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EXECUTIVE SUMMARY

GOAL AND OBJECTIVES

This is an evaluation report of the 1997-2002 Ghana Girl-Child Education Project SC 97/250-1 supported by the Government of Canada. The main goal of the Project is to increase girls’ participation in quality primary education. The specific objectives are: strengthening the girls’ education advocacy efforts by indigenous groups such as FAWE and MOE’s Girls’ Education Unit (GEU) as well as donors; enhancing the gender sensitivity/awareness of decision/policy makers in the MOE and the Ghana Education Service (GES) and hence increasing their capacity for gender sensitive policy formulation and decision making; ensuring the establishment of a girl-friendly basic education curriculum and a teaching force capable of implementing such a curriculum effectively; and improving girls’ primary school enrolment, retention and achievement in selected deprived areas, through an integrated, participatory, community-based approach. 

UNICEF has responsibilities at both the national and district/community levels.  At the national level, the focus is on Donor co-ordination; support for advocacy efforts through indigenous groups; support for relevant policy related forums; action research; and, training. At the district/community level, the focus is on Parent-Teacher Association (PTA) development; health promotion within the school context; and, district capacity building/networking.

The major objectives of this evaluation are to assess the implementation of the project and impact, and identify project elements that are particularly effective.  

METHODOLOGY OF EVALUATION
The methodology involved data collection from secondary and primary sources. The secondary sources included document analysis of reports and other literature on girls’ education. The primary sources were interviews/focus group discussions with UNICEF, Girls Education Unit (GEU) and Curriculum Research Development Division (CRDD) of the Ghana Education Service (GES), District Directors of Education (DDEs), District Girls Education Officers (DGEOs),  CHILDSCOPE team members, parents, community opinion leaders, headteachers, teachers and pupils. Field data were processed and analysed using the Statistical Package for the Social Sciences (SPSS), Version 9.

MAIN FINDINGS 

A:  Project Implementation

A.1  Implementation At National Level 

· Donor coordination efforts have been promoted. As a result, the issue of girls’ education has received the necessary recognition and support by other Development Partners and has put the Girls Education Unit firmly on the MOE’s priority agenda.

· Gender sensitivity has been included in pre-service teacher training. 

· The Curriculum Research Development Division has developed a gender sensitive curriculum, and copies have been sent to all basic schools.

· Staff of MOE/GES and CRDD, as well as Writers, Publishers and Illustrators, have received training in gender sensitivity and these are being manifested in recent books and writings which are more gender sensitive than before.  

· A teaching force capable of implementing girl-friendly curriculum effectively has been established. 

· FAWE and GEU have carried out at least six operational researches on problems of girls’ education, and over 90 % of the recommendations have been implemented. 

Constraints at the National Level include: 

· Delays in releasing funds;

· Competing demands on implementers of the project from various agencies/sources; and 

· Frequent changes of staff at the national and district levels. 

A. 2    Implementation at District and Community Levels:

Using CHLIDSCOPE 

· All CHILDSCOPE Communities have PTAs, though not all of them are functioning effectively;

· Advocacy and awareness creation efforts have been made;

· In-service training on gender sensitivity teaching and use of local materials have been organised;

· Health promotion among pupils as agents of health promotion in their communities has been done; and 

· District level stakeholders have been exposed to capacity building and networking skills through workshops. 

B.    Project Impact on Girls, Schools and Communities

CHILDSCOPE work in the districts and communities through PLAs has gained considerable ground and recognition among girls, schools and communities. 

· For girls:

· Percentage enrolment at primary school level has improved in all CHILDSCOPE districts as well as achievement in English and Mathematics; 

· Self-esteem has been enhanced, as evidenced in girls’ participation in classroom and school activities (confidently asking and answering questions, sharing leadership roles with boys, and being role models to peers);  

In the communities girls now have confidence in informing their parents on issues relating to good hygiene practices in particular and health in general;

· Even though retention and transition rates have declined, the rates of girls are for the first time, higher than those of boys.

· For Schools:

· There is a greater degree of girl-friendly environment resulting from the increased number of female teachers, gender sensitive teachers and curriculum, provision of furniture, teaching/learning material and sporting equipment than before the inception of the project.  This is making CHILDSCOPE schools attractive to both girls and boys.

· For communities:  

· There is increased awareness of the importance of girls’ education;

· There are functional PTAs/SMCs in most communities, though less than 50 per cent operate and keep bank accounts;

· There is increased provision by communities for children’s education through communal labour, financial contributions and other support services;

· There is increasing realisation that the school belongs to the community, and that it is the responsibility of the community to provide for the needs of the school, teachers and the children; and

· Children are now involved in health education of their peers and other members of the community.

Constraints at the District/Community Level include:

· Low Capacity to Implement Activities

· Low morale of staff;

· Lack of teamwork;  

· Lack of data collection, processing and analysis skills at the district level;

· Distances between schools;

· Outmoded customs and practices;

· Increasing sexual abuse;

· Competing demands on girls’ time;

· Inadequate female teachers;

· Lack of role models; and

· Widespread poverty in CHILDSCOPE districts.

C.   Project Effectiveness 

· The fact that UNICEF was made the focal support agency to the MOE in the development of education sector inputs to Ghana’s Comprehensive Development Framework, enhanced its opportunity in promoting girls’ education. 

· CHILDSCOPE, through the use of PLA, was very effective in making the communities understand the importance of education, especially girls’ education. This made them to support their children, the teachers and the school.

· Advocacy and awareness creation worked well in making community members know the importance of girls’ education.

· For capacity building, the various training programmes that were organised for the implementers of the project enabled them achieve the goal and objectives of the project. 

D.  Project Efficiency

· The collaborative and participatory approach in planning and implementing the project with all stakeholders at the national, district and community levels promoted efficiency.

· Regular monitoring and evaluation.  Since this phase of the project was started in 1997, there have been eight progress reports that facilitated timely corrections of shortfalls and provided direction towards the achievement of project intentions. In addition to these, there have been two evaluations, excluding the present one. All these contributed to project efficiency.

· Prudent management of finances allocated to the project, made resources available. 

E.   Project Sustainability

From the evaluation, the factors that were noted to be essential to sustain the project were:

· Continuous financial, technical and managerial support from CIDA/UNICEF and  MOE/GES; 

· Allocation of funds by the District Assemblies to the implementers of the Project;

· Pursuit or sourcing for financial support from other areas apart from the traditional ones;

· The need for PTAs to be serious with opening and keeping of bank accounts;

· The need for the processes used and activities undertaken to continue to be internally influenced or motivated rather than externally imposed, as they bring about a sense of ownership at the community, school, district and national level.  To this end the PTA/SMC systems are crucial and should be maintained and sustained;     

· Availability of skilled and devoted human resources developed through effective training and networking;

· Continuous use of personnel from various departments working as a team at the district and community levels;

· The decentralisation policy that encourages bottom-up approaches in decision-making encourages communities to initiate and contribute to planning and makes projects sustainable;

· The cordial link between the CHILDSCOPE communities and the District Assemblies as Action plans developed through PLAs in the communities or issues that arise in the schools during the course of activities often need the assistance of district officials for implementation; and

· The need for costs to be covered locally, i.e. through the District Assembly and other district departments. There are a number of costs that CHILDSCOPE covers in planning, implementing and monitoring activities, these include fuel, vehicle maintenance, resource fees for facilitators and necessary materials such as stationery. In order to be sustainable, such costs should be covered locally. 
F.
Recommendations

· CIDA support has been yielding fruitful results for girl-child education, and must continue for greater outcomes.

· District Assemblies/Communities should explore additional funding to sustain the gains.

· Communities need to be made aware of the progress of their schools in terms of enrolment, retention and achievement, and, where possible, relate these to neighbouring communities that are performing better. This will encourage them to work harder.

· R/DGEOs should be trained in data collection, analysis and interpretation.

· Decentralised heads whose staff members constitute the CHILDSCOPE Team should work together to support CHILDSCOPE activities.
· Communities and schools should participate in conducting action research on aspects of education with particular reference to girls. 
· PTAs/SMCs need to be serious at opening and operating bank accounts.
· As early as possible, Circuit Supervisors should be given the necessary logistics to enable them visit schools regularly. 
· CHILDSCOPE Teams should consolidate the gains made in the communities by monitoring and evaluating work done in communities.  For this, the necessary resources and logistics should be provided. 
· In view of the constraint of poverty in the CHILDSCOPE Districts, it is recommended that where possible financial assistance should be given to women to start or expand their business to support their children, specially daughters, in school.
· The constraints outlined should be resolved to make the project a resounding success.
CONCLUSION

On the whole, the Ghana Girl-Child Education Project supported by CIDA funding has been a great success despite the constraints associated with it. A literal translation of the Ghanaian proverb woforo dua pa a na yepia wo is that the person who climbs a good fruit tree is the one who deserves a push. UNICEF and CIDA have supported a good cause and deserve commendation.  The effort is visibly bearing fruit, and needs all the resources for consolidation and expansion to the uncovered communities in the target districts.

1.
GENERAL INTRODUCTION

1.1
 Background to The Girl-Child Education Project

The Government of Ghana, in order to comply with a 1992 constitutional requirement, came up in 1996 with a ten-year Free, Compulsory, Universal, Basic Education (fCUBE) programme to end in 2005. The fCUBE was designed to improve access and participation, the quality of teaching/learning and to strengthen management capacity and efficiency of the education system. The achievement of all these required infrastructure development, refurbishment and maintenance of schools, management and curriculum reform, community participation, and improved teacher training. In addition, one of the key fCUBE areas of concern is promotion of girls’ education.  It is specifically stated in the fCUBE document that  “Special attention will be given to promoting access for girls, the poor and rural children to basic education”.

UNICEF and other Development Partners played key roles in the planning process of fCUBE programme and have continued to be actively involved in its implementation. In 1994, UNICEF’s support received a boost when the Canadian International Development Agency (CIDA) funding became available for two years (1994 -1996) for the elimination of gender imbalances in the primary sector. Activities implemented included support for operational research; supporting gender-focussed Non-Governmental Organisations (NGOs) like the Forum for African Women Educationalists  (FAWE); providing incentive packages (like scholarships) for girls; supporting the Ministry of Education’s (MOE’s) capacity for policy analysis and advocacy with respect to girls’ education. Also included was pilot testing in Afram Plains District a Child-School Community Process (CHILDSCOPE) that sought to improve rural primary school education, particularly for girls, through a participatory, integrated, community-based approach. 

On the basis of an evaluation of the 1994 -1996 phase (Phase 1 in 1997), CIDA agreed to provide funding for a further five year period (1997-2002) for the Ghana Girl-Child Education Project (SC97/250-1). The Project took into account of the lessons learnt in Phase 1 and evaluation recommendations, particularly regarding the need for a more integrated approach to objectives and activities, increased support to FAWE, and an expansion of CHILDSCOPE to northern Ghana. 

The main goal of the Ghana Girl-Child Education Project is to increase girls’ participation in quality primary education.  Specifically, the objectives of the project are:

· Strengthening the girls’ education advocacy efforts by indigenous groups such as FAWE and MOE’s Girls’ Education Unit (GEU) as well as donors;

· Enhancing the gender sensitivity/ awareness of decision/policy makers in the MOE and the Ghana Education Service (GES) and hence increasing their capacity for gender sensitive policy formulation and decision making;

· Ensuring the establishment of a girl-friendly basic education curriculum and a teaching force capable of implementing such a curriculum effectively;

· Improving girls’ primary school enrolment, retention and achievement in selected deprived areas, through an integrated, participatory, community-based approach.

UNICEF’s responsibilities include: 

At the national level: 

· Donor co-ordination; 

· Support for advocacy efforts through indigenous groups;

· Support for relevant policy related forums;

· Action Research; and

· Training.

At the district/community level: 

· PTA/ SMC development;

· Health promotion within the school context; and

· District capacity building/networking


The operative evaluation question is: To what extent has UNICEF performed its responsibilities at both the national and district/community levels, and what has been the results in achieving the goals of increasing girls’ participation in quality primary education in the target areas? 

1.2 Earlier Studies/Evaluations of the Project

Two main types of reports/evaluation
 of the Project have been produced since its inception in 1997. The first is a series of yearly progress reports written from September 1997 to February 2002. These studies/evaluations have focused on the original issues of concern for improvement in enrolment, retention, and performance of girls in quality basic education. 

Evaluations make up the second type
.  The first of these, by Agarwal and Hartwell, was only for the CHILDSCOPE Process which had been in existence since the 1994/95 academic year.  However, at the time of the study, CHILDSCOPE had taken root only in the Afram Plains District in 21 schools
 serving 76 communities with 15 district staff.  An internal evaluation of the Project in the Afram Plains had however been initiated in early 1996. The results of that evaluation were primarily directed towards expanding and improving the CHILDSCOPE Project itself rather than informing the larger policy dialogue on community participation in fCUBE and girls’ education. 

Agarwal and Hartwell found out that from September 1994 to September 1998:

· Community self-organisation had become a real force for improving conditions for meeting children’s needs, for changing the environment and for generating solutions through consensus; and
· There had been a process of community transformation based on self-determined analysis and action, a methodology that was more sustainable than one based on externally determined objectives, plans, indicators and judgement.
Amedahe and others conducted the other major evaluation. They focussed on the CHILDSCOPE process in four districts (Afram Plains, Yendi, Builsa and Tolon Kumbungu) and found that: 

· A child-friendly school environment had been created to enhance teaching and learning;
· Awareness of communities’ responsibilities regarding children’s education, especially girls’ education, had been created;
· Community mobilisation and advocacy for using education for community development had been promoted;
· There had been growth in community participation and enhanced role of women;
· Mechanisms had been developed to expand access, retention and achievement of children in school, especially girls; 
· There were functional Parent Teachers Associations and School Management Committees (PTAs/SMCs) in most communities; and that 
· Communities were taking more responsibilities for teacher appointments and behaviour by making representations to the GES through the circuit education supervisors.

The major difference between former evaluations and the current one is that while the former had their foci on CHILDSCOPE, the later examined the extent to which the girl-children have fared.

1.3
Terms Of Reference For The Present Evaluation

The objectives of the evaluation of the Ghana Girl-Child Education Project are to:

· Assess Ghana’s experiences in implementing the project;

· Assess the impact of the project for girls, schools and communities; and 

· Identify project elements that are particularly effective.  

The specific tasks of the Consultant are to:

· Review background information of the project, documenting the progress and constraints associated with various activities;

· Collect and review the available indicators, national and district level gender disaggregated data, including enrolment, drop-out, retention rates etc.;

· Develop instruments e.g. survey, interview protocols, etc.;

· Specify data collection procedures;

· Conduct site visits and interview GES officials, head teachers/teachers, pupils and key community leaders, etc.;

· Specify procedures for data entry, cleaning and verification;

· Specify appropriate method to process and analyse collected data;

· Analyse findings in relation to the results, outputs and outcomes of the project; and

· Present a draft report to UNICEF and finalise the report after UNICEF has presented its comments.       

2.
METHODOLOGY

Both qualitative and quantitative approaches were used in the evaluation. Data were collected using a combination of primary and secondary methods.  The secondary data sources included a literature survey of earlier progress and evaluation reports on the CHILDSCOPE process as well as other relevant data on girls’ education. The primary data were collected at the national, district and community levels through questionnaires, interview schedules and focus group discussions where applicable.

2.1
Sampling

All the seven districts supported by UNICEF were studied. However, owing to time and financial constraints, purposive and random sampling procedures were used to select two communities from each of the seven districts, one urban and one rural, with a school from each of such communities.  This gave a total of 14 communities and 14 schools.

2.2
Data Collection Procedures

Data were collected at national, district and community levels. At the national level, two UNICEF, one CRDD and one GEU Officials were interviewed. Statistical data on enrolment, retention and achievement of pupils in the survey districts were collected at national, district and community levels.  At the district level, District Directors of Education (DDE), District Girls’ Education Officers (DGEOs), and Statistics Officers were interviewed.  

At the community level, the following were interviewed from each school:

· Ten  (10) Pupils (5 girls and 5 boys); 

· Two (2) Parents (1 female and 1 male);

· One  (1) Head teacher, and 

· Two (2) Teachers. 

 In addition, Focus Group Discussions (FGDs) in each of the communities were held to obtain information from the general community.  Membership of the FGDs was 11 and included: two Traditional Leaders; two Religious Leaders; two Social Group Representatives; two Representatives of the Youth; two PTA/SMC Executives and one Assemblyman. 

Table 2.1 gives a breakdown of the number of respondents covered outside the national level.

Table 2.1:  Statistics On  Data Collection Sources, By District

DATA 

SOURCES
DISTRICT


AFRAM

PLAINS
BAWKU

EAST
BUILSA
 SAVELUGU                    NANTON
      TOLON            K’BUNGU
    YENDI
ZABZGU-TATALE
TOTAL

PUPILS
20
20
20
20
20
20
20
140

PARENTS
4
4
4
4
4
4
4
28

COMMUNITY F. GROUPS
2
2
2
2
2
2
2
14

TEACHERS
4
4
4
4
4
4
4
28

HEAD TEACHERS
2
2
2
2
1
2
2
13

CHILDSCOPE TEAM
1
1
1
1
1
1
1
7

DGEOs
1
1
1
1
1
1
1
7

DISTR. DIRECTOR EDUC.
1
1
1
1
1
1
1
7

TOTAL
35
35
35
35
34
35
35
244

2.3
Data Analysis Procedure.  

The data were sorted according to the various respondents involved in the study. The schedules were then cleaned and coded in a format suitable for the Statistical Package for the Social Sciences (SPSS) 9th. Edition, 2000 software. Data were analysed using frequencies, cross-tabulations, bar and pie charts. The use of descriptive and inferential statistics on dependent and independent variables was made where necessary.

3.
ASSESSMENT OF GHANA’S EXPERIENCES IN

IMPLEMENTING THE PROJECT

This section looks at the implementation of the project at the national, district and community levels. 

3.1       National Level

At the national level, the major activities of the Girl-Child Education Project are donor co-ordination, support for advocacy efforts through indigenous groups, gender sensitive curriculum development and availability, teacher training and ability to use the gender sensitive curriculum, and, operational research. These are analysed in turns.

3.1.1
Donor Co-ordination

UNICEF, between 1996 and the first half of 1997, coordinated and hosted donor meetings related to the thematic group - Access and Participation - under the ongoing fCUBE Programme. This is a MOE/Funding Agency forum where gender sensitisation issues are discussed. The  forum led to the beginning of collaborative work with World University Services of Canada (WUSC), Department for International Development (DfID) and the World Bank in providing technical support to the GEU.  It was also at this forum where donors, speaking with a united and persistent voice on the issue of girls’ education, made the MOE put the issue of girls’ education and the establishment of a GEU high on its priority programme. 

In 1997, however, donor coordination became the responsibility of MOE.  Thus, meetings are now convened and chaired by the Minister.  All the Funding Agencies involved, including UNICEF, support the change because it shows governments’ commitment and ownership of UNICEF’s   assisted programmes. UNICEF, however, continues to play an advocacy role in the MOE/Donor fora by liaising with other donors and lobbying support for girls’ education to ensure that girls’ education receives adequate attention.

Other fCUBE thematic groups, namely: “Quality of Teaching and Learning” and “Management and Efficiency” respectively have been formed for the purpose of improving coordination and information sharing flow.  These groups, which include donors, relevant NGOs and MOE/GES staff, meet once a month. UNICEF still leads the “Access and Participation” thematic group in which girls’ education issues are a major factor. The thematic groups are a welcome development as they provide an opportunity for relevant key players to explore issues in depth and to learn from each other’s experiences.   

UNICEF has been selected by other Development Partners to be the focal support agency to the MOE in the development of education sector inputs to Ghana’s Comprehensive Development Framework (CDF).  UNICEF uses the opportunity to a maximum advantage in favour of girls’ education. 

3.1.2 Support for Advocacy Efforts through Indigenous Groups

In carrying out its objectives of promoting girls’ education in the country, the support from Canada was used for mainstreaming girls’ education by supporting indigenous groups at the national and community levels. These include the Girls Education Unit, The Forum for African Women Educationalists (FAWE) Ghana Chapter, The Curriculum Research and Development Division of the Ghana Education Service, and CHILDSCOPE at the district level. Their advocacy activities are analysed below.

3.1.2.1
The Girls’ Education Unit (GEU) of the GES

The GEU works through a Girls Education Team (GET) comprising ten Regional Girls’ Education Officers (RGEOs), ten Regional Science, Technology and Mathematics Education Officers (RSTMEOs), 110 District Girls’ Education Officers (DGEOs) and 110 District Science, Technology and Mathematics Education Officers (DSTMEOs).  This is a nation-wide network of facilitators who promote girls’ education, co-ordinate related activities, network and disseminate good practices. Through this team the advocacy work of the GEU has spread from GES Headquarters to a nation-wide network of decentralised structures at regional, district and grassroots level.  

Advocacy activities that have been implemented by the GUE and its team include sensitisation workshops, seminars, celebration of girls’ education weeks and STME clinics -- all at district, regional and national levels.   In addition, the GEU publishes and distributes newsletters known as Gender Matters to provide information to the entire networking team and other stakeholders. Again through the team, hundreds of role models have been sent to the various parts of the country. They have had direct contact with local opinion leaders and sensitised communities including parents, schoolgirls and girls out of school.

3.1.2.2
FAWE Ghana Chapter

FAWE has been supported with UNICEF/CIDA funding since 1995. According to an Evaluation Report on FAWE carried out in 1999, it is in the area of advocacy and awareness creation of the general public on issues affecting girls’ education that FAWE has been most successful. These have been achieved through the use of various strategies and interventions at the national, district and community levels. 

At the national level, advocacy activities include:

· Organisation of awareness creation programmes on girls’ education through seminars, workshops, the media, newsletters, talks, films and advocacy songs. All these are done with a view of sensitising and educating the general public, especially parents, educators and policy makers about the need to promote the participation of girls at all levels of the education sector;

· Collation and circulation of data relating to participation of girls in order to generate concerns among stakeholders about low levels of girls’ enrolment, retention and achievement. For this, FAWE has an Information and Documentation Centre (IDC) which serves researchers, consultants, the general public and other NGOs that support girls’ education as well as policy makers, implementers and educational planners; and,  

· Launching of an FM Radio Station to broadcast programmes on girls' education.

 At the district and community levels, FAWE works through Focal Point Contact Persons (FPCPs) in more than 30 districts in the country.  The duties of these FPCP are not very different from those of the GET described earlier. 

One major aspect of FAWE’s advocacy programme supported by CIDA funds at the district and community level is the establishment of Girls’ Clubs in a number of schools. The members of the Girls’ Clubs are strong advocates of girls’ education in their various localities. Their activities are varied, and include:

· Educating their peers on the importance of girls’ education;

· Serving as role models for their peers by example and working hard for high academic achievement;

· Advocating and campaigning against gender stereotyping in the society;

· Raising awareness on the plight of girls through drama, poetry recitals and song;

· Creating fora to interact with eminent female role models; and,

· Organising excursions to give exposure to members.

The Girls’ Clubs concept has been so successful that NGOs/CBOs that benefited from the Alliance for Community Action on Female Education (The Alliance) Project has adopted it as a useful approach. At the moment, the GEU has also emulated it by starting Girls’ Clubs in some schools.

These strategies have brought issues on girls’ education into the limelight.

3.1.3 Gender Sensitive Curriculum Development and Availability

Over the years, the curriculum in Ghanaian basic schools has been described as perpetuating gender stereotyping.  In view of this, as part of the Girl-Child Education Project, the CRDD was charged to review the curriculum to make it gender sensitive.  The support from Canada was used to:

· Train gender sensitive curriculum developers. As a prelude to the preparation of the source book, workshops in gender-sensitivity were held for writers, illustrators, publishers, CRDD staff and decision makers of MOE and GES.  (Figures on those workshops were not readily available).  

· Review the curriculum and syllabus to make them gender sensitive and available. The review was completed in 2000 and the New Basic Syllabus was revised in 2001.  The work was done by the CRDD through subject panels and stakeholders in education. However, only the Integrated Science for Upper Primary textbook has been modified to suit the new curriculum. The rest are yet to be modified.  

· Make the new curriculum available in schools. The Supplies Division of the GES has confirmed that 13,947 primary schools out of a total of 13,965 in the 2000/2001 academic year, representing 98 per cent of primary schools in the country, have been supplied with copies of the new curriculum.  The source also confirmed that all primary schools have been supplied with copies of the Integrated Science Book. The new curriculum, according to the CRDD, will be examinable in 2004.  

3.1.4
Teacher Training and Ability to Use The Gender Sensitive Curriculum

CIDA funds were also used to make teachers, student teachers and GEU teams gender sensitive, as follows:

· CRDD organised a training of trainers’ workshop on gender sensitivity for 60 teachers from 30 districts.  The training for the other districts is yet to be organised. Even so, some districts have taken the initiative to start training their teachers on gender sensitivity. 

· CRDD trained selected tutors from Teacher Training Colleges (TTCs) in the use of the new curriculum;

·  CRDD and Teacher Education Division (TED) have developed a Gender Source Book for use in the TTCs as part of the education course for  first year students in TTCs.   This implies that a total of 4,970 teacher trainees who were first year students in the 2000/01 academic year have received the training in gender sensitivity. Thus, it is expected that within the next two years all teacher training college students who pass out from the TTCs would have received training in gender sensitive teaching.

· The GEU organises series of training workshops for its Regional and District Girls’ Education Officers (R/DGEOs), which include gender sensitivity. At the moment all R/DGEOs in the country have received the training and they can be said to be gender sensitive. However, the officers, including GEU staff have not been trained in data collection, analysis and interpretation. Instead, they rely on statistics officers at the national and district levels.  There is the urgent need for the GEU officers and the R/DGEOs to be so trained. 

3.1.5 Operational Research

As part of the indigenous institution building, CIDA has supported a number of operational researches conducted by the GEU and FAWE. The objectives of these researches are to enable them effectively demonstrate the extent of problems associated with girls’ education in order to convince stakeholders to formulate appropriate policy and action plans. Six of the researches are:

· The Impact of Improved Income of Parents on School Enrolment;

· The Impact of Community Libraries on Achievement;  

· Relationship between Teenage Pregnancy and Attrition Rate among Girls at the Basic Education Level in Ghana; 

· Improving Girls’ Self Esteem: The Role of the Teacher; 

· Review of Current Situation to Identify Best Practices in Girls’ Education; and

· Girls’ Education Impact Study.

Major findings 

The major findings from these researches are that:

· Poverty is a major constraint to keeping girls in school;

· With little financial assistance, women are able to start small businesses or expand and diversify their trading activities;  

· Women, when empowered economically, supplement household income and contribute towards the cost of their children's education; 

· Community libraries provide conducive environment for girls to study after school hours;

· Parents willingly release their daughters to study after school hours when they realise that they are being supervised;

· Girls find time to go to the libraries to read and do their homework even if their parents assign them work;

·  General performance and attitude of girls to schooling improves in communities where there are libraries;

· A lot of unhealthy and undesirable sexual practices which constitute sexual harassment exist both in basic schools and even in tertiary institutions;

Sexual harassment in schools and communities is the major cause of teenage pregnancy and contributes to attrition of girls from school. 

Recommendations 

· Increase stock of books to include standard textbooks for basic school level, including books in Ghanaian Languages;
· Consider adopting policy of library on wheels more widely after an assessment of current “library-on-wheels” is undertaken;  

· Teacher training programmes should provide training in girl-friendly teaching strategies;

· Gender sensitisation should be included in teacher training programmes;

· The syllabus content in TTCs should be gender balanced and address matters related to girls’ self-esteem;

· The Moral Education syllabus should include topics such as sexual harassment;

·  School policy should ensure that sexual harassment is continually addressed; and

· Need for wider networking and information sharing opportunities.

How the Researches Contributed to the Promotion of Girls’ Education

The findings and recommendations from these researches have been widely disseminated and over 90 % of the recommendations have been implemented.  This has contributed greatly to the cause of girls’ education in diverse ways. Notable among them are that, now:

· Local daily newspapers like the Daily Graphic and The Ghanaian Times have sections devoted entirely to issues affecting girls and women;
· There is an increase in the number of Radio/Television fora on topical issues relating to girls’ education and women;  

· Institutions like the Federation of Women Lawyers (FIDA) and Women and Juvenile Unit  (WAJU) of the Ghana Police Service have now taken it upon themselves to assist girls and women who are abused. They also ensure that parents live up to expectation concerning their obligations towards their children;
· A Gender and Education Source Book has been developed by the CRDD of the GES as a resource material for TTCs, teachers and GES officials.
· CRDD and GES officials have been trained   in gender sensitivity;
· Teachers and curriculum developers are making efforts to introduce positive role models for girls in the curriculum;
· Awareness on issues affecting girls’ education has been raised at both national and grassroots levels. For example, FAWE was one of the organisations that put pressure on Parliament to make amendment to the marriage age from 16 to 18; 

· A paper A National Vision for Girls’ Education in Ghana and A Framework for Action: Charting the Way Forward has been drafted and under review; and 

· Summary report on Girls’ Education Impact Study, including various efforts to promote girls’ education in Ghana, has been completed.
3.2
Assessment of Project Implementation at the District/Community Level

This section of the evaluation assesses the implementation of the project at the target district and community levels.  Here, the use of CHILDSCOPE strategy: Parent-Teacher Association development, advocacy/awareness creation for girl-child education, teacher training in the new methodologies, health promotion, district capacity building/networking and incentive package for teachers are examined. 

3.2.1
Using CHILDSCOPE to Identify Factors Affecting Children’s Education 

CHILDSCOPE is an acronym that stands for Child - School - Community Process in Education, was initiated by UNICEF in collaboration with the MOE with funding from CIDA. It is a process that focuses on improving the education of the child through the joint efforts of the school, community and children towards quality primary education. Specifically, CHILDSCOPE has the objectives to improve primary education so that children can read, write and be numerate by the end of primary school; maintain (or increase, where necessary) enrolment; and increase attendance and continuation rates, especially of girls.

CHILDSCOPE caters for both boys and girls but it takes a very close look at girls since more often than not, girls are the ones who lag behind in education in terms of enrolment, attendance, continuation and achievement.   

CHILDSCOPE was started in November 1994 in the Afram Plains District of the Eastern Region of Ghana in six pilot schools, each with a catchment area of between three and five communities.

The Afram Plains was chosen as the first pilot district because it exhibits many of the problems plaguing Ghana’s education system. It is a remote, rural area inhabited primarily by settlers. Teachers are unwilling to accept posting to the district due to lack of basic necessities such as access roads, good drinking water, health facilities and electricity in most localities.  As a result, low enrolment, high attrition and low achievement rates characterise schools in Afram Plains. Since 1994, there has been a gradual expansion of CHILDSCOPE schools in the Afram Plains District.  With a total of 143 primary schools and 44 JSSs in the district, CHILDSCOPE schools now (2002) constitute 30.2% of the primary schools (56). Names of the schools are shown as Appendix 2. 

CHILDSCOPE has been duly adopted in six target districts in the north, namely: Yendi, Savelugu Nanton, Tolon Kumbungu and Zabzugu Tatale in the Northern Region, and Bawku East  and Builsa  Districts in the Upper East Region.

CHILDSCOPE Strategies

The main strategies of CHILDSCOPE being supported with CIDA funds are:

· Community empowerment to enable its members to fully participate in their schools’ management, particularly resource management; 
· Teacher development to enhance the quality of instruction through training teachers in child-centred activity-based methods;

· Health promotion to utilise health education as a tool to improve the learning abilities of children and enable them to carry messages from the school to the community; and

· Networking and capacity building to enable communities implement and monitor project activities.  

The Participatory Learning and Action (PLA) technique is the main tool CHILDSCOPE employs in the implementation of its strategies.   This is because it is believed that with community empowerment and the resulting spirit of self-reliance and strong school-community relationships, project sustainability would be virtually guaranteed.  If CHILDSCOPE is successfully implemented, the process would provide long-term benefits not only to the selected communities involved, but also bring valuable lessons for the system of education in Ghana as a whole.  Table 3.1 below shows the CHILDSCOPE districts, the number of schools in each district, CHILDSCOPE schools and when each district was added to the CHILDSCOPE programme.

Table 3.1: CHILDSCOPE Districts And Schools As At  2001/02 Academic Year

NAME OF DISTRICT
STARTING DATE OF CHILDSCOPE
TOTAL NO. OF SCHOOLS

IN DISTRICT
NO. & PERCENTAGE OF CHILDSCOPE SCHOOLS - (PRIMARY)



PRIMARY
JSS
NO. 
%

Afram Plains
1994/95
143
44          
56
39.2

Yendi
1997/98
119
23
40
33.6

Tolon-Kumbungu
1997/98 
118
19
30
25.4

Builsa
1997/98
64
20
23
35.9

Savelugu-Nanton
1999/00
69
13
24
35.9

Bawku East
1999/00
147
52
45
23.8

Zabzugu-Tatale
1999/00
63
10
30
47.6

Total
-
723
181
248
34.3

  Source: Field Data from CHILDSCOPE Districts, 2002

It should be noted that CHILDSCOPE schools are all primary schools. Though CHILDSCOPE started with only six primary schools in the Afram Plains District, there are now 248 such schools in all the seven UNICEF focus districts constituting 34.3% of the total number of primary schools (723) in the seven districts.  

CHILDSCOPE Teams

In all the districts, except Bawku East District, a CHILDSCOPE team has been put in place to see to the implementation of CHILDSCOPE activities.  Each team is made up of community members, teachers, and representatives from related departments in the district: Ghana Education Service, Community Development; National Commission for Civic Education (NCCE) and Health.  The officers involved in CHILDSCOPE activities do so either as part of their official assignment or as volunteers. Usually a liaison officer for CHILDSCOPE is selected from the office of the District Director of Education.

Though Bawku East has no recognised team, it has a liaison officer who mobilizes people for the work whenever the need arises 

3.2.2
PTA Development and Community Participation

· Increased number and % of functional PTAs/SMCs

The formation or revitalization of Parent-Teacher Associations and School Management Committees has been a useful strategy in bringing the community, the teachers and the school together to work towards the welfare of school children, especially girls. PTAs/SMCs are a sine qua non of CHILDSCOPE, and they increase as the number of communities that adopt the process in each district increases.  Conservatively, the number has increased from six (6) schools in Afram Plains in 1996 when CHILDSCOPE schools were first adopted to the present 248 schools in all the 7 districts (Table 3.1). 

While PTAs involve all parents who have their wards in a school and the teachers, SMCs are committees set up in all schools to see to the management of the schools.  The membership of SMCs ranges from seven to nine and includes at least two women. A PTA/SMC should not only exist in name, it should be functional. When asked about increased number of functional PTAs/SMCs, almost all the community focus groups (13 communities, two from each district except Bawku East) mentioned the existence of functioning PTAs/SMCs.  Figure 3.1 gives a summary of the responses.
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As Figure 3.1 shows, there were PTAs/SMCs in the 13 communities visited in the target districts. Majority of them, (85 per cent) were functioning. The functionality of the PTAs/SMCs is measured by the following:

· Visiting schools at least three times a year (i.e. once every school term of three months) to discuss issues concerning the school;

· Ensuring that teachers perform their duties as expected of them and recalcitrant teachers are either advised or reported to the DDE;

· Ensuring that parents live up to expectation regarding the education and upkeep of their children and sanctioning those who fall short of the expectation;

· Ensuring that pupils attend school daily and are punctual;  

· Performing welfare services for teachers and pupils;

· Providing school facilities, equipment and materials; 

· Giving financial assistance for printing examination papers, buying ingredients for school lunch etc.; and 

· Helping to solve social welfare problems of teachers and pupils. 

The CIDA funds contributed to the development of the PTAs/SMCs in making them functional through support for:

· Community sensitisation through workshops and seminars on the importance of education, especially, girls’ education;

· Training in capacity building of members on their roles and responsibilities in the school and community;

· Introduction to PLA techniques to identify problems and solutions; and

· Providing furniture, sporting equipment and scholarships to ease the burden on the communities.

Sustainability of the PTA/SMC system is crucial for the child, school and community relationship, and must be maintained. It was found, however, that though most of the PTAs/SMCs were functioning, only 46.2 per cent (i.e. 6 out of 13) had and kept bank accounts.     

3.2.3
Advocacy/Awareness Creation on Girls’ Education (through local media and fora with decision makers—District Assemblies and traditional leaders)

· Increase in the number of forums and radio programmes that advocate girls’ education

Advocating for awareness creation for girls education in the nation as a whole and in the target districts and communities is one of the main strategies towards the achievement of the project goal. To do this, the project envisaged the use of local media and fora in the country and throughout the communities in the project districts. 

The Forum for African Women Educationalist (FAWE) Ghana Chapter played and has continued to play an active role in the advocacy for girls’ education. With the funds from CIDA, FAWE was able to support TV and radio discussions on topical issues relating to girls’ education, produced newsletters, pioneered the concept and practice of FAWE Junior Clubs, presented Agathe Awards to individuals using innovative strategies to accelerate girls’ access to education as well as improving their performance and achievement in learning. It also launched a FAWE Award for Media Excellence (FAME) for the best production (print and electronic) by a female journalist in the field of female education and development.

In addition, the use of female role models has been adopted as a very important advocacy strategy in all the CHILDSCOPE districts. In 2001, for example, female role models visited 70 primary schools and 40 JSS in Bawku East and Savelugu-Nanton districts to sensitise parents to send their children to school and encourage girls to remain in school. 

The support from CIDA also enabled DGEOs and CHILDSCOPE team members to organise advocacy/awareness creation meetings with communities (except in Bawku East District where  CHILDSCOPE has not been fully operational. This is due to the late start of the project in the district and tribal conflicts at the time the project was introduced in the district).  Generally, the advocacy fora are highly attended by members of the community.

Figure 3.2 summarises the responses of parents on whether they had ever attended any girls’ education forum in their communities. 


Majority of the parents interviewed (86 %) had attended girls’ education advocacy fora at least thrice in their communities. 

On how such programmes changed their perception on girls’ education, four out of every five (79.9%) said they then got to know its importance and realised the need to get closer and help in the education of their daughters. 

3.2.4     Teacher Training in New Teaching Methodologies

The issue of gender sensitisation of teachers at the national level has been discussed earlier.  However, it is at the district and community levels that it is practically operative on the ground.  Questions were asked about in-service training for teachers, improvement in teacher attitudes and percentages of teachers who had confidence as gender sensitive teachers. In addition, the percentages of teachers who increasingly produced and used local teaching materials as well as District Girls’ Education Officers with improved skills in facilitation, planning and monitoring were explored.     

· In-service training for teachers

From the interviews conducted in the selected schools, it was observed that two thirds (66.7 %) of the teacher respondents had undergone training in gender sensitivity. The rest had not. The districts where most teachers had had training in gender sensitivity were those that started CHILDSCOPE early. Those were Afram Plains, Builsa, Yendi and Tolon Kumbungu.  This shows a positive relationship between training in gender sensitivity and the period of CHILDSCOPE establishment. It is also remarkable to note that the in-service training was done either locally or at the district level.

It was found out that there had been improvement in teachers’ attitude towards girls in the districts where teachers had had training in gender sensitivity. Teachers treated both boys and girls equally in terms of assigning responsibilities, asking questions in class, and in giving rewards and punishments.   This was confirmed by pupils and is analysed below.   

· The use of the Gender Sensitive Curriculum

Training in gender sensitivity is one thing, and applying it in teaching is another. When those trained teachers were asked whether they applied it in their teaching, the response was one hundred per cent affirmative.

· Improvement in teachers’ attitudes, especially towards girls 

A major question to explore the attitude of teachers was whether they could be described as gender sensitive. Of the 13 head teachers who answered the question, 85 per cent replied in the affirmative. Only two replied in the negative. Those who replied in the negative were from the new CHILDSCOPE districts, Bawku East and Savelugu Nanton.  However, all the trained teachers affirmed that they were gender sensitive and explained that they believed males and females could perform the same functions these days, and that they did not show any discrimination in asking questions or assigning duties to boys and girls in school or class. 

Questions were asked in the pupils’ interview schedule for a cross-check of this response from the teachers. Here, 96.7% of the pupils confirmed that their teachers did ask questions of both boys and girls without any discrimination, as Figure 3.3 below shows. 
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When the pupils were asked which of them the teachers assigned sweeping duties often, 95.7 % replied that both boys and girls were assigned such duties; 1.4 % and 2.9 % mentioned girls and boys respectively.  These results prove that the teachers showed no discrimination or preferences in terms of gender. 

· % of teachers who are confident in teaching

Regarding the percentage of teachers who were confident in teaching, 92 per cent (i.e. 23 of the 25 who answered the question) said they were more confident in gender sensitivity teaching than they were before their training.  Only 8 per cent (i.e. 2) replied in the negative.

· % of teachers with increased skill in production and use of local teaching materials

A very useful aspect of capacity building for teachers in the project is the skill in preparing teaching and learning materials from local resources. All the 28 teachers in every district of the sample (100 %), irrespective of the date of starting CHILDSCOPE, stated that they increasingly make and use local teaching materials.  There was no significant difference among the teachers in the various categorical groups—district, locality, sex, or teaching experience.

· % of DGEOs with improved skills in facilitation, planning and monitoring

According to the GEU Director, all (100%) the DGEOs who were appointed since year 2000 have been trained in facilitation, planning and monitoring, and have been applying these techniques in their work successfully.  Due to the training received, they are able to:

· Prepare annual action plans;

· Organise implementation of the plans; and 

· Present quarterly reports on their work with special emphasis on the status of girls’ education in their districts. 


 

3.2.5
Health Promotion Within the School Context

Health promotion cannot be overlooked if pupils are to be enrolled in school, remain in school, learn to pass their examinations and contribute to the development of the nation. It is against this background that health education is one of the key components of the Girl-Child Education Project being supported by CIDA.  Health promotion has thus, been an essential part of CHILDSCOPE.  In all the CHILDSCOPE districts, the teams work closely with the District Health Management Team (DHMT) for health promotion in the communities. Three main methods are used, namely:

· Child-to-child workshops for children to learn health information and to send health messages on common health problems to the communities.  After such workshops, follow-up visits are made to each school to monitor the initiation of the activities and to provide further assistance to the children where needed.  In the Afram Plains District for example, pupils have organised and staged plays in different communities on causes, prevention and cure of guinea worm, performed plays and given recitals on water and sanitation and cleaning of Health Centres and riversides.  Other activities carried out by the pupils were malaria awareness campaign, preparation and pasting of posters with health messages and dramatisation on personal, household and environmental health issues.

· School health check-ups. The DHMTs in the various districts work with school health officers to conduct routine health check-ups on school children. During such visits, pupils are immunized against diseases and are provided with information on how to keep themselves and their environment clean.  Health data on the children are recorded for future reference.  Those that need medication are given first aid and serious cases are referred to specialists.
· Training of trainers’ workshops for organisers of School Health Education Programme (SHEP), teachers, circuit supervisors, and school inspectors. All CHILDSCOPE districts have carried out such workshops. Major topics treated during such workshops include first aid administration, sensitisation on HIV/AIDS and other communicable diseases, as well as PLA techniques to identify correct health practices such as correct feeding practices, environmental cleanliness and sanitation. 120 Head Teachers and teachers were trained on the causes and prevention of HIV AIDS at a workshop on HIV/AIDS and other communicable diseases. This is to enable them give talks on HIV/AIDS to pupils.
In addition to these, books on health and water containers have been procured and distributed to schools. Numbers of books and containers supplied were not available. Through these activities, the following have been achieved, among others:

· Communities have now become aware of practices that bring about diseases and have come out with the children to find remedies to them. In CHILDSCOPE communities in the Afram Plains District, platforms have been placed at fetching points on streams to prevent contamination.   

· School children can now draw their parents’ attention to practices that lead to diseases for them to change such behaviours.  A case in point is that at one of the FGDs at Asukese in the Afram Plains District, a father remarked:  any time I visit the toilet and forget to wash my hands, my son reminds me, and ensures that I do so.

· Defects like poor sight and poor hearing, which could have negative effects on children’s learning and performance have been detected through the routine health check-ups and corrective measures have been taken.  

· 20 HIV/AIDS clubs have been formed in 20 schools. Club members sensitize their peers on the HIV/AIDS pandemic through drama on HIV/AIDS in schools and communities.

3.2.6
District Capacity Building/Networking (Support to District Education Offices for Supervision)

CIDA funding was also used for capacity building/networking. This has been an integral part of the strategies the Girl-Child Education Project has been adopting.  This strategy was described by Amedahe and others (Amedahe, et. al. 2001) in their evaluation of CHILDSCOPE as a functional network of an interdisciplinary team of facilitators from organizations, departments and individuals operating at district, community and school levels, who incorporate indigenous knowledge and experience to support the development of schools and communities.  The group includes development partners from inside and outside the districts. Those from outside are GEU, FAWE, WUSC, Care International, Action Aid, Management Aid, churches and Olinga Foundation  

Through this strategy, workshops have been organised to sharpen the skills of CHILDSCOPE team members in report writing, PLA techniques, facilitation, social/community mobilization, data collection and documentation. In 2000, for example, 13 District officials were trained in such techniques. The officials so trained have been leading their district teams to mobilise community members to support their children’s education. They have also gained experience by working with people from different backgrounds and expertise.

By means of training of trainers’ workshops in gender sensitisation and counselling, capacities of PTA executives and SMC members have been built. Communities have also been trained in PLA techniques to identify problems that militate against girls’ education in particular as well as the needs of the communities and schools in general, and to draw action plans to solve them.  Again with the support of the District Education Offices, refresher training in the teaching of English, Mathematics, Science and Environmental Studies has been organised for teachers.   

In addition to the achievements mentioned above, funding from CIDA has been used to provide logistical support including computer, printer, photocopier, UPS, stationery and motorbikes to facilitate CHILDSCOPE activities in all the districts. Again, refresher training courses have been organised in the teaching of English, Mathematics, Science and Environmental Studies for District Teacher Support Team members in all CHILDSCOPE districts.
· Increased number of supervisory visits by circuit supervisors and improved quality of supervisory visits

According to discussions with the CHILDSCOPE team members and the DGEOs, the quality of supervision and number of supervisory visits by District Education staff has not improved due to lack of transport. 

3.2.7
Incentive Packages for Teachers

In the UNICEF/CIDA Girl-Child Education Project, there are District matching fund scholarship schemes for female pupil teachers who did not pass the SSCE to re-sit the examination to enable them qualify to enter Teacher Training Colleges.

· Percentage of total funds from district that has matching fund

Though the District Directors of Education and the District Girls’ Education Officers reported that some District Assemblies had matching funds, the information on the percentage of total funds used for the scheme was not available as the DEOs were away at Ajumako attending a workshop at the time of the assignment. 

· Number of female pupil teachers who have benefited and passed the SSS exams

The evaluation revealed that a total of 12 female teachers had benefited from the scholarship scheme and passed the SSS final examination in all the seven districts. Of these, 42 per cent (i.e. 5) were from the CHILDSCOPE Schools alone.

3.3
Summary of Project Implementation  

To a great extent, the implementation of the project at both the national and district/community levels has been done. The institutional structures are in place and are working well. The activities at the national level: donor coordination, support for advocacy, the development of gender sensitive curriculum, teacher training, and operational research have been carried out. Similarly, those at the district/community level: using CHILDSCOPE, PTA/SMC development, teacher training in new teaching methodologies, health promotion and operationalising the incentive package for teachers are in progress. Generally, a strong link focusing on activities relating to girls’ education has been established at the national, district and community levels.

4.
ASSESSMENT OF PROJECT IMPACT ON GIRLS,

SCHOOLS AND COMMUNITIES

This section examines the impact of the project on girls, schools and the communities. 

4.1
Impact of the Project on Girls

The evaluation examined the changes in enrolment, retention/completion, transition and performance rates of girls at the national, district and community levels since the inception of the project. It may be noted that CHILDSCOPE activities in communities took place almost a year or two before work in the schools began in all the districts. For the purpose of this study, and to establish a common base for comparison, however, the statistics for the initial year at the national and district levels refer to the year CHILDSCOPE activities began in the communities. 

·     Changes in enrolment 

Table 4.1 shows the percentage growth in girls’ enrolment in the CHILDSCOPE districts from the year the project started in each district to the evaluation year compared with growth at the national level during the same period. 

Table 4.1: Percentage Growth in Girls’ Enrolment at National and in CHILDSCOPE Districts
District
% Girls’ Enrolment CHILDSCOPE Districts
% Girls’ Enrolment – National


Initial Year
Eval.  Year
Growth
Initial Year
Eval.Year
Growth

Afram Plains
46.5
48.1
1.6
46.1
47.2
1.1

Yendi
33.6
39.2
5.6
46.7
47.2
0.5

Builsa
50.3
55.5
5.2
46.7
47.2
0.5

Tolon Kumbungu
32.4
34.8
2.4
46.7
47.2
0.5

Savelugu Nanton
32.8
34.3
1.5
46.9
47.2
0.3

Zabzugu Tatale
40.2
42.2
2.0
46.9
47.2
0.3

Bawku East
41.2
42.1
0.9
46.9
47.2
0.3

Source: MOE, SRIMPR Division

The first row shows the growth in the Afram Plains District from the 1994/95 to 2000/01 academic years. It can be noted that percentage growth in girls’ enrolment in the district was 1.6% compared to the national percentage growth of 1.1% within the same period.  The second, third and fourth rows show the percentage growth of girls in Yendi, Builsa and Tolon Kumbungu Districts respectively.  These three districts exhibited growths of 5.6%, 5.2% and 2.4% respectively from 1997/98 to 2000/01 compared to the national growth of only 0.5% within the period.  The other three districts, Savelugu Nanton, Zabzugu Tatale and Bawku East grew by 1.5%, 2% and 0.9% respectively from 1999/00 to 200/01 while the national growth of girl’s enrolment within the same period was only 0.3%. The conclusion derived from these statistics is that all the CHILDSCOPE districts exhibited higher growths in girls’ enrolment than those at the national level. This is very significant considering the fact that CHILDSCOPE districts are not only among the most deprived districts in the country but also have been exhibiting low female enrolment rates over the years before the introduction of CHILDSCOPE.    

It is also worth noting that if the trend of rapid percentage growth in girls’ enrolment in the CHILDSCOPE districts continues, the target of 50:50 percentage enrolment of girls and boys will soon be achieved.  This is viewed against the background that over 50% of the CHILDSCOPE schools were adopted only a year or two ago.  (Appendix 2). 

· Percentage Increase/Decrease in Girls’ Enrolment in CHILDSCOPE Schools 

Table 4.2 shows percentage increases/decreases in girls’ enrolment in only CHILDSCOPE schools in the seven districts. The figures refer to three categories of such schools. The first category, initial, includes the set of schools that were initially adopted into the CHILSCOPE system. The second category, later, refers to those that were added to the initial schools at a later date/year. The third category, all, consists of both the initial and later schools combined. The initial year is the actual year CHILDSCOPE activities were started in the schools in each district; the evaluation year is taken to be 2001/2002. It may be noted that so far there have been no additional schools in Tolon Kumbungu and Savelugu Nanton Districts. 

Table 4.2: Percentage Increase/Decrease in Girls’ Enrolment in CHILDSCOPE Schools

                   (Initial Schools, Later Schools and all CHILDSCOPE Schools) 

                                         From Initial Year to Evaluation Year.

District
No of Sch
% Average Enrolment for Initial Schools
% Inc.
No of Sch
% Average Enrolment for Later Schools
% Inc.
No of Sch
% Average Enrolment for All Schools
% Inc.



Initial
Eval.


Initial
Eval.


Initial
Eval.


Afram Plains
6
45.6
49.7
2.3
50
44.8
46.7
1.9
56
46.5
48.0
1.5

Builsa
7
54.0
59.9
5.9
16
54.2
55.5
1.3
23
54.4
53.3
-1.1

Yendi
6
34.4
38.1
3.7
34
34.9
38.2
3.3
40
34.3
38.2
 3.9

Tolon K’bgu
30
31.6
34.6
3.0
-
-
-
-
30
31.6
34.6
3.0

Zabzugu Tat.
20
37.6
42.8
5.2
10
37.6
43.7
6.1
30
37.6
46.4
8.8

Savelugu N.
31
33.4
36.6
4.2
-
-
-
-
31
33.4
37.6
4.2

Bawku East
19
41.1
42.4
1.3
25
39.9
41.2
1.3
44
38.6
39.8
1.2

Source:  Field Data (Calculated from figures given by CHILDSCOPE Liaison Officers in the Districts, 2002). 

The Table shows that both the initial and later schools recorded increases in girls’ enrolment in all districts. The initial schools in three districts (Afram Plains, Builsa, and Yendi) exhibited higher increases than the later schools. This shows a positive impact of CHILDSCOPE on girls’ enrolment. 

The growth in the initial schools was highest in Zabzugu Tatale District and lowest in Bawku East District. However, when all the schools were put together, only one district, Builsa, exhibited a decline of -1.1 % growth in girls’ enrolment. This is not very strange considering the fact that girls’ enrolment in Builsa District is one of the highest in the country, and it is over 50%.  What is also worth noting is that Zabzugu Tatale District exhibited higher increases in girls’ enrolment among the three categories than the other districts
.   

From the analysis above, it can be conveniently concluded that CHILDSCOPE has performed well in terms of its advocacy in girls’ enrolment. 

· Growth in Retention, Transition and Achievement by Gender in CHILDSCOPE Districts

Tables 4.3 to 4.5 below show the percentage growth in retention, transition and achievement in the seven CHILDSCOPE districts, by gender.  The growths in retention and transition rates are the differences in the rates between the initial year when CHILDSCOPE was started in each district and year 2000/01. That of achievement is the difference in average pass marks in Mathematics and English in the Performance Monitoring Tests (PMT) for 1998 and 2000.  

· Retention Rates 

Retention from Primary One to Primary Four was calculated for all schools in the seven districts and not for CHILDSCOPE schools only.
  

Table 4.3 below shows the retention rates of Primary One to Primary Four classes in four districts that had gone through the CHILDSCOPE process for four years or more. They are Afram Plains, Yendi, Builsa and Tolon Kumbungu. The remaining three (Bawku East, Savelugu Nanton and Zabzugu Tatale) had been part of CHILDSCOPE for less than two years and had no figures for comparison. 

Table 4.3: Percentage Growth in Retention from P1 to P4 by Gender in Four CHILDSCOPE Districts (Four years before CHILDSCOPE and four years after)

District
PERIOD:

Before/After

CHDSCOPE
Enrolment
Retention
Growth



Primary One
Primary Four





Boys
Girls
Boys
Girls
Boys
Girls
Boys
Girls

Afram Plains
Before

After
1903

1757
1667

1699
1273

1027
1022

  914
66.9

58.5
61.3

53.8
-8.4
-7.5

Yendi
Before

After
  1341

  2701
  833

1574
  832

1018
402

530
62.0

37.7
48.3

33.8
-24.3
-14.5

Builsa
Before

After
978

1982
  975

1926
543

741
557

904
55.5

37.4
57.1

46.9
-18.1
-10.2

Tolon K’bungu
Before

After
2085

2282
1103

1322
1164

1234
439

557
55.8

54.1
39.8

42.1
-1.7
+2.3

Source: MOE, SRIMPR Division, 2001.

The Table shows that retention rates of both boys and girls have been declining except for Tolon Kumbungu where girls exhibited an increase of 2.3%. This state notwithstanding, it can also be observed that the decline is higher for boys than for girls in all the districts. Even though this is not encouraging, it shows that parents are now retaining their daughters in school more than boys in those districts. 

There can be two possible explanations to the decline in retention. The first possibility is that   the communities have got the message of enrolling their wards alright but have not understood why their wards should still be in school after a certain grade or age. The second possibility may be the peculiar problems that still plague those districts.  Afram Plains District, for example, is noted for the migrant nature of its citizens who move in and out of the district with their children according to the farming and fishing seasons. The other districts are noted for problems such as ethnic/tribal conflicts that scare teachers and pupils, boys stopping school to tend cattle, early marriage among girls, and the Kayayoo
 phenomenon.

· Transition Rates

In analysing transition rates from Primary 6 to JSS 1, what should be noted is that CHILDSCOPE schools are only primary schools and do not have their own JSS. Thus, it was not possible to find out how many Primary 6 graduates from CHILDSCOPE schools continued to JSS 1.  As such, transition rates of P6 graduates in all the CHILDSCOPE districts have been calculated.  The result, therefore, reflects schools in CHILSCOPE district as a whole, and not CHILDSCOPE schools per se.

To be able to calculate the transition rates in CHILDSCOPE schools, there is the need to follow P6 graduates in each of the CHILDSCOPE schools to find out not only the JSS schools they enrolled in but also the numbers that were enrolled. These were not possible considering the limited time for the fieldwork. 

Table 4.4 shows the percentage growth in transition from Primary Six to Junior Secondary (JS) One by gender in CHILDSCOPE districts before and after the process. 

Table 4.4: Percentage Growth in Transition from Primary Six to Junior Secondary (JS) One by Gender in CHILDSCOPE Districts (before CHILDSCOPE and after)

District
PERIOD:

Before/After

CHILDSCOPE
Enrolment
Transition
Growth



Primary Six
JS One





Boys
Girls
Boys
Girls
Boys
Girls
Boys
Girls

Afram Plains
Before

After
1067

1001
849

810
698

685
577

556
65.4

68.4
68.0

68.6
3.0
0.6

Yendi
Before

After
  841

1027
370

459
670

639
286

302
79.2

62.2
77.3

65.8
-17.5
-11.5

Builsa
Before

After
380

468
491

420
358

296
385

345
94.2

63.2
78.4

82.1
-31.0
+3.7

Tolon Kumbungu
Before

After
993

901
318

403
581

552
166

278
58.5

61.3
52.2

69.2
+2.8
+17.0

Savelugu Nanton
Before

After
740

772
230

267
577

488
158

152
78.0

63.2
68.7

56.9
-14.8
-11.8

Zabzugu Tatale
Before

After
389

343
177

159
315

305
141

137
81.0

88.9
79.7

86.2
+7.9
+6.5

Bawku East
Before

After
 1687

1732
1046

1100
1407

1311
856

852
83.4

75.7
81.8

77.5
-7.7
-4.3

Source: MOE, SRIMPR Division, 2001

The Table shows that transition rates from Primary Six to JSS 1 in the districts are not encouraging.  Even though basic education is from P1 to JSS 3 and there should be no break after P6, the analysis reveals that at the initial years, girls’ transition rates from P6 to JSS 1 ranged from 52.2% in Tolon Kumbungu District to 81.8% in the Bawku East District.  This means that between 48% and 18% girls did not continue to JSS 1 after P6 before CHILDSCOPE was introduced in the districts. At the evaluation year, the transition rates for girls ranged between 56.9% in Savelugu Nanton District and 86.2% in Zabzugu Tatale District, indicating that between 43% and 14% girls did not proceed to JSS 1 after P6.  Generally, this indicates an improvement from the initial years to the evaluation year. However, with the exception of Afram Plains, Tolon Kumbungu and Zabzugu Tatale Districts that exhibited positive growth in transition for both sexes, the other districts exhibited declining transition rates for both girls and boys.  The good news, however, is that in Yendi, Savelugu Nanton and Bawku East Districts that experienced negative growths for both sexes, that for girls was lower than that for boys. 

One major reason for the declining growth in transition rates obtained from the field, among others, was that only a few JSSs serve the many Primary Schools. In some districts only one JSS serves between three and five Primary Schools. In such circumstances, pupils who complete P6 have four options: walk long distances to attend the nearest JSS; leave families to stay with other people; hire rooms in towns that have JSS facilities, or, stop schooling.

· Achievement
It was not possible to use Basic Education Certificate Examination (BECE) results in calculating the achievement rates of pupils in CHILDSCOPE districts. This was because until 1999 the BECE pass mark was aggregate 36. However, this was raised to aggregate 30 in1999.  So, it was not possible to compare the performance at the initial year to that of the evaluation year. Consequently, the Performance Monitoring Test  (PMT) results were used
.        

Table 4.5 below shows achievements in CHILDSCOPE Districts for the two years. The results for Yendi and Builsa for 1998 could not be traced.   

Table 4.5: Percentage Growth in Achievement in Performance Monitoring Test (PMT) Results by Gender in CHILDSCOPE Districts – 1998 and 2000

District
Mathematics
English




Boys
Girls
Boys
Girls


1998
2000
Growth
1998
2000
Growth
1998
2000
Growth
1998
2000
Growth

Afram P.
14.5
26.4
11.9
1.1
23.5
22.4
14.8
18.2
3.4
11.0
16.4
5.4

Yendi
n.a.
30.0
n.a.
n.a.
26.4
n.a.
n.a.
26.9
n.a.
n.a.
22.7
n.a.

Builsa
n.a.
25.1
n.a.
n.a.
24.7
n.a.
n.a.
21.6
n.a.
n.a.
26.6
n.a.

Tolon Kbungu
10.0
26.6
16.6
9.4
27.0
17.6
12.2
16.9
4.7
10.6
18.0
7.4

Savelugu.N 
14.4
26.0
11.6
13.5
26.1
12.6
7.3
18.1
10.8
12.8
19.7
6.9

Zabzugu T.
29.2
27.5
-1.7
23.4
23.0
-0.4
35.4
18.6
-16.8
27.5
14.7
-12.8

Bawku East
21.0
29.3
8.3
20.0
25.9
5.9
21.0
23.0
2.0
25.0
20.2
-4.8

Source: Basic Education Division, GES, 2000

Table 4.5 shows achievements in English and Mathematics by gender in CHILDSCOPE districts for 1998 and 2000. Both boys and girls in all the five districts that had results for the two years exhibited increases in performance in the two subjects, with the exception of Zabzugu Tatale District.    

Analysis of the results sheet from Zabzugu Tatale revealed that when the test was first conducted in 1998, 12 out of the 53 schools that took part in the examination had classes only up to Primary Two, and that those schools had very high marks averaging between 70% and 100% per class. This boosted the average performance of the other schools in the district. However, the excellent performance of those 12 schools did not continue in 2000.  The reasons for the decline in performance in those twelve schools should be further investigated. 

To sum up, impact of the project on girls in CHILDSCOPE schools has been very positive, especially in terms of enrolment and achievement. Retention and transition, however, have not been impressive.

4.2
Impact of the Project on Schools 

Apart from the impact of the project on girls, the evaluation also examined how the project influenced the conditions in the schools as a whole.  Here, the issues that promote girl-friendly school environment such as increased number and presence of female teachers, increase in the number and percentages of schools with learning materials, furniture as well as recreational equipment were considered.

· Growth in Number of Female Teachers in CHILDSCOPE Districts 

Studies
 suggest that the presence of female teachers in a school helps boost enrolment of girls as they act as role models.  Table 4.6 shows the growth in the number of teachers in CHILDSCOPE Districts, distributed by gender. 

Table 4.6 Growth in No. of Teachers  in CHILDSCOPE Districts

From Initial Year to Evaluation Year, by Gender

District
Male
Female


Initial Year
Evaluation Year
%

Growth
Initial

Year
Evaluation

Year
%

Growth

Afram Plains
254
190
-25.2
9
10
11.1

Yendi
281
330
17.4
38
48
26.3

Builsa
151
141
-6.6
69
73
5.8

Tolon Kumbungu
313
406
29.7
35
36
2.9

Savelugu Nanton
306
279
-  8.8
32
35
9.4

Zavelugu Tatale
129
138
7.0
12
14
16.7

Bawku East
452
450
-  0.4
161
164
1.9

Total
1886
1934
   2.5
356
380
  6.7

Source: MOE, SRIMPR Division,2002. 

As the Table shows, the numbers of female teachers compared to male teachers in each of the CHILDSCOPE  districts were generally low.  The number of female teachers in the evaluation year ranged from a high of 164 in Bawku East to 10 in the Afram Plains District, while male teachers ranged from 450 again in Bawku East to 138 in Zabzugu Tatale.  However, there was positive growth of 6.7% in the number of female teachers in all the districts. The increase was almost three times higher than that of males, 2.5%. This suggests that the call for increase in the number of female teachers is being responded to in the CHILDSCOPE districts even though there is still the need for more female teachers in all the districts.

· Increased number and % of schools with learning materials, furniture and recreational facilities

Interviews with the District Directors of Education, the District Girls Education Officers as well as progress reports from UNICEF indicated that all (100 %) the CHILDSCOPE Schools had  been supplied with the required learning materials, furniture and recreational facilities.  To a great extent, it was expected that such provision would contribute to increased enrolment, retention and achievement as confirmed by Boakye and others
 (Boakye, J K A et.al, October 1997). 

4.3
Impact of the Project on Communities

Like the girls and schools, the project was expected to have some impact on the target communities.  The evaluation considered, among others, the realisation by community members of the importance of schooling in general and girls’ education in particular. Views were sought on ownership of the school, support for the school system (for teachers and pupils),  Parent/Teacher Association/School Management Committees, (PTAs/SMCs); and the change in parents’ attitudes and practices about how they cared for their school children, especially girls.  

· Increase in Community Awareness of Importance of Girls’ Education

All the parents and members of the focus group discussions, irrespective of gender, locality or district, stated that girls’ education is important. Among the reasons given were: 

· The fact that most nurses at hospitals and clinics they visit are females;

· Increased number of female advocates who visit their communities either alone or in the company of men, to educate them on various issues;

· Higher remittances from educated and working daughters than those from sons; and,

· Better lifestyle of educated females compared to their uneducated counterparts.

Though they experienced these in their daily lives, half of the parents said they became aware as a result of the PLAs conducted by the project teams in their communities.

A question that was posed to the parents to explore further the level of awareness of the importance of girls’ education was whether they would send a daughter or son to school if they could afford to send only one child.  The responses were as in Figure 4.1 below.
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The figure shows that most parents interviewed, especially the mothers ( p. <.05 )  would send their daughters to school instead of their sons if they could afford the fees of only one child. While the finding might be interpreted as success to the project, there could be the danger of regarding the education of boys as less important than that of girls.

· Increased provision by communities for children’s education (type, % of communities)

The parents were asked whether, as the result of awareness creation, there had been any change in their provision for their children’s education.   Figure 4.2 summarises their responses. 
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As a result of the awareness creation, half of the parents had changed to more positive ways of caring for the education of their children, especially daughters, than before. The others said they had been practising that virtue before the project began in their communities.

Further analysis showed that higher percentages of respondents from rural communities (53%) than their urban counterparts (50 %), as well as higher percentages of females (54%) than males (50 %) had changed their practices.  Though these differences were not statistically significant, they showed a positive trend. 

The parents were further asked questions on how their attitudes and practices concerning their children in school had changed. The questions and their responses are as summarised in Table 4.7

Table 4.7 :  Changes in Parents’ Attitudes and Practices towards Children’s Education

Questions on Attitudes and Practices
Parents’ Responses  (%)


Boys

Only
Girls

Only
Both
None

  Which of your children:





 Go to school everyday?
10.7
10.7
75
-

 Help you on the farm during school days?
-
-
10.7
89.3

 Accompany you to the market during school days?
-
3.6
-
96.4

 Have exercise books, pens and pencils?
7.1
7.1
85.7
-

  Study at home?
7.1
7.1
82.1
3.6

  Are able to read and write?
14.3
7.1
75.0
3.6

On the whole, parents seldom showed discrimination in asking children to go to school daily, in helping on the farm during school days, in the provision of stationery and in ensuring that their children studied at home.  They also knew which of their children were able to read and write.  However, a few parents (3.6%) still made their daughters accompany them to the market even during school days. 

Table 4.8 shows analysis of pupils’ responses by sex to statements on parents’ practices.   On the whole, the pupils confirmed the practices of their parents.  They proved that their parents did not show any significant biases towards the education of their daughters and sons.  However, it was observed that a higher proportion of girls than boys were never given school materials or money for school. On the other hand, it was evident that a higher proportion of girls than boys were allowed to go to school everyday. 

Table 4.8: Pupils’ Responses to Statements on Parents’ Practices, By Sex.

Statements on Practices of Parents


Pupils’ Responses  (%)


Always

%
Sometimes

%
Never

%


Boys
Girls
Boys
Girls
Boys
Girls

My father and mother give me school materials
63.8
56.3
34.8
39.4
1.4
4.2

My father and mother pay money for school/PTA dues, sports fees, etc.
66.7
57.7
24.6
31.0
8.7
11.3

My father and mother ask me to go to farm instead of going to school
11.6
5.6
37.7
28.2
50.7
66.2

I go to school on market days
60.9
64.8
21.7
32.9
17.4
11.3

                                   ----
    Yes         ( % )
No   ( %)


Boys
Girls
Boys
Girls

My father and mother allow me to go to school everyday
75.4
87.3
24.6
12.7

The expectation was that by the time of the evaluation all parents would provide school materials and pay monies required for the education of their children.  It was therefore strange that almost half of the girls and a third of the boys stated that their parents did not always pay monies for their schooling. 

Further analysis revealed that even parents from older CHILDSCOPE Districts like Afram Plains and Builsa were among people who behaved that way. This is shown in Figure 4.3 below.
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A possible explanation to this trend is that as the project spreads to other towns, the older communities are being neglected in terms of visits by the CHILDSCOPE team. So, the communities may tend to relax in their responsibilities. This calls for continuous visits and sensitisation as it takes time for people to change their knowledge, attitude and practice. 

Another reason may be the general level of poverty in those deprived districts. This situation compels parents to neglect such responsibilities even though they are aware of the need to do so. 

To some extent, however, the finding shows a positive improvement in the behaviour of parents in an earlier research in which pupils dropped out of school partly because of lack of parental support (Boakye, et.al. 1997).  

· Increased number and % of communities that provide communal labour for education facilities

Another impact of the project on the communities was how they contributed to the schools and the extent to which they perceived the school as their own.  Figures. 4.4 and 4.5 show major ways in which the various communities and districts helped their schools. 
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From the community focus group discussions, it became evident that the CHILDSCOPE communities supported their schools in various ways. While some communities in Afram Plains, Bawku East, Yendi and Zabzugu Tatale provided school facilities, and others in Savelugu Nanton, Tolon Kumbungu and Zabzugu Tatale contributed money mainly, some in Afram Plains and Yendi made a combination of provisions including offering of accommodation to teachers.

They also claimed ownership of the school.

· Increased Provision by Communities for Children’s Education

The community focus group participants in the discussions were asked if, apart from the help they gave to the school, they had made special provisions for their children’s education, especially girls. For this, 69.2 per cent (9 out of 13) of the communities, especially the “older” CHILDSCOPE communities replied in the affirmative; the rest (30.8 %, representing 4 communities) had not.  The special provisions made, especially for girls included:

· Reduced workload for girls at home;

· Ensuring that girls were regular at school;

· Ensuring that pupils did not go out at night, especially attending wake-keepings; and

· Applying severe sanctions to those who impregnated school girls 

These observations suggest a conscious effort on the part of the majority of the communities to ensure that their daughters went to school and remained in school.

· Increased Community Support For Teachers and Views on Teacher Performance

The programme made the communities aware of the need to support teachers in the education of their children and also be concerned in their children’s academic performance.  Their views on teacher support are summarised in Table 4.9.

Table 4.9:  Community Leaders’ Views on Teacher Support

Views on Teacher Support


       Communities


  n
 % 

It is the community’s responsibility
4
30.8

Community must help solve their problems
3
23.1

Combination of responses 
6
46.2

                                     Total
13
100

The communities generally had positive views on helping the teachers. 

On teacher performance, the community members, again expressed viewpoints of confidence, such as: 

· The teachers are good, and are doing very well;

· Their performance is up to expectation;

· Some of the teachers may come to school late because they stay out of town;
The community members also thought that there had been marked improvement in the academic performance of their children, generally.

· Increased number of Communities and Schools involved in PLAs

It was found from the focus group discussions that PLAs had been a constant feature of activity in all the selected communities in the various districts. The next question was whether the schools and communities were involved in data collection on issues regarding enrolment, retention and achievement of school pupils in the communities.  Figure.4.6 shows the responses and the districts involved. 
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Strangely, only two (one each in Afram Plains and Tolon-Kumbungu) of the 13 communities where focus group discussions were held affirmed that they participated in data collection to improve the education process locally.  

The explanation for this anomaly was that though the CHILDSCOPE teams conducted PLAs to make communities aware of the importance of sending children to school, they hardly found the resources to take the necessary action.  

· Impact on Health of School Children

To explore the extent to which parents were concerned about the health of their school children, the question,  “Do you eat breakfast before going to school?”  was asked of all the 140 pupil respondents.  Their responses were as shown in Figure 4.7.
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As may be noted, majority of the pupils said they always ate breakfast before going to school. Further analysis revealed that one third of the pupils who did not always eat breakfast at home were from Bawku East District alone. In terms of locality, a higher proportion of those who did not eat breakfast always were significantly from urban localities.   Two factors may account for this result. First, no PLAs had been held in Bawku East District due to tribal conflicts. The second is that Bawku East is the most urban among the seven districts and pupils can easily get food to buy from town. In terms of gender, a higher percentage of boys (87%) than girls (76%) said they always ate breakfast at home before going to school. 

The conclusion drawn from this is that the PLA strategy had made parents conscious of the health needs of their primary school children with particular reference to their eating habits. 

· General Impact of Project on Communities

The last question on the impact of the project on the communities was what changes the community members and the parents thought the project had made in the community as a whole, and in girls’ education in particular. The communities’ impression of the impact of the project is illustrated in Figure 4.8 below.
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Majority of the communities thought the major change in their lives had been the sensitisation they had received from the project.  Others mentioned the strengthening of PTAs/SMCs, provision of school facilities, environmental and personal cleanliness and a combination of those and other gains from the project.

Regarding the impact of the project on the education of girls, the participants of the focus group discussions thought, as Fig. 4.9 shows, that the most important change had been increased enrolment (58.3%). This is followed by increased equity in educational opportunity for girls (33.3 %), and increased achievement by them (8.8%). 
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4.4
Summary of Assessment of Project on Girls, Schools and Communities
From the results of the analyses made from the field data, the Girl-Child Education Project supported with CIDA funding has, to a great extent, had an impact on girls, schools and the communities in the target areas. Girls’ enrolment at the beginning of the project has improved considerably. The schools have seen qualitative improvement in terms of teacher exposure to training that makes them more gender sensitive, confident, and skilled in the use of local teaching materials.  On the part of communities, there is a realisation that the project has made them not only aware of the importance of girls’ education but also, to a great extent, changed their former practices for the better. The need to sustain the gains made is, therefore, very crucial. 

5.
ASSESSMENT OF EFFECTIVE PROGRAMME ELEMENTS

5.1
Project Relevance

An assessment of the relevance of the Girl-Child Education Project cannot be made without background situation of the girl-child and the objectives that the project was set to achieve. 

It has been noted in the background section of this report that at the inception of the project, the implementation of the educational reforms in 1987 had contributed to the increase in primary school enrolment by 20.2 per cent between 1988/89 and 1994/95; there were similar increases at all levels of education; and, gender disparities in educational participation seemed to have been reduced at the national aggregate level. However, gender and geographical disparities at regional and district levels remained considerably high, with girls in the three northern regions having the lowest rates of enrolment, retention and achievement.  

CIDA’s financial support to fCUBE through UNICEF for two years (1994-1996), contributed in focusing some national efforts towards the understanding of gender imbalances in the primary education sector. These were made through approaches like operational research, capacity building of gender focus NGOs, support to incentive packages (such as scholarships for girls, and pilot-testing of CHILDSCOPE in the Afram Plains to improve rural primary school education, particularly for girls’ education through a participatory, integrated community based approach. 

The above understanding enabled CIDA’s support for this present project (1997-2002) with the objective to: 

· Strengthen the girls’ education advocacy efforts by indigenous groups such as FAWE and MOE’s Girls’ Education Unit as well as donors;

· Enhance the gender sensitivity/awareness of decision/policy makers in the MOE/GES and hence increase their capacity for gender sensitive policy formulation and decision making;

· Ensure the establishment of a girl-friendly basic education curriculum and a teaching force capable of implementing such a curriculum effectively; and

· Improve girls’ primary school enrolment, retention and achievement in selected deprived areas, through an integrated, participatory, community-based approach.

5.2
Project Impact and Constraints

From the foregoing analyses of the results of the evaluation, it is clear that CIDA’s support contributed in making a difference to the promotion of girls’ education in Ghana at all levels.

5.2.1 At the National Level 

To a very large extent: 

· Through the donor co-ordination efforts, the issue of girls’ education received the necessary recognition and support by other Development Partners and has put the GEU firmly on the MOE’s priority agenda. This assertion is confirmed by an evaluation report on GEU by UNESCO.
 The report states among others, that the GEU could be credited with major achievements, the most tangible being its existence as a specific body, housed in the premises of the Ministry of Education to promote girls’ education, co-ordinate related activities, network and disseminate good practices nationwide; 

· The MOE has increasingly demonstrated commitment and ownership of the Girl-Child Education Project by taking responsibility of the donor co-ordination meetings;

· Through the donor meetings, gender sensitivity has been included in pre-service teacher training; 

· Advocacy efforts by the Girls’ Education Unit, the Curriculum Research Development Division and FAWE have been strengthened;

· Staff of MOE/GES and CRDD, as well as Writers, Publishers and Illustrators, have received training in gender sensitivity and these are being manifested in recent books and writings which are more gender sensitive than before; 

· The gender sensitivity/awareness of decision/policy makers in the MOE/GES has been enhanced; hence, their capacity for gender sensitive policy formulation and decision making has been increased;

· A gender sensitive curriculum has been developed and is available in schools;

· A teaching force capable of implementing such gender sensitive curriculum effectively has been established; 

· Operational researches on problems of girls’ education have been carried out by the GEU and FAWE, and over 90 % of the recommendations have been implemented; and 

· The objectives of the girl-child education project at almost all fronts at the national level have been tackled. This has been done through the development of gender sensitive policies/curriculum, teacher development, advocacy, collation and circulation of appropriate data on matters relating to participation of girls in education, research and networking.   
Constraints at the National Level

At the national level, the following constraints that affected project implementation were observed:

· Delay in Releasing Funds

The implementation of most activities at both the national and district levels were delayed due to late release of funds.

· Competing Demands from various Agencies/Sources

At the national level, there were usually delays in implementation even when funds had been released due to competing demands on staff from various agencies.  In addition co-ordination between GES at the national and district levels often took time

· Frequent Changes of Staff at the National and District Level 

Transfers were frequent at both the national and district levels and affected implementation.  Officers who were trained in the various girl-child schemes and methodology did not stay long in the offices and schools.  This calls for the same training every year resulting in lack of knowledge and skills accumulation.

5.2.2
At the District and Community levels:

· CHILDSCOPE work in the districts and communities through PLAs has gained considerable ground and recognition among girls, schools and communities. 

· For girls:

· Percentage enrolment at primary school level has improved in all CHILDSCOPE districts; 

· Self-esteem has been enhanced through participation in classroom and school activities (confidently asking and answering questions, sharing leadership roles with boys, and being role models to peers).  

In the communities girls now have confidence in informing their parents on issues relating to good hygiene practices and health in general.

· Even though retention and transition rates have declined, the rates of girls are, for the first time, higher than those of boys.

· For Schools:

· There has been a greater degree of girl-friendly environment resulting from the increased number of female teachers, gender sensitive teachers and curriculum, provision of furniture, teaching/learning material and sporting equipment than before the inception of the project.  This has contributed in making CHILDSCOPE schools attractive to both girls and boys.

· For communities:  

· There has been increased awareness of the importance of girls’ education;

· There have been functional PTAs/SMCs in most communities, though less than 50 per cent operated and kept bank accounts;

· There has been increased provision by communities for children’s education, through communal labour, financial contributions and other support services;

· There has been increasing realisation that the school belongs to the community, and that it is the responsibility of the community to provide for the needs of the school, teachers and the children; and

· Children have been involved in health education of their peers and other members of the community.

Constraints at the District/Community Level

The following constraints were noted to have affected project implementation:

· Low Capacity to Implement Activities

The capacity of the districts in terms of planning, managing and monitoring is very low as there is a general lack of qualified personnel at the district level and also due to frequent transfers.  In Zabzugu in particular, the district office has less than one third of the required staff strength.  It is common to find an officer handling more than four schedules. (It is only in Yendi that an officer has been assigned solely for CHILDSCOPE activities).  

· Low Morale of Staff

The moral of staff in the education sector is generally low. This, coupled with officers handling more than four schedules with inadequate logistics, results in circuit supervisors not doing their normal monitoring after sensitisation to maintain the gains made. 

· Lack of Teamwork  

The absence of teamwork at the district level is another factor that impedes smooth implementation of the project. There is no information flow between the CHILDSCOPE liaison officers and the other team members on what is going on. This results in suspicion and apathy.   

· Lack of Data Collection Processing Skills at the District Level

The districts lack data collection and processing skills. It is very difficult to assess data/ information on project results regarding enrolment, dropout, transition and completion rates.  The capacity at the district level needs to be built up in that area.

· Distances Between Schools

At the school level both teachers and pupils have to travel long distances to school. This is due to the fact that one primary school serves more than three communities and one Junior Secondary School serves between three and five communities. This results in both teachers and pupils reporting late and tired to school. This can affect both achievement and retention.

· Outmoded Customs and Practices

Most communities, especially in the north, still practice customs like girl fostering (men giving their first born daughters to serve their sisters) and betrothal (men exchanging a girl in their family to another family for a wife).  These practices affect enrolment and retention of girls in school. 

· Increasing Sexual Abuse

The gains being made by the project in promoting enrolment, retention and achievement seem to be threatened by the recent upsurge of sexual abuse and harassment throughout the country.  In the survey, CHILDSCOPE team members in Bawku East, Builsa and Tolon Kumbungu mentioned teenage pregnancy as one of the major constraints affecting girls’ education. Studies by Boakye (Boakye et.al. October 1997, op. cit.) and  Nsowah-Nuamah
 (Nsowah-Nuamah, 2001) showed that sexual abuse led to teenage pregnancy causing between 17 % and 43% of Basic Education girls, including even Primary Four girls, dropping out of school. 
· Competing Demands on Girls’ Time

Some schoolgirls are still engaged in both domestic and schoolwork. They walk long distances to fetch water in communities where water is scarce. This keeps most of them at home instead of going to school. This is true in all districts with the exception of Afram Plains.
· Lack/Inadequate Qualified Teachers

On the average, the pupil/teacher ratio in CHILDSCOPE districts in the north is 1:34 but in some rural areas, one teacher handles between two and three classes while in some places only one teacher takes charge of the whole school.  Schools have even been closed down because of lack of teachers, a typical example being Yendi District. This is because teachers refuse to stay in the communities or accept posting to the villages as they do not feel safe in settling in some communities (e.g. Konkomba ) due to frequent conflicts. 

This is also true of the Afram Plains District but the problem there is bad roads. There, many communities are not accessible especially during the rainy season even by motorbike and the Volta Lake has also created overseas areas that can only be reached by boat.

· Lack of Role Models

Even though there is general increase in the number of female teachers in the districts, the number is still not significant and many schools do not have female teachers. As a result, many girls are not motivated to go to school.

· Widespread poverty in CHILDSCOPE Districts and Communities
A major constraint constantly reported was widespread poverty in the districts and communities. This kept children out of school even though parents thought schooling was important for their wards’ development.

· Inability of Communities to take Action After Sensitisation
Due to lack of immediate inputs, many communities that have been associated with  CHILDSCOPE for more than four years are unable to implement their action plans or engage in follow-up activities 
5.3
Project Effectiveness 

The various aspects of the project that worked well and helped to produce the results that were intended are outlined below: 
· The fact that UNICEF was made the focal support agency to the MOE in the development of education sector inputs to Ghana’s Comprehensive Development Framework, enhanced its opportunity in promoting girls’ education. 

· The CHILDSCOPE approach through PLAs was very effective in making the communities understand the importance of education, especially girls’ education. This made them to support their children, the teachers and the school.

· Advocacy and awareness creation worked well in making community members know the importance of girls’ education, to the extent that the majority of them expressed the option of educating their daughters instead of their sons if they had the resources to educate only one child.

· For capacity building, the various training programmes that were organised for the implementers of the project enabled them achieve the goal and objectives of the project. 

5.4
Project Efficiency
Three major efficiency indicators were noted, namely:

· Collaborative and participatory approach in planning and implementing the project with all stakeholders at the national, district and community levels promoted efficiency.

· Regular monitoring and evaluation.  Since this phase of the project was started in 1997, there have been eight progress reports that facilitated timely corrections of shortfalls and provided direction towards the achievement of project intentions. In addition to these, there have been two evaluations, excluding the present one. All these contributed to project efficiency.

· Prudent management of finances allocated to the project made resources available. 

5.5
Project Sustainability

From the evaluation, the factors that were noted to be essential to sustain the project were:

· Continuous financial, technical and managerial support from CIDA/UNICEF and.  MOE/GES; 

· Availability of skilled and devoted human resources developed through effective training and networking.

· Having personnel from various departments working as a team at the district and community levels is a positive sign towards sustainability.

· The decentralisation policy that ensures bottom-up approaches in decision-making encourages communities to initiate and contribute to planning and makes projects sustainable.

· Cordial link between CHILDSCOPE communities and the District Assemblies positively contributes to sustainability. Action plans developed through PLAs in the communities or issues that arise in the schools during the course of activities often need the assistance of district officials (e.g. school infrastructure, chalk in the classroom) for implementation.

· There are a number of costs that CHILDSCOPE covers in planning, implementing and monitoring activities. These include fuel, vehicle maintenance, resource fees for facilitators and necessary materials such as stationery. In order to be sustainable, such costs need to be covered locally, i.e. through the District Assembly and other district departments. 

6.
RECOMMENDATIONS

· Communities need to be made aware of the progress of their school in terms of enrolment, retention and achievement, and, where possible, relate these to neighbouring communities that are performing better. This will encourage them to work harder.

· There is the need to train R/DGEOs in data collection, analysis and interpretation.

· Decentralised heads whose members of staff constitute the CHILDSCOPE Team should work together to support CHILDSCOPE activities.

· Communities and schools need to participate in conducting action research on aspects of education with particular reference to girls. 
· PTAs/SMCs need to be serious at opening and operating bank accounts.
· District Assemblies should allocate some budget to the implementers of the Project;

· Sourcing for financial support from other areas apart from the traditional donors should be pursued;

· PTAs/SMcs need to be serious with opening and keeping bank accounts;

· The processes used and activities undertaken should continue to be internally influenced or motivated rather than externally imposed, as they bring about a sense of ownership or commitment at the community, school, district and national level.  To this end the PTA/SMC system is crucial and should be maintained and sustained.    
· As early as possible, Circuit Supervisors should be given the necessary logistics to enable them visit schools regularly. 
· In view of the constraint of poverty in the CHILDSCOPE districts, it is recommended that where possible financial assistance be given to women to start or expand their business to support their children, specially daughters, in school.
· CHILDSCOPE Teams should consolidate the gains made in the communities by monitoring and evaluating work done in communities.  For this, the necessary resources and logistics should be provided. 
· The constraints outlined should be resolved to make the project success a resounding one.
7.
CONCLUSION

On the whole, the Ghana Girl-Child Education Project has been a great success despite the constraints associated with it. A literal translation of the Ghanaian proverb woforo dua pa a na yepia wo is that the person who climbs a good fruit tree is the one who deserves a push. UNICEF and CIDA have supported a good cause and deserve commendation.  The effort is visibly bearing fruit, and needs all the resources for consolidation and expansion to the uncovered communities in the target districts.
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APPENDICES

Appendix 1
Summary of  Project Proposal, Earlier Studies and Evaluations

Studies


Issues

1.UNICEF Ghana, August 

1996: Proposal for Funding Girls’ Education Project


Background to CIDA Girl-Child Education Project / Proposal 

· Efforts to address educational problems date as far back as 1961, when a policy to provide fee-free-compulsory education was put in place.

· This did not have the desired impact, thus in 1987, the Government of Ghana instituted the Educational Reform Policy.

· In view of a 1992 constitutional requirement, the Government developed fCUBE, which started in September 1996.

· In June 1995, UNICEF supported a National Seminar on Girls’ Education.

· This led to an Accra Accord from which a National Action Plan on Girls’ Education was devised and a Task Force on girls’ education was set up within the MOE.

· The Action Plan focused on the goal of Universal Primary Education (UPE) envisaged in  the fCUBE but with a deliberate emphasis on bringing girls into the mainstream of basic education.

· The Government of Ghana is the major source of  funding for the reforms. The Government provides about 83% of the funding with the rest coming from mainly the World Bank, USAID, ODA, EU, GTZ, JICA, kFW and UNICEF.

· In 1994, UNICEF’s support received a boost when CIDA funding became available for the elimination of gender imbalances in the primary sector of education. This gave birth to Phase 1 of the  CIDA CHILDSCOPE Project in the Afram Plains District of the Eastern Region. 

· In August 1996, after an evaluation of the first Phase, a Proposal for Funding Girls’ Education Project (Phase 2) was prepared with funding from CIDA known as UNICEF/CIDA Girl. Child Education Project which was expanded to cover six other districts in the northern part of the country and some activities at the national level.          

· Activities at the national level have included: support for operational research; support of gender focused NGOs such as FAWE; provision of incentive packages such as scholarships for girls; enhancement of the MOE’s capacity for policy analysis; and 

     advocacy with respect to girls’ education.



2. UNICEF Ghana, Sept  1997: First Progress /  Utilisation Report – Ghana Girl Child  Education Project. SC/97/0250/1


The UNICEF/CIDA Girl Child Education Project falls under the Human Resource Development (HRD) Programme, a key component of the 1996 – 2000 UNICEF Country  Programme of Ghana . 

· Funds for implementing the Project were expected in January 1997 but only became available in June, causing implementation delays in some planned activities.

Achievements: January–September 1997

· The status of the Girls’ Education Task Force was raised to that of a unit – the Girls’ Education Unit (GEU).

· A workshop was conducted to train 110 tutors to assist in conducting Girls’ Science Mathematics and Technology Education (STME) seminars.

· A tool to assess self-attitudes of girls was drafted by a local consultant and underwent an initial pre-testing.

·  Work on publishing the latest edition of the FAWE Newsletter was started.

· Support was given to a national NGO, The Child -to-Child Foundation, to publish “The Ghanaian Child” with the theme Girl Child and School.

· A highly successful workshop was carried out for orientating core teams from Yendi and Builsa Districts on Childscope.



3.. UNICEF Ghana, March  1998: Second Progress / Third Utilisation Report – Ghana Girl Child  Education Project. SC/97/0250/1


Achievements: September 1997 – March 1998

· Provided logistical and technical support to the GEU for the development of the 1998 work plan and in the area of girls’ self-attitudes, the development of an action research project .

· FAWE’s efforts in advocacy work continued.  These included: TV and radio programmes; the publication of two newsletters;  the formation of FAWE Junior Clubs; conducting a participatory workshop where out-of-school-girls shared their experiences with others; the commissioning of a community library for use by girls; and conducting two surveys - one for a pilot credit scheme meant to increase girls’ school enrolment, and the other for the community library.

· Continued active participation in MOE/Donor fora, as well as close collaboration with  World University Services Canada (WUSC), DfID, and the World Bank on girls’ education issues.         

· For CHILDSCOPE in Afram Plains District: a major evaluation; the development of a 1998 work plan; continued work in community participation (including PTA development and Participatory Learning and Action (PLA)in 14 communities); teacher development; health promotion (including Child-to-Child training for circuit supervisors and inspectors) health check-ups for children in 5 schools; and in net-working, particularly with WUSC (some of whose members received orientation in the Afram Plains) and with CHILDSCOPE in Yendi and Builsa Districts.

· For CHILDSCOPE in Yendi and Builsa districts: training of additional personnel for Childscope teams; orientation workshops for opinion leaders, chiefs, District Administration staff and Assembly members on CHILDSCOPE; data collection on factors affecting children’s education and health in Yendi.



4. UNICEF Ghana, Sept.  1998: Third Progress / Fifth Utilisation Report – Ghana Girl Child  Education Project. SC/97/0250/1

                   
Achievements: April – September 1998

· The provision of logistical, technical and financial support to the GEU for the execution of planned activities which included the production of a maiden edition of the unit’s newsletter, development of two action research proposals for implementation in the forth quarter of the year, a four-day pre-Science, Technology, Mathematics Education (STME) workshop and participation in collaborative meetings with WUSC, UNICEF and FAWE.   

· FAWE’s successful advocacy, includes the launching of an award for the best media production by a female journalist in the field of female education and the production of volumes 8 and 9 of its newsletter.  At the community level, funds had been allocated to the pilot credit scheme to improve parental demand for the education of girls, in the form of seed grant to seven focal point districts; two post basic Training Centres for Girls had been rehabilitated in a bid to support vocational training for girls; and a review of the process and impact of FAWE’s grassroots intervention had also been carried out.

· A two-day workshop was organised by the Curriculum Research and Development Division (CRDD) of the GES to sensitise publishers, authors and illustrators on the importance of gender equity in text book production.

· Data on Factors Influencing School Enrolment and the Health of Children in Yendi District had been collected.

5.  Seema Agarwal & Ash Hartwell, Sept.1998:Childscope, A Child-School- Community-Project. An Evaluation


The study was carried out in 1998 for only the CHILDSCOPE Project. CHILDSCOPE as a  community based intervention had been in existence since 1994/95 academic year.  However, at the time of the study,  CHILDSCOPE had taken root only in the Afram Plains District in 21 schools serving 76 communities with 15 district staff.  An internal evaluation of the Project in the Afram Plains had however been initiated in early 1996 but the results of that evaluation were primarily directed towards expanding and improving the Childscope Project itself, rather than informing the larger policy dialogue on community participation in fCUBE.  The study was thus the first major evaluation and talked about the achievements of CHILDSCOPE in the Afram Plains District at the time.      

Achievements: September 1994 – September 1998

· Community self-organisation had become a real force for improving conditions, for meeting children’s needs, for changing the environment and for generating solutions through consensus.
· There was a process of community transformation based on self-determined analysis and action, a methodology, which was more sustainable than one based on externally determined objectives, plans, indicators and judgement.  
                                                                    ISSUES

6. UNICEF Ghana, March.  1999: Fourth Progress / Seventh Utilisation Report – Ghana Girl Child  Education Project. SC/97/0250/1


Achievements: September 1998 – February 1999

· The GEU, with the assistance of WUSC compiled materials for the 2nd edition of its newsletter “Gender Matters”

· FAWE’s advocacy methods were mainstreamed including the publication of the latest edition of its news letter and the setting up of girls’ clubs. An internal evaluation of some of the district level activities were also conducted.

· UNICEF’s active participation in the monthly MOE/GES Donor forum was maintained. In addition, UNICEF played a leading role in a thematic group forum for “Access and Participation” , of which girls’ education was a major component.

Seven communities in Builsa District (out of 28 that applied) were selected for CHILDSCOPE and PLA conducted in the communities. In six communities already selected in Yendi District, feedback on previously collected data was provided.  In both Builsa and Yendi Districts, refresher training on CHILDSCOPE processes was conducted for CHILDSCOPE teams and logistical support provided; community focal point persons were trained; meetings to map out strategies involving NGOs working in the district, District Assembly members  and district GES officials were conducted. 



7. UNICEF Ghana, Sept.  1999: Fifth Progress / Ninth Utilisation Report – Ghana Girl Child  Education Project. SC/97/0250/1


Achievements: April – September 1999

· The GEU carried out extensive training for northern Ghana Regional and District Girls’ Education Officers (DGEOs) in Participatory Learning and Action (PLA) techniques.  All the districts in the three northern regions received training. The GEU had received several proposals for innovative projects from DGEOs.  A newsletter on girls’ education was published.

· FAWE conducted baseline studies on girls’ education in Wa and Bolgatanga Districts (in the Upper East and Upper West Regions) and a sensitisation workshop on the importance of girls’ education for 120 participants (Including district focal persons, and FAWE staff).

· UNICEF’s active participation in GoG/Development Partner forums was maintained. UNICEF used its selection as the focal support agency to the MOE in the development of education sector inputs to Ghana’s Comprehensive Development Framework (CDF), to the best advantage of the girl child.

· A workshop to design a source book in support of developing a gender sensitive teacher education curriculum was successfully held; the book was used during the review of the teacher education curriculum.

· PLAs in 16 more communities in Yendi District and 16 more in Builsa District were started; Yendi District showed considerable increases in girls’ enrolment and in community acceptance of active roles in children’s education, including girls’ education, training of PTAs and School Management Committees (SMCs) was conducted in Yendi and Builsa.    

8. UNICEF Ghana, April.  2000: Sixth Progress Report for the Government of Canada – Ghana Girl Child  Education Project. 


Achievements: September 1999 – March 2000

· The GEU carried out follow-up training of DGEOs in PLA and monitoring techniques; Gender Analysis for Decision - Making Workshop for senior officials of the Ministry of Education and Ghana Education Service; and publication of the GEU Newsletter. The unit also paid visits to five pilot districts in the north.. In addition, it began  research on “Improving Girls’ Self Esteem”. Teacher trainees from selected training colleges were used on the research in the hope that it will influence their perception of girls' education when they themselves start teaching. To support girls’ education activities at the district and community level, five DGEOs in the North were supplied with motor bikes.
· FAWE continued with its awareness/advocacy work in seven districts in the three Northern Regions of the country. It also inaugurated five Junior Clubs in the north during the period.  These clubs bring together young girls for academic and social activities.
· PLA activities continued in about eighty Childscope communities in the north (Builsa, Yendi and Tolon Kumbungu Districts).  There was an emphasis on community participation in education, especially of girls in these activities.  The districts have already began to show considerable increases in girls’ education and in community acceptance of roles in children’s and girls’ education. The teacher development component of the Childscope programme was pursued vigorously during the period.  Out-of-school training was done for over 150 teachers and officers from three programme districts in Science, Mathematics and School Health.  Three teachers from each of 62 Programme schools and ten officers from each district office benefited from the training. Two officers from the GEU participated in the training programme to handle the gender aspects in the teaching of the various subjects.
· 62 Childscope schools were supplied with sporting materials and basic learning and teaching materials including exercise books and English textbooks.
· A workshop on “Improving Girls’ Self Esteem: The role of the Teacher was carried out in December1999 .
· A draft source book on a gender-sensitive teacher education curriculum was finalised. Trial-testing of the book  begun in some Teacher Training Colleges.


9. UNICEF Ghana, January 2001,  Seventh Progress Report for the Government of Canada – Ghana Girl Child  Education Project. 


Achievements: March –  December 2000

· 13 district officials were trained in social /community mobilisation techniques. The trained officials led their district teams to mobilise community members to support children’s education

· 210 District Teacher Support Team members were given refresher training in the teaching of English, Mathematics and Environmental Studies. They assisted in the training of other teachers in seven districts in the various subject areas. Each district has a standing training team of ten trainers per subject who assist in training.

· 220 untrained teachers and 280 trained teachers and officers were trained in the teaching of English, Mathematics, Envirnmental Studies and on issues which affect the education of girls. Through this intervention, many pupil teachers and head teachers have been introduced to new ways of teaching and school management respectively.

· Inter-school Children’s quiz conducted in Tolon-Kumbungu District.  This served as a baseline data, to be used to assess teacher/ pupil performance.

· Orientation workshop for teachers from 12 schools which started receiving UNICEF support in Yendi District in 2000. The teachers were introduced to Child-to-Child strategies in School Health Promotion.

· District fora in Yendi and Tolon Kumbungu Districts for stakeholders in education to discuss issues, which affect education in the districts and to develop strategies to solve them

· Information gathering and community sensitisation in Yendi District.

· Supply of sports equipment in schools in six districts for over 500 primary schools. 

· Literacy kits to primary schools in Programme districts in the Northern and Upper East Regions.

· The CRDD of the GES  developed Gender and Education Source Book.



10. Amedahe, Atakpa et al, 2001:Childs-cope in Ghana


Impact of Childscope in Four Districts (Afram Plains, Yendi, Builsa and Tolon Kumbungu) : 1994 – 2001

· Child- friendly school environment had been created to enhance teaching and learning.
· Awareness of communities’ responsibilities regarding children’s education, especially girls’      
·  education  had been created.
· Community mobilisation and advocacy for using education for community development had  
·  been promoted.
· There had been growth in community participation and enhanced role of women
· Mechanisms had been developed to expand access, retention and achievement of children in  
·  school especially girls.
· There were functional PTAs in most communities.
· Communities were taking more responsibilities for teacher appointments and behaviour by  

               making representations to the GES, through the circuit education supervisors.



STUDIES
ISSUES

11.  UNICEF Ghana, January – Dec. 2001,  Eighth Progress Report for the Government of Canada – Ghana Girl Child  Education Project. 


Achievements: January –  December 2001

· About 150 pupil teachers were trained in teaching methodology in English and Environmental Studies.
· 80 newly trained teachers were oriented in community-teacher relationship, and how to interact with communities to ensure effective teaching and learning.
· All school health co-ordinators were trained in identification of basic health problems and prompt referral , hygieneetc.
· 300 head teachers/teachers were trained in child/girl friendly teaching method, in gender–neutral language and the rights of the child.
· 69 tutors of 8 TTCs were trained to support districts in their teacher development
· Debates and quizzes were organised in all the districts for pupils in English Language and Mathematics. Winning pupils/schools were given prices to motivate them to work harder.
· 120 head teachers/teachers were trained on the causes and prevention of HIV/AIDS to enable them educate pupils.
· 20 HIV/AIDS Clubs were formed in 20 schools . Club members are to sensitise their peers and communities on the HIV/AIDS pandemic.
· PLAs were organised in 50 communities with about 18,000 people and sensitised on the need for educating their children especially girls.
· Community durbars were held in Zabzugu Tatale to discuss girls’ education and to raise funds for the support of education in the community.
· 114 SMCs were trained in their roles, community-school relationship and the promotion of girls’ education .
· Female role models visited 70 Primary and 40 JSS in the Bawku East and Savelugu Nanton Districts.
· All schools in the six districts in the north benefited from recreational facility package 
· 30 schools were rehabilitated in all the districts
National Level

· Finalisation of two books “Life Skills Training Manual “ and “Training Guide for Teaching of Psychosocial Life Skills in Basic Schools”
· Review of current situation to identify best practice in girls’ education
· Girls’ education impact study
· Research dissemination  for awareness raising and establishment of action plan.
· Participation of UNDAF task force team, as a collaborative effort among relevant UN agencies, to prepare a concept paper.
· Participation in a regional workshop on strategic framework addressing intersectoral issues such as school health, nutrition and sanitation            


APPENDIX 2 

 List of CHILDSCOPE Schools and Communities in CHILDSCOPE Districts, Showing Year Started, and Enrolment

 by Gender per School for Initial Year and Evaluation Year

2.1
Afram Plains District.

Name of School/Community 
Year CHILDSCOPE

Started
Enrolment at Initial Year
Enrolment at Evaluation Year


B
G
T
B
G
T

FIRST SET OF SCHOOLS (6)

1.Asukese ‘B’ L/A Prim                 
1996
    78
    45
  123
    67
    62
  129

2. Nkubeta L/A Primary                           
“
    39
    26
    65
    14
    16
    30

3. Tease Presby Primary                      
“
  111 
  105
  216
    91
    88
  179

4. Tease L/A    Primary                          
“
  136
  103
  239
  133
  128
  261

5. Tease R/C     Primary                          
“
  192
  158
  350
  228
  203
  431

6. St. Micheal R/C   “  
“
  144
  150
  294
  255
  228
  483

Sub –Total (Initial schools)
   700
  587
 1287
  788
  725
1513

SECOND SET OF SCHOOLS (5)







7.Mafi Abiwu Kope L/A 
1997
     76
    76
   152
    78
    78
  156

8.Zikpo L/A      Primary 
“
     51
    49
   100
    47
    38
    85

9. New Kyeiase R/C  “ 
“
   109 
    68
   277
  100
    80
  180

10. Adeemra R/C       “
“
   146
  159
   305
  172
  192
  364

11. Abomosarefo R/C “ 
“
    74
    73
  147
    61
   45
  106

THIRD SET OF SCHOOLS (5)

12 Abotanso R/C Prim.                     
1998
   102
    74
   176
    99
    89
  188

13. Kyemfre R/C    “ 
“
     43
    51
     94




14. Agortime R/C    “ 
“
     83
    64
   147
    92
    54
  146

15. Atakora L/A      “ 
“
   124
  111
   235
  124
  106
  230

16. Adukrom R/C    “ 
“
     52
    44
     96
    66
    68
  134

FORTH SET OF SCHOOLS (5)

17. Donkorkrom Presby                         
1999
   114
   110
   224
  133
  146
  279

18. Koranteng L/A Prim                                  
“
     79
     45
   124
    75
    46
  121

19. Kubesokrom L/A  “                              
“
     63
     44
   107 
    45
    29
   74

20. Bondaso       L/A   “                                   
“
     54
     27
     81
    35
    37
   72

21. Somesi         L/A   “                                              
“
     46
    34
     80
    42
    42
   84

FIFTH SET OF SCHOOLS (5)

22.Kayera Presby  Prim.                                  
1999
    58
   49
   107
    83
    63
  146

23.Kwasi Kumah L/A “                           
“
    70
   66
   136
    55
    52
  107

24. Asikasu      L/A     “                                   
“
  187
 170
   357
  145
    99
  244

25. Kwaekese R/C       “                         
“
  164
   87
   251
  165
    96
  261

26. Samanhyia Presby  “                           
“
    78
   87
   165
    52
    69
  121

SIXTH SET OF SCHOOLS (5)

27.Kwasi Addae L/A Pri                           








28.Odomasi Presby     “       
1999
     74
    77
   151
    58
    51
  109

29. Mmradan L/A       “                                          
“
     64
    59
   123
    55
    50
  105

30.Odumasua L/A      “                                 
“
     85
    70
   155
    96
    68
  164

31.Amankwa Tornu L/A                       
“


    65
    76
   141
    70
    84
  154

SEVENTH SET OF SCHOOLS (6)

32.Amankwa Krom L/A                       
2000
   125
   125
   250
  106
    89
  195

33. Amankwakrom ‘B’                           
“
     91
     86
   177
    72
    82
  154

34. Memchemfre R/C           
“







35. Memchemfre L/A                             
“
     53
     59
   112
    56
    51
  107

36. Dedeso L/A                                      
“
     93
     75
   168
    89
    69
  158

37. Kwame Dwamena                            
              “              
     98
     90
   188
    92
    85
  177

EIGHTH SET OF SCHOOLS (4)

38. Kamalo L/A  Prim.                                    
2001
    50
     45
     95
    36
    38
    74

39. Tigikope  L/A    “                                          
“
    58
     75
   133
    72
    71
  143

40. Bruben    L/A     “                                     
“
    74
     87
   161
  114
  226
  340

41. Atiwulame L/A                                
“
    27
     44
     71
    52
    62
  116

NINTH SET OF SCHOOLS (4)

42.Takoratwene R/C                             
2001
    38
     45
     83
    36
    35
    71

43. Kwasi Fante R/C                             
“
   110
     85
   195
    91
    81
  172

44. Apesika L/A                                     
“
     81
    62
   143
    88
    59
  147

45. Koddi ‘B’  L/A 
“
     59
    46
   105
    73
    51
  124

TENTH SET OF SCHOOLS (5)

46. Sewua L/A   Prim.                                       
2001
     28       
    18
     46
    22
    18
    40

47. Asikam L/A      “                               
“
     45 
     30
     75
    50
    41
    91

48. Foso    L/A       “                                  
“
     48
     56
   104
    85
  105
  190

49. Salife  L/A         “                                        
“
     31
     20
     51
    37
    23
    60

50. Meyikpor L/A    “                               
              “
     38
     35
     73
   30
    23
    53

ELEVENTH SET OF SCHOOLS (6)

51. Caterpillar Tornu  
2001
    35
    38
     73
    51
   63
  114

52.Asukese ‘A’ Primary                 
“
    77
    61
   138     
    66
   56    
  122

53. Dartekrom L/A     “                              
“
     18
     27
     45
    20
   27
    47

54. Atonsu L/A          “                                
“
    39
    14
     53
    45
   31
    76

55.Nso Nyameye L/A “
              “
    62
    65
   127
    75
    78
  153

56. 
              “







Sub- Total (Later schools – Sets 2-11)
3528
3064
6592
3406
3146
6552

Grand Total ( Initial and later schools) 
4228
3651
7879
4194
3871
8065

Total 56 Schools serving 156communities.

2.2: Builsa District.

Name of School/Community 
Year CHILDSCOPE

Started
Enrolment at Initial Year
Enrolment at Evaluation Year



B
G
T
B
G
T

FIRST SET OF SCHOOLS (7)

1. Jiningsa Primary
1997
   57
   62
119
61
109
170

2. Gbedema        “ 
   “    
   98
 123
221
129
196
325

3. Sinyangsa       “
   “
   81
 118
199
80
192
272

4. Kadema          “
   “
   61
   70
131
103
131
234

5. Sandema         “
   “
 164
 175
339
130
122
252

6. Doninga          “
   “
   32
   69
101
52
127
179

7. Yipaala           “
   “
   76
   51
127
74
62
136

SUB-TOTAL

  569
  668
1237
629
939
1568

SECOND SET OF SCHOOLS (16)

8. Uwasi             “
1999
  31
   48
  79
55
79
134

9. Gbedembilisi  “
   “
  42
   32
  74
64
62
126

10. Kasiesa         “
   “
  54
   76
130
81
101
182

11. Musidema     “
   “
  48
   72
120
103
95
198

12. Chansa          “
   “
   57
   73
180
87
86
173

13. Zaring           “
    “
   18
   22
  40
54
55
109

14. Mutiensa       “
    “
   19
   31
  50
107
89
196

15. Sandema  Prep “ 
    “
 156
 158
314
180
169
349

16. Kalijiisa No 1  “
    “
   71
   84
155
57
96
153

17. Kalijiisa No 2  “
    “
   46
   41
  87
58
53
111

18. Siniensi Primary
    “
   83
 131
214
60
131
191

19. Bachonsa      “
    “
   26
   37
  63
47
95
142

20. Chucnuliga    “
    “
 214
 246
460
235
270
505

21. Namonsa       “
    “
   55
   42
  97
108
134
242

22.Achan-Yeri Jaata
    “
   41
   53
  94
123
105
228

23. St. Francis    “
    “
 386
    -
 386
400
-
400

Sub Total 

  961
1146
2107
1419
1620
3039

Grand Total

1530
1814
3344
5392
2559
4607

Note: Totals do not include St. Francis Primary which is a boys’ school.    

2.3: Tolon Kumbungu District.

Name of School/Community 
Year CHILDSCOPE

Started
Enrolment at Initial Year
Enrolment at Evaluation Year



B
G
T
B
G
T

1.Gingani R.C Prim. 
1998/99
 99
67
166
174
  99
273

2. Gupanarigu L.A ”
      “
 70
30
100
  61
  23
  84

3. Nwodua R.C      “
      “     
 54
34
  88
  68
  56
125

4. Mbanayili SDA  “
      “
 89
56
145
  93
  92
185

5. Cheyohi Zion     “
      “
 73
41
114
  76
  46
122

6. Tingoli R.C.       “  
      “
 38
21
  59
  72
  40
112

7. Gbulahagu Zion “
      “
 50
27
  77
  93
  48
141

8. Tibung R.C        “
      “ 
162
44
206
108
  39
147

9. Wuba Islamic    “
      “
 49
19
  68
  37
  13
  50

10. Dalun-Kukuo A. 
      “
 71
14
  85
  70
  16
  86

11. Yipelgu Zion   “
      “
 60
16
  76
  65
  31
  96

12. Gburimani A.  “
      “
 64
49
113
  61
  47
128 

13. Dimabi L/A     “
      “
 74
39
113
  79
  29
108

14. Kpendua A.     “
      “
 64
39
103
  70
  43
113

!5. Wayamba Zion “
      “
 45   
39
  84
 84
  46
130

16. Kangbagu SDA“
      “
 43
15
  58
 36
  17
  53

17. Logshegu A/G “
      “
 44
13
  57
 49
  20
  69

18. Gung Zion       “
      “
 66
18
  84
 91
  43
 134

19. Kunguri L/A    “
      “
 44       
16
  60
141 
  73
 214

20. Dalun Nuriya   “
      “
 47
16
  63
  59
  23
   82

21. Voggukdalsogu“
      “
  57
14
  71
  46
  31 
   77

22. Kpachiyili L/A “
      “
  29
14
  44
  29
  24   
   53

23.Gbanjong Zion  “
      “
  77
22 
  99
  84
  29
  113

24. Satani Zion      “
      “
  81
35 
116
 103
  63
  166

25. Kpachi  M.      “
      “
  44
46
  90
   68
  70
  138

26. Garizegu Presby
      “
  49
19
  68
   44
  12
    56

27. Nwogu Zion    “
      “
  74
45
 110 
   66
   33
    99

28. Ngaba  Zion    “
      “
 112
50
 162
  134
   67
  201

29.Jakpahi Zion   “ 
      “
   58
18
   76
    63
   21
    84

30Voggu-Gundaa A 
      “
   28
  8
   36
    45
   17
    62

Grand Total

1015
885
2800
2290
1211
3501

2.4: Savelugu Nantom District.

Name of School/Community 
Year CHILD-

SCOPE

 Started
Enrolment at Initial Year
Enrolment at Evaluation Year



B
G
T
B
G
T

1.Sahakpaligu AME Zion “
2000/01
   50
   19
   69
   62
   19
  81 

2. Kpalang R/C Primary   “
      “
   59
   31 
   90 
   77
   33
110 

3. Lakigu  L/A                  “ 
      “     
   59
   19 
   78
   68 
   28
  96

4. Yong L/A                     “
      “
 101
   74
 175  
 106
   88
194

5. Totenyili Ahama.         “
      “
   35
     8
   43
   36   
   22
  58

6.Kpunduli E/A               “
      “
   78
   32
 110
   81
   46
127

7. Gund  L/A                   “
      “
   55
   20
   75
   71
   29
100

8Nanton-Kurugu E/A      “
      “ 
   90
    37
 127
 105
   75
180

9. Fazihini Meth.             “ 
      “
   68
    20
   88
   78
    45 
123

10. Nyamadu E/A           “
      “
   37
      7
   44
   49
    20
  69 

11. Zoonaayili E/A         “
      “
   42
    19
   61
   48   
    20
  68

12. Sahani Meth.             “
      “
   43
    25
   68
   59
    35
  94

13. Zoggu L/A                 “
      “
 175 
  128
 303
 195
  154
349

14. Nyoligu E/A              “ 
      “
   70
    28
   98
   89
    61
150

15.Tinkurugu Meth.        ”
      “
   94
    24 
 118
   71
    50   
121

16. Kulaanali E/A            “
      “
   71
    49
 120
   62    
    52
114

17. Kpalung Ang.             “
      “
   64
    15
   79
   84
    34
118

18. Nabogu R/C                “
      “
   95
    54
 149
 109
    73  
182

19.Nakpanzoo AME Zion “ 
      “
   42
    20
   62
   42
    20
  62

20 Kpong Ang.                 “
      “
   42
    23
   65
   53
    29
  82

21. Kukuobila L/A            “
      “
   72
    42
 114
   81
    59
 140

22. Tigla-Sugu-Tampia    ” 
      “
   57
    48
 105
   55
    43
   98

23. Depali Ahmaha           “ 
      “
   66
    30
   96
   42
    24
   66

24. Nanbagla L/A             “
      “
   43
    16
   59
   53
    18
   71

25. Gushie L/A                 “
      “
   69
    44
 113
   53
    41
   94

26.Pigu Zaharia E/A         “
      “
   71
     30
 101
   58
    52
 110

27.Zoasali L/A                  “
      “
   40
     30
   70
   42
    24 
   66

28.Gbanga E/A                 “ 
      “
   44
     40
   84
    59
    41
 100

29. Diare E/A                    “ 
      “
  401
   173
 574
  434
  232
 666

30. Tarikpaa  L/A             “
      “
  112
     74
 186
  139
    67
 206

31.Moglaa L/A                  “
      “
    56
     27
   83
    41
    32
   73

Grand Total
     
2401
 1206
3607
2602
1566
4168

2.5 Yendi District.

Name of School/Community 
Year CHILD-

SCOPE

 Started
Enrolment at Initial Year
Enrolment at Evaluation Year



B
G
T
B
G
T

FIRST SET OF SCHOOLS (6)

1.Nashir- Deen Islamic Pri. 
1998/99
  109
    61
  170
  152
   94
  246

2. Faisalia Islamic          “
      “
  139
    73      
   212   
  140
   90
  230

3. Kpanji R/C                 “
      “
    40
    22
     62
    32
   28
    60

4. Pion   R/C                   “
      “
    56
    30
     85
    73    
   45     
  118

5. Sunson R/C                 “
      “     
    87
    56
   143
    85
   54
  139

6. Sang Islamic                “
      “
  226
  102
   328
  199
 109
  308

Sub- Total
    
  657
 344
 1001
  681
 420
1101

LATER SCHOOLS (34 )

7. Fah-Liyatul  Islamic     “
    1999/ 00
    85
   49
   134
  103    
   50
  153

8. Umrania  Islamic          “
      “
  116
   74  
   190 
    91
   69
  160

9.  Nurul Islamic               “ 
      “ 
  124
   78
   202    
    96
   68
  164

10. Miskiya Islamic          “
      “
  163
   97
   260
  169
 111
  280

11. Sualihiya Islamic         “ 
      “
  111
   53
   164
  113
   71
  184

12. Gukpegu R/C              “
      “
    31
   14
     45
    40
   17
    57

13. Zang L/A                     “
      “
    47
   34
     81
    59
   36 
    95

14. Kamshegu Islamic      “
      “
    52
   35
     87
    51
   27
    78

15. Kpalgagbini R/C        “
      “
    86
   21
   107
    91
   41
  132

16.Kpanjamba  R/C         “
      “
    82
   53
   135
   74
   39
  113

17.Tinsungi Islamic         “
      “
    30
   14
     44
   28
   16
    44

18. Nalogu  Islamic         “
      “
    44
   36
     80
   66
   37
  103

19. Sakpegu Islamic        “
      “
    90
   40
   130
 104
   52
  156

20.Kulekpene E/P           “
      “
    40
   20
     60
 110
 142
  252

21. Worivi Zion               “
      “
    73
   17      
     90
   31
   19
    50

22. Kpabia Islamic          “
      “
   144
    63
   207
  142
    85
  227

23. Zakpalsi Islamic        “
      “
   103
    38
   141
  106
    45
  151

24. Sakpe  AME Zion     “
      “
     57
    40
     97
    59
    35
    94

25. Yabogu Islamic          “
      “
     47
    23    
     70
    55
    26
    81

26. Tijo Zion                    “
      “
     65
    27
     92
    70
    18
    88

27. Zugu R/C                    “
      “
     68
    27
     95
  104
    54
  158

28. Gbungbaliga  R/C       “
      “
   126
    60
   186
  136
    87
  223

29. Nakpache  E/P            “ 
      “
   197
    82
   279
  168
    93
  261

30. Zohe E/P                     “
2000/01
   286
  261
   547
  297
  270
  567

31. Nassah E/P                  “
      “
     87
    39
   126
    86
    41
  127

32. Bonbon R/C                “
      “
   120
    43
   163
  143
    66
  209

33. Bacheriyili  R/C          “ 
      “
     70
    21
     91
    48
    22
    70

34.* Kpunkpano Islamic   “
      “
   155
    77
    232
    65   
   33
   98

35. Gmafeg – Jegrigo E/P “ 
      “
     61
    82
   143
    60
    84
  144

36.Kanimo R/C                 “
      “
     89
    49
   138
    99
    58
  157

37. Bacha borado E/P     “
     “
   105
    77
   182
    90
    71
  161

38. Chegu Zion               “
     “
     36
    11
     47
    39
      7
    46

39. Kpachiyili  R/C        “
     “
     48
      7
     55
    53
    12
    65

40. Bofoyili      E/P         “ 
     “
     84
    22
   106
    69
    24
    93

Sub- Total

3122
1684
4806
3122
1926
5048

Grand Total

3779
2028
5807
3803
2346
6149

· Note: Kpunkpano Islamic Primary at the start of the process had two other schools, Kusheli and Gundogularyili as wing schools. These schools are now on their own, hence the sharp drop in enrolment.

2.6: Zabzugu Tatale District.

Name of School/Community 
Year CHILD-

SCOPE

 Started
Enrolment at Initial Year
Enrolment at Evaluation Year



B
G
T
B
G
T

INITIAL SCHOOLS (20)








1. Fiinayili L/A Primary
!999/00
     27  
     12
    39
     33
    30
       63

2. Piemanbani L/A       “
      “
     50
     21
    71    
     40
    31
       71

3. Bediboade   L.A       “
      “     
   128
     83
  211    
     96
  101
     197

4. Sheini          L/A       “
      “
     71
     34
  105
     77
    81 
     158

5. Laakpali       L/A      “
      “
     63
     80
  143
     64
    92
     156

6. Bulkpali       L/A       “
      “
     69
     64
  133
     64
  101
     165

7. Yachedo       R/C       “
      “
     93
     63
  156
     94
    79
     173

8. Nachamba No 2 R/C  “
      “ 
     50
     39    
    89
     60
    66
     126

9. Tatale            L/A       “
      “
   278
   159
  437
   284
  159
     443

10. Kpalbutabu  L/A      “
      “
     90
     56
  146
     96
    76
     172

11. Rajia              E/P     “
      “
   288
   199
  487
   215
  154
     369

12. Kukpalgu       L/A     “
      “
   165
     52
  217
   191
    68
     259

13. Kpalgagbini   L/A     “ 
      “
     46
     28
   74
     49
    43 
       92

14. Kohiyili          L/A     “
      “
     86
     33
 119
     73
    28
     101

15. Kunkunjoli    R/C     “
      “
    82
    52
 134
    90
    59
   149

16. Kuntumbiyili  R/C     “ 
      “
    71
    20
   91
    90
    18
   108

17. Tasundo          L/A     “
      “
    52
    47
 109     
    78
    52
   130

18. Sanguli            L/A     “
      “
    67
    57
 124    
    66
    86
   152

19. Nahuyili          R/C     “
      “
    76
    29
 105
    77
    49
   126

20. Omoaldo         L/A     “
      “
    39
    17
   56
    29
    21
     50

      Sub- Total 
    
 1901
1145
3046
 1866
1394
  3260

LATER SCHOOLS (10)








21. Kpindo           L/A     “
 2000/01
     58
    28
    86
     57
    48
    105

22. Nure               E/A     “
      “
     93
    81     
  174
   122
  104
    226

23. Salinkuga       L/A     “
      “
     51
    27
    78
     48
    52
    100

24. Jagrido           L/A     “
      “
     41
    21    
    62
     51
    33
      84

25. Lagbani          L/A     “
      “
     52
    12
    64
     53
    41
      94

26. Sakpalingbani L/A     “
      “
     59
    45
  104 
     62
    69
     131

27. Nkalingbani    E/A     “
      “
     40
    18
    58
     89
    69
     158

28. Kukuokpannga L/A     “
      “
     57
    24
    81
     53
    42
       95

29. Dondoni           R/C    “
      “
     50
    42
    92
     40    
    42
       82

30. Kolikolini        L/A     “
      “
     51
    34
    85
     53
    44
       97

Sub- Total

   552
   332
  884
   628        
  544
   1172

Grand Total
 
 2453
 1477
3930
 2494
1938
   4432

2.7. Bawku East District.

Name of School/Community 
Year CHILD-

SCOPE Started
Enrolment at Initial Year
Enrolment at Evaluation Year



B
G
T
B
G
T

INITIAL SCHOOLS (19)








1. Manga           Primary 
!999/00
   197
  150
  347
  206
  154
  360

2. Sadon Zongo         “
      “
   193
  155
  348
  202
  170
  372

3. Er-Shadiya  E/A    “
      “     
     91
    54
  145    
  103
    56
  159

4. Nayoko No 2         “
      “
   154
  106
  260
  174
  140
  314

5.  Mogonori              “
      “
   137
    67
  204
  164
    88
  252

6. Yarigungu              “
      “
     81
    82
  163
    70
    78
  148

7. Koloko                   “
      “
     76
    55
  131
    91
    74
  165

8. Aniisi                      “
      “ 
   103
    62
   165
    82
    73
  155

9. Kaadi                      “
      “
   103
  106
   209
  142
  122
  264

10. Atuba                    “
      “
     75
    36
   111
    99
    87
  186

11. Nafkolga                “
      “
   103
    69
   172
  127
    84
  211

12. Tambiigu               “
      “
     83
    42
   125
    87
    61
  148

13. Benguri                  “
      “
   110
    94
   204
  155
  128
  283

14. Nakom                   “
      “
     91
    48
   139
  123
    53
  176

15. Kultamise               “
      “
     80
    43
   123
    79
    25
  104

16. Gbewa                    “
      “
   181
  118
   299
  207
  143
  350 

17. Bawku  D/A           “
      “
  263
  263
 526
  257
 276 
 533

18.Buabula                   “
      “
    84
    28
 112
    94
   33
 127

19. Baribari                “
      “
    75
    11
    86
    74
   20
   94

Sub- Total
         
 2280
 1589
 3869
2536
1865
4401

LATER SCHOOLS (25)








20. Zaar             Primary
 2000/01   
     86
     66
   152
    97
    75
  172

21. Bugwia               “
      “ 
   105
     34
   139
  117
    74
  191

22. Zaar- Zua           “
      “
     95
     71
   166
    98
    73
 171

23. Duuri                  “
      “
     62
     71
   133
    87
    74 
 161

24. Gbeliginvus        “ 
      “
     88
     70
   158
  119
    91
 210

25. Nambina              “
      “
     82
     31
   113
    92
    31
 123

26. Kpikpira             “ 
      “
     59
     21
     80
    88
    50
 138

27. Ahmed Sheik       “
      “
     58
     57
   115
    99
    60
 150

28. Nadigiri               “
      “
   102
     44
   146
  108
    48
 156

29.Kpinkpanyong      “
      “
     54
     19
     73
    68
    38     
 106

30. Bugpiigu              “
      “
     59
     37
     96
    34
    26
   60

31. Kogur                  “ 
      “
     73       
     58
   131
    93
    66
 159

32. Bugri                    “
      “
   138
     79
   217
  163    
    67   
 230 

33  Kongo                 “
      “
   153
   101
   254
  123
  118
 241

34. Nagani                 “
      “
     81
     56
   137
    52
    20
   72

35. Karateshie           “
      “
   159
   103
   262
  170
  110
 280

36.  Manga              “ “
      “
   106
   104
   210
  111
    88
 199

37. Sabon Zongo     “ “
      “
     65
     58
   123
    82
    62
 144

38. Zawse               “ “
      “
     82
     54
   136
    76
  104
 180

39.Mogonori           “ “
      “
     35
     15
     50
    46
    20
   66

40. Binduri              “ “
      “
     82
     54
   136
    70
   53
 123

41. Worikambo       “ “
      “
     79
     43
   122
    87
   74
 161 

42. Denugu              “ “
      “
     93
     41 
   134
    81
   50
 131

43. Kpikpira            “ “
      “
     54
    20
     74
    35
     8
   43

44. Woriyanga         “ “
      “
     91
    38
   129
    86
   27
 113

Sub- Total

2141
1345
3486
2282
1507
3789

      Grand Total

4421
2934
7355
4818
3372
8192

Appendix 3:
Questionnaires  for Data Collection

3.1 Questionnaire for UNICEF
1. In what ways has UNICEF supported girls’ education advocacy efforts?

2.    UNICEF support for GES

3.    UNICEF support for FAWE

Support type
            FORUM FOR AFRICAN WOMEN  EDUCATIONALISTS

                          
IMPACT/EFFECT

HIGH/MEDIUM/  LOW


Title of Capacity Building Workshop
Date


A.  CAPACITY  

     BUILDING             

 WORKSHOPS
1.




2.



B. TRAINING PROGRAMME 
Title of Training Programme




1.




2.



4.   Has CRDD completed the preparation of the gender sensitive curriculum? Yes/No

4b. If  Q4 is Yes, when ?
------------------------------------------------------------------------

5.  Have  CHILDSCOPE schools been supplied with copies?------------------------

5b. If Q5 is Yes,  how many schools?   Number-----------------%------------------------------

6.  Has there been any training in the use of the curriculum?------------------------------------

7.  If so, when and in how many schools ?

NO.
DATE
NO. OF SCHOOLS

1



2



3



8.
Has UNICEF done anything to improve primary school enrolment, retention and   achievement in deprived areas? 

8b.   If so in what ways?

Areas
Ways of Improvement
Deprived Area



Enrolment



Retention



Achievement



9.     General Comments on UNICEF/CIDA support, if any.

3.2  Questionnaire For Curriculum Research and Development  Division (CRDD)

1. Has the basic School Curriculum been made gender-sensitive?     Yes   /   No

2. If yes, when was the work completed ?

3. What role did the CRDD play in the preparation of the new curriculum? 

4. What are the main differences between the old and new curriculum? How many copies have so far been produced? Have teachers  been trained in the use of the new curriculum? Yes/No  

5. How many schools have been supplied with the new curriculum? Please give the breakdown by district/ region 

Region
District
No. of Schools Supplied





8.
Have the textbooks also been modified to suit the new curriculum?  Yes   /       No

9.
If yes, have the schools been supplied with copies of the new textbooks Yes   /       No

10.
How many schools have been supplied with the new textbooks? 

11.
When will all the schools have copies of the new curriculum and textbooks? 

12.
When will the new curriculum be examinable?
3.3.  Questionnaire for Girls’ Education Unit

1a.  Have you conducted any Action Research on girls’ education?     Yes/    No

1b.  If Yes on what aspects of girls’ education did you conduct the research/researches ?

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

1c.  If  Yes, what were the major recommendations?

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

1d.  What about Action Research conducted on assigning reasons for girls’ poor performance in education

1.  Yes

2.  No

1e.  If  Yes, what were the major findings?

--------------------------------------------------------------------------------------------------------------------------------------------1f.  If Yes, what recommendations from the research have been implemented ?

1g.If Yes, what Percentage of recommendations from the research has been implemented? ---%

2. Curriculum/Material Development and Usage Workshop 

      (Gender sensitive source  Books)

Issue
Beginning

(Year……………)
Present/Latest

(Year………….)
Increase
Total




No.
%


Curriculum

Development






Teachers






Other






3. How many students in Teacher Training Colleges have received training on gender sensitive teaching?

a) Initial year………………………..  b) As at now…………………………….

4.
What systems have you put in place for monitoring girl-child education parameters?

---------------------------------------------------------------------------------------------------------------------

5. How are they  collected, analysed and stored and by whom?

How Collected
How Analysed
How Stored
By Whom






6. Who appoints DGEOs?

7. What are their Terms of Reference?

8. What training do they receive on collection and analysis of data to enable them monitor progress of girls’ education in the districts?

Date
Training received

Collection


Analysis and Interpretation


9.
How often do the DGEOs submit reports per year ?

10. 
How are such reports used ?

11. 
How many trained DGEOs are in the system today?

12.
Has the GEU been having problems in its work? Yes  /  No

13. 
If Yes, what are those problems, and how are they being solved?

Problems
Solution/Proposed Solution




14.
What happens when trained DGEOs are transferred or given a different schedule? 


What were the major constraints you encountered in the implementation of the various activities for which you received UNICEF-CDA support? How did you overcome those constraints?
       ACTIVITY
CONSTRAINT/S
HOW CONSTRAINT WAS OVERCOME

1




2




4.
What would you recommend to improve upon the strategies adopted by UNICEF in the process of accessing and using UNICEF-CIDA funding support?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

3.4
Questionnaire For District Directors of Education

1. District Enrolment Data

  Year
Enrolment (All Schools)
Enrolment (CHILDSCOPE SCHS)


Boys
Girls
Total
Boys
Girls
Total

Initial   : ………………………..







Present : ………………………







2.   How many of the Childscope schools have been supplied with the gender sensitive

     curriculum ? ………

3. Do you have teachers who have received training on gender sensitive teaching? Yes/No

3a.  Has this number increased over the years? Yes/No.   3b.  If so, by how many? …….

4. What systems do you have in place for monitoring girl child education parameters?


a)





b)


c)





d)

5.  How is the parameter  collected, analysed and by whom?

Girl Child Education Parameter
How  collected?
How analysed ?
By whom ?

a)




b)




c)




d)




6. Kindly assess the situation of girls’ education in this District by writing the appropriate situation under each of the vacant columns in this table:

STATEMENT
SITUATION
ALL DISTRICT

Pr. Schools
CHILD-

SCOPE

Pr. Schls
NON-

CHILD-SCOPE

Pr. Schls

The present general enrolment of school girls, compared to the situation two years ago, has…
Improved / Remained the same /Worsened




The present general retention of girls in school, compared to the situation two years ago, has …
Improved / Remained the same / Worsened




The present general academic performance of school girls, compared to the situation two years ago, has…
Improved / Remained the same/Worsened




7.
Kindly answer the questions by filling the table as appropriate:

ISSUES
ALL DISTRICT

Pr. Schools
CHILD-

SCOPE

Pr. Schls
NON-

CHILD-SCOPE

Pr. Schls

Teachers’ In-service training in gender sensitivity
Yes/No




Teaching in gender sensitivity
Yes /No





If Yes, what percentage? 




Any other in-service training
Please specify




Improvements in teachers’ attitude towards school girls
High/ Medium/ Low




Teachers’ confidence in teaching as a whole
High/ Medium/ Low




Teachers’ present attitude in teaching girls
High/ Medium/ Low




Increase in number of teachers who use local materials
High/ Medium/ Low




Increase in number of communities and schools involved in PLAs and data collection
High/ Medium/ Low




Increased provision by communities for children’s education
High/ Medium/ Low




Increased %  of communities that

Provide communal labour for education facilities
High/ Medium/ Low




Increased % of functional PTAs /CTAs
High/ Medium/ Low




Increased % of schools with learning materials
High/ Medium/ Low




Increased % of schools with recreational facilities/equipment
High/ Medium/ Low




Percentage of total funds from district that has matching fund
High/ Medium/ Low




How many teachers have benefited from Scholarship schemes for female teachers to sit  SSS final exams 




Number of female pupil teachers who have benefited and passed the SSS exams




How many schools have been provided with seed funding to establish revolving fund?




Present provision by communities for school children’s:




                     Meals 
High/Medium/Low/ None




                     Library facilities
High/Medium/Low/ None




                     Toilets
High/Medium/Low/ None




                     Urinal
High/Medium/Low/ None




                      Furniture
High/Medium/Low/ None




Teaching  & Learning  Materials
High/Medium/Low/ None




                           Scholarship
High/Medium/Low/ None




3.5  Questionnaire For District Girls’ Education Officers

1. Please state the main problems of  girls’ education in this District and show how they are being solved.

No.
Main Problems of Girls’ Education
Action Being Taken To Solve Problem

1



6



2.   How many of the CHILDSCOPE schools have been supplied with the gender sensitive

     curriculum ? ………

3. Do you have teachers who have received training on gender sensitive teaching? Yes/No

3a.  Has this number increased over the years? Yes/No.   3b.  If so, by how many? …….

4. What systems do you have in place for monitoring girl child education parameters?


a)





b)


c)





d)

5.  How is the parameter  collected, analysed and by whom?

Girl Child Education Parameter
How  collected?
How analysed ?
By whom ?

a)




b)




c)




d)




6. Kindly assess the situation of girls’ education in this District by writing the appropriate situation under each of the vacant columns in this table:

STATEMENT
SITUATION
ALL DISTRICT

Pr. Schools
CHILD-

SCOPE

Pr. Schls
NON-CHD-SCOPE

Pr. Schls

The present general enrolment of school girls, compared to the situation two years ago, has…
Improved / Remained the same /Worsened




The present general retention of girls in school, compared to the situation two years ago, has …
Improved / Remained the same / Worsened




The present general academic performance of school girls, compared to the situation two years ago, has…
Improved / Remained the same/Worsened




7.
Kindly answer the questions by filling the table as appropriate:

ISSUES
ALL DISTRICT

Pr. Schools
CHILD-

SCOPE

Pr. Schls
NON-

CHILD-SCOPE

Pr. Schls

Teachers’ In-service training in gender sensitivity
Yes/No




Teaching in gender sensitivity
Yes /No





If Yes, what percentage? 




Any other in-service training
Please specify




Improvements in teachers’ attitude towards school girls
High/ Medium/ Low




Teachers’ confidence in teaching as a whole
High/ Medium/ Low




Teachers’ present attitude in teaching girls
High/ Medium/ Low




Increase in number of teachers who use local materials
High/ Medium/ Low




Increase in number of communities and schools involved in PLAs and data collection
High/ Medium/ Low




Increased provision by communities for children’s education
High/ Medium/ Low




Increased %  of communities that

Provide communal labour for education facilities
High/ Medium/ Low




Increased % of functional PTAs /CTAs
High/ Medium/ Low




Increased % of schools with learning materials
High/ Medium/ Low




Increased % of schools with recreational facilities/equipment
High/ Medium/ Low




Percentage of total funds from district that has matching fund
High/ Medium/ Low




How many teachers have benefited from Scholarship schemes for female teachers to sit  SSS final exams 




Number of female pupil teachers who have benefited and passed the SSS exams




How many schools have been provided with seed funding to establish revolving fund?




Present provision by communities for school children’s:




                             Meals 
High/Medium/Low/ None




                             Library facilities
High/Medium/Low/ None




                            Toilets
High/Medium/Low/ None




                            Urinal
High/Medium/Low/ None




                            Furniture
High/Medium/Low/ None




       Teaching and Learning materials
High/Medium/Low/ None




                           Scholarship
High/Medium/Low/ None




3.6
Questionnaire for District CHILDSCOPE Teams

District


:


Name of town:

:

Name of School 
:

1.   List OF  CHILDSCOPE  schools, year started, enrolment and if doing PLA/Research 

NAME

OF SCHOOL/COMMUNITY


Year Chdscpe

Started
Beginning

Enrolment (at Starting Year
Present Enrolment (2001/2
PLA/

Research?





B
G
T
B
G
T


1










2










36










2. General views on improvement in girls’ education in the districts

3. Constraints on girls’ education in the district

3.7
Pupils’  Questionnaire

District


:


Name of town:

:

Name of School 
:

Please tick ( (  ) or write in the box that you think applies to you.

1. 
Are you a boy or a girl ?      boy (    )  ;            girl  (       )

2.
How old are you ?
     (            ) years

3.
I have been in this school for        (          ) years

4.
My father and mother give me school materials : 

           
always (      );       sometimes (           );      never (         )

5.
My father and mother pay money for school ( PTA dues, sports fee etc) 

           
 always (      );       sometimes (           );      never (         ).

6.      
 My father and mother allow me to go to school every day     yes (      );   no (       ).

7.      
 I go to school on market days  :  always (      );    sometimes (           );   never (     ).

8.
My father and mother ask me to go to farm instead of going to school:

always (      );       sometimes (           );      never (         ).

9.
Which pupils in your school sweep? 

             girls only (          );    boys only (         ) ;      both girls and boys (           ).

10.
In your class who does your teacher ask questions often?

girls only (         );    boys only (         );    both girls and boys (   )

11.
 Which pupils in your school often stop school? 

             girls (         ) ;          boys  (          ) ;              both girls and boys (        ).

 12. 
Which pupils in your class often come to school late?

              girls  (        );           boys only (          ) ;        both girls and boys (          ).

 13.     
I always eat breakfast before going to school:      yes  (        ) ;      no  (        ).

14
Does your teacher treat both boys and girls equally?  Yes (        );  No  (        ).

15.
I discuss my problems with : 

             male teachers only (       );   female teachers only(      );   both male and female teachers  (          ).

3.8
Parents’   Questionnaire

District


:


Name of town:

:

Name of School 
:

1.   
What are your views about girls’ education?

2.  
 Since when did you come by this realization? 

3.  
 Were you educated in any way before you came to this realization?

4.
If so, by whom  and what were you taught?…

5.
Has there been any community awareness programme on girls’ education in this community?  Yes/ No

6.
How many can you remember? 

7.
How many did you participate in?

8.
How did it change your perception towards girls’ education and your relationship to the school and teachers?

9.
What did you do to support your girl-child’s education?

10.
What are you doing now which you were not doing initially/previously?

11.   
Which of your children go to school every day? (boys,  girls,   both , none)

12.    
Which of  your children help you on the farm during school days?  (boys,  girls,   both , none)         

13.
 
Which of your children accompany you to the market during school days? (boys,  girls,   both , none)

14.

Which of your children have exercise books pens and pencils?  (boys,  girls,   both , none)

15.     
Which of your  children study at home? (boys,  girls,   both , none)

 16.    
Which of your children are able to read and write? (boys,  girls,   both , none)

17.     
How do you help the school your child attends? (e.g. furniture, contributions, school visits, communal labour) 

18. 
If you had money to spend on only one child at school, would you spend it on your daughter or son? 

18a.
Please, give reasons for your answer.

19. 
Have you heard about CHILDSCOPE?   Yes/ No?

20
Do you think CHILDSCOPE has brought any change in this community? Yes/No

21.
Please, mention any three changes CHILDSCOPE has made in girls’ education in this community:1,2, 3

3.9
Community Leaders’ Questionnaire (Focus Group Discussion)

District


:


Name of town:

:

Name of School 
:

1.  In your view do you think girls’ education is important?

2
When did you realize this point? ……

3.
How / through whom did you come to this realization? 

4.   How many teacher trainees have benefited from any form of scholarship ?     

5.   How many have completed and are teaching in the district? …

6.
What are your views about the school(s) in this community in terms of :

a. ownership:

b. support of teachers

c.  performance of teachers

d. performance of pupils? 

7. How/ in what ways does this community support the school? 

8.  Does this community have any sanctions for parents who refuse to support their children in  school?   Yes/ No

8a. If Yes, please state any two of such sanctions.

9.
What programmes are in place for needy pupils? 

10. Does the community have any special plans for girls education? Yes/No.

10a, If Yes, What are those special plans?

   11.
How does the community ensure that teachers are competent and doing their work? 

12. Is there a PTA/ A in this community?  Yes/No 

12a. If Yes, how many times do they meet in a year?    ...

13.
Do they have a bank account?  Yes/No

14
What does the PTA do for the school? 

15.
Do members of the PTA  visit the school.? Yes/ No ………………………….

16. If they do, how many times in the year?   …….

17. What do they discuss? ……………………………………………………….

18.
 Is the PTA functioning today?  Yes/ No 

19.  If yes, describe their activities. 

20. Do organisations discuss school issues with the community? Yes/ No

21. If yes, which organisations did so since the last year and what did they discuss? 

Month
Name of organisation
School issue Discussed





        22.     Do members of the community help collect data that helps in schooling? Yes/No

       22a.   Please give details of this answer:

       23. 
Have you heard about CHILDSCOPE?   Yes/ No?

       24.
Do you think CHILDSCOPE has brought any change in this community? Yes/No

       25.
Please mention any three changes CHILDSCOPE has made in girls’ education in this community:
1,   2, 3.

       26.
Please mention any changes CHILDSCOPE has made in this community: 
1,2.3

       27.
Names of Members of the Focus Group Discussion and their Positions

NO.
NAME
ORGANISATION/

POSITION

1.



2.



28.
Observations

3.10   Headteachers’ Ouestionnaire

District


:


Name of town:

:

Name of School 
:

1. How long have you been heading this school? ……………………………………

2. Has your school been supplied with the new  Gender-Sensitive Curriculum? Yes/No

3. What is the difference between the new and the old curriculum?

4. What percentage of your teachers has been trained in gender-sensitivity? ………

5. Have you been trained yourself?…Yes/No

5a.  If Yes, who did/ does the training? ………………………………………………………..

6. Are you gender sensitive?   Yes/No

6a.  How can you prove this assertion? ………………………………………………..

7. How many gender-sensitive workshops have been organised in the district since you assumed office in this school?   ……

8.    How many of such workshops has your school been invited to? 

9.    What percentage of your teachers is confident in teaching? 

10.  What percentage of your teachers has knowledge of local teaching materials? 

11.  What percentage actually uses them? ………………………………………………

12.  How do they come by the materials? ………………………………………………

13.  In what ways have the curriculum been modified to make it girl-friendly?

14.  Do you have a system in place to ensure that they are punctual to school? Yes/No

14a.   If Yes, what are they? 

15.  What percentage of boys in your school owe the school at the end of the school year?  …..  %

16.  What percentage of girls in your school owe the school at the end of the school year? …..  %

17.  Do you think CHILDSCOPE has brought any change in this community? Yes/No

17a. If Yes, please mention any three changes CHILDSCOPE has made in girls’ education in this community:
1,  2,   3.

In each of the following sentences (18-20), please underline the word in one of the brackets that  best applies to your school:

18.  For the past two academic years, girls’ enrolment in this school has: 

       (reduced),  (remained the same),  (improved).

19. For the past two academic years, the rate of girls dropping out of school has: 

(reduced),  (remained the same),  (gone high).

20.  For the past two academic years, girls’ academic performance in this school has: 

(gone down),  (remained the same),  (gone up).

21.
Examination Results Available  ( Please state name of examination) :

           CLASS
ENGLISH
MATHEMATICS
GENERAL

SCIENCE


BOYS
GIRLS
BOYS
GIRLS
BOYS
GIRLS









3.11
 Teachers’ Questionnaire

Dist  rict


:


Name of town:

:

Name of School 
:

1.  Do you have the new curriculum, ie, the Gender-Sensitive Curriculum?………

1a. If Yes, do you use the Curriculum?

2. Have   you been trained in gender-sensitive teaching?  Yes/No

2a.  If Yes, where did you acquire your training? …………………………………………..

3.  Have you had any in-service training on the topic since you were posted to this district?  Y/N…

3a. If Yes,  How many times? Give the breakdown each year. …………………………….

4. For how many years now have you been teaching in this district?/ school……………..

5. Can it be said of you that you are gender sensitive? Yes/No………

5a. If Yes, explain your answer.

6. Are you now more confident in teaching after receiving the training?  Yes/No

7. Do you have knowledge of local teaching materials? …………………………..

What are some of them and how/when do you use them? ocal Teaching Materials
How Used
When Used





8. What problems do you have in using the gender-sensitive curriculum? 

9. Have you noticed any attitudinal change in girls since you started using the gender-sensitive curriculum?   Yes/No

10. What are some of them?…………………………………………………………….

11.  What makes you absent yourself from school sometimes?

12. What makes you  go to school late sometimes? ……………………………………………………………………………………

13. Do pupils attend school regularly? Yes/No.. ……………………………………..

14. Are they clean and well dressed? …………………………………………………

15.  Do they have exercise books, pens and pencils? …………………………………

16. Do parents show differences in providing the needs of their daughters and sons in school?  Yes/No

17. If so, in what way? …………………………………………………………………

19.   Do you think CHILDSCOPE has brought any change in this community? Yes/No

20.    Please mention any three changes CHILDSCOPE has made in girls’ education in this community:
1,  2.



3.

In each of the following sentences (21-23), please underline the word in one of the brackets that  best applies to your school:

21..  For the past two academic years, girls’ enrolment in this school has: 

       (reduced),  (remained the same),  (improved).

22. For the past two academic years, the rate of girls dropping out of school has: 

(reduced),  (remained the same),  (gone high).

23.  For the past two academic years, girls’ academic performance in this school has: 

(gone down),  (remained the same),  (gone up).

Appendix 4:
Forms for District Statistics Officcers  

4.1: Total District Enrolment by Gender, Class and Year.

Year
Class
Boys
Girls
Total


1994/95
P1





1995/96
P2





1996/97
P3





1997/98
P4





1998/99
P5





1999/00
P6





2000/01
JSS1





2001/02
JSS2





Note:  The enrolment for P1 should be the total in the class but that of P2 – JSS2 should exclude repeaters and new entrants.  This is to enable us calculate retention rates.

4.2 Percentage District Enrolment by Gender and Level:  1992/93 – 2001/02


                   Primary

                   JSS


Year
%Boys
% Girls
% Boys
% Girls

1992/93-2001/02





4.3 Transition Rates from P6 to JSS1 by Sex

Year
Enrolment
Transition


Primary 6
JSS1
%


M


F
M
F
M
F

1989/90-2000/2001









Note:  You may leave blank the column for Transition rate

4.4  Percentage Distribution of Teachers by Gender: 1992/93 –2001/02

Year
Male
Female


Trained
Untrained
Total
Trained
Untrained
Total

1992/93-2001/02










Note:  The two totals should add up to 100%.







� See Appendix I for summaries of these reports and evaluations 


� Agarwal, S. and Hartwell A. 1998: CHILDSCOPE, A Child-School-Community Project. An Evaluation; 


   and 


   Amedahe, C. et. Al (2001) :CHILDSCOPE in Ghana Impact of CHILDSCOPE in Four Districts (Afram Plains,    


   Yendi, Builsa and Tolon Kumbungu) : 1994 – 2001





� See Appendix II for the names of the 21 schools.


� See Appendix 2 for names of CHILDSCOPE schools in all the seven districts, actual enrolment figures at the initial year and the evaluation year for each school, total enrolments for each of the three categories, and the year each school was added to CHILDSCOPE.











�  Kayayoo is a term used to describe girls who move from their villages to the cities to carry load for money. This   


    practice is common among girls from the three northern regions.  





� The PMT is an annual examination in English and Mathematics instituted in 1998 by the Inspectorate Division of the Ghana Education Service for all Primary Two to Primary Six pupils in the country.  The objective of the examination is to put both pupils and teachers on their toes to work hard at all levels instead of waiting for the final year of basic education when pupils are to write the BECE. It is also to make communities know the performance of their schools and work towards improving them.  





Results of the examinations are compiled and arranged in order of merit, by district and by school, and made public at School Performance Appraisal Meetings (SPAM).  At the meetings, community members are made to question teachers about reasons for poor performance if that is the case of their school.  Teachers also inform community members what they can do to help the school improve upon its performance.  At the end of the meeting, targets are set for the following year and all the stakeholders work towards its achievement.  Since its inception, two PMTs have been conducted.





� a)  Boakye, J K A (1997) : Synthesis of Research on Girls’ Education in Ghana.


   b)  Educational Research Network for West and Central Africa, Ghana Chapter (2000): Review of Education   


   Sector Analysis in Ghana, 1987-1998. 


� Boakye,J K A, Agyemen-Duah S, Osei J and Brew Ward M (October 1997) : Causes of Dropout From Basic 


  Education in Ghana.  


� Ibrahima Bah Lalya (2001): Evaluation of the Girls Education Units in Sub-Saharan Africa. Report.


� Nsowah-Nuamah, N.N.N. (2001) : Attrition of Girls in Basic Education- A Case Studyy of Some Communities In  


   Ghana.  A Study for FAWE  Ghana Chapter. 
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