below

Table 6: : Breakdown of Expenditures by Personal Emoluments and Non-Salary Items: 1996-2000 in (000
Year
Personal

Emoluments
Non-Salary
Total
Share of PE

1996

1997

1998

1999

2000
341,742,709

411,203,742

466,783,174

695,473,366

865,749,295
31,555,398

37,911,838

53,151,194

79,373,199

84,330,082
373,298,107

449,115,580

519,934,368

775,046,565

950,097,377
91.5%

91.6%

90%

90%

91.9%

Source: FCUBE Mid-Term Stocktaking Report, 1996-2000: Management for Effectiveness Vol. 3 

As the table indicates, over 90% of the Total Expenditures was earmarked for salaries and allowances.  Only about 8% of the Expenditures was incurred on non-salary items like teaching and learning materials and training.  GES therefore depended heavily on donor funding to enable it carry out most of the non-salary activities during the period.

Development Partners who have helped in the funding of the FCUBE programmes and activities are the following:  World Bank, DFID, USAID, EU, GTZ/KFW, UNICEF, French Embassy, UNESCO, JICA, Netherlands Government, CIDA, African Development Bank, DANIDA and NGOs.

3.8
Extent and Nature of Inter-Agency Cooperation   

In shaping policy on education delivery, management and development, the MOE plays a proactive role at all levels through a participatory process. This has resulted in Consultative Panel Meetings (CPMs), Policy Review Meetings (PRM)  and Plenary Workshops where discussions and dialogue are held with major stakeholders, Development Partners, Consultants working with the MOE as well as its sub-agencies and Units among others.   

3.9 Staff Needed to Operate Activities and Qualification

Approved Staffing at the Districts

The approved staff in the districts (according to the FCUBE Mid-Term stocktaking Report 1996-2000 Management for Efficiency Vol. 3) as given by 106 out of the 110 districts, which responded to the question, was 6,754.  The number comprises 3,844 teaching staff representing 57.0% and 2,901 non-teaching staff representing 43.0%.  These numbers refer only to those working in the district offices.

Staff with Requisite Training at the District Offices

Many of the staff in the sector have insufficient training to equip them for the task they are to perform.  There is an insufficient number of graduates and postgraduate degree holders in key  positions. Data for headquarters staff was not immediately available.

With regard to staff with requisite training at the district offices, out of the 3,854 teaching staff declared to be at post in the106 districts, 2,494 representing 64.7% were trained.  Of the 2,901 non-teaching staff 1,183 constituting 40.8% were trained as at the time of the survey.

Staff with Requisite Training for all Schedules at the District Offices

Of the 110 districts 34 districts representing 30.9% indicated that their staff had the requisite training for all the schedules at the District Office to enable them perform duties.

District Director Training

Of the 110 District Directors, 73 Directors indicated that they have had training in management.  Areas of Management Training received by the District Directors are as follows: 63 Directors representing 57.3% had received training in Financial Management, 47 (47.7%) in Administration, 15 (13.6%) in Human Resource Management, whilst 11 (10.0%) in other areas not specified.

Teaching Staff by Level, Qualification and Gender

Table 7 shows the distribution of teachers by qualification, gender and level of public school teachers as at 2001/2002 academic year.  There were a total of 123, 251 teachers in the country with 33,169 (26.9%) trained . 

Table 7: Public School Teachers in Ghana – 2001/02 Academic Year   

Male
Female


Trained
Untrained
Trained
Untrained

Pre-Sch. No

                %
    468

       31.5%
1,018

      68. 5%
5,063

      28.8%
12,494

        71.2%

Primary. No

                %
28,945

        69.3%
12,803

        30.7%
20,593

       91.7%
  1,856

         8.3%

JSS       . No

                %
25,873

        85.1%
   4,539

         14.9%
  9,140

        95,2%
       459

           4.8%

Total     . No

                %
55,286

        75.1%
18,369

       24. 9%
34,796

       70.1%
14,809

        29.9%

 Source: MOE – Education Indicators at a Glance, 2002

3.10
Difficulties Recruiting, Training, Retaining Staff and  Staff Turnover 
The MOE and GES have no problem in recruiting and training staff . The problem is retaining them. This is because the trained people use the education sector as a stepping stone to look for better employment opportunities elsewhere.

Teacher retention or staff turnover, for example, is generally bad especially among trained teachers due to poor remuneration. .Nonetheless, in the urban centers and well-endowed schools there is always the full complement of staff.  In the deprived areas, however, teacher turnover is poor and some schools have been closed down due to unavailability of teachers while some schools have to make do with one or two teachers instead of six or even more. 

The  reasons why trained teachers refuse to accept posting to rural areas are due to lack of basic amenities like water, transport, electricity, decent accommodation and lack of support for teachers by the deprived village community.
3.11
Incentives for Girls’ Participation
A number of incentives have been put in place by government, District Assemblies, NGOs, Development Partners and even individuals to motivate girls to go to school.  Some of these are:

· Special scholarship schemes and awards/bursaries to enable girls go to school remain in school and achieve  Some of these are in the form of school uniforms, school bags, sandals, exercise books, payment of fees and some cases pocket money

· School Feeding and Take Home Rations (THR).  Under the Catholic Relief Service (CRT), mainly in the three northern regions, all children in some selected schools (i.e. schools with low female enrolment and retention rates) are given a hot meal at lunch time. In addition, girls who make  85% attendance are given take home rations under either World Food Programme (WFP) or CRT.  On the whole, school attendance have been consistent, an indication that the THR provide strong incentive for persistence.     

· Alternate forms of education with flexible calendars are in place for children who for various reasons cannot go to the formal system to access education.

· More female teachers are being trained and motivated to accept posting to remote and deprived communities to act as role models for girls.

· Role models are mobilized and sent to rural communities to share their life experiences with girls and encourage them to aspire to higher levels in education. 

· Bicycles have been provided to girls who have to walk long distances to school, to motivate them to remain in school and be regular.

3.12
Formal and Informal Patterns of Communications that Operate to Help               Activities
These include formal and informal meetings,  face to face discussions, house to house sensitization, durbars, seminars, workshops, circulars, letters and reports.  In addition there are radio and television announcements, talk-shows, publications and newsletters. Poetry recitals and dramas are also among the various forms of communications that operate to help implementation of activities and in achieving programme objectives        

3.13     Mechanisms Used to Facilitate Communications

Under the FCUBE programme, one of the key areas that is being emphasized is community participation in education delivery.  This is because it has been established that when communities are empowered to support interventions, the interventions yield maximum results.  To facilitate the participation of communities in Education management and delivery, the MOE/GES have put a number of structures in place to work at the community and district levels to assist in achieving maximum benefits. The structures also facilitate smooth flow of information from community level to district to region and to headquarters to ensure that problems are detected early and solutions found to them . The structures are: Parent Teacher Associations (PTAs), School Management Committees (SMCs), District Education Oversight Committees (DEOCs), District Education Planning Teams (DEPTs) and District Teacher Support Teams (DTSTs).

3.14      How Programme is Monitored and Quality Assured

Most of the activities/programmes take place at the district level.  However, most of them activities could not have been carried out in the districts without the active support of the Regions and Headquarters.  While the Regions monitor and coordinate activities of the districts, the headquarters initiate most of the activities defining the various components. These are done through strategic thinking workshops and, coming out with guideline to be followed by the districts in the effective implementation and monitoring of the programme
To monitor the performance of the programme in order to assure quality, a number of strategies have been put in place.  These are:

Regular Meetings: Regular meetings are held with Unit heads, head teachers
Assistant Directors, Superintendents and Circuit Supervisors to discuss implementation problems and find solutions to them.

Frequent Visits: District Directors and Circuit Supervisors visit schools and project sites to supervise work and guide teachers in the performance of their work. During such visits, they ensure the conduct of classroom daily exercises, inspect teachers’ attendance books, teaching notes, children’s exercise books and all school records. At the end of the visits, meetings are held with school authorities to discuss identified problems and find solutions to them. Most of the visits are unannounced and they are intended to see real situations as they pertain in the schools.

Community Monitoring

All regions hold SPAM to discuss PMT results. There are three levels of SPAM: District, Circuit and School levels. During SPAM, results of the PMT that has been compiled and arranged in order of merit, by district, circuit and school levels are made public.  At the meetings, community members are made to question teachers about reasons for poor performance if that is the case of their school.  Teachers also inform community members what they can do to help the school improve upon its performance.  At the end of the meeting, targets are set for the following year and all the stakeholders work towards its achievement.

The PMT and SPAM have proved to be effective tools for the monitoring of teaching and learning outcomes in Basic Schools.  Analysis of the data collected indicated that between 1998 and 2000 there were substantial improvement in achievement levels of pupils in Mathematics while the improvement in English was moderate.  For example the mean score in English for P3 increased from 28.04% in 1998 to 34.9% in 2000 whilst that of Mathematics for the same class increased from 23.43% in 1998 to 49.03% in 2000.  It is noted that both PMT and SPAM have impacted positively on teachers’ support for their children and on community support for their schools

The PMT is an annual examination in English and Mathematics instituted in 1998 by the Inspectorate Division of the Ghana Education Service. It examines all Primary Two to Primary Six pupils in the country.  The objective of the examination is to put both pupils and teachers on their toes to work hard at all levels instead of waiting for the final year of basic education when pupils are to write the BECE. The SPAM is also to make communities know the performance of their schools and work towards improving them.  

Appraisal of Class Teachers by Head Teachers and Circuit Supervisors:  Head teachers and circuit supervisors assess teachers’ performance and submit reports on monthly or quarterly basis to the District Director of Education. This is  followed by  visits to schools where the reports are discussed  and teachers are advice on effective performance.

Examinations: In addition to the Basic Education Certificate Examination (BECE) that is held at the end of the basic education course to assess pupils’ performance, a number of texts are administered in the course of the nine year period to assure quality and to  prepare pupils for the BECE . These are the Performance Monitoring Tests (PMT) and  Criterion  Reference Test (CRT) which are followed by School Performance Appraisal Meetings (SPAM)

Durbars and Rewarding Performing Officers: Frequent durbars are held in communities to sensitize them on their roles in helping to achieve contract obligations.  In addition, performing officers are given awards in public ceremonies to motivate them and encourage them to work harder while non-performing ones are advised to follow the example of the hard working ones e.g. Best Teacher Award Schemes
3.15
Who Participates in Review of Activities

Members of Community members, SMCs, PTAs, Head teachers, Circuit Officers, R/DGEOs, District Directors of Education, Regional Directors of Education, GES/MOE staff and consultants all participate in one way or the other in reviewing of activities..

3.16       Maximum Size, Enrollment of Programme and Selection Procedure

            Enrolment

3.17       Sustainability of  Activities Beyond External Funding

The decentralized system of education introduced by the Education reform and buttressed by the FCUBE programme will continue to be sustained by the government.  Structures like decentralized administration, the training of human resources, capacity building in the districts, the SMCs, DEPT, and DTSTS should not be too difficult to maintain and be sustained beyond the flow of funding from Development Partners. 

The GES could not have done without economic assistance in setting up these structures initially.  However, once these structures are in place and members have been fully sensitized, there is no reason why they cannot be sustained, Again, deliberate and practical strategies exist for mainstreaming good practices and from experiences gathered form pilot schools key components which do not cost much to be replicated can be sustained in other schools. What should also be noted is that self reliance is possible to some extent in the preparation of home-made TLMs in as far as the necessary stationery is made available to teachers with the flair for art.  Alternatively, Teachers, Resource Centers can be established in each circuit for the local production of those TLMs Teacher confidence can be sustained through in-service training to upgrade their academic and professional status 

The above not withstanding, what should be noted is that longevity of financial and technical support for the programme depends on the political will of GoG and its sustained diplomacy with the Development Partners. Withdrawal of support will threaten the sustainability of most of them, which are capital intensive. For example, with regard to the QUIPS schools, withdrawal of funding can be disastrous unless the effort of the communities to sustain the interventions are complemented by the District Assemblies.. 
Furthermore, teacher motivation has just began and has a bright future of being sustained and replicated.  It will be greatly enhanced and cover a wide range of teachers if Development Partners maintain their assistance to the Programme.
3.18       Adequacy of Support from Government, Regional Office and  Others  

4.0 Assessment of the Ghana Project Performance Based on Given Indicators

Table 8:       Indicators of Project Performance and Assessment of Performance:    1995-2002

Indicator
Information/Type  
Assessment / Trend 

Advocacy 
Communication  - Number and kind of publications on AGIE activities

Social mobilization – Number of events, number of community members who participated in events, local school enrollments before and after events.

Research – Studies completed or in progress   


Three main types of publications on AGEI activities have been produced over the years.  The first is a series of yearly progress reports.  These have focussed on the original issues of concern for improvement in enrolment, retention and performance of girls in quality basic education.

Education/Impact Assessment make up the second type.  Some of them are only for the CHILDSCOPE process which have been in existence since the 1994/95 academic year.  The objectives of these have been primarily directed towards expanding and improving the CHILDSCOPE process.  Others in the second category have informed the larger policy dialogue on community participation in FCUBE and girls’ education and how the girl child has fared under CHILDSCOPE. 

A third type is research.  These researches have been conducted to find out problems associated with girls’ education in order to convince policy makers to formulate appropriate policy and action plans. (Appendix 5 lists some of these publications.)

The formation or revitalization of PTAs and SM Cs has been a useful strategy in bringing the community, teachers and the school together to work towards the welfare of school children , especially girls. In CHILDSCOPE schools, PTAs and SMCs are sine qua non and they increase as the number of communities that adopt the process in each district increases. Conservatively the number increased from six school/communities in Afram Plains in 1996  when CHILDSCOPE schools were first adopted to 248 school in all the seven districts (2001/02).  Conversely, enrollment, increased from 1,283 in the initial six schools to 22,221 in the 248 schools during the same period.      

Completed Researches:

FAWE Ghana Chapter ,(2000): The Impact of Improved Income of 

Parents on School Enrolment

FAWE Ghana Chapter, (2000): The Impact of Community Libraries on

Achievement.

FAWE Ghana Chapter(2001):  Sexual Maturation and Menstrual

Hygiene Practices Associated with School Girls in Ghana

FAWE Ghana Chapter(2001): Relationship Between Teenage

Pregnancy and Attrition Rate Among Girls at the Basic Education Level

in Ghana. 

Mac Kinnor, P. (2000): An Action Research: Improving Girls Self

Esteem; The Role of the Teacher. Girls’ Education Unit Research Report.

GES/GEU. (2001): Review of current situations to Identify Best

 Practices in Girls’ Education.

Sutherland-Addy, E. (2002): Impact Assessment Study of the Girls’

 Education Programme in Ghana.

Boakye J.K.A. et. al. (1997): Causes of Dropout from Basic Education, Ghana.

Avotri, R. et. al. (1999): Partnership for Strategic Resource Planning for Girls’

 Education in Africa.  Gender and Primary Schooling in Ghana.

Research In Progress

Osei, J. and Boakye J.K.A. (2002): Assessment of Girl-Child Dropout from

 Basic Education in Ghana.  For Pan African Teachers Center (PATC), Lome  

                                                                                                                .        

Policy
Policy Development : Copies of policy statement documents and/or meeting minutes from policy formulation meetings

Policy Distribution: Interview data. Are a sample of MOE personnel , teachers and parents aware of major policies of girls’ education and of the policy implications  
A comprehensive Policy Document that captures key policy concerns on education in Ghana is the MOE’s Policies and Strategic Plans for the Education Sector.  ( See attachments)

All MOE/GES personnel are aware of the policy and its implications. This, however, cannot be said of all parents, rather, it is literate parents and those that have been educated on the policy that are aware of it and its implications.

Monitoring       & Evaluation
Completed YTRs and activity Evaluation Forms   


Access
Gross Enrollment Rate (GER): at zonal, and national level (also district level if available) 

Net Enrollment Rate (NER): at zonal, and national level (also district level if available)

Number of teachers: Total number, number of female teachers, increase /decrease.

Increase or decrease in number of schools in programme areas       


· National Gross Enrolment Rate (GER) of girls at the primary level grew from 68.6% in 1997/98 academic year to 77% in 2001/02 academic year while that of boys moved  from 76.8% to 84% during the same period.  At the JSS level, girls’ GER for the period was 51.4% in 1997/98 and 60 % in 2001/02.  That of boys was 57.75% and 68% respectively for the two academic years

.

· Refer to attachments  for the GER at the primary and JSS levels in the regions. 

· Net Enrolment Rate (NER) is available for only 2001/02 academic year. For girls in the primary age group it was 58% and 61% for boys.  In the JSS age group, NER for girls and boys were 31% and 30% respectively.

· Refer to attachments for the NER at the primary and JSS levels in the regions. 

·  Total number of teachers at the Primary level during 1998/99 academic year was 62,094 with 23,107 (37.2%) being female. The number increased to 64,197 in 2001/02 academic year with females numbering  22,449 (35%). This gives a decrease of 2.2 %.

· At the JSS level the total number of teachers during 1998/99 academic year was 37,828 with 9,562 (25.3%) of them being female. The number increased to 40, 011 in 2001/02 academic year and females constituted  9,599 (24%), giving a decrease of 1.3%.        

The number of schools at the primary and JSS levels during 1998/99 academic year were 11,889 and 5,941 respectively. These increased to 12,335 and 6,414 respectively for the two levels during 2001/02 academic year.

Quality
Repetition Rate

Completion Rate 

Dropout Rate

Outcome: Test data on  achievement from programme schools for 2001and 2002  and for appropriate grade 

levels and subject areas

Content –Curriculum:

 Instruments used or being developed to evaluate gender fair curriculum 

Evidence of curriculum development  (e.g. life skills) 

Processes – Classroom observation of teacher practice  (not on how well they teach, but to the extent to which they treat boys and girls in an equivalent way) Do teachers call on girls as frequently as they call on boys? do girls get as many textbooks as boys> 

 Environments – school /classroom condition checklist  

Learners – Pupil health checklist and immunization, if appropriate    
Repetition, dropout and completion rates are given by class for three academic years. Please refer to Appendix 7.6

· A Primary One cohort which started school in 1994/95 and got to Primary Six in 1999/00 had a total dropout rate of 29.9%. With almost 30% dropout rate in primary schools, girls out-pass boys by 7% and the indications are that the rate appears at best to be stagnant. 

· The 1997/98 JSS 1 cohort which got to JSS 3 in 1999/00 academic year had a total dropout rate of girls at 19.9%, indicating a reduction of 1.1 % from the time the target was set

· Achievements in English and Mathematics by gender in CHILDSCOPE districts for 1998, 2000 and 2001shows that both boys and girls in all the five districts that had results for the first two years exhibited increases in performance in the two subjects, with the exception of one district (Zabzugu Tatale District). Also for the five districts whose results were available for 2001, with the exception of Builsa District girls that exhibited decline in English, all the districts and sexes exhibited tremendous improvement in achievements in the two subjects.  (See Appendix 6 below)   

· . 
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 APPENDIX 1: TRENDS IN ENROLLMENT: PUBLIC PRIMARY 

                           AND JUNIOR SECONDARY SCHOOLS

Public Primary Schools

PRIVATE
YEAR
BOYS
GIRLS
TOTAL
% GIRLS

1990/91
991,877
811,271
1,803,148
45.0

1991/92
985,476
821,476
1,807,223
45.5

1992/93
1,003,742
844,558
1,848,300
45.7

1993/94
1,034,394
876,014
1,910,408
45.9

1994/95
1,035,348
885,455
1,920,803
46.1

1995/96
1,051,306
904,407
1,955,913
46.2

1996/97
1,087,718
939,45
2,027,183
46.3

1997/98
1,066,278
933,562
1,999,840
46.7

1998/99
1,099190
962,553
2,061,743
46.7

1999/2000
1,123,394
991,587
2,114,981
46.9

2000/2001
1,067,769
954,356
2,022,125
47.2

2001/2002
1,067,769
996,948
2,113,749
47.2

Source: Ministry of Education, 2002.

Public Junior Secondary Schools

PRIVATE
YEAR
BOYS
GIRLS
TOTAL
% GIRLS

1991/92
282,710
193,477
476,187
40.6

1992/93
365,934
263,324
629,258
41.8

1993/94
379,008
276,634
655,642
42.2

1994/95
377,317
282,534
659,851
42.8

1995/96
384,855
292,786
677,641
43.2

1996/97
391,763
303,705
695,468
43.7

1997/98
394,085
310,333
704,416
44.1

1998/99
402,724
325,590
728,318
44.7

1999/00
405,486
330,705
736,251
44.9

2000/01
382,809
316,544
699353
45.3

2001/02
404,860
337,035
741,895
45.4

Source: Ministry of Education, 2002.

APPENDIX 2.  TRANSITION RATES 

From Primary 6 to JSS 1 by Sex: 1991/92 to 2000/01 Academic Years.


ENROLMENT
TRANSITION RATES


P.6
JSS 1
                %

YEAR
M                          
F
M
F
M
F

1991/92

1992/93

1993/94

1994/95

1995/96

1996/97

1997/98

1998/99

1999/00

2000/01
139,151

143,901

149,934

153,516

156,795

159,147

151,279

156,386

158,879
104,685

110,091

115,816

120,789

125,559

129,317

126,509

129,148

131,484
 -  -  -

133,370

137,074

137,913

141,587

144,313

144,354

146,388

149,584

139,252
  -  -  -

101,248

104,804

107,607

111,644

115,859

117,782

122,729

125,276

117,763
· -  -
95.8

95.3

92.0

92.2

92.0

90.7

96.8

95.7

87.6
· -  -

96.7

95.2

92.9

92.4

92.3

91.1

97.0

97.0

89.6

Source: MOE: SRIMPR Division
APPENDIX 3: DROPOUT RATES

Dropout Rate for a Primary School Cohort Beginning (P.1) 1994/95 and Ending (P.6) 1999/01 by sex

PRIMARY 

1994/95 – 1999/00 Cohort
BOYS
GIRLS
TOTAL

Total drop-outs

Annual Average drop-out rate
            23.10%

              4.60%
              29.90%

               6.00%
           24.80%

              5.00%

 Dropout Rate for a JSS 1 Cohort beginning 1997/98 and ending (JSS3) 1999/00

J.SS

1997/98 – 1999/00 Cohort
BOYS
GIRLS
TOTAL

Total drop-outs

Annual drop-out rate
           15.90%

             7.90%
              19.90%

                8.90%
              17.60%

               8.80%

Source: MOE: SRIMPR Division

APPENDIX 4. TRANSITION RATES 

From JSS 3 to SSS 1 by Sex – 1988/89 to 1999/00 Academic Years


                   ENROLMENT
TRANSITION


                   JSS 3
                   SSS 1
                      %

YEAR
M
F
M
F
M
F

1988/89

1989/90

1990/91

1991/92

1992/93

1993/94

1994/95

1995/96

1996/97

1997/98

1998/99

1999/00
  78,023

  85,076

  97,611

 101,325

 108,692

 114,830

 113,085

 114,897

 116,061

 117,280

 120,051

 120,011
56,354

57,252

63,686

66,231

73,038

78,853

80,370

83,190

85,948

88,392

92,399

93,206
  24,502

33,945

36,643

39,096

45,827

43,150

39,064

41,784

42,032

40,960

42,972
· -  -

13,171

16,245

18,215

20,001

25,817

25,682

24,908

27,474

28,671

29,828

30,351
· -  -

31.4

39.9

37.6

38.5

42.2

37.6

34.5

36.4

36.2

34.9

35.8
-  -  -

23.4

28.4

28.6

30.2

35.3

32.6

31.0

33.0

33.4

33.7

32.8

Source: MOE: SRIMPR Division

Appendix 5 Kinds of Publications on AGEI Activities

Acheampong (1992): Factors that impede females from attaining high level education: A case study of females in schools and dropouts in Mataheko.  University of Ghana, Legon.

Agarwal, S. and Hartwell A. (1988): CHILDSCOPE – A Child-School- Community Project.  A community-based effort to improve children’s well being and Primary school quality in Ghana, An Evaluation.

Alliance Ghana (December 2000): April1998-December 2000: Summary of Alliance Projects in Ghana.

Amedahe, F. et. al. (2001):  CHILDSCOPE in Ghana.  A Community-Based Intervention in Primary Education.

Amedeka, F. Atakpa, S. Etsey, K and Quist, H. (2001):  CHILDSCOPE in Ghana: A Community-Based Intervention in Primary Education in Partnership with UNICEF.

Anamuah, Mensah J and Atakpa S.K. (1999):  Science, Technology and Mathematics (STME) Clinic for Girls’ – Impact Assessment Report.

Atakpa, S.K. (1995)  National Plan of Action on Girls’ Education.

Atakpa, S.K. (1999):  Impact Assessment Report of Science, Technology and Mathematics (STME) Clinic for Girls.

Atakpa, S.K. (1996):  Factors Affecting Female Participation in Education in Relation to the Northern Scholarship Scheme.  A Research Report for the Ministry of Education, Supported by UNICEF Ghana.

Avotri, Rugby et. al. (October 1999):  Partnership for Strategic Resource Planning for Girls’ Education in Africa, Gender and Primary Schooling in Ghana.   

Awumbila, M. (1999):  Evaluation Report on Forum for African Women Educationalists (FAWE) Ghana Chapter.

Boakye J.K.A. (1997):  Synthesis of Research on Girls’ and Women’s Education in Ghana.  Support by DFID.

Boakye, J.K.A, Agyeman Duah S, Osei J. and Brew Ward M. (October 1997):  Causes of Dropout from Basic Education in Ghana.  Astudy for Ministry of Education, Ghana.

Bruce, A. (1997):  The effect of women’s movements in relation to the socio-economic development of the girl-child:  A case study of Forum for African Women Educationalists (FAWE).

FAWE-Ghana Chapter (May 2001):  Quarterly Report of Activities undertaken by FAWE-Ghana Chapter from January to May 2001. 

FAWE/Ghana (2001a):  Sexual maturation and menstrual hygiene practices associated with schoolgirls in Ghana.  FAWE/Ghana Chapter.

FAWE/Ghana (2000b):  Advocacy and counselling against HIV/AIDS:  An agenda that can no longer be shelved.  FAWE/Ghana Chapter.  

Ghana Education Services (August 2001):  Basic Education Division, Girls’ Education Unit: A National Vision for Girls’ Education in Ghana and a Framework; Action: Charting the Way Forward.

Modoc, A.Y.O. (June 2001):  CHILDSCOPE:  An Approach to Increasing Enrolment For Children Especially the Girl-Child in School.

Nsowah-Nuamah, N.N.N. (August 1999):  Teenage Pregnancy Among Girls at the Basic Education Level in Ghana (focus Group Discussion of Opinion Leaders).

Osei, J. (2002)
  Evaluation Report of the Ghana Girl Child Education Project supported by the Government of Canada.

Sutherland-Addy, et. al. (1995): Study on Developing Feasible Strategies to Increase Female Participation in Tertiary Education.  Particularly Science and Technology.  A Report Prepared by the Development and Development and Women’s Studies Programme, Institutes of African Studies, University of Ghana, Legon.

UNICEF-Ghana (2001):  Promotion of Girls’ Education:  Areas of UNICEF’s Interventions.

UNICEF Ghana (1996):  Programme for Norwegian Girls’ Education (Ghana), Proposal for Funding.

UNICEF Ghana (1996):  Girls’ Education Programme, Proposal for Funding.

UNICEF Ghana (1997):  Ghana Girl-Child Education Project: First Progress Utilization Report. September 1997.

UNICEF Ghana (1998):  Ghana Girl Child Education Project: Second Progress Report/Third Utilization Report.  March 1998.

UNICEF Ghana (1998):  Ghana Girl-Child Education Project: Third Progress Report/Fifth Utilization Report. September 1998.

UNICEF Ghana (1999):  Ghana Girl-Child Education Project: Fourth Progress Report/ Seventh Utilization Report.  March 1999.

UNICEF Ghana (1999):  Ghana Girl-Child Education Project: Fifth Progress Report/ Ninth Utilization Report.  September 1999.

UNICEF Ghana (2000):  UNICEF Progress Report for the Government of Canada. Ghana Girl Child Education Project: 6th Report. April 2000.

UNICEF Ghana (2001): UNICEF Progress Report for the Government of Canada Ghana Girl-Child Education Project: 7th Report. January 2001.

UNICEF Ghana (2002): UNICEF Progress Report for the Government of Canada Ghana Girl-Child Education Project: 8th Report. February 2002.

Appendix 6:: Percentage Growth in Achievement in Performance Monitoring Test (PMT) Results by Gender in CHILDSCOPE Districts – 1998 and 2000

District
Mathematics
English




Boys
Girls
Boys
Girls


1998
2000
2001
1998
2000
2001
1998
2000
2001
1998
2000
2001

Afram P.
14.5
26.4
48.3
1.1
23.5
42.7
14.8
18.2
35.8
11.0
16.4
30.9

Yendi
n.a.
30.0
40.3
n.a.
26.4
34.2
n.a.
26.9
31.0
n.a.
22.7
26.4

Builsa
n.a.
25.1
39.8
n.a.
24.7
37.6
n.a.
21.6
24.1
n.a.
26.6
22.3

Tolon Kbungu
10.0
26.6
40.5
9.4
27.0
37.2
12.2
16.9
29.8
10.6
18.0
25.9

Savelugu.N 
14.4
26.0
34.7
13.5
26.1
37.8
7.3
18.1
30.6
12.8
19.7
27.0

Zabzugu T.
29.2
27.5
n.a
23.4
23.0
n.a
35.4
18.6
n.a
27.5
14.7
n.a

Bawku East
21.0
29.3
n.a
20.0
25.9
n.a
21.0
23.0
n.a
25.0
20.2
n.a



Source: Basic Education Division, GES, 2000

Appendix 7: Additional Gender Aggregated Data  

Appendix 7.1: Gross Admission Rate by Sex: 1980/81 – 1991/92 and 

                         1996/97-1999/00  - National

YEAR
GIRLS
BOYS
TOTAL

1980/81
75.67
87.93
81.82

1981/82
77.03
90.45
83.76

1982/83
77.43
91.35
84.41

1983/84
78.17
92.69
85.45

1984/85
78.52
93.14
85.85

1985/86
78.53
92.29
85.07

1986/87
78.54
92.27
85.42

1987/88
76.98
90.09
83.55

1988/89
76.50
88.76
82.65

1989/90
78.67
87.87
83.28

1990/91
80.75
92.02
86.40

1991/92
75.94
84.43
80.21

1996/97
76.05
83.28
79.67

1997/98
75.57
81.48
78.53

1998/99
79.7
86.2
85.0

1999/00
81.1
86.5
83.8

Source: MOE: SRIMPR Division.

Appendix 7.2:. Gross Admission Rate by Sex: Regional 1996/97 – 1999/00

Year 

Region 
196/1997

M            F
1997/98

M              F
1998/99

M               F
1999/2000

M              F

Ashanti
88.6        83.5
88.7        84.6
92.6           87.8
93.6         87.9

Brong-Ahafo
82.2        79.7
84.0         82.9
77.8           78.4
77.0         78.5

Central
92.0        90.0
86.2         86.8
92.5           91.9
95.1         94.0

Eastern
81.2        80.3
76.8         79.0
78.2           77.6
78.8        78.8

Gt. Accra
73.2        67.1
65.4         61.1
64.2          58.2
72.0        66.1

Northern
79.1        52.5
85.4         58.1
103.7        74.5
98.5        77.2

Upper East
77.1        58.9
69.4         58.0
 86.8         74.1
84.8        76.5

Upper West
75.6        60.3
76.9         62.2
 86.5         76.8
80.8        74.6

Volta
93.1        90.1
93.6         88.8
 98.7         93.6
93.1        87.7

Western
85.2        83.2
82.9         81.1
 87.6         86.9
90.9        88.8

National 
83.3        76.1
81.5        75.6
86.2          79.7
86.5        81.1

Source: MOE: SRIMPR Division.

Appendix 7.3:  Gross Enrolment rates at Primary and JSS Levels by Sex, 1992/93 to 

                         1999/00 Academic Years

Year 
Gross Enrolment Rates


Primary
JSS


Boys
Girls
Total
Boys
Girls
Total

1993/94
83.71
71.43
77.58
67.44
48.90
58.18

1994/95
84.07
72.19
78.14
68.17
50.23
59.21

1995/96
81.28
70.51
75.90
66.74
50.65
58.71

1996/97
79.70
69.50
74.61
66.49
51.33
58.93

1997/97
81.54
71.54
76.55
65.56
51.60
58.59

1997/98
76.83
68.61
72.53
57.66
51.36
54.51

1998/99
77.1
68.6
72.8
63.8
52.3
58.1

1999/00
79.8
71.6
75.7
64.2
53.3
58.8

Source: MOE: SRIMPR Division.

Appendix 7. 4: Percentage Enrolment at Primary, JSS/Middle and SSS: by Sex: 1980/81–2000/01

Year
Primary
Middle/JSS
SSS


F
M
F
M
F
M

1980/81
44.23
55.77
40.32
59.68
------










1981/82
44.38
55.62
41.35
58.65
30.75
69.25

1982/83
44.47
55.53
40.28
59.72
31.10
68.90

1983/84
44.38
55.62
40.35
59.65
30.72
69.28

1984/85
44.39
55.61
40.43
59.57
30.97
69.03

1985/86
44.43
55.57
40.71
59.29
31.37
68.63

1986/87
44.53
55.47
41.13
58.87
32.02
67.98

1987/88
44.64
55.36
41.28
58.72
32.20
67.80

1988/89
44.49
55.51
41.31
58.69
32.68
67.32

198990
44.86
55.14
41.31
58.69
33.01
66.99

1990/91
44.99
55.01
40.79
59.21
32.96
67.04

1991/92
45.46
54.54
41.12
58.88
33.09
66.91

1992/93
45.69
54.31
41.85
58.15
33.48
66.52

1993/94
45.90
54.10
42.2
57.80
34.5
65.50

1994/95
46.10
53.90
42.8
57.20
35.4
64.60

1995/96
46.20
53.80
43.2
56.80
37.1
62.90

1996/97
46.30
53.70
43.7
56.30
38.7
61.30

1997/98
46.70
53.30
44.1
55.90
38.7
61.30

1998/99
46.70
53.30
44.7
55.30
38.7
61.30

1999/00
46.90
53.10
44.9
55.10
40.7
59.30

2000/01
47.2
52.8
45.3
54.7
43.5
56.5

SOURCE: MOE, SRIMPR Division

Appendix 7.5. Percentage Share of Girls in Primary, JSS and Secondary by Region 

                                                  1988/89 – 2000/2001

PRIMARY
1988/89
1989/90
1990/91
1991/92
1992/93
1993/94
1994/95
1995/96
1996/97
1998/99
1999/00
2000/

2001

REGION













ASHANTI

BRONG AHAFO

CENTRAL

EASTERN

GREATER ACCRA

NORTHERN

UPPER EAST

UPPER WEST

VOLTA

WESTERN

TOTAL COUNTRY
46.21

45.42

44.70

44.85

48.89

32.85

37.53

39.08

45.24

43.92

44.49
46.66

45.71

44.78

45.51

49.14

33.41

38.41

40.28

45.22

44.50

44.86
46.65

45.93

45.18

46.05

49.22

34.23

38.29

41.43

45.74

44.89

44.99
46.91

46.23

46.27

46.43

49.23

35.11

38.98

42.55

46.08

45.80

45.46
47.21

46.39

46.38

46.58

49.54

35.62

40.01

43.21

46.31

46.11

45.69
47.16

46.51

46.44

46.66

49.49

36.52

40.66

43.44

46.45

46.46

45.85
47.27

46.54

46.60

46.81

49.71

37.10

41.42

43.76

46.63

46.46

46.10
47.41

46.46

46.74

46.95

49.67

37.18

42.07

44.45

46.91

46.75

46.24
47.51

46.32

46.93

47.08

49.64

37.57

42.78

44.72

47.41

45.88

46.34
47.6

46.7

47.5

47.4

50.1

39.2

45.0

46.1

47.3

47.4

46.7
47.7

46.7

47.4

47.5

50.3

40.4

45.9

47.2

47.3

47.2

46.9
47.7

46.6

48.0

47.6

50.3

41.6

47.5

48.0

47.4

47.4

47.2

JUNIOR SEC.

REGION

ASHANTI

BRONG AHAFO

CENTRAL

EASTERN

GREATER ACCRA

NORTHERN

UPPER EAST

UPPER WEST

VOLTA

WESTERN

TOTAL COUNTRY
42.60

43.57

38.22

40.72

46.94

31.33

38.51

38.22

39.91

38.94

41.31
42.87

41.86

38.59

40.39

49.57

29.09

36.34

33.46

40.30

39.23

41.31
42.70

41.14

38.74

40.83

47.23

26.55

35.87

37.92

39.23

39.09

40.79
43.12

41.95

40.11

41.02

47.43

25.41

35.01

38.06

39.70

39.57

41.12
43.72

42.49

40.77

41.74

47.82

27.88

35.76

37.91

40.27

40.54

41.85
44.3

43.1

41.8

42.2

47.9

27.7

35.5

37.6

40.7

41.0

42.2
44.7

43.7

42.6

42.6

48.2

28.8

36.6

39.2

41.3

42.2

42.8

45.33

44.16

43.78

43.69

48.41

30.75

38.52

40.78

42.39

44.11

43.67
46.37

44.55

44.93

44.57

49.16

32.43

40.50

42.0

43.71

45.17

44.7
46.6

44.6

44.9

44.8

49.2

33.2

42.0

42.7

43.9

45.3

44.9
46.9

45.1

45.4

44.9

49.5

34.2

42.6

43.5

44.6

45.6

45.3

SEN. SEC.SCH.

REGION

ASHANTI

BRONG AHAFO

CENTRAL

EASTERN

GREATER ACCRA

NORTHERN

UPPER EAST

UPPER WEST

VOLTA

WESTERN

TOTAL COUNTRY
30.05

22.47

38.68

35.76

39.65

19.05

24.45

26.98

31.62

33.55

32.68
30.86

23.50

38.45

36.11

30.04

20.53

27.72

30.03

34.28

34.28

33.01
31.59

25.23

37.21

36.05

39.75

21.94

30.00

31.28

31.10

32.87

32.96
31.33

26.39

37.30

36.69

39.73

22.12

32.38

31.14

31.30

32.66

33.09
31.99

27.19

37.94

36.73

39.65

22.85

33.80

32.17

32.33

32.97

33.5
33.6

29.9

39.2

88.2

40.0

23.2

35.6

33.4

32.4

33.0

34.5
34.9

30.3

41.3

39.4

40.6

23.7

34.5

34.3

32.8

33.4

35.4

39.10

33.63

45.73

43.69

43.73

24.33

33.45

31.93

35.06

38.74

38.66
38.7
39.9

37.4

42.2

44.8

48.8

29.6

35.2

23.1

40.2

42.5

40.7
40.7

Source: MOE, SRIMPR Division,
Appendix 7.6.  Percentage Promotion, Repetition and Dropout by Sex P1-P6, 1999/00 Academic Year.

1990/91

1994/95

1999/00
Promotion, Repetition Drop Out

Promotion

Repetition

Drop Out

Promotion

Repetition

Drop-Out
P.1 – P.2
P.2 – P.3
P.3 – P.4
P.4 – P.5
P.5 – P.6



M
F
M
F
M
F
M
F
M
F



81.9

  6.1

12.0
81.9

 6.2

11.8
90.7

 3.0

 6.4
89.8

 3.1

 7.1
92.2

 2.3

 5.5
91.5

 2.4

 6.2
91.7

 1.8

 6.5
90.6

 1.9

 7.5
94.4

 1.5

 4.0
91.4

 1.6

 7.3



86.1

 6.3

 7.6
85.1

6.2

8.7
95.7

3.7

0.6
94.1

 3.6

2.3
95.3

 3.0

 1.7
94.1

 3.0

 2.9
93.3

 2.6

 4.1
92.0

 2.8

 5.2
95.4

 2.4

 2.1
92.6

 2.6

 4.8



83.0

 9.0

8.1
82.5

14.7

 2.8
91.7

 5.8

2.5
90.1

 4.3

 5.5
90.2

 5.4

 4.4
89.6

 9.2

 1.2
88.1

 4.9

 7.0
87.2

 8.3

 4.5
90.0

 4.2

 5.8
87.8

 7.7

 4.5

Source: MOE: SRIMPR Division.

Appendix 7. 7a. Retention Rate of Fifteen Cohorts who started P.1 between 1980/81 and 1995/96 Academic Years and Got to P.6 between 1985/86 and 2000/01 Academic Years Respectively by Sex – National.

YEAR
P.1 ENROLMENT
RETENTION P.6



M
F

1980/81 – 85/86

1981/82 – 86/87

1982/83 – 87/88

1983/84 – 88/89

1984/85 – 89/90

1985/86 – 90/91

1986/87 – 91/92

1987/88 – 92/93

1988/89 – 93/94

1989/90 – 94/95

1990/91 – 95/96

1991/92 – 96/97

1992/93 – 97/98

1993/94 – 98/99

1994/95 – 99/00

1995/96 – 00/01
1,000

1,000

1,000

1,000

1,000

1,000

1,000

1,000

1,000

1,000

1,000

1,000

1,000

1,000

1,000

1,000
752

735

726

677

711

749

755

775

795

798

755

803

765

769

794

677
655

661

663

584

623

667

670

698

717

705

693

730

715

711

732

685

Source: MOE: SRIMPR Division.

Appendix 7.7b. Retention Rate of Eight Cohorts who started JSS 1 between 1990/91 and 

                1997/98 Academic Years and Got to JSS 3 between 1993/94 and 2000/01

                Academic Years Respectively by Sex.

YEAR
JSS1 ENROLMENT
RETENTION AT JSS 3



M
F

1990/91 – 92/93

1991/92 – 93/94

1992/93 – 94/95

1993/94 – 95/96

1994/95 – 96/97

1995/96 – 97/8

1996/97 – 98/99           

1997/99 – 99/00
1,000

1,000

1,000

1,000

1,000

1,000

1,000

1,000
884

848

838

820

813

832

831

753
822

794

794

799

792

798

791

733

Source: MOE: SRIMPR Division

Appendix 7.8a.  Percentage Distribution of Student Teachers 

in  38 Teacher Training Colleges by Sex: 1989/90 – 1999/00

YEAR
% MALE
% FEMALE
TOTAL ENROLMENT

1989/90

1990/91

1991/92

1992/93

1993/94

1997/98

1998/99

1999/00

2000/01
57.62

56.07

66.25

67.13

66.27

61.65

60.83

60.98

65.9
41.38

43.93

33.75

32.87

33.73

38.35

39.17

38.3

34.1
16,288

15,138

12,811

17,069

16,877

20,353

20,909

21,410

18,544

Source: MOE: SRIMPR Division

Appendix 7.8b.  Production of Teachers by Sex 1995/96 – 1999/00

YEAR
% MALE
% FEMALE
TOTAL

1995/96

1996/97

1997/98

1998/99

1999/00
63.92

71.06

66.64

61.85

60.04
36.08

28.94

33.36

38.15

39.96
5,546

5,698

6,190

5,948

7,313

Source: MOE: SRIMPR Division

Appendix 7.8c. Percentage Teachers by Level, Gender and Qualification, National -1998/99 – 2000/01


1998/99

  M          F          T
1999/2000

  M          F          T
2000/2001

  M          F          T

Pre-School

Trained

Untrained 

Sub-Total

Primary

Trained

Untrained

Sub-Total

JSS

Trained

Untrained

Sub-Total

SSS

Trained

Untrained

Sub-Total

Total (all four levels)

Trained

Untrained

Grand Total
0.3        4.8        5.1

0.5        9.5       10.0

0.8       14.3      15.1

23.4     17.2     40.6

 7.6        1.1      8.7

31.0      18.3    49.3

19.3        7.3     26.6

  3.1        0.3       3.4

22.4        7.6     30.0

2.3          0.6       2.9

2.2          0.5       2.7

4.5          1.1       5.6

45.3        29.9     75.2

13.4        11.4     24.8

58.7         41.3   100.0
0.3        4.5         4.8

0.5        9.6       10.1

0.8      14.1       14.9

21.9     16.5      38.4

  8.1       1.3        9.4

30.0     17.8      47.8

18.4      7.0      25.4

 3.2       0.4       3.6

21.6      7.4     29.0

 3.4       0.8       4.2

 3.5       0.6       4.1

 6.9       1.4       8.3

43.9      28.9    72.8

15.3      11.9    27.2

59.2      40.8    100.0
0.2         4.3         4.5

0.6         9.8        10.4

0.8        14.1       14.9

21.4      16.9       38.3

 8.4         1.2         9.6

29.8       18.1      47.9

18.4       7.5        25.9

 3.6        0.3          3.9

22.0       7.8        29.8

 2.9        0.7          3.6

 3.2        0.6          3.8

 6.1        1.3          7.4

42.9      29.4       72.3

15.7      12.0       27.7

58.6      41.4      100.0
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