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Foreword
During two phases of 2001-2005 and 2006-2010, UNICEF has been in support for Vietnam Ministry of Education and Training (MOET) to implement the Child-Friendly Primary Education Project with an aim at realizing the below stated goal “by 2010 children at primary school age, especially those with disadvantaged conditions (including children of ethnic minority groups) will be accessed to quality education and successfully complete the primary school level in child-friendly schools of effective, quality and fair operation.” 
The targeted Child-Friendly Primary School Model, first and foremost, ensures that all children, regardless of race, gender, religion, health condition or social status, are treated equally. Child-friendly Primary Schools are child-caring and identifying all children of school age to enroll, actively participate in school activities and complete their 5-year primary school program. A child-friendly Primary School not only provides children with quality education, but also with an environment that is fun, healthy and attractive – a place where they can play, be protected from harms, express their views and actively participate in the learning process. 
What the Project has been doing is completely in line with the MOET’s directions and guidelines so far. In addition, during the project performance time, there is also good news that a large-scale emulation movement called “Building up friendly schools and active students in 2008-2013 phase” has been launched among nation-wide schools by the MOET. 
In an attempt to share experience lessons of the Child-Friendly Primary Schools with all other schools throughout the country, the Project has invited two independent experts namely Dr. Bui Phuong Nga and Dr. Hoang Cao Cuong to conduct objective assessments on the project performances, especially in the 2001-2005 phase, and other follow-up activities during the 2006-2010 period. 
It is our great pleasure to introduce such assessment reports to all interested people and all your comments and feedbacks are highly appreciated.

Thank you very much.

Lê Tiến Thành

Head of Primary Education Department
Director of Child-Friendly Primary Education Project
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A. ABSTRACT
Child-Friendly Primary Education (CFPE) Project is under the framework of cooperation program between the MOET and UNICEF in two phases of 2001-2005 and 2006-2010. The project aims at supporting the MOET to realize major goals as belows: 

1. Developing child-friendly learning atmosphere among primary schools in order to ensure children’s rights to expose to quality primary education.

2. Enhancing the school enrolment rate and primary education completion, reducing the drop-out and repetition rate among poor students in rural areas including ethnic minority and disabled children. 

3. Strengthening the management, monitoring and advocacy capacity for education officers from central to grassroot levels, especially those at district and school level, members of Parents’ Union and Education Council. 

A majority of activities in the CFPE Project at the first phase (2001-2005) will be continued to be completed in the second phase of 2006-2010 with a shorter stated goal “By 2010 children at primary school age, especially those with disadvantaged conditions (including children of ethnic minority groups) will be accessed to quality education and successfully complete the primary school level in child-friendly schools of effective, quality and fair operation”. 

To ensure an objective viewpoint so that useful experience lessons will be learnt for more effective performance stages to come, right the late 2008, UNICEF and the Project’s stakeholders have taken an initiative to conduct independent assessment on the Project. 

The assessment aims at: 

· Evaluating outcome levels and practical results achieved by the CFPE Project in comparison with the expected ones. 

· Reviewing the effectiveness of the Project management and implementation process, especially the monitoring and evaluation system as well as proposed recommendations for improvement. 

· Offering an overall assessment on the program and policy-related issues; in other words, having objective views on strengths, weaknesses, sustainability of the model; drawing out lessons to be learnt; and obviously proposing appropriate recommendations and policies for the CFPE model. 

Methods to be utilized during the assessment process include: studying relevant materials namely the Project’s documents, performance and summary reports; policies, strategies, national and local primary education program as well as local development plans (provinces, districts and communes to be evaluated) in order to have better understanding about the Project’s performances, its appropriateness with the national and local policies and development plans; having field trips and observing child-friendly primary schools in the Project scale to collect the most accurate and valuable pictures and evidence for given comments and conclusions in the reports; discussing, interviewing and delivering questionnaires to investigate the collaboration between the Project Management Board at all levels and the Project implementing units as well as to receive precise assessments of the staff and local people on all activities carried out by the Project. The assessment is conducted on the basis of enhancing active participation of beneficiaries from the Project; especially paying due attention to listening to all comments made by students, teachers, education administrators, students’ parents and commune officials within the project scale. 

The assessment was taken place from October 2008 to April 2009. Lao Cai, Gia Lai and Tra Vinh provinces are three surveying sites. There are 02 independent consultants in collaboration with another 02 specialists from Department of Primary Education, RCEME (2 people), and 01 UNICEF officier as well as 03 representatives of the MOET, and education administrators from Education Office of relevant provinces and districts (2 people from each province or district).
The report focuses more on analyzing the appropriateness, efficiency and sustainability of the Project in order to draw out important experience lessons for more effective application in the second phase of the project as well as exercising the MOET’s guidelines in building up “Friendly Schools” right from the beginning of 2008-2009 school year. 
Assessment on outcome levels and practical results achieved by the CFPE Project in comparison with the expected ones:

CFPE Project has achieved the goal of bringing about a friendly learning atmosphere through the establishment of a healthy, safe and effective environment to attract more students to go to school and complete primary education level with following specific results:

- Developing a child-friendly environment including the improvement of physical conditions (safe, clean and tidy school...), of social environment (both teachers and students respect and support one another...), of students’ learning atmosphere (students show their cooperation, involvement and high sense of responsibility for their studies...). Also, teacher’s professional capacity is constantly strengthened to further enhance teaching and learning quality (teachers are offered with good opportunities to develop their professional knowledge, and to apply various teaching methods to promote student’s activeness in their learning...). 

- Increasing the school enrolment rate and primary education level completion, decreasing the drop-out and repetition rate. 

- Reinforcing the active participation of Parents’ Union and Education Council in school activities such as planning, implementing, monitoring and evaluating.
- Improving the Principal’s capacity and skills in planning, managing and developing the school.
Strengths and challenges of the project

  Strengths
The working group is fully aware that the CFPE project in the phase of 2001-2005 has made considerable contribution to realizing several top priorities set by the Government of Vietnam and the MOET in education. The selected districts and schools in 17 provinces all have ethnic minorities, who together with Kinh people have to face a lot of challenges in their life. 
The project takes initiatives in influencing education quality comprehensively even in disadvantaged areas thanks to rational strategies, which compose the project’s strengths as bellows: 
· Enhancing participation of education council and parents’ union in supervising and implementing the school development plan, setting annual goals to ensure the school’ equal access, involvement and supervision.

· Improving teacher training’s content and skills, especially for the new sites. Teacher training facilitates the development of community-based teaching and learning activities.  

· Increasing school’s activeness, school- based management and relationship between the school and the community through planning annual effective activities and supervision. The supervision system takes advantage of local data for school innovation in order to create an equal access, regular class attendance and grade completion for all children.

· Creating favorable conditions for children with multiple learning demands by utilizing the syllabus, training teachers and evaluating students’ performance on regular basis.

· Helping the MOET to issue normative legal documents such as Decree on teaching ethnic languages, Regulations on primary school, Regulation on primary students’ performance evaluation in order to utilize children’s education rights. 
Challenges
For a developing country like Vietnam, budget for education has always been a big challenge. Although local authority, masters, mistresses and teachers insist on developing the model even without external financial support, it is not easy to sustain it. Surveys conducted in some areas assert that there is a lack of human resource and capability, especially in disadvantaged areas. In the community where people earn their living by working for people in other regions, it is challenging to maintain a stable number of students, to increase students’ regular attendance, to reduce drop-out rate as well as to help students with access to secondary education. One of the three visited provinces has a very high demand on financial support for students’ family, on job creation for the graduates. However, the demand exceeds budget limit set by the school, community, by the project and Government. 
The Project’s sustainability is illustrated in the following aspects:

· Building a comprehensive, specific and flexible model of project structure and management. The project has always emphasized the management and supervision which are based on performance and stakeholders’ involvement (The central project steering committee, the Provincial Department of Education and Training, the District Department of Education and Training, the commune people’s committee, primary schools, Parents’ Union and commune education council) in regular and periodic assessment. Also, there is a close coordination between the project performers and UNICEF with active planning and close supervision of local activities. 

· Focusing on People development, enhancing capacity for education managers at different levels, for teachers, parents, local authorities and trade union members. Hence, the project was completed 4 years ago but beneficiaries continue to maintain and develop the achieved results. 

· Emphasing on “materializing” the products made in the project implementation such as VCDs and other printings, which can widely disseminate the model. 
· By mobilizing the corresponding capital to implement the Project, local officiers have now gained useful experiences in deploying its resources to contribute to education and education socialisation. 
· Being recognized as playing an important role in strengthening local primary education universalization, as shown in interviews and survey outcomes. In the same survey, 100% of people surveyed agreed that the CFPE program has been successful or very successful in having disadvantaged children get access to the program and that the model should be duplicated even without external support.   
Effectiveness of the Project implementation and management process

· Increasing the number of students, especially female ones to have access to primary education and enhancing education quality through teaching and learning activties in ethnic minority and disadvantaged areas. 

· Raising the awareness of children’s rights, gender equality and the importance of building a child-friendly learning atmosphere among education administrators, teachers, community leaders and students’ parents among the involved communes. 

· Promoting more active participation of the Education Council, Parents’ Union, community leaders in monitoring, implementing the school development plans and setting annual goals to ensure equal access to, involvement in and supervision on school’s activities. 
· Strengthening the capacity of planning, monitoring and managing the project for education-related project managers at all levels. 
· Developing the set system of assessment criteria on child friendly schools which have been put into practice for surveys using the compas among the project-involved schools in 2004 and 2005. 
Lessons to be learnt
· Success of the project can be attributed to the appropriate project design, strategic vision as well as clear goal which are totally in line with that of Vietnam’s Government. 
· There has been a variety of practical innovations in monitoring, management and evaluation, which becomes the driving force for education development and better facilitates educators in setting plans, implementing, reporting and assessing the project. 
· The accomplishment of the project also derives from the synergy of cooperation which has been fully utilized during the UNICEF-supported project implementation process namely the close coordination among project management boards at all levels, collaboration between CFPE project and other UNICEF-run Education Programs, between UNICEF and relevant stakeholders. 
 Recommendations  

1.  Strengthening the model of child-friendly education built over the last 5 years, in which more attention should be paid to activities supporting education quality and equality especially for ethnic minority girls.

2. Keeping researching and developing the COMPAS set of tools and using materials such as video CDs on advocacy of child-friendly primary school, communication manual on child-friendly learning environment, Q & A book on child-friendly primary school, manual on usage of COMPAS set of tools and other materials in order to encourage the duplication of child-friendly education at primary and secondary schools.
3. Keeping investing in human resource: enhancing capacity for education managers at different levels, teachers, parents’ union, local authority and organizations in order to maintain and utilize achievements of the child-friendly education project. Teachers should be trained more on international advanced teaching methods and strategies so that they not only teach “knowledge” but also “develop people”, providing students with analysis skills, communication skills, problem-solving skills, negotiation skills, cooperation skills, and so on.
4. Mobilizing community’s participation. Taking advantage of community’s contribution in case of limited budget is an important solution to maintain and expand activities improving education quality for ethnic children. In order to sustain this contribution, a variety of commitments between Parents’ union, education council, benefactors for the project and local school sites have been encouraged. This is the open development trend which is based completely on community’s involvement and in which local authority and stakeholders are empowered. The valuable lesson learnt from the example of Child-friendly primary education model is that community’s resource, knowledge and understanding can be fully utilized even with limited State budget and external support. Such organizations as Women’s association, Youth union, learning encouragement association play the role as important as that of non-governmental organizations in protecting child rights and supporting girls’ education.  

B. REPORT CONTENTS
Part 1. BASIC INFORMATION
1. General information about the project 

Child-Friendly Primary Education Project in the period of 2001-2005 coded E133-02 belonging to program YI 104 Education is conducted on the basis of cooperation between Vietnam MOET and UNICEF – a proactive member of Education Consultants Group and an effective and long-term partner in Vietnam. 

Project’s Goals:  
· Developing child-friendly learning atmosphere among primary schools in order to ensure children’s rights to expose to quality primary education. 

· Enhancing the school enrolment rate and primary education completion, reducing the drop-out and repetition rate among poor students in rural areas including ethnic minority and disabled children.
· Strengthening the management, monitoring and advocacy capacity for education officers from central to grassroot levels, especially those at district and school level, members of Parents’ Union and Education Council.

Organization structure 
The CFPE Project consists of 2 sub-projects namely:

· Sub-project 1: Promoting management, supervision and monitoring Child-Friendly Primary Schools (being directly in charge of by Department of Primary Education).

· Sub-project 2: Teaching and learning effectively among Child-Friendly Primary Schools for disadvantaged children in areas with difficulties (being directly in charge of by Research Centre for Ethnic Minority Education).
The common organization structure of the project is clearly illustrated in the below diagram:

[image: image1]
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Major operation branches
Capacity building activities for education managers, teachers and the community:

· Training teachers on teaching methods for joint classes as well as Vietnamese teaching skills for ethnic students
· Developing materials and training education managers on planning, managing, supervising and assessing skills
· Compiling training manual for Parents’ Union, Education Council at commune level to accelerate their participation into the school’s planning, monitoring and supervision activities. 
Improving physical facilities for primary schools including such items as:

· Upgrading the school’s playgrounds and fences

· Building up hygienic latrines and clean water resource
· Equipping with necessary tables and chairs...

· Providing essential tools for community-based boarding schools like beds, blankets, bed-nets, etc...

· Offering available learning tools namely students’ bags, teacher’s bags, notebooks, boards, scissors, and so on.

· Getting ready with teaching-learning materials: library, reference books, teaching aids, ...

Project implementation sites (refering to the Map of Project Scale in the appendices: Project sites in the period of 2001-2005)

In 2001: 15 provinces (15 focal districts)


In 2002: 15 provinces (15 focal districts)


In 2003: 15 provinces (15 focal districts)




In 2004: 16 provinces (17 focal districts)



In 2005: 17 provinces (22 focal districts)

2. Rationale and assessment base   

Though the first phase of the CFPE Project came to an end in 2005, the majority of its performance is still in effective operation (i.e. the 2nd phase from 2006 to 2010) with a clearly stated goal as follows: 
By 2010, children at primary school age, especially those with disadvantaged conditions (including children of ethnic minority groups) will be accessed to quality education and successfully complete the primary school level among child-friendly schools of effective, quality and fair operation.

(Source: Detailed outline of the Education – Cooperation Program between UNICEF and the MOET)

From 2006 to end of 2008, some activities in practice were completed while many other activities keep being further developed, of which capacity building for local stakeholders plays the most significant role. Regarding operation sites, some have been newly established while others being limited. Most of the sites are within the program frame, but there are some which are out of the program due to their significances towards the main goals of the project. There are below types of operation sites in the 2nd phase:
a. Phasing out of the Project sites, which are out of the Provincial Child-Friendly Program (e.g.: Quản Bạ (Hà Giang), Lộc Bình (Lạng Sơn), Thạch An (Cao Bằng) và Lạc Sơn (Hòa Bình);...)

b. New operation for certain sites (which have been approved by Ministry of Planning and Investment and UNICEF). These chosen areas all belong to the provincial Child-friendly Program. But for some reasons in the past, the Project could not be implemented in these localities namely Đồng Tháp, An Giang, Hồ Chí Minh City and Hà Nội. 
c.   On-going operation is conducted at local areas with provincial Child-Friendly Program. However, some sites used to belong to the Child-Friendly Primary Education Program before they are completely transfered for the Program. They are Điện Biên; Lào Cai, Ninh Thuận, Trà Vinh. 
d. Project implementation at local levels will be offered for several provinces out of the Program where outcomes from the “Mother-tongue based bilingual education action research” are directly applied and implemented. They are Trà Vinh, Gia Lai và Lao Cai.  

(Source: Detailed outline of the Education – Cooperation Program between UNICEF and MOET)

It is of paramount importance to conduct a goal-targeted independent assessment on the gained achievements and limitations of the Project (in both first and second phase). Thanks to such an objective assessment, significant lessons will be drawn out to make necessary adjustments for more effective implementation in the second phase of the Project as well as to greatly contribute to the completion of Friendly School model initiated by the MOET. 
3. Assessment objectives
The Project is assessed under 3 below criteria: 
· Evaluating outcome levels and practical results achieved by the CFPE Project in comparison with the expected ones.

· Reviewing the effectiveness of the Project management and implementation process, especially the monitoring and evaluation system as well as proposed recommendations for improvement. 

· Offering an overall assessment on the program and policy-related issues; in other words, having objective views on strengths, weaknesses, sustainability of the model; drawing out lessons to be learnt; and obviously proposing appropriate recommendations and policies for the CFPE model.

4. Research questions 

3.1. Has the project achieved the set goals and outcome results? If yes, what are their influences?

3.2. Is the project appropriate? If yes, which factor indicates the appropriateness?

3.3. Is the project sustainable? If yes, which factor helps to maintain its sustainability?

3.4. What are experience lessons drawn out during the Project implementation? 
3.5. What are proposed recommendations to develop the Project’s achievements, minimize its limitations and offer solutions to put the Child-Friendly Primary Education model into policy. 
5. Assessment method and sample - Justification
Assessment methods 

This assessment was carried out when the Child-Friendly Primary Education Project from 2001 to 2005 ended more than 3 years ago and currently it moves to a new period with a shift in its operation and site scale. Therefore, we have decided to choose the following assessment method:

4.1. Studying relevant materials namely Project’s documents, COMPAS report, field trip reports, mid-term reviews, quarterly and annual reports and other materials currently archived by the UNICEF and the Ministry of Education and Training. Such records saved by both the localities and schools will be thoroughly examined. The information was also cited from data in the available assessment reports and studies. At the same time, due attention will be paid to studying national and local policies, strategies, Primary education curriculum and local education development plans to have better understanding on the project’s performance, its appropriateness to the national and local development policies and plan. 
The material research will be conducted in the fourth quarter of 2008.
4.2. Delivering questionnaires to participating provinces of the Project
In an attempt to investigate the collaboration between the Project Management Boards at all levels and the Project implementing localities as well as to receive precise assessments of education administrators, teachers, students and students’ parents on all activities carried out by the Project including strengths and weaknesses of the project, together with relevant suggestions and recommendations, a set of survey tools have been developed in the last quarter of 2008 with the following information:
- Table 1: Overview of the locality
- Table 2: Primary education related data in the local area 

- Table 3: Infrastructure related data of the participating province/district/commune/school/school site 
- Questionnaire 1: For Project Steering Committee (at Ministerial/ provincial/ district/ school level)
- Questionnaire 2: For Education administrators at provincial/ district level and headmasters 
- Questionnaire 3: For teachers
(See the appendices)

The above set of tools is designed on the basis of closely studying the CFPE project assessment ToRs (Terms of References) and other project’s materials (i.e., goals, outcomes, activities and criteria on building up Child-Friendly schools, etc…) as well as results of discussion meetings with UNICEF representatives and project officers from the MOET.
As the Department of Primary Education is on behalf, the Set of survey tools including questionnaires and question sheets were delivered to 17 particpating provinces of the CFPE project from 2001 to 2005. Responses from only 10 provinces were received. The number of respondents are as bellows: 
· Questionnaire 1: 30 respondents from the Project Steering Committee at provincial/district/school level, of which the number of males and females accounts for 17 (56,7%) and 13 (43.3%) respectively. 

· Questionnaire 2: 32 education administrators at  provincial/district/school level, of which there is an equal number of males and females participated in (16 each). 

· Questionnaire 3: 57 responses from teachers, of which the number of male and female teachers represent for 12 (21.1%) and 44 (77.2%) respectively. There was 1 sheet having no gender status.
4.3. Field trips, observation, group discussion, in-depth interview at participating child-friendly primary schools within the project. 

a. Sample frame and field trip samples

* Sample frame is a statistical table of schools in 17 provinces/ districts/ schools participating in the project during the period of 2001-2005. The project implementation among provinces varies in the number of years and participating schools (refer to Table 1) of which

- 11 provinces having full five years of participation in the project 
- 02 provinces having four years of participation in the project (from 2001 to 2005). 

- 02 provinces having three years of participation (from 2001 to 2003). 

- 02 provinces having two years of participation (from 2004 to 2005).

- 01 province having one year of participation (2005).

Table 1. Number of schools at participating provinces in the Child-Friendly Primary Education project within the period of 2001-2005

	Province
	2001
	2002
	2003
	2004
	2005
	Notes

	1. Lạng Sơn
	10
	3
	4
	3
	5
	Full five years of participation

	2. Lào Cai
	10
	2
	1
	3
	5
	

	3. Hà Giang
	10
	3
	2
	2
	1
	

	4. Cao Bằng
	10
	2
	1
	1
	3
	

	5. Sơn La
	10
	4
	1
	1
	4
	

	6. Điện Biên  
	10
	4
	6
	3
	3
	

	7. Hoà Bình
	10
	2
	4
	4
	3
	

	8. Quảng Trị
	10
	3
	3
	5
	6
	

	9.Thừa Thiên Huế
	10
	1
	2
	5
	4
	

	10. Ninh thuận
	10
	1
	1
	2
	6
	

	11.Trà Vinh
	10
	1
	1
	1
	4
	

	12. Tuyên Quang
	10
	3
	3
	4
	0
	 4 years of participation

	13. Yên Bái
	17
	3
	4
	4
	0
	

	14. Nghệ An
	10
	2
	3
	0
	0
	3 years of participation

	15. Bình Phước
	10
	1
	2
	0
	0
	

	16. Kontum
	
	
	
	6
	3
	2 years of participation

	17. Gia Lai
	
	
	
	
	5
	1 year of participation

	Total
	157
	35
	38
	53
	52
	


* Under the requirements of the ToRs, 3 provinces of which one is in the North, one in the South and one in the Central Highland should be proposed as samples for field trips. On that basis, 3 provinces as bellows have been chosen:
- Lào Cai (a Northern mountainous province having full five years of participation in the project and currently still being benefited from new UNICEF-funded projects).

- Gia Lai (a Central Highland – South Central Coast province having a final year of participation in the project and currently still being benefited from new UNICEF-funded projects). 

- Trà Vinh (a province in the South – Mekong Delta River region having full five years of participation in the project and currently still being benefited from new UNICEF-funded projects). 
* Upon the selection of the provinces, certain schools in communities with different levels of experiences and success in building up the model of Child-Friendly Primary School will be chosen. It is of our great concern to decide how to maintain the practicality and equality in the assessment process by avoiding paying attention to only successfully implemented schools or well-equipped ones. School selection criteria are based on:

- Time and level of participation into the Project (it is not necessary to choose schools with “numerous experiences” in getting involved in the Project). 

- Level of disadvantaged conditions: considering difficult economic conditions in specific local areas, remote and isolated regions.
- Density and diversity of the ethnic minority communities.

- Differences in geographical sites 
* Sample features at 3 surveyed provinces:

- 200 students at all surveyed schools

- 60 teachers at all surveyed schools and the ones in its vicinity.

- 18 Head masters and vice head masters all surveyed schools and the ones in its vicinity.
- 14 education administrators at POET and DOET level (including one Director of the POET). 

- 32 students’ parents and leaders, community members at communes with surveyed schools. 

Table 2. Location of surveyed schools – Years of project participation – Time of survey
	Province and years of project participation
	District
	Name of school and year starting the project implementation
	Time of survey

	1. Lào Cai 

(2001 -2005)
	 Sa Pa
	Tả Van (2005)
	February 2009

	
	
	Lao Chải (2005)
	

	
	
	Bản Hồ (2005)
	

	2. Gia lai

(2005)
	Mang Yang
	H'Ra (2005)
	March 2009

	
	
	Dakya (2005)
	

	
	
	Kon Dỡng (2005)
	

	3. Trà Vinh

(2001 -2005)
	Cầu Ngang
	Long Sơn B (2004)
	April 2009

	
	
	Thạch Hoà Sơn A (2005)
	

	
	
	Thạch Hoà Sơn B (2005)
	


b. Class observation, group discussion and in-depth interview:
- Direct observation, picture taking and delivering questionnaires to evaluate the school infrastructure, facilities, organization of education and caring activities among surveyed schools and classes. 
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- Observing 18 class sessions, taking notes on various teaching and learning activities of both teachers and students at 9 surveyed schools. 
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- Group discussions (9) and in-depth interviews with education administrators at all levels, teachers, community staff (local leaders, Youth Union, Women’s Association…), students’ parents and students,…
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- The set of survey tools used for group discussion and in-depth interview included 4 kinds of semi-structured question sheets as follows:

- Question sheet 1: For local education administrators (at provincial, district and school level)

- Question sheet 2: For teachers  

- Question sheet 3: For representative members of Parents’ Union

- Question sheet 4: For students  
(See appendices)

The above set of tools is designed on the basis of closely studying the CFPE project assessment ToRs (Terms of References) and other project’s materials (i.e., goals, outcomes, activities and criteria on building up Child-Friendly schools, etc…) as well as results of discussion meetings with UNICEF representatives and project officers from the MOET. 
4.4. Making full use of cooperative methods for practical research: The Consultant group has received active support and collaboration from UNICEF officers, education administrators of MOET (Department of Primary Education and Ethnic Centre of Institute for Science and Education), POETs and DOETs, involved schools as well as all teachers, students, parents, and the local community where the surveys were directly conducted. 
4. 5. Summary workshops to report preliminary outcomes at surveyed areas
Feedback-collected workshops were organized in the afternoon of the last day in certain survey period at specific districts so that collected data at local level would be presented. Chairman or vice chairman of the commune, representatives from relevant agencies and organizations, head-masters, teachers, officers from POETs and DOETs were all invited to the workshops. The research group would report preliminary data and initial results collected from the localities. All participants actively contributed their comments and feedbacks, which have made the statistics and drawn conclusions more reliable to ensure the three-way principle in data collection process (i.e. interviewees, observers and in-charge officers). 
6. Participants and assessment research roadmap
Participants: independent consultants (2), specialists from Department of Primary Education (2), RCEME (2), UNICEF officier (1), staff from 3 POETs, cadres from surveyed DOETs (2 people from each province/ district).

Table 3. ASSESSMENT RESEARCH ROADMAP FOR THE CHILD-FRIENDLY PRIMARY EDUCATION PROJECT IN THE PERIOD OF 2001-2005  

	No
	Activity
	Time frame
	Focal point

	1
	Central officers reviewing relevant literature, statistics and products of the Project. 


	3 days
(January 2009)
	Department of Primary Education
(4 people reviewing the literature. 2 from PED, 2 from RCEME)


	2
	Holding a meeting so that Central officers (from PED and RCEME) could share related information and materials with experts in terms of goals and activities of the project in the first phase of 2001-2005. 

	1 day
(20/01/2009)
	Department of Primary Education
 (meeting with 10 participants, 5 from PED, 5 from RCEME) + UNICEF

	3
	Brief reports on basic information about the project as a base for the assessment


	5 days
(Completed by 15/02/2009)
	Experts

	4
	Compiling question sheets/ questionnaires/ checking sheets to collect quantitative and qualitative information. 


	7 days
(Completed by 28/02/2009)
	Experts

	5
	Interviewing officers of UNICEF and other relevant Departments to collect information from questionnaires and checking sheets so that accordingly comprehensive reports would be produced. 


	5 days
(Completed by the first and second week of March 2009) 
	Experts

	6
	Having field trips at 3 provinces of Lao Cai, Gia Lai and Tra Vinh with Central staff and UNICEF officers to interview and meet with students, teachers, education administrators, parents, and community leaders… for data collection and taking notes on typical stories and cases. 


	3 days/province x 3 provinces = 9 working days
-  Lào Cai (February 09)

- Gia Lai (March 09)

- Trà Vinh (April 09)
	Experts and PED


	7
	Synthesizing all preliminary information, data and analysis; writing 30-40 pages long reports clearly stating basic information, analyzing, giving comments and proposing recommendations for the project. 


	10 days
(Completing the first draft by June 2009)
	Experts


7. Conditions and limitations of the assessment
Practical field trips were conducted by the Assessment Group in a quite short period of time (3 days/ 1 province); as the project was finished 4 years ago so current experts had no chance to directly get involved in previous activities of the project; there is a shortage of data and system of specific analysis report on the initial situations; Numerous officers (from both UNICEF and MOET from central to local levels) who used to directly participate in the project in the period of 2001-2005 have changed their working positions. Hence, all these above-mentioned points prove to be big challenges for assessment experts. However, thanks to the enthusiastic cooperation and high sense of responsibility of project officers from UNICEF, Project Management Board from Central to local level as well as local project performers (though these people might have changed their jobs or are still working on), the material provision, group discussion, interviews and feedback offerings for this report have been made. The Assessment Group has spared no efforts to have more thorough understanding about the project’s expectations and achieved results. Several ‘lessons of experiences’ and recommendations will also be proposed with an aim at making significant contribution to the completion of the “Friendly School’ model initiated by the MOET. 
Part 2. PROJECT OUTCOMES ASSESSMENT  

I. Assessment on outcome levels and practical results achieved by the CFPE Project in comparison with the expected ones   

Goal 1 

Developing child-friendly learning atmosphere among primary schools in order to ensure children’s rights to expose to quality primary education. 
Assessment indicators 
· 60% of the project’s participating schools have successfully built up a child-friendly school environment (it is estimated to be about 1,000 school sites).

· 80% of the project’s participating schools have a large number of ethnic minority students who are supported to learn Vietnamese as a second language. 

· There is an ever increasing number of policy makers and national planners, local authorities who become practical and more aware of the essential demands for further investment on child-friendly primary education. 
Outcome results and its influence
1.1.  Number of primary schools successfully built up a child-friendly learning environment

There are 1,027 schools and school sites accounting for 70% of total primary schools in the project scale which have successfully set up a child-friendly learning atmosphere (preceeding the quota of 10%); 588 main schools and sites being supported to build up clean water and sanitation works; 1,080 school sites being offered a small library; 
The number of children aged 6 to 14 who are directly benefited from the project has considerably increased. More than 25,220 students have access to Friendly Primary schools of the project; 116,344 turns of students are provided with necessary books and learning tools. Many are involved in the ”Children talking about quality friendly education” forum.
 (Source: The Project’s Annual Executive Summary)   
Survey results among schools at 3 provinces show that the Child-Friendly School model is still maintained and developed. 

· These schools have established a child-friendly learning environment which pays more attention to students’ physical, emotional and spiritual aspects; ensures a clean, healthy and safe playgrounds and facilities with the availability of clean water and sanitation works. 

	[image: image9.jpg]



Picture 8. Students doing aerobics at school yard of Lao Chai primary school - Sa Pa - Lào Cai.


	[image: image10.jpg]sn e

e B

mowe we e me o m




Picture 9. UNICEF-funded sanitation area built in 2007 at Primary School Dăk Vă, Mang Yang district - Gia Lai


· All schools have applied teaching methods which encourage students’ active participation, their thinking and expressing their own viewpoints; incorporating health and life-skill education into the school’s curriculum. 

	[image: image11.jpg]



Picture 10. Group discussion in Science lesson at primary school Tả Van - Sa Pa - Lào Cai.
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Picture 11. Students confidently performing in Music lesson at Primary school of Kon Dỡng Town – Mang Yang district – Gia Lai




	"The most remarkable outcomes of the establishment of Child-Friendly Primary Environment include:

- The school has a better new look, greener and cleaner. More trees are planted on the school yard and the school is safely surrounded by fences…

- The school now has got a separate and clean sanitation area.

- The learning atmosphere becomes much friendlier, which greatly narrows the gap between teachers and students. Teachers have utilized effective and friendly checking methods which help to increase students’ regular attendance to school. The school exercises the slogan ‘each day to school is fun’. 

 (extracted from an opinion raising at a group discussion session of teachers, school’s board of management and community staff at Thach Hoa Son A Primary school – Cau Ngang district – Tra Vinh)


1.2. Schools and classes with a major number of ethnic minority students performing Vietnamese teaching as a second language

About 1,639 turns of teachers and education administrators at all levels have had a chance to attend both central and local training courses on “Vietnamese teaching method based on mother tongue enhancement for grade-one students” during the 5 years of project implementation. Hence, teachers’ pedagogical capacity and Vietnamese teaching skills for ethnic minority students have made considerable contribution to improving Vietnamese learning quality for these students. 
In particular, to realize the mentioned goal, a national conference on using, teaching and learning ethnic and Vietnamese language for ethnic minority groups was held in 2004 with the presence of 117 participants (including central and local relevant agencies, UNICEF and international organizations, masters, teachers and the community). The conference has proposed a list of suggestions on policies and strategies related to teaching and learning Vietnamese and ethnic language. In 2005, there were also 2 conferences scrutinizing researches and materials on bilingual education. International studies on bilingual education were also analyzed and learnt from. As a result, 3 reports and a conference summary record have been compiled. 
Assisting teachers to strengthen their Vietnamese teaching capacity on the basis of mother tongue acceleration for grade-one students has helped to reduce possible difficulties for ethnic minority students in their early primary school years and better facilitate their fast understanding of the lessons and easy absorption of other subjects. In addition, those disadvantaged groups of children now do have more access to education and equal rights like other students.
Successes on improving Vietnamese language learning quality among ethnic students on the basis of mother tongue acceleration and bilingual education have actively contributed to the formulation of the Government’s Decree on ethnic language teaching and learning. Further recommendations on policy to help primary ethnic minority female school girls to move to the lower-secondary level are also proposed. 
(Source: The Project’s annual reports).
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1.3. An increasing number of national policy makers and planners, local leaders who are fully aware of the essential demands for more investment in Child-Friendly Primary Education activities
About 1,271 turns of participants including national policy makers and planners, local leaders have been fully aware of and supported the development of the Child-Friendly learning environment through such below activities as:

- Taking part in advocacy and orientation workshops on Child-Friendly learning environment at national, provincial and district levels. 
- Participating in education forums on Child-Friendly Learning Environment, or “Children talking about quality friendly education” forum…

(Source: synthesized from annual executive reports of the project). 

Outcomes of the above mentioned activities have considerably changed people’s awareness of child’s rights and the importance of building up a child-friendly learning environment by education administrators, teachers and community leaders among the project participating communes; greatly promoted the active participation of the Parents’ Union, Education Council in school’s activities. 70% of schools receive the community’s support in developing a child-friendly education environment. 
Goal 2

Enhancing the school enrolment rate and primary education completion, reducing the drop-out and repetition rate among poor students in rural areas including ethnic minority and disabled children. 
Assessment indicators
· 80% of 6-year-old children in various project areas will enrol to grade 1. 
70% of children in the project areas will complete grade 5 by 12 years old. 
reducing 6% of students dropping out of schools in the project areas. 
· Number of teachers in the project areas are offered with enhancement training and frequent fostering programs. 

· Number of names of teacher’s teaching manuals will be developed and distributed.
· Number of learning materials for students will be developed and distributed. 
Outcome results 
2.1. Enrolment rate, attendance rate and primary level completion rate

Enrolment rate, attendance rate and primary level completion rate of Child-Friendly schools in 17 participating provinces have achieved upto 80% (preceeding 5% compared with the set goals – source: Project’s report). 
Below are summary tables synthesizing relevant data on enrolment rate, attendance rate and primary level completion rate of 10 Child-Friendly Primary Schools in 9 communes of 9 districts in 9/10 provinces sending out their answers for the delivered Questionnaires in their local areas. 
2.1.1. Enrolment rate:

Enrolment rate of schools participating in answering questionnaires through the years reached over 80%, of which the enrolment rate in 3/10 schools was up to 100% in all 5 years. There was a fluctuation in the enrolment rate of another 3/10 schools over the years but the rate for the final year (2005) was always higher than the previous ones. The rest of 4/10 schools owned a gradual increase in the enrolment rate over the years (see Table 4 and diagram 1 on the enrolment rate). 
Table 4. Enrolment rate of 10 schools in 9 project participating provinces
	Enrolment rate (%)

	Commune- District - Province
	2001
	2002
	2003
	2004
	2005

	1.Thọ sơn – Bù Đăng – Bình Phước
	91.98%
	91.2%
	90.82%
	94.36%
	96.21%

	2.Vinh Thái – Phú Vang – Thừa Thiên Huế
	95%
	97%
	98%
	98.5%
	99.2%

	3.Cán Tỷ – Quản Bạ – Hà Giang
	95.4%
	87.62%
	94.3%
	94.3%
	98.22%

	4.Phình Giàng – Điện Biên
	80%
	84%
	90%
	90%
	93%

	5.Tìa Dình – Điện Biên Đông – Điện Biên
	90%
	92.3%
	93.1%
	94.6%
	94.7%

	6.Sa Dung – Điện Biên Đông – Điện Biên
	94%
	98%
	96%
	96.9%
	98.6%

	7.Yên Khoái – Lộc Bình – Lạng Sơn 
	100%
	100%
	100%
	100%
	100%

	8.Hướng Tân – Hướng Hóa – Quảng Trị
	100%
	100%
	100%
	100%
	100%

	9.Thạch Lương – Văn Chấn – Yên Bái 
	95.3%
	96%
	96.8%
	97.2%
	98%

	10.Xuân Quang – Chiêm Hóa – Tuyên Quang
	100%
	100%
	100%
	100%
	100%


Diagram 1. Enrolment rate of 10 schools in 9 project participating provinces
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2.1.2. Attendance rate
Attendance rate of 10/10 schools taking part in answering the questionnaires over the years remained high, reaching from 82% to 99.8% (see Table 5 and diagram 2 on attendance rate). 

Table 5. Attendance rate of 10 schools in 9 participating provinces
	Attendance rate (%)

	Commune- District - Province
	2001
	2002
	2003
	2004
	2005

	1.Thọ sơn – Bù Đăng – Bình Phước
	91.98%
	91.2%
	90.82%
	94.36%
	96.21%

	2.Vinh Thái – Phú Vang – Thừa Thiên Huế
	99.7%
	99.74%
	99.8%
	99.81%
	99.86%

	3.Cán Tỷ – Quản Bạ – Hà Giang
	82%
	85%
	85%
	87%
	88%

	4.Phình Giàng – Điện Biên Đông – Điện Biên
	95%
	95%
	92%
	95%
	98%

	5.Tìa Dình – Điện Biên Đông – Điện Biên
	95%
	96%
	95.7%
	96.3%
	96.4%

	6.Sa Dung – Điện Biên Đông – Điện Biên
	90%
	80%
	95%
	96%
	98%

	7.Yên Khoái – Lộc Bình – Lạng Sơn 
	94%
	95%
	97%
	95%
	96%

	8.Hướng Tân – Hướng Hóa – Quảng Trị
	99.8%
	99.8%
	99.7%
	99.6%
	99.8%

	9.Thạch Lương – Văn Chấn – Yên Bái 
	97.3%
	98.1%
	98.5%
	98.7%
	98.7%

	10. Xuân Quang – Chiêm Hóa – Tuyên Quang
	98%
	98%
	98%
	99%
	98%


Diagram 2. Attendance rate of 10 schools in 9 participating provinces
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2.1.3. Drop-out rate
There was no drop-out student in 5 consecutive years at 3/10 participating schools. For other schools, the proportion of drop out students gradually decreased over the years (See Table 6 and diagram 3 for more information). 
 Table 6. Drop-out rate of 10 schools in 9 participating provinces 
	Drop-out rate (%)

	Commune – District - Province
	2001
	2002
	2003
	2004
	2005

	1.Thọ sơn – Bù Đăng – Bình Phước
	8.02%
	8.8%
	9.18%
	5.64%
	3.79%

	2.Vinh Thái – Phú Vang – Thừa Thiên Huế
	0.3%
	0.26%
	0.2%
	0.19%
	0.14%

	3.Cán Tỷ – Quản Bạ – Hà Giang
	3.2%
	2.9%
	2.7%
	2.7%
	0.78%

	4.Phình Giàng – Điện Biên Đông – Điện Biên
	5%
	5%
	8%
	5%
	2%

	5.Tìa Dình – Điện Biên Đông – Điện Biên
	4%
	3.6%
	3.2%
	2.6%
	1.7%

	6.Sa Dung – Điện Biên Đông – Điện Biên
	6%
	2%
	4%
	3.1%
	1.4%

	7.Yên Khoái – Lộc Bình – Lạng Sơn 
	0%
	0%
	0%
	0%
	0%

	8.Hướng Tân – Hướng Hóa – Quảng Trị
	0%
	0%
	0%
	0%
	0%

	9.Thạch Lương – Văn Chấn – Yên Bái 
	1%
	0.9%
	0.7%
	0.8%
	0.7%

	10.Xuân Quang – Chiêm Hóa – Tuyên Quang
	0%
	0%
	0%
	0%
	0%


Diagram 3. Drop-out rate of 10 schools in 9 participating provinces
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2.2. Number of teachers in the project areas receiving further training and frequent fostering programs

- There were about 3,498 turns of education administrators and teachers to be further trained on following items like ”life skills’ education; mother tongue based Vietnamese teaching; effective joint class teaching; inclusive education; safe environment and child injury prevention; extra-curriculum activities at community-based semi-boarding schools; using set of ”practice sheets” for various subjects among primary schools of grade 1, 2 and 3; utilizing the set of tools COMPAS. 
- There was about 136 turns of care-givers and cooks of 15 community-based semi-boarding schools at commune level within the project scale to be trained on taking care of boarding students. 

(source: The Project’s annual executive report)

Detailed statistics on number of teachers participating in frequent training and fostering sessions among 6 provinces of the project scale answering the related questions are clearly indicated in below tables. 
Table 7. Number of teachers in 6 provinces taking part in annual training sessions 
	
	Number of teachers being trained annually

	
	
	2001
	2002
	2003
	2004
	2005
	Total

	
	Bình Phước
	22
	17
	26
	45
	25
	135

	
	Điện Biên
	36
	84
	84
	86
	92
	382

	
	Lạng Sơn
	
	
	
	
	
	0

	
	Quảng Trị
	18
	34
	67
	102
	211
	432

	
	Yên Bái
	
	
	
	
	87
	87

	
	TT Huế (H. Phú Vang)
	20
	22
	20
	20
	15
	97


(There was no data of other provinces)
Diagram 4. Number of teachers in 6 provinces taking part in annual training sessions
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(There was no data related to this item given by Sơn La)

Regarding the evaluation on the effectiveness of classes held by the project, among 30 respondents of question sheet 1, 76.7% and 23.3% agreed that such classes were good and very good respectively. 
Training classes have considerably contributed to improving teacher’s capacity in joint class teaching skills, Vietnamese langauge teaching methods for ethnic grade-one students, activity-based and learner-centred teaching approaches, proper techniques in making full use of new exercise books and exercise sheets under the new primary education program, etc... In addition, these training sessions have greatly helped teachers from remote and mountainous areas to have more opportunities to further enhance their professional knowledge as well as to be more capable of realizing the new education curriculum which was put into practice nationwide in 2000-2001 school year. Particularly, through these courses, teachers could promote their capability of life-skill education, inclusive education methods, safe environment education and child injury prevention for students, which helps to change the attitude and behavior of both teachers and students for the betterment and to bring about friendlier relationship between teachers and students, students and students. Learning in the child-friendly education environment, children have become more confidently and motivated in their studies, which in turn has positive influences on their psychological development and academic performances. 
2.2. Number of names of training manual for teachers, education administrators, and students’ parents to be developed and distributed                                                                                                                         

9 types of materials for teachers, education administrators and students’ parents have been compiled. Below are the names of the materials developed and distributed by the Project:
1) Teaching guide on how to speak Vietnamese language for ethnic students. 

2) Effective joint class teaching (10 modules for joint class teaching and learning)

3) Safe environment and child injury prevention for students (including exercise books and teacher book).

4) Education for female school girls. 
5) Local knowledge

6) Training manual for headmasters on primary school management (14 modules).

7) Manual for Parents’ Union (8 modules)

8) Set of criteria on management and evaluation of COMPAS project

9) Guide on COMPAS basic survey implementation of child-friendly primary school. 

With regard to the evaluation on the effectiveness of the compiled project materials, among 30 respondents, 86.7% and 10% agreed that the material were good and very good respectively. Following titles have been proposed to be duplicated for wide dissemination and maximizing its benefits:

- Effective joint class teaching methodologies

- Prevention of damaged injuries, mine bomb and easily-burned materials for students.
- Teaching guide on how to practice speaking Vietnamese for ethnic students.

- Approach to life skill methods in educating on environmental hygiene; child-friendly school model. 
- Teaching methods in the disadvantaged regions; teaching techniques renovations; group work methodology; friendly learning environment establishment; learning games; life-skills for students; practice sheets for classes. 
The developed and compiled materials of the project has offered trainees and participants of the project a really good and useful reference. The designed items in various materials have significantly helped to constantly develop the Child-Friendly Primary atmosphere as well as timely meet essential requirements of teaching the new curriculum and textbooks at primary level. 
Notes: 

In addition to the above-mentioned materials, the project has also created a VCD to advocate about the Child Friendly Primary environment. In 2007, the Project already published an Advocacy Manual on child friendly learning atmosphere (to be used by teachers and community officiers) and a Q&A book on child friendly schools including 21 questions and answers in order to provide, explain and prove the frequently-mentioned concerns related to child friendly school model. 
2.3. Number of learning materials for students will be developed and distributed                                                                                                                        

A set of 6 types of ”Practice sheet” has been compiled for students of grade 1, 2 and 3 to help them effectively study such subjects as Vietnamese, Maths, Natural and Social studies, Moral values, Music and Fine arts. 

Such above materials were all designed under various forms such as drawings, short episodes, games, songs, poems, quizzes, etc, which has helped students to get familiar with new learning methods (i.e. activity-based learning) in order to widen their knowledge, sharpen their learning skills for students as well as meet the demands for the application of new curriculum and textbooks for students in the disadvantaged areas and ethnic students. 
Goal 3
Strengthening the management, monitoring and advocacy capacity for education officers from central to grassroot levels, especially those at district and school level, members of Parents’ Union and Education Council.

Assessment indicators
· 100% of education officers at district and school levels within the project will be trained on their management, supervision, information gathering skills. 

· Number of members from Parents’ Union and Education Council at commune level to be trained on skills of planning, supervising and monitoring, and implementing the schools’ plans. 

Outcome results
3.1. Number of education officers at district and school levels within the project to be trained on management, supervision and information gathering and support skills. 

- 188 head-masters/ vice head masters of participating schools were given chances to attend local training sessions, improved their skills on school management, planning, evaluating, community-based advocacy, information and data gathering, project managemnet skills and other professional knowledge related items on joint-class teaching, Vietnamese teaching methods for ethnic students and capacity building. 
- 98 officers in the provincial project board of management as well as accountants have been improved their ability in financial management of the project. 7 relevant issues (i.e. human resource organization, paid receipts, ...) have been agreed, which better facilitates the easy, timely and transparent disbursement process. 
- Several Central and local project participants who were sent for trainings on Child-friendly learning environment held in Thailand (7 days) have become more aware of various management issues, teaching and educating methods, inclusive education and ways to attract more community’s participation into the education cause. Field trips and experience sharing sessions on mother tongue and bilingual education were also organized in New Zealand. 
As a result, education administrators have not only been enhanced their ability for school development planning under certain school year’s tasks in a systematic manner. Working principles are decentralization and acceleration of the active participation of teachers and parents’ union right from the process of planning to implementing and evaluating the school’s activities. Closer collaboration between local authorities and various social organizations is fully utilized to create a healthy educational environment for all children among local schools. 
3.2. Number of members from Parents’ Union and Commune Education Council to be trained on skills of planning, supervising, monitoring and implementing school’s plans

3,071 turns of members from Parents’ Union and Commune Education Council attended training courses on related skills of setting school’s plans, implementing plans as well as monitoring and evaluating schools’ activities.

 (source: the project’s executive report).

Upon training courses participation, members from Parents’ Union and Commune Education Council become able to conduct self-assessment on their schools in terms of child-friendliness level under the COMPAS set of tool. At the same time, such factors as students, parents, schools or community will be accordingly identified as facilitating or preventing the establishment of child-friendly environment so that specific school’s development plans will be formulated. By doing so, the community’s attitudes towards the school will be greatly changed. They will no longer leave the tasks of educating  their children to the schools only but become ready to share the common responsibilities.
	"The Child-Friendly project has got a number of interesting and useful activities which not just limit within the education field but widen to the community. Hence, our knowledge has been significantly enriched and we become more responsible for educating, monitoring our children’s learning but not blaming the school”.

 (Opinion of parents’ representative of Kon Dỡng Town Primary school, Mang Yang, Gia Lai) 


Conclusions:

CFPE Project has achieved the goal of bringing about a friendly learning atmosphere through the establishment of a healthy, safe and effective environment to attract more students to go to school and complete primary education level with following specific results:
- Developing a child-friendly environment including the improvement of physical conditions (safe, clean and tidy school...), of social environment (both teachers and students respect and support one another...), of students’ learning atmosphere (students show their cooperation, involvement and high sense of responsibility for their studies...). Also, teacher’s professional capacity is constantly strengthened to further enhance teaching and learning quality (teachers are offered with good opportunities to develop their professional knowledge, and to apply various teaching methods to promote student’s activeness in their learning...).

- Increasing the school enrolment rate and primary education level completion, decreasing the drop-out and repetition rate.

- Reinforcing the active participation of Parents’ Union and Education Council in school activities such as planning, implementing, monitoring and evaluating.

- Improving the Principal’s capacity and skills in planning, managing and developing the school. 
II. Assessment on effectiveness of project implementation and management, especially of the monitoring and supervision system as well as proposals for improvement. 
Effectiveness
The Child-Friendly Primary Education Project has proved its effectiveness in the following aspects:

1. Increase in number of children, especially schoolgirls having access to primary education and improvement in education quality shown in teaching and other activities in ethnic and disadvantaged areas
Thanks to the materialistic and spiritual creation of child-friendly learning environment activities, students have the opportunity to learn and live in cozy environment, ensuring that children, regardless of race, gender, religion, social position and disabilities, are equally treated. New teaching method has helped students participate actively in learning and playing. Many of the ethnic students, especially female students appear to be confident, willingly answering questions and having open conversations with teachers and other people including members of the team. Being asked ”why do you like going to school?”, many replied simply ”because it’s fun”. Students who have this answer are those with regular class-attendance. 
                    [image: image18.jpg]




Due attention has been paid to ”children with differentiated circumstance and capabilities” including disadvantaged children, poor children having to earn for their living, children of a different group of religion, children of a different ethnic, children who are not capable enough to catch up with classmates, shy students, students with physical disabilities, which has encouraged students to overcome difficulties and reduced number of students repeating grades as well as drop-out rate.

	... The project has achieved encouragous results as follows: Establishing a child-friendly school with 955 students; Training on equipping knowledge about student- centred method, child-friendly school, children comprehensive education development and life skills for 43 teachers and staff; Celebrating the day for ”Clean school” which raises awareness of personal hygiene and clean environment for students, teachers, staff and parents. Besides, the forum ”Listen to the voice of children” has facilitated children to realise their rights to speak out their wishes and to be listened. The project has also created favorable conditions for the disadvantaged children to learn and disabled children to integrate into local friends, which contributes to the fulfillment of correct-age primary education universalisation.
The project has given us some financial support such as 25 bags for teachers, 838 handbags for students, 500 textbooks for each school site, VND 158,000 for 25 teachers creating thousands of teaching tools from local cheap and available materials. The support has not been sufficient, yet encouraged teachers and students to decorate classrooms.  


Since joining the project, our school has achieved higher results in all aspects: there is a gradual increase in number of female students and ethnic minority students, enrolment rate, and a significant decrease in drop-out rate. Thanks to friendly learning environment and good teaching methods, number of good and distinct students has dramatically gone up. 
Enrolment rate, proportion of good and distinct students, and number of teachers achieving the emulation title:

School year
Enrolment rate
Distinct
Good
Average
Weak
Attendance
Emulation staff
Advanced staff
No. Of class
Notes
04-05

789 (99.4%)

19,4%

25.9%

46.9%

7.8%

97.9%

4

10

26

05-06
845 (99.8%)

15.5%

15%

67.7%
1.8%
98.8%
4

12

28

06-07
881 (99.8%)

15.8%

12.7%

69.8%
1.7%
98.9%
2

16

29

07-08
927 (99.9%)

20.2%

17.2%

61.%
1.6%

98.9%
9

12

30

08-09

959 (100%)

22.6%

15%

51.6%
10.8%
98.9%
31

term 1

Excerpts from Report on CFPE Project performance outcomes at Primary school of Kon Dỡng town, Mang Yang, Gia Lai (17/03/09). 


2. Change in awareness of educational managers, teachers, community leaders and parents in participating communes about  child’s rights, gender equality and important role of building a child-friendly learning environment. 

Activities of the project are created and and put into practice to resolve  issues relating to child’s rights to learn, develop, participate and be protected in the project’s schools. Meeting the child’s right to access to quality primary education has become one of the biggest concerns of the project.   
As can be seen from the outcomes of the survey, interviews and discussions, the project executive commitee, teachers, local education leaders and parents are well aware of child’s basic rights such as the right to live, to learn, to play, to be cared and protected, to participate in activities. Regardless of social position, the project’s targets are determined to implement the plan for development of child-friendly primary schools for the best sake of local children. For examples:

	Currently, the plan for building child-friendly primary school has been developed as follows:   

+ Repairing water pipe at Ta Van primary school 

+ Making medicine boxes for students at 3 schools (Lao Chai, Ta Van and Ban Ho), training on medicine use and first-aid for teachers, delivering medicines to schools with medicine boxes, and providing students with medicine in case of sickness. There are good responses from teachers and parents about these activities for children’s safety.   

+ Making road, garden, planting flowers for a cleaner and more beautiful view of the school, contributing to better learning quality.  

.....Students are instructed on how to use lavatories which have been used and under regular maintenance. School’s BOM, students and parents are ensured about a safe and hygienic learning environment.
Excerpts from Report on UNICEF project’s performance at schools in Sa Pa district, Lao Cai province (October 13, 2008)


	- "At Thach Hoa Son A school, the barrier of wires was replaced by a 2-million baamboo hurdle funded by local people thanks to a prior  training session on injury ".

- "The learning encouragement association has helped reduce drop-out rate especially in Ethnic holidays. 11 bicycles were bought for students in distanced areas".

(Opinions raised in group discussions of teachers, school’s BOM and community officials at Thach Hoa Son A primary school, Cau Ngang dictrict, Tra Vinh province).


	"When I gave birth to my children, I only cared about what  to feed them, not how they would be educated. After attending the training course, I found how important children’s education is, then I will do as many things as possible for my children’s education".

(Opinion of parents’ representative of Long Son B primary school- Cau Ngang district, Tra Vinh province).




According to the outcomes collected from districts of 10 provinces participating in the questionnaires, number of schoolgirls (including Kinh and ethnic minority people) is almost equal to that of schoolboys, except in Sa Dung primary school- Dien Bien Dong district- Dien Bien province (See also Table 8 and figure 5); number of ethnic female students finishing grade 5 is less than male ones (See also Table 9 and figure 6), which shows gender inequality in primary education universalization in group of  ethnic females.  
Table 8. Ratio of female students out of total students at 11 schools in 10 participating provinces
	Ratio of female students (%)
	

	 
	2001
	2002
	2003
	2004
	2005
	

	Thọ sơn – Bù Đăng – Bình Phước
	49%
	54.10%
	50.90%
	48.30%
	50.60%
	

	Vinh Thái – Phú Vang – Thừa Thiên Huế
	43.60%
	44.20%
	44.80%
	45.70%
	46.40%
	

	Cán Tỷ – Quản Bạ – Hà Giang
	48%
	48.30%
	50%
	43.20%
	50.50%
	

	Phình Giàng – Điện Biên Đông – Điện Biên
	43.33%
	40.73%
	51.25%
	52.20%
	54.59%
	

	Tìa Dình – Điện Biên Đông – Điện Biên
	49%
	48.60%
	47.30%
	48.60%
	49.70%
	

	Sa Dung – Điện Biên Đông – Điện Biên
	32%
	29.40%
	27.50%
	25.70%
	30.20%
	

	Yên Khoái – Lộc Bình – Lạng Sơn 
	54%
	45%
	52%
	45%
	47.70%
	

	Hướng Tân – Hướng Hóa – Quảng Trị
	56.20%
	56.28%
	43.27%
	41.90%
	43.25%
	

	Thạch Lương – Văn Chấn – Yên Bái 
	35.30%
	40.90%
	41.10%
	42.70%
	43.50%
	

	Tô Múa – Mộc Châu – Sơn La
	49%
	47%
	47%
	49%
	44%
	

	Xuân Quang – Chiêm Hóa – Tuyên Quang
	51.70%
	51%
	52.30%
	52.20%
	50.70%
	


Figure 5. Ratio of female students out of total students at 11 schools in 10 participating provinces
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Table 9. Ratio of ethnic female/ male students finishing grade 5 at 11 schools in 10 participating provinces
	Ratio of ethnic female/ male students finishing grade 5 (%)

	 
	2001
	2002
	2003
	2004
	2005

	 
	Nữ
	Nam
	Nữ
	Nam
	Nữ
	Nam
	Nữ
	Nam
	Nữ
	Nam

	Thọ sơn – Bù Đăng – Bình Phước
	20.00%
	80.00%
	26.19%
	73.81%
	30.53%
	69.47%
	31.31%
	68.69%
	26.32%
	73.68%

	Cán Tỷ – Quản Bạ – Hà Giang
	29.55%
	70.45%
	30.36%
	69.64%
	29.41%
	70.59%
	25.00%
	75.00%
	33.33%
	66.67%

	Phình Giàng – Điện Biên Đông – Điện Biên
	44.44%
	55.56%
	37.50%
	62.50%
	40.00%
	60.00%
	48.39%
	51.61%
	45.45%
	54.55%

	Tìa Dình – Điện Biên Đông – Điện Biên
	46.67%
	53.33%
	44.78%
	55.22%
	47.89%
	52.11%
	45.33%
	54.67%
	43.42%
	56.58%

	Sa Dung – Điện Biên Đông – Điện Biên
	41.38%
	58.62%
	48.48%
	51.52%
	52.94%
	47.06%
	58.33%
	41.67%
	86.11%
	13.89%

	Tô Múa – Mộc Châu – Sơn La
	48.53%
	51.47%
	46.36%
	53.64%
	56.12%
	43.88%
	46.56%
	53.44%
	49.62%
	50.38%

	Xuân Quang – Chiêm Hóa – Tuyên Quang
	50.40%
	49.60%
	50.83%
	49.17%
	51.35%
	48.65%
	52.33%
	47.67%
	62.50%
	37.50%


Figure 6. Ratio of ethnic female/ male students finishing grade 5 at 11 schools in 10 participating provinces
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Through activities of the project, the concept of gender equality has been developed in many different aspects. Primary teacher training with the focus on female teachers is about to promote women’s social status. Advocacy programs on gender equality aim at not only women but also men. Men in general and fathers in particular have actively participated in child care and development and in building child-friendly primary schools in local areas. Advocacy campaigns (especially to the community) have dramatically changed usefulness of the community which facilitates girls’ access to education. Objection to girls going to school due to cultural status or prejudice do not exist. In some schools, number of schoolgirls of ethnic groups who complete the primary education is less than that of schoolboys do due to economic difficulties which hinder them from going to school.
3.  Enhancement of participation of education council, parents’ union, and community leaders in supervision, plan implementation and goal-setting of the child-friendly primary school to ensure the equal students’ access, school’s participation and supervision.

The Child-Friendly Primary Education Project emphasizes that “community’s participation plays an important role in the success of inclusive education at all levels. Only parents and community can understand clearly what their children need to learn and what they are good at”. (2001, page 51)

During the project implementation, community leaders, members of education council and parents’ union are well aware of their duties and responsibilities; schools are not left alone to educate children. There must be a close cooperation between teachers and school instead. Favorable conditions are created for teachers to attend the training on regular basis. It is clearly understood that parents’ and community’s support is not only shown in terms of finance but contribution to supervision of education plan and project implementation. 

The outcomes of survey, discussion and interviews of the community leaders, members of education council and parents’ union at the piloted sites has revealed the crucial role of commune-level officers and representatives of women’s union, youth union and learning encouraging association in sharing their knowledge about benefits of education and children’s learning opportunity with local people.  In some districts, activities of parents’ union are quite well-organized with specific duties assigned to each member, which creates a close linkage between family and school.

	- "...I’m the chairperson of the commune’s women association and the deputy chairperson of parents’ union, in charge of mobilizing children to go to school at their correct age. I’m the liason between students’ parents and teachers, getting information about students’ performance in class and if necessary, I will report it to their parents in daily conversation or in women’s meeting. On the other hand, in case of sickness, students can ask me to give the ”Request to be absent” to their teacher. My daughter is at grade 4 and she is an excellent student. My husband is a soldier. I’m raising 30 pigs. I took the training course in Gia Lai province".

- "Chairperson of parents’ union is in charge of common affairs, consulting with the school, contributing ideas to the development plan of child-friendly primary schools, and regulating the union’s financial issues. He also takes responsibility of mobilizing parents in implementing the project. Students who are Kinh and Ba Na people speak only Ba Na language when they are at home. At communes, community solidarity spirit is high; one family’s affair is supported by the whole village, which is good but causing irregular class attendance. Some students are absent from class due to other family’s affairs. Since the child-friendly primary school was established, however, enrollment rate has dramatically increased; 87-89% of the students are at grade 6, the others take complementary classes at communes".

(Opinion of parents’ representative of Dak Ya primary school- Mang Yang district, Gia Lai province)




Regarding effectiveness of the project implementation, community leaders have played an active role in activities at child-friendly primary schools, especially in maintaining stable number of students, ensuring regular class attendance. Core commune’s officers who attended the training class have come back and given a helping hand to the local education.

	" There are 7 villages in the commune, 5 villages of Kinh people and 2 of the ethnic minorities. 1253 out of 3163  people are ba Na people, 223 out of 881 households are of Ba Na families. The rate of poor households has decreased from 25.6% to 19.39% over the year 2009. Dak Ya village is one of the disadvantaged with poor households rate of 55%. Students at grade 1 and 2 are still small, so they often go on farm with their parents, which requires the local officers to call them back to class. By the end of 2005, the regular class attendance rate was 96-97% and this rate for Kinh students was 99%. Currently, during crops, parents take turn to take care of their children and other families’ children. 

If there is a drop-out, schools’ BOM reports to the commune, then a person in charge of advocacy campaign will go to the home and encourage them to go to school. If students are qualified, they will continue at lower secondary level, otherwise they will take complementary classes. There are now two complementary classes in the village ". 

(Opinion raised by the Chairman of commune people’s committee in a meeting at Dak Ya primary school- Mang Yang district, Gia Lai province)


4. Capacity enhancement of planning, project implementation supervision and management for education project managers at different levels
Capacity of education leaders especially of masters and mistresses of schools under the project has comprehensively been enhanced in terms of expertise, planning capacity, project implementation supervision and management. Therefore, many models of  typical child-friendly primary school have been established with active participation of the community and stakeholders. Table 10 shows names of some schools regarded as good examples for local education. 
	Order
	Province
	District
	Primary school

	1. 
	Yên Bái
	Văn Chấn
	- Suối Giàng

- Nậm Mười

	2. 
	Lào Cai
	Bắc Hà
	- Tả Văn Chư

- Thải Giàng Phố

	3. 
	Quảng Trị
	Hướng Hoá
	- Hướng Phùng

	4. 
	Thừa Thiên Huế
	Phú Vang
	- Phú Mỹ II

	5. 
	Tuyên Quang
	Chiêm Hoá
	- No.1 Ngọc Hội

	6. 
	Điện Biên
	Điện Biên Đông
	- Keo Lôm

	7. 
	Sơn La
	Mộc Châu
	- Suối Bàng


Table 10.  List of schools regarded as good examples of Child-Friendly Primary School Model  

(Source: Executive summary 2004)
The improvement in masters’ and mistresses’ management capacity is also illustrated by teachers’, students’ and community’s involvement in sharing workload and improving education quality at some isolated subordinate school sites. In order to meet standards of a child-friendly primary school, equal attention is paid to the main site and the subordinate site. Education quality of the subordinate site is equal to that of the main site. Two out of 800 school sites which are successful in meeting this standard are Ta Van Chu primary school, Bac Ha district, Lao Cai province with Mr. Bui Quang Lap as master, and Suoi Giang primary school, Van Chan district, Yen Bai province with Mr. Trinh Van Toan as master. (Source: Executive summary 2004).
5. Creation of criteria for child-friendly school with the use of COMPAS set of tools at schools under the project in 2004 and 2005  
The project has built a set of assessment tools for child-friendly school. This set of tools becomes the standard for community-based monitoring of the project progress assessment system, or COMPAS set of tools. There are six standards set in the tool: (1) Building a healthy environment for students, (2) Creating a safe learning environment for students, (3) Ensuring students’ progress and academic, (4) Encouraging students to enrol and complete their grade, (5) Encouraging and motivating teachers, (6) Mobilizing community’s support to education with 33 criteria for different levels of friendliness (friendliness is ranked from 1 to 3 or from 1 to 5). The set of COMPAS management and evaluation tools is restored and processed with computer. COMPAS is considered to be user-friendly.
Proposals for improvement
1. The model of child-friendly primary school should have more focus on activities which support education quality and equality, especially for ethnic minority girls. 

2. The set of COMPAS management and evaluation tools is developed by the MOET and UNICEF based on the self-evaluation method research in England which has been applied in Thailand and Vietnam. Therefore, from the result of the pilot project, the tool should continue to be tested and adjusted to be more popularly used. 
3. By analysing the project’s effectiveness, based on criteria of managing and evaluating the project using COMPAS, we find the project’s success is encouraging. Regarding criterion 3 and 6, the schools have shown their effectiveness but some proposals for improvement should be made for the other criteria as follows: 
For criterion 1. Building a healthy environment for students. Some health care activities should be organized with cooperation of local health care centres, such as regular check-up, vaccination and prevention of common diseases among students like short-sightedness and twisted backbone. Lavatories and clean water system should be maintained, upgraded and renewed.
For criterion 2. Creating a safe learning environment for students. Due to harsh climate and natural disasters like drought and floods, the schools’ facilities (playgrounds, fences, green trees surrounding) need to be regularly checked and fixed. This is not an easy task for schools which want to meet this criterion. At many school sites, especially in the subordinate ones, classrooms are still temporary and not safe enough for the students to learn (like at the high mountainous position, unavailable playground, fence and clean water source).
For criterion 4. Encouraging students to enrol and complete their grade. This criterion has shown its effectiveness, yet many difficulties still exist due to unsatisfactory living standards of people in remote, mountainous and ethnic areas. Moreover, records of profiles of students at learning age are not accurate enough. 
For criterion 5. Encouraging and motivating teachers. Teachers’ expertise and management skills have been dramatically improved. However, there are some new teachers annually, which means regular training is of great importance, special attention not only paid to methods of teaching for the joint class but also to teaching method innovations, learner-cantered teaching approaches and life skills. (Training on life skills was only held in 2001 and 2002, not in the following years of the project).
III. Review of the program and policy-related issues such as strengths and challenges of the CFPE model, experience lessons, sustainability, proposed sugesstions to realize the model into policy. 

1. Strengths and challenges facing the project. 

1.1. Strengths

 The Child-friendly primary education project in the period 2001-2005 has contributed to implementation of some of the top education priorities set by Vietnamese Government and the MOET. The selected districts and schools in 17 provinces all have ethnic minorities, who together with Kinh people have to face a lot of challenges in their life. 

The project takes initiatives in influencing education quality comprehensively even in disadvantaged areas thanks to rational strategies, which compose the project’s strengths as bellows:

· Enhancing participation of education council and parents’ union in supervising and implementing the school development plan, setting annual goals to ensure the school’ equal access, involvement and supervision.

· Improving teacher training’s content and skills, especially for the new sites. Teacher training facilitates the development of community-based teaching and learning activities.  

· Increasing school’s activeness, school- based management and relationship between the school and the community through planning annual effective activities and supervision. The supervision system takes advantage of local data for school innovation in order to create an equal access, regular class attendance and grade completion for all children.

· Creating favorable conditions for children with multiple learning demands by utilizing the syllabus, training teachers and evaluating students’ performance on regular basis.

· Helping the MOET to issue normative legal documents such as Decree on teaching ethnic languages, Regulations on primary school, Regulation on primary students’ performance evaluation in order to utilize children’s education rights.  

1.2. Challenges

For a developing country like Vietnam, budget for education has always been a big challenge. Although local authority, masters, mistresses and teachers insist on developing the model even without external financial support, it is not easy to sustain it. Surveys conducted in some areas assert that there is a lack of human resource and capability, especially in disadvantaged areas. In the community where people earn their living by working for people in other regions, it is challenging to maintain a stable number of students, to increase students’ regular attendance, to reduce drop-out rate as well as to help students with access to secondary education. One of the three visited provinces has a very high demand on financial support for students’ family, on job creation for the graduates. However, the demand exceeds budget limit set by the school, community, by the project and Government. 
2. Sustainability of the project 

Sustainability of the project is illustrated in the following aspects:

2.1. Building a comprehensive, specific and flexible model of project structure and management. The project has always emphasized the management and supervision which are based on performance and stakeholders’ involvement (The central project steering committee, the Provincial Department of Education and Training, the District Department of Education and Training, the commune people’s committee, primary schools, Parents’ Union and commune education council) in regular and periodic assessment. Also, there is a close coordination between the project performers and UNICEF with active planning and close supervision of local activities.  

2.2. Focusing on People development, enhancing capacity for education managers at different levels, for teachers, parents, local leaders and authority. Therefore, the project was completed 4 years ago but beneficiaries continue to maintain and develop the achieved results.    

2.3. Focusing on “materializing” the products made in the project implementation such as VCDs and other printings, which can disseminate the model.

2.3. By mobilizing capital for project implementation, local officers have now experienced in mobilizing local resource to contribute to education and education socialization.   

2.4. Being recognized as playing an important role in strengthening local primary education universalisation, as shown in interviews and survey outcomes. In the same survey, 100% of the participants said that the child-friendly education program was successful/ very successful in having disadvantaged children get access to the program, and that the model should be duplicated even without external support. 
3. Lessons:

3.1. The project’s success origins from its design and from the fact that its strategy and orientation match that of Vietnam’s Government. The project implementation is in the same period as Vietnam’s education development strategy 2001-2010. It also meets the goals of Vietnam’s and MOET’s education development and local education policy, i.e. encouraging students to go to school, creating equal, effective and quality learning opportunity, and developing students’ potential to the highest. Moreover, the project strengthens integration and equality by emphasizing the rights of vulnerable groups of children as well as reinforces knowledge and skills for parents, core local leaders, and provides teaching experience, executive skills for teachers and education leaders at different levels.  

3.2. There has been a variety of practical innovations in monitoring, management and evaluation, which becomes the driving force for education development and educators. i.e.: 

· The plan for project implementation goes hand in hand with the project’s goals,  with State’s orientation to education development in disadvantaged areas, paying due attention to every education development demand of each province participating in the project.

· Plan implementation cares about each detail, specifies the participant, content, place, time and the allowed budget. Prior to each activity, the steering committee develops the specific plan with specific financial plan.   

· Performance reports include regular report and mid-term report which pay attention to both qualitativeness and quantitativeness. Hence, self-evaluation skills are developed and external assessment is considered.  

· There is a good cooperation between the central and local steering committee. Activities run smoothly, consistently and meet due date.  Discussing, drawing lessons, monitoring and supervising are regular activities, which can help give out timely adjustments to match reality. There is also a close collaboration between the project steering committee, UNICEF, sub-projects and stakeholders.   

3.3. The project’s success also derives from the synergy during the project implementation funded by UNICEF. 

The lesson learnt from the cooperation of the steering committee is that:  At central level, there must be a cooperation between management and implementation since two main partners in the MOET are the Primary Education Department (coordinator of sub-project 1) and Research Centre for Ethnic Minority Education (coordinator of sub-project). At provincial and district level, there must be a cooperation in management and implementation between the Provincial Department of Education and Training and District Department of Education and Training. At commune level, there must be cooperation in management and implementation between commune leaders, education council, masters, primary teachers and parents’ union. One of the challenges of the project management system is that it runs under many “layers” meanwhile in reality, many activities are implemented directly to communes and schools such as delivering bags, learning tools and stationeries. Success key to effective cooperation is mutual respect and equality which is demonstrated in planning, implementing, evaluating, and ensuring the two-way information among “layers” of the steering committee.  
The lesson learnt from the cooperation of child-friendly primary school project and other UNICEF’s education programs is that: the child-friendly approach has becoming more influential and accepted in Vietnam’s education. There is a close relationship between the provincial child-friendly program and UNICEF’s education programs, especially shown in the fact that activities of the provincial child-friendly program have learnt from the central partners’ experience in technical support, capacity enhancement support and supervision. Playing the pioneer role in suggesting child-friendly related concepts in education and succeeding in building some typical schools in the most disadvantaged areas, the project has been an active contributor to building friendly schools. 

The lesson learnt from the cooperation with other sponsors is that: the project achievements gained by UNICEF and Vietnam’s MOET are always shared with non-governmental organizations and other education sponsors. For example, sharing experience of the child-friendly school model with other education projects at quarterly held education forums (cooperation between UNICEF and UK’s SCF, between UK’s Oxfam and the World Bank), with Oxfam GB, UK’s SCF, Australia’s SCF, and Radda Barnen in increasing enrolment rate and primary completion, reducing drop-out rate and number of poor children repeating grades including ethnic minority children and disadvantaged children. Due attention is paid to teaching at combined class, teaching Vietnamese as a second language, training local teachers and ethnic minorities. Especially in 2005, a flexible cooperation system was integrated into the framework of education sponsor group’s activities. This system creates favorable conditions for realizing UN’s girl education initiative (UNGEI). The first signal of the system is the cooperation between UNICEF, UNESCO and the MOET in research on and switch of ethnic minority girls from primary to secondary school.  

4. Recommendations 

1. Strengthening the model of child-friendly education built over the last 5 years, in which more attention should be paid to activities supporting education’s quality and equality especially for ethnic minority girls. 
2. Keeping researching and developing the COMPAS set of tools and using materials such as VCD on advocacy of child-friendly primary school, communication manual on child-friendly learning environment, Q & A book on child-friendly primary school, manual on usage of COMPAS set of tools and other materials in order to encourage the duplication of child-friendly education at primary and secondary schools.  
3. Keeping investing in human resource: enhancing capacity for education managers at different levels, teachers, parents’ union, local authority and organizations in order to maintain and utilize achievements of the child-friendly education project. Teachers should be trained more on international advanced teaching methods and strategies so that they not only teach “knowledge” but also “develop people”, providing students with analysis skills, communications skills, problem-solving skills, negotiation skills, cooperation skills, and so on. 

4. Mobilizing community’s participation. Taking advantage of community’s contribution in case of limited budget is an important solution to maintain and expand activities improving education quality for ethnic children. In order to sustain this contribution, a variety of commitments between Parents’ union, education council, benefactors for the project and local school sites have been encouraged. This is the open development trend which is based completely on community’s involvement and in which local authority and stakeholders are empowered. The valuable lesson learnt from the example of Child-friendly primary education model is that community’s resource, knowledge and understanding can be fully utilised even with limited State budget and external support. Such organisations as Women’s association, Youth union, learning encouragement association play the role as important as that of non-governmental organisations in protecting child rights and supporting girls’ education.
TiÓu dù ¸n 2: 


D¹y vµ häc cã hiÖu qu¶ ë c¸c tr­êng tiÓu häc b¹n hữu trÎ em dµnh cho trÎ  em thiÖt thßi ë c¸c vïng khã kh¨n








TiÓu dù ¸n 1: 


T¨ng c­êng   qu¶n lý, gi¸m s¸t vµ ®iÒu hµnh tr­êng tiÓu häc B¹n h÷u TrÎ em








Picture 1. Primary school in Kon Dỡng Town, Mang Yang district, Gia Lai. 





Picture 2. Library at H'Ra Primary school, a district of Mang Yang - Gia lai





Picture 3. A Vietnamese language lesson at Tả Van Primary school - Sa Pa district - Lào Cai





Picture 4. A Vietnamese language lesson at  Long Sơn B primary school, Cầu Ngang district - Trà Vinh





Picture 5. Group discussion with teachers and Board of Management of Kon Dỡng primary school, Mang Yang district – Gia Lai.





Picture 6. In-depth interviews with community staff at Krot-Kret school site of H' Ra primary school, a district of Mang Yang – Gia Lai





Picture 7. In-depth interview with students at Thạch Hoà Sơn A primary school, Cầu Ngang district, Trà Vinh.

















Picture 12. A Vietnamese language lesson of grade-one students of Khmer ethnic group with the support of a tutor speaking Khmer language at Thạch Hoà Sơn primary school - Cau Ngang district - Trà Vinh province.





Picture 13. A grade 1 school girl of Kh’mer ethnic group (Thach Hoa Son school – Cau Ngang district – Tra Vinh) confidently answered a question to be recorded, other classmates attentively followed her answer.



















































































