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Executive Summary

This study evaluates a project designed to train social workers. This project is financially supported by UNICEF in collaboration with Halwan University in Egypt, Aden and Sana’a’ University in Yemen in addition to the Yemeni Ministry of Labor and Social Affairs. The study contains the main results of the program and analyses its weaknesses and strengths. It also exposes the difficulties encountered and suggests ways to overcome them.  Recommendations are presented to improve the program and develop it further.  

The methods used were descriptive and analytical. We relied on many sources of information including: documents associated with the projects, individual and group interviews, overview of the materials taught, student research projects, training guides as well as visits to training centers.

The following study allows an almost complete review of the social work program and is explained here in detail. In the executive summary, we will outline the main achievements and shortcomings, the lessons learned, and the recommendations for improvement and long term sustainability.

The program has succeeded in developing a department of social work at Aden University consisting of a solid foundation based on an academic and practical training program. This initial phase can be further developed and improved. Many social workers have graduated as a result of this program from the Universities of Aden and Sana’a’. It has also provided guidance to the Ministry of Labor and Social Affairs in the field of Childhood Welfare.  

Two major shortcomings were observed:  Lack of job opportunities for graduates of the program, and the random and unorganized practical training. The training program lacked a clear plan to be followed by the students and the training center. Specific evaluation criteria were not established except for attendance. We also noticed that the students’ reports lacked any professional gain and were mainly concentrated on narration. More specifically, we found in Sana’a’ University that the training program suffered from many problems that should be addressed by every person involved in the program.

Lessons Learned:
· While improving the major work simultaneously on creating job opportunities. That is done by describing its missions in civil service and clarifying its role in the different sectors so to guarantee that graduates will be able to find jobs in the concerned ministries.

· It is imperative before launching any new academic major to find the proper frame that will permit its advancement and development; otherwise it would better not to launch it. To better explain, if the sociology department at Sanaa’ University will hold back social service it will prove better to separate this major from department.
· When every party’s role is determined, it is crucial to have a detailed strategy for the withdrawal of UNICEF from the program with the approval of all parties, and to have a clear plan on how to pursue with the program in order to assure its sustainability.

· This type of programs needs a longer period because four years are not enough to launch a university program for a study major that was originally non-existent in Yemen. This entails considering the need to graduate a first group and send them abroad to achieve higher education which they can later apply in the training program. The agreement should note a gradual withdrawal, nonetheless while keeping visiting foreign professors to teach specialization courses.
· UNICEF can benefit from social service students by offering them work hence engaging them in the organization’s programs and training them to apply these programs.

Recommendations:
Defining the career and promoting it is now a basic step that will help graduates find job opportunities, and enable social enterprises to understand the missions of social work, its role and what it can offer them through its methods of intervention. Many activities help out on this level: 

The adopted syllabus contains the basic social service theories and must be developed, for instance by adding some subjects especially in psychology, legislation, and special techniques that are usually applied in preparing and writing reports to be presented to donors. A practical approach should be added to prepare students for field training. The syllabus must also include English and Computer courses (those are found in the syllabus but are not actually taught).

Reviewing the syllabus content might not be a priority now. But it is very necessary to add at least two courses: Intervention Methodology with the Individual, the Family, the Group and the Society and Family Social Service. 

Usually, four years of study are required to get a bachelor degree. But today, most universities in the world are heading towards adopting the credits system: 3 years for a License or 180 credits (European system), 2 years for a Master or 120 credits and 3 years for a Philosophy Doctorate. Sana’a’ universities should balance their academic years to this system so Yemeni students become capable of adjusting with foreign universities.
Field training is a major shortcoming in the training program. It should be totally re-organized in order to prepare a training curriculum for each academic year, to define the targets and the professional and personal gains for the student, also to identify evaluation methods based on clear and declared conceptions.

The program sustainability depends on many factors that all parties should take into consideration: necessity to complete the administrative structure at Aden University by hiring staff and teachers, work on transforming the social service section at Sanaa’ University into a department that is independent from the Sociology department, finding experts to teach the specialized courses, promoting higher education in social service, communicating with universities other than Egyptian ones in order to exchange expertise. Adapting these factors requires a clear reiteration of partner roles for the coming period.

From the results of this evaluation, we could define the partners’ roles as follows:

· Aden University: work on completing the administrative structure and finding experts to teach the specialized materials; also work on promoting social service as a career.

· Sana’a’ University: One problem mainly overtakes the program at Sana’a’ University and has to be addressed by all the program stakeholders. The Sociology department is controlling the social service section, overwhelming it with many problems and driving it away from achieving its goals. Canceling the section would lead to losses on many levels. The University may benefit from another chance to correct the situation providing it presents a plan to be followed within a time period not longer than two years.
· UNICEF: According to the signed agreements, we can say that UNICEF fulfilled its responsibility part. But, looking at the universities’ situation, the social service program needs to be stabilized, and given the fact that launching a new specialization requires a long period of time UNICEF must continue supporting the program and carry out its responsibilities to assure the its continuity and durability. At the time being, the program is still in a delicate phase and the withdrawal of UNICEF would be risky for the project endurance. However, UNICEF could bring other organizations to participate such as the “Social Development Fund”, and then it can start a gradual withdrawal... Moreover, the organization can engage social service students in a five-year plan programs and keep supporting the training program for the next few years by committing the universities to sending their students on training missions or assignments in its field programs.

· Halwan University: Look into ways of benefiting from it in terms of sending graduates for higher education, and study what it can offer in terms of establishing higher education programs in Yemen and providing teacher experts for the specialized courses until new graduates are able to take over. 

· There are indirect partners of the training program: The Ministry of Social Affairs and Labor and Social Institutions that train the students; It is worth inquiring in how they can participate more effectively in the program and how to benefit from what they can offer graduates in terms of supporting and promoting the social service career. 
Introduction:
UNICEF in Yemen supports a diversity of programs to emphasize the work of private and public national enterprises, such as the support program for forming social service students. This program focuses on field activities, mostly for intervention and protecting children from different kinds of social problems they face. Since 2001, the organization launched its support for the social service training program, first at Aden University, then at Sana’a’ University. The program was based on a cooperation agreement that had been inducted between Halwan University in Egypt and both universities in Yemen. According to this contract, Halwan University will delegate specialists in social service to teach main courses at both the abovementioned universities in Yemen. These agreements have been contracted with the assistance of the Ministry of Labor and Social Affairs.

This evaluation is made upon the request of UNICEF and its desire to go deeper into the experience’s progress and its success range, and to figure out the appropriate approaches for proceeding with the support of this program and how necessary it is. 

This report consists of an evaluation of the experiment of the social service training program in an attempt to explore major results and accomplishments, to analyze strengths and weaknesses, and to recognize difficulties associated with its implementation and the ways of overcoming them when possible, and offering practical propositions for improving and developing the program.


This report is the result of a joint effort between different parties starting with the UNICEF who facilitated our mission and handled the communication between the partners, alongside with personnel from both Aden and Sanaa’ universities, professors and students who assisted our mission and provided necessary information and documentation that went into the study the experiment 

The report is divided into six parts. The first part consists of evaluation objectives and applied method. The second part describes the training program, launching measures, targets and partners. The third and fourth parts describe accomplishments of the program and its assessment. The fifth part talks about students and graduates. The sixth parts states the lessons learned and suggests practical propositions to improve and develop the program.

1- Evaluation objectives and applied method
1-1- Evaluation object and objectives 

The evaluation (subject) process takes into account recognizing the accomplishments of the social service formation program at Aden and Sanaa’ Universities. We examined the educational syllabus and the teaching methods in pursue of answering the following questions: Does the program achieve its primary goal of training social workers? What are the difficulties that obstruct the program execution, and do the parties perform their roles according to the signed cooperation agreements? And finally, what approach can assure the sustainability of this program? 

This evaluation provides a basic tool for UNICEF in the Republic of Yemen. UNCEF has been supporting the program and following up on its execution. It put a great amount of effort to make it succeed. The different parties involved rely on the concerned universities who agreed to implement this experiment in their decision to pursue their support of the social service training program in both Sanaa’ University and Aden University and in choosing the methods. We also expect the evaluation will contribute in planning a strategy for a gradual withdrawal of UNICEF once the program builds up the necessary capacities to guarantee its longevity.


It is worth mentioning that the training program qualifies students for a Bachelor degree in social service. Training period is spread in four academic years. An average diploma in social service requires two years for training field workers; however this option was terminated in Aden University after two years of its launching due to a lack of support from the Yemeni Ministry of labor and social affairs and the university for the students. Only one group of 18 students has graduated and they are now working in social institutions. Next to the training program, training sessions have been held for field workers at four social enterprises. This report evaluates only the four-year Bachelor program considering it the most essential and central to the evaluation process. 

The following are the evaluation objectives: 
- Acknowledge the achievements, difficulties and problems facing the students of the (social training) program at Sanaa’ and Aden Universities, and finding ways of overcoming them when possible.
- Making sure of the effectiveness of the program and the accomplishment of its main target, namely “preparing social workers to work with private and public social enterprises”.
- Making sure that all parties commit to their obligations according to the signed cooperation agreements.

- Proposing different ways to maintain the program in both universities.

1-2- Adopted Evaluation Method


We based this evaluation on a descriptive and analytic method, relying on various sources for gathering data:

- Documentation of local and regional experiments: this consists of documents related to the Yemen Republic, a number of Ministries and their social service programs, UNICEF’s five-year plan and documents reviewing the social service educational curricula at some Lebanese and foreign universities. From the latter, we formed a database of  social service programs in a number of universities and their adopted curricula, and constructed an idea of the relation between the training program and other field-executed programs, especially UNICEF ones. 
- Program associated documents: consisting of a group of sent reports from social service faculties and Egyptian experts, primary studies conducted to evaluate the program’s efficiency and the agreements signed by the universities. These documents allowed us to have a general idea about the program initiation and each party’s role it, and a glimpse on the actual course of action.

- Individual interviews: held with personnel in government programs and ministries, with persons in charge of social service programs at Aden and Sanaa’ universities including deans and heads of the social departments at Aden University, the social service section coordinator at Sanaa’ University, and teachers who follow the field training. These interviews mainly allowed us to examine work pathway in the departments, teaching techniques and evaluation methods. They also pinpointed main difficulties, 
- Group interviews: held with social service students at both universities. We chose a group of 22 students from the fourth year at Sana’a’ University - considering the fact that they have already begun with the training program- and a mixed group of 17 students from third and fourth year at Aden University. We also interviewed graduates from Sana’a’ University (9 persons) and Aden University (12 persons). Interviews with students exposed all kinds of difficulties they encountered while specializing and training; they gave feedback on the adopted teaching methods and their relation with the social service department and supervisors. They also gave input on ways of improving teaching and training techniques. As for the graduates, they described the problems they face in the field and the number of graduates who actually ended up working in their field of expertise.
- Syllabus and courses (theoretical and practical): Considering the limited time it was difficult to read through all courses to make sure they included all basic and essential conceptions of social service and the different approaches for intervention with the individual, the group or the society. We also scanned other courses to make sure they were in sync with the curriculum contents and that they conveyed all the needed knowledge for social service.
- Students’ researches: We reviewed student researches, their contents and techniques without diving deeply into the research substance. This was an attempt to check the scientific research methods and how these researches interrelate with issues of social service and its field of actions.
- Field training guides and reports: The training guide content to get to know the students’ field training process and the means to evaluate it. We were able to make up a general picture about field training with the assistance of field supervisors. We also examined some reports and study-cases prepared by the students throughout their training.
- Field visits to training centers: The aim of these visits was to get acquainted with centers where the training and the activities are held and to meet with student superintendents at the various institutions. They gave us a general idea about the training centers, on how the supervisors evaluate and assist the students, and allowed us to know the difficulties they came across with students.
2 – Social Workers Formation Program in Yemen
2-1- Program Background


The Social Workers Training Program was first deliberated in 1999 after UNICEF draw her three-year plan (1999-2001) in which was included “Child Protection” program in Yemen. This program seeks to emphasize Children Rights through improving children’s conditions (orphanage, begging, delinquency, child labor, destitution, etc.), protecting, rehabilitating and reintegrating them into society. This is done through institutions that work with children in Yemen. The absence of specialized social workers created a key obstacle for enterprises in front fulfilling those functions. Social workers could intervene with children, plan and organize activities necessary for character-building and developing their abilities and work with their families to reintegrate them in society. This obstacle was a direct threat to the success of the “Child Protection” program. Starting from there, it seemed important to prepare qualified people within the field of social workers, especially that those qualifications are missing in the Ministry of Labor and Social Affairs and other pertinent institutions. The main idea was to create a short-term program to the benefit of actual workers at the Ministry of Labor and Social Affairs, another middle-term program that will assure a university degree for field workers, and a third long-term program to form university specialists in social work. Sanaa’ and Aden Universities were chosen to host the university formation with two conditions: the universities are to offer their available resources to create the departments and are to be assisted by foreign expertise. A work-team of sociology professors at Sanaa’ and Aden Universities received training and went to Beirut to examine the adopted social service syllabuses at Beirut’s universities, and also to observe the work of its social centers. The group expressed their concerns about the educational curricula in Beirut because they are taught in French, which is why Halwan University in Egypt was invited to prepare the practical steps before launching the training program. An agreement was signed indeed between UNICEF, Halwan University and Aden University to create a social service department. Halwan University would delegate professors to teach in Aden University while UNICEF would bear their salaries for the duration of two years. And in case of renewing the agreement, UNICEF and Aden University will equally share expense of teacher remuneration. 


That’s how the social service department was created at Aden University in 2001. The social service section was created in 2002 at Sanaa’ University. UNICEF played a leading role in creating and supporting this program in order to make it succeed.
2-2- Program Objectives
- Forming specialized social workers and sending them to field work.

- Rehabilitating workers in public and private social institutions through social service training programs.

- Contributing in facing society problems and working on community development through fighting social phenomena as: poverty, begging, child labor and destitution... etc.

- Preparing researches and social field studies.

2-3- Program Partners


We note two kinds of partners: direct partners who signed agreements and indirect partners, stakeholders who are by and large pertinent to the training program
The following parties are considered direct partners of the social workers training program:

· UNICEF in Yemen

· Sanaa’ University

· Aden University

· Halwan University in the Egyptian Arab Republic

2-4- Partners Roles

[image: image1]
As for the indirect partners, they are:

- The Ministry of Labor and Social Affairs

- Social institutions active in the field

We should mention here that we were unable to define the roles of these partners. Yet we know that the first objective of the program was to form social workers for the Ministry of Labor and Social Affairs. We also proposed some of the roles that the active social institutions should fill in.


[image: image2]
2-5- The relationship and the coordination between the partners


Interviews we had with the different parties in charge of the training program, reveled that there is a sort of communication and coordination between them, especially for what concerns administrative and financial issues. However, we observed the absence of a precise mechanism for follow-up and continuous synchronization between the partners. In other words, there is no committee that groups all the partners and organizes regular meetings that would otherwise provide an opportunity for everyone to be updated with the work progress and to propose methods for improvement and discuss solutions for the problems that may hinder its progression. 
On a managerial level, the program could profit from more initiative. Coaching in filling out forma request to UNICEF and other organizations is also required to better support the program in terms of sponsoring activities, offering further resources for students of the program and contacting institutions for internships. There is not sufficient coordination between Aden and Sana’a’ university at this phase of the program although the outset of the experiment showed to be successful. Nonetheless, there were no records or transcripts of meetings between the two universities on the issue of the program curriculum and training.   
3- Initiation of the Social Training program and its Administrative structure 
3-1- A glimpse at the program initiation
A. At Aden University


The Social Service Training Program was launched at Aden University in 2001, based on a cooperation agreement between UNICEF with Aden University and Halwan University with the cooperation of the Ministry of Labor and Social Affairs. The department was established by two teacher delegates from Halwan University who, as a first step, prepared the syllabus and handled teaching the material and the training during the initial phase. At this phase, a University professor and a teacher were delegated from Aden University to assist them.

An Egyptian expert took charge the Department upon the passing away of its president. At first, Egyptian experts taught the courses, they passed on the contents of the syllabus to the Egyptian teachers by allowing them to attend their conferences. The Egyptian experts were adamant not to assign any deans from outside the department to teach courses, as a means of protecting the identity of Social Service, something which they have stressed on in their syllabus.

During the same period, the syllabuses, their contents and resources and training objectives for each year were outlined.

After the agreement with the Egyptian experts expired in 2004 – 2005, the professor assumed the duties of Head of Department. He directed the department with other nominated teachers, all of whom formed the department’s first administration basis.

We can conclude the following from the social service training program initiative period at Aden University:

- Two experts supervise the syllabus and instruction of specialized materials instruction.

- The department was first created as an independent department which allowed it s him to add the social service characteristic to all its activities and courses. Furthermore, it allowed the department to request more local expertise to teach some courses without compromising the syllabus as designed by the supervisors.

- The department’s independences guarantee the distinctiveness of the program and separate it from any other department claiming to be related to the social service department.
- The department, being administrated by an expert, assures the identity we find in its syllabus and the individuality of its teaching methods and field application. 
- Local teachers have been trained from the beginning which facilitated maintaining the department’s identity and the teaching techniques once the Egyptian experts returned home.

- The greatest difficulty while creating the department was the fact that an educational committee was not designated in the department. This has negatively reflected on the department’s course of action, its development, the prospect of maintaining its identity and its sustainability.

- The institutional phase holds within strong foundations on which we can develop the specialization either for the teaching techniques and the field training that comes along.
B. at Sana’a’ University


Social workers Training Program was being prepared at Sana’a’ University two years after its launching in Aden University. It was instituted as a section of the Sociology department in the Literature Faculty. However it was associated with different difficulties, from which we mention the following:
-  Shortcomings of having a section for social service instead of an independent department: Students at Sana’a' University. Attend 1st and 2nd year courses in the Sociology department; they have then the choice to continue their studies in the social service section. This arrangement was considered as breach of the agreement by the Egyptian experts, however given the strong resistance at the Sociology department they eventually succumbed to the status quo in order to create a social service career. 
- The sociology teachers did not approve the proposed syllabus of the Halwan University delegation. Tension built up between Egyptian experts and local teachers when the latter sought to modify its content. The syllabus was admitted as proposed by the Egyptian experts; however tensions linger in the department as local teachers still want to change the syllabus. 
- The head of the Sociology department considered that the department was overstepped at the agreement’s signature between the University and the UNICEF. Otherwise, the department will not be able to control the Egyptian experts and the syllabus content.


Those difficulties had an impact on the program in general and created an atmosphere of discord between Egyptian experts and local teachers, between sociology teachers and social service students, and between the Social Service Section and the Sociology Department. It is our impression that the Sociology Department underestimates and mistreats the Social Service Section considering that the section has become unable to train efficient social workers.

The section is still having troubles today. Sociology professors are still calling for revising and changing the syllabus. Their demands include merging some subjects, adding new material and canceling the field training.

3-2- The Program’s Administrative Frame


Social Service was launched as an independent department at Aden University. It was initially administered by one of the Egyptian experts, who at the time handled teaching, supervising and training missions.

Once the program was launched, it was expected that the Department would nominate teachers and trainers from first graduates of the program, and in fact the Department assigned a male teacher and a female teacher. But the University President was replaced after a while of commencing the program and his successor did not commit to prior promises in this matter. Unfortunately, this led to a state of stagnation and the Department was prevented from crystallizing its own educational committee. 

Nowadays, the social service department has an administrative unit formed of the Head of department (thereinafter HoD), the assisting teacher who was nominated at first and accompanied the department since its beginning, two Egyptian teachers and a trainer (she was officially hired but has not assume her duties yet). The faculty board handles the department’s administrative, supervisions and teaching inquiries knowing that the board needs more teachers and specialists in social service.


When the experts’ contract expired there was a shortage in teachers. The HoD thus saw to invite teachers from other University departments to teach some of the requisite courses, while assigning teachers from Social Service department, including himself, to give specialized courses given that they were trained to those subjects by the Egyptian experts. The HoD turned to teachers from the Law Faculty and Medicine Faculty, to give courses each within their own field of expertise. On that basis, the legislation course was delivered by a lawyer and the society health course was taught by a doctor and other courses were given out by sociology teachers. Introduction to Social Service courses are taught by sociology teachers. The HoD is also responsible for supervising teachers; teaching techniques and teachers commitment were weighed up taking into account student valuations and teaching. We learned that in one incident he had to re-teach an entire section of a course that the appointed teacher had missed out. 

The department now faces the basic difficulty of replacing teachers from outside the department; they are either unqualified to give out the courses or unwilling to teach outside their own departments of expertise. This creates instability in the department about the materials taught and their content especially when teachers are continuously changed. Furthermore, the department remains anxious to find appropriate teachers.


Despite the absence of a complete administrative frame for the social service department at Aden University, the determined unit works as a team to make the department thrive on its own. In our opinion, requiring the help of teachers from outside the department should not be considered a weakness. The fact that the department supervises course contents and teaching techniques is the best proof of success and provides a solid base on which we can rely to improve and develop the department.

The situation is different at Sana’a’ University because Social Service was instituted as a section of the Sociology department hence follows the department’s administrative frame and a coordinator manages the relation between the section and the department. A mix up between Sociology as specialization and Social Service specialization grew in a way that the two fields specializations were confused together. This threatens the identity and characteristics of Social Service as a field of expertise especially that the section is submitted to an administration that keeps trying to control the syllabus content and the materials taught
On the other hand, we noticed the absence of effective coordination between the persons in charge of the Social Service section (namely Egyptian experts and the coordinator) and team-spirit seemed nonexistent. Each teacher follows his own method that differs from others in evaluation and guidance. Moreover, the Egyptian experts themselves often disagree on the content of the syllabus and teaching and training techniques. This leads to a difference in points of views about the way students should be guided and reflects negatively on the training program, where the students become victims of the situation.
4- Academic Syllabus: Content, Teaching Methods and Evaluation

4-1- Academic Syllabus


The syllabus of Social Service studies at Aden University comprises specialized subjects, narrowly related to the specialization and other subjects prescribed by the university or the faculty (Appendix no.1 “Adopted syllabus at the Social Service Department at Aden University”). The specialized subjects form 58% of the total syllabus, prescribed material form 22% and other related material form 20%. The syllabus includes the different aspects of social service and is divided into four years. Additionally, the syllabus requires field training as of the first year of specialization up until the fourth year, followed by an internship at a social institution dealing with variant problems from the easiest to the hardest.

At Sana’a’ University, the social service section is related to the Sociology department. Students of social service attend sociology courses during the first two years, specialized courses start at the third year. Once they complete all four years, they graduate with a Bachelor degree in Social Service (Appendix no.2 “Adopted syllabus for the social workers training program at the social service section in the sociology department of Sana’a’ University). The specialized material form 47% of the total syllabus while material prescribed by the university and the sociology department form 53%.

We can conclude from the adopted syllabus at Aden University and at Sana’a’ University that:

- At Aden University, the four-year syllabus gives the students enough space to experience different aspects of social service, and carry on training with different methods and ways of intervention with the individual, the family, the group and the society.

- At Sana’a’ University, students do not follow any social service related courses and choose to enroll in this major without having any idea about what distinguishes it from sociology major.
- Concentrating all social service courses in two years in the manner that is done at Sana’a’ University gives the student the impression of starting a major unrelated to his previous studies and does not give him the opportunity to pursue field training in the various aspects of social service.
- The first two years at Sana’a’ University are dedicated to specialized sociology courses. Even though a big part of the subjects is important for the program, many subjects are irrelevant to the specialization those subjects could be replaced by other courses that are not taught at the moment.

- The syllabus embraces various aspects of social service but minimizes the importance of family service which is basic for the intervention with the individual and his family, and is considered one of the most social intervention aspects to improve the families’ situation.

- Other important material is still missing in the syllabus such as: childhood and youth psychology, legislation (in the case of Sana’a’ University), neurological diseases, methods of preparing a social project, communication skills, management of social projects, interviewing and surveying techniques.
- No workshops are organized to prepare students for their field training or to supply them with the necessary tools that could facilitate their work and provide the opportunity to discuss their experiences in field trainings.

4-2- Materials Content and their Granted Time

 
After reviewing the content of the social service training syllabuses in both universities, we found the contents to be sufficient in terms of creating and developing the social service section, its essential aspects and all levels of intervention with the individual, the group and the society, and cover all the needed information to acquire the skill and intervention methods. Nonetheless, we found a lack of emphasis on intervention techniques and intervention planning; we also noticed the absence of any material relating to social work in families, which is considered one of the basic social service aspects that must be taught.


On a different level, we observed some details that can be cancelled from some course material. For example, the course “Introduction and Prototypes of Advanced Social Work to achieve Social Justice and Guarantee Human Rights” (Aden University) handles: “social work targets as a career, undergraduate level, graduate level and PhD”, it also covers the “basic knowledge of social service career”. We believe that these details are not necessary for the students and can be easily replaced with practical tools that make it easier for him to apply theory in practice. The students in both universities expressed having difficulty in taking courses in English because they would have to translate concepts from Arabic. They are mostly often forced to memorize concepts without understanding what they are.

Finally, we found that the adopted resources are Arabic and Egyptian. This might not be enough. It is imperative that the student is given a wider horizon and extensive resources above all to cover modern western theories. 
4-3- Evaluation Techniques used in the Formation Program

 
The Social service department at Aden University applies a standard evaluation system; out 100, 40 marks are allotted for a report prepared by the student and 60 marks for the final written exam. The sum of both achievements determines the final grade, however if the student fails the report grade he looses his right to attend the final exam. We note that there is only one system of evaluation, that a student has a chance of passing the course even if he fails the written exam and while preparing side reports, he develops competences in researching and analyzing. 
At Sana’a’ University, most of the teachers use the same method for determining the student’s passing or failing. It depends entirely on a final exam that mainly covers course readers handed out to the students in the beginning of the academic semester. The course reader is prepared by the teacher in a binder including a variety of selected articles from books. The articles talk about subjects that the student studies during the year and is tested on in the final exam. However, one teacher mentioned to allot 30% of the final grade on an essay and 70% for the final exam. So evidently there is no exclusive evaluation system at Sana’a’ University; some teachers rely on the final exam only while some evaluate student accomplishment in personal work and during the final test. In all cases, the final exam consists of questions strictly focused on given material, where students are expected to memorize the reader without an opportunity for expansion or analysis. 

These evaluation techniques are traditional. They make the student trapped in the material studied by memorizing it and spelling it out like it is in the exam without developing his capacity on the research and analysis level or his aptitude to conclude and compare.

4-4- How are the theoretical notions applied on field


Social Service is a functional career based primarily on field application. The theoretical framework is only for preparing the social worker becomes capable of intervention with the individual, the family, the group and the local society. Based on interviews we had with teachers and students of social service at Aden University and Sana’a’ University, we noticed that there are attempts to connect the theoretical framework with its application by giving out explanations and demos; however we noticed the lack of facilitation tools. For example, one given course “Individual’s service” handles the identification of social problems recognition based on steps as follows:
1- Primarily recognize of the problem facts.
2- Gather all specifics connected to the problem
3- Assess the problem specifics

4- Write down the specifics and explain how they relate to the problem

5- Specify points strengths and weaknesses and strategies for remedy.

6- Finalize the diagnosis and analysis
Each step is handled separately in an elaborated theoretical explanation but these steps are not transformed into tools or questionnaires to which students can physically turn in their analyses of the problem. Such tools would facilitate their work instead of merely memorizing the steps hypothetically. 
The program also did not allocate hours for workshops that provide the students with the methods and means they can use during field work. For example: prepare templates for recording individual and the family information, interview card, work schedule, the intervention plan be it with the individual, the family or others. These workshops are crucial for students to benefit from their teacher’s experiences and be ready for their duties before going to the field.
4-5- Teaching Methods and Used Techniques


At Aden University and at Sana’a’ University, the teaching system is limited to lectures conferred to students. The subjects discussed in those lectures are distributed to students in the form of binders that contain selected chapters from different books, on which students will later be tested. Lecturing techniques differ from one teacher to the. Some intend to make the students participate and engage them in debate and provide case-examples. However both the section and the department lack modern equipment for illustration such as projectors and LCD’s. Nonetheless, the absence of such equipment does not excuse for not making use of already available tools for interactive classes such as: role playing, small work groups, brainstorming, and student presentations. Turning to such techniques facilitates the process of linking between theoretical notions and field application. Social work also handles issues of behavior and positions where role playing is effective; especially that available field training does not include dealing with such circumstances.
4-6- Field Training


Field training is given out on one day of the week (6 hours) at both universities. It is also worth mentioning that training starts at the first year at Aden University and as of the third year at Sana’a’ University (2 years).

At Aden University, the students are divided into groups of 5 to 7, while at Sana’a’ University groups include between 15 to 22 students. (at the first few years of the training program students were divided in two groups of 15 in the academic year 2003-2004, 27 in 2004-2005 and in the academic year 2005-2006 students were divided in three groups of 22 ).

At Aden University, a group of the first graduates supervise the training program, directed in their turn by the Head of Department. During the founding phase an expert in social service was in charge of field supervision together with assigned department teachers. Upon the graduation of the first group, first at their class graduates were assigned for supervision with the intention of eventually employing them at the department. The supervisors employ the “field training guide” under the direction of the HoD. At Sana’a’ University, social service experts supervise the field training however a section coordinator position was added this year after the students were divided into three groups 
Each group is lead by a different supervisor. Moreover, while at Aden University a controller monitors the supervisors work through monthly reports about students submitted by their respective supervisors, at Sana’a’ University, each supervisor follows his own method of control.

Also, at Aden University, due to the relatively low number of students in the training groups, students get the chance to accomplish a limited number of missions. While at Sana’a’ University groups are large and students cannot afford working on separate missions, instead they only work in groups. 
Field training of Aden University takes place in different institutions (Ministries, prisons, care centers, schools, and elderly homes). We note around 24 institutions in four years (Appendix no. 3 “Training institutions at Aden University). At Sana’a’ University, there are only 6 field training institutions. Those are divided into two kinds: childhood centers associated to the Ministry of Labor and Social Affairs (they are three: the comprehensive social service center, the childhood security center and the social care fund) and hospitals for the fourth-year students (they are three: Kuwait University Hospital, The Revolution Hospital and the Republic Educational Hospital).

In both universities, students turn to the “Field Training Guide” which includes theoretical concepts about field training: its importance, supervision, registration, the training program, and training grading. It also includes blank space for the student to fill in information about the institution, periodic activity reports and a study case with one of the “clients”.


Also, the students at both universities prepare periodic reports to present to their supervisors. While reviewing these reports, we found them mostly narratives of what the student’s days at the center without reference to applied methodology or analysis gained on a professional level.


Some training hours are dedicated for meeting with the supervisors to discuss issues raised during field training. Generally, these meetings are held in the training center for Aden University and at the university premises in Sana’a’. Meeting hours are added up to training hours.
Grading for field training is carried out by all training supervisors at Aden University. Calculating the grade is done on these terms: 20% of the grade is given by the supervisor at the institution, 20% by the university supervisor based on attendance and conduct and the periodic reports, and 60% for an oral test conducted by the Head of Department in the presence of the student’s supervisor. In contrast, At Sana’a’ University, grading the training is carried out by the group supervisor who bases assessments on attendance, conduct, reports and the final oral exam however without a clear division of  grades.

Some students at Aden University complained about the training assessment system in that the oral exam is held with the group and not alone, and that questions are more concerned with course material than with the student’s activities during training. In addition, some said that the evaluation of the institution supervisor is merely based on attendance and conduct rather than on specific scientific criteria. Some institutions in Sana’a mentioned they give a “practice certificates” upon finishing their training at the institution. However, it was not clear to us how the university invests in these attestations and what happens to students who do not receive them for failing the attendance criterion. 
At first, Aden University had allocated remuneration expenses that amounted to 700,000 Riyals (Seven Hundred Thousand Riyals), distributed among training supervisors, the institution supervisor, faculty supervisors, and faculty controller. However upon the replacement of the University President, field training financing was reduced to 120,000 Riyals (One Thousand Two Hundred Riyals), which had its negative impact in providing transportation for students to and from institutions and compensating institution and faculty supervisors.

During our interviews with social service students and graduates at both universities they expressed many difficulties they face in their field training, following are the principle ones:
- The students’ large number in the groups, especially at Sana’a’ University, diminishes the chances for each student to perform individual tasks in the institution and develop his field skills.

- Some institutions refuse to give out their files for students’ reviewing for center-confidentiality reasons. 
- The role and mission of social service are still not clear in most training centers, which prohibit the application of various field tasks. 

- A training program is either absent or ambiguous to the institution. This weakens the training process and renders it haphazard in the eye of both the student and the institution. Also student evaluation becomes arbitrary, not relying on specific criteria that valuate certain skills and competences that student should acquire by the end training.

- Insufficiency in coordination between the faculty and the training institutions, especially at Sana’a’ University.

- Lack of prior studying of training place to determine their suitability for trainees. For instance, sending female trainees to a boy’s school where the team cannot enter classes or interact with pupils. 
- Lack of transportation arrangements: the university does not always bear responsibility for transporting students to and from training centers.

- As supervisors are mostly early graduates, some are found to be unqualified to guide the students (Aden University).

- Some students do not have the chance to train in various diverse kinds of centers. Instead, their training was limited to one kind, namely schools.
- Students lacked any ability to carry out field operations to help the people they met at care centers which is discouraging for some.
- Students feel they were just observers and cannot intervene in particular centers such as prisons, elderly homes.


Through our interviews with training supervisors, students and graduates and following our review of some training papers and reports, we found that the field training is the weakest link within the social service training program at Aden University and Sana’a’ University for the following reasons: 
- Dividing students in large groups does not allow them to practice their career skills. 
- General unawareness of the role social service at training centers indicates that the section administration does not fulfill it’s role in preparing those centers by promoting such awareness before sending out students, this is especially evident when centers refuse to give out to information about their work methods to student interns and deprive them of the opportunity to practice some social service tasks.
- Student reports show that career skills and techniques are hardly obtained; they do not exceed getting introduced to the institution and working on one study-case from a theoretical perspective without following it with an intervention plan.

- Narrative style is commonly found in student reports which in essence constitute their diaries, students recount daily events starting from arrival at the institution and what they do without evaluating what they learned and experiences they gained from their performance or the performance of other workers at the center. 
- Field training lacks a program that delineates the training objectives and the task that students can perform at institutions, or states the facilitations required of those institutions and necessary supervision by faculty and institution members. 
- There is a variety of supervising methods. Some use the “Supervision guide” and others do not. Also methods for assessing field training and the achievement-of-goals vary.
- At Sana’a’ University, we do not see versification in the types of training institutions; they are limited to the same number during the third and fourth year and to the same types of activity each year. As for Aden University, even though the number of institutions is large (24), schools hog the biggest part and some institutions do not provide students with necessary training (elderly homes).

- Despite the abundance of variety of training institutions in Sana’a’, skills developed by students at third year are not different of skills obtained at year four. Which raises the question of what exactly are the training objectives for each year? At Aden University, there are some distinctions in terms of acquired skills at the first year level (introduction to social centers); however it is also vague between other training years.

4-7- Students / Teachers Relationship


Students and graduates at Aden University talked about a relatively good relationship with all department superintendents. They described the HoD as “understanding in most of the times” and affirmed not having encountered any “confrontations with him”. As for their relationship with the Egyptian experts, they described it as “perfect” because they were able to “communicate” with them. The relationship with the rest of the teachers is just fine even though it lacks some encouragement.


At Sana’a’ University, there is discrepancy in student-teacher relations. The relationship with the Sociology department’s administrator was described as “bad” because he does not dedicate enough time to meet with the students and listen to their problems and needs. Moreover, some students even try to limit their visits to the department to avoid meeting with the administrator.


The students also expressed “cooperation” with the department coordinator who treats them “with immense respect”, understands their situation and what they go through in the department and also “interrelates” with their demands.


Moreover, the students find that some of the sociology teachers take their chosen career too lightly. They also said they do not get enough time to “talk” with teachers, and feel they are treated as “inferiors” to the rest of sociology students.

About their relationship with the Egyptian experts, they said they found them “available” to hear their problems, “attentive”, “open to suggestions” and devote all their time for them, even extra-working hours to revise material with them” and some students refer to them to talk about personal problems.


The above description of the relationship of students at Sana’a’ University with the Sociology department administrator and teachers depicts an actual dilemma. The student feels oppressed by those who should be supporting him during his university education and offering him assistance and help to be an active and successful member of the society.

4-8- Available Resources for the Students


The resources available for the students in both universities are not adequate. We do find at Aden University many references specialized in social service, but they all come from one Egyptian source. There is a need for other references from various sources, and mostly from other languages and other international authors. At Sana’a’ University, the library needs a lot of work and renovation, mostly in acquiring modern books related to the specialization. It is also worth mentioning that the SS section at Sana’a University had submitted an order for books from Halwan University to UNCEF?, but UNICEF hasn’t responded yet.

There are special offices for the social service section and the department respectively in both universities but they need to be equipped especially by office appliances; computers and printers. Also, some of the devices offered by UNICEF are damaged and do not work.

The students at Sana’a’ University complain from the unavailability of social service classrooms. This obliges them to search for empty rooms at the beginning of each semester which delays their learning and sometimes, even compels them to reschedule the class. At Aden University, all four-year students have only one classroom; this overall restrains the scheduling process. It is particularly problematic given that most teachers refuse to schedule after 4pm.
4-9- Researches Prepared by the Students


After reviewing some graduation reports prepared by fourth year social service students in both universities, we were able to conclude the following:

· Aden University:
- A general commitment to a scientific method found in all reports.
- The subjects and titles are directly related to social service and its domains. Examples: “Social problems facing prisoners from a social service perspective”, “Field study about the families who benefited from the social services center at Memdara, Martyr Abd El Kawi Street”, “Social service in schools and the social service specialist’s role in helping students achieve a better academic performance – field study on a sample group of pupils of Elementary Schools in Aden region”,  “Towards a preventive social service to protect children from school and domestic violence”, “Social care problems and needs at Abd El Kawi Street”, “Prisoners’ training and rehabilitation at Yemen Republic from a social service perspective (Mansoura central prison – Aden)”.
- Students, through their report “Towards a preventive social service to protect children from school and domestic violence”, helped in opening the authority’s eyes on school violence and its manifestations.  This is only one example about what the social service can achieve in Yemen on the level of social phenomena.
- There are some attempts to link research subjects with the role of social service practice and ways of intervention in all fields discussed in researches.

- Equal groups (6 to 10 students in each group) of students handle the reports which show a consistency among the supervisors in directing the researches.

- The report subjects are quite objective and precise (“Field study about the families who benefited from the social services center at Memdara, Martyr Abd El Kawi Street”).

- Generally, there is balance between the theoretical framework of the research, the adopted concepts and the field research and each part is sufficiently dealt with in the report.
· Sana’a’ University:

- There are attempts to commit to a scientific method even though the content is sometimes weak.
- Research groups differ according to supervisors. Some supervisors demand individual research or small workgroups (2 to 4 students), others require larger workgroups (10 or 12 students).

- Research subjects are general, reflecting the students desire to achieve a good job, but the content is usually limited in terms of treatment and solutions. The students are not required to deal with big and complicated problems as much as they are requested to get accustomed with the research method and with a subject related to their field of expertise and career. Some examples of research titles: “Women’s political and economical participation in development”, “Yemen’s economy between transformation and confusion under globalization and its effects on the society”...
- Some researches are completely unrelated to the social service subject and do not even mention it in the content or objectives.

- Theoretical notions are excessively incorporated in the researches, in some cases it forms more than half of the research’s substance...
- Generally, researches suffer from weak analysis and lack of conclusions in the research.
- All researches are more oriented to the science of sociology rather than to social service, its means and interventions. That is attributed to the weakness of field experience and the dominance of a sociologist’s mentality over that of a social service worker. 
5- Social Service Students and Graduates

5-1- Student Admission and their Numbers


Social Service students are admitted at Aden University when they register in the department. The department had already prepared interviews to evaluate the applicant’s psychological health and his/her potential ability to perform humanitarian work. This technique however was not applied because the department deemed the number of student was 

At Sana’a’ University, the students register to specialize in Social Service after the completion of the 2nd year in the faculty of Sociology. At first, all applying students were admitted; but after three years of launching the program, the number of applicants reached almost a hundred, which is higher than the section capacity. The administration had to accept some and decline others at random without prior standards. The students found this very unprofessional.
Table no.1 shows the number of registered students in the Social Service Department at Aden University. The current total number is 128 students without counting those who registered this year; around 28 students but number isn’t final yet. Table no.2 shows the number of students at Sana’a’ University. Their number reaches 251, knowing that the program was launched two year later than at Aden University. The number is higher at Sana’a’ University because students are curious to discover a new fields of specialization. Yet in order to guarantee proper instruction and training, the number of students should not be very high. In all cases, all numbers show relatively good attendance in the Social Service career, and even though the numbers are lower at Aden University, they remain suffienct for launching the next phase; that is to introduce the social career and assure job opportunities to the graduates.
Table no. 1
Registered Students at the Social Service Department, Aden University

	Academic Year
	1st Year


	2nd Year


	3rd Year


	4th Year



	2001-2002 
	33
	-
	-
	-

	2002-2003
	52
	33
	-
	-

	2003-2004
	28
	52
	33
	-

	2004-2005
	33
	28
	52
	33

	2005-2006
	41
	33
	28
	52

	2006-2007
	Unspecified
	41
	33
	28

	Total
	187
	
	
	


Table no.2

Registered Students at the Social Service Section, Sana’a’ University

	Academic Year
	3rd Level
	4th Level

	2003-2004
	31
	-

	2004-2005
	54
	31

	2005-2006
	83
	54

	2006-2007
	83
	83

	Total
	251
	


5-2- Students Gender Distribution

Gender distribution is not the same in universities. At Aden University, we found that the percentage of males (53%) is very close to the percentage of females (47%). This is evidence of equal interest from both genders in the field of Social Service. At Sana’a’ University we found that the percentage of female attendance (85%) is much higher than males’ (15%). This difference leads to presume that males are not as encouraged to enter the Social Service career. This could be attributed to many reasons such as the fact that training is still fresh and not many know about it, it could be due to the obvious problems (at the administrative level) between the social service section’s administrators; or the reason might be their fear of not finding job opportunities especially that most previous graduates have not found jobs yet.
Table no.3

Social Service Students Gender Distribution, Aden University

	Academic Year
	Registred students
	Total

	
	Females
	Males
	

	2001-2002
	8
	25
	33

	2002-2003
	24
	28
	52

	2003-2004
	17
	11
	28

	2004-2005
	18
	15
	33

	2005-2006
	20
	21
	28

	Total
	87
	100
	187

	Percentage
	47%
	53%
	


Table no.4
Social Service Students Gender Distribution, Sana’a’ University

	Academic Year
	Registered students
	Total

	
	Females
	Males
	

	2003-2004
	21
	10
	31

	2004-2005
	40
	14
	54

	2005-2006
	76
	7
	83

	2006-2007
	77
	6
	83

	Total
	214
	37
	251

	Percentage
	85%
	15%
	


5-3- Graduates


178 social workers have graduated from both universities, 85 from Sana’a’ University and 83 from Aden University as shown in the following table.

Table no.5

Social Service Graduated Students, Aden & Sana’a’ Universities

	Academic Year
	Sana’a University
	Aden University

	2004-2005
	31
	33

	2005-2006
	54
	52

	Total
	85
	83


Only 5 graduates were able to find jobs in their field of expertise: 3 from Aden University and 2 from Sana’a’ University.
· Two were hired through Saleh Foundation and have contracts with the “Childhood Temporary Social Protection Center”.

· Two are employed as social workers at schools in Aden.

· One works in the Social fund of Ministry of Social Affairs and Labor.

Even though the market needs social workers, especially in the Ministry of Social Affairs and Labor, and despite the launching of the specialization, most graduates still do not find jobs. Some of them work as contract-teachers, others handle temporary jobs and a few volunteer in social centers in hope of being employed later.

We can relate their inability to find jobs to the following reasons:

· There is no description of social work in the civil service; therefore graduates are often unable to work in public institutions.

· The social career and its missions remain unknown in different work domains.
· Considering the absence of a practical training program and the students’ inability to accomplish field missions that could assist them in finding jobs or encourage institutions to hire them, the training program does not help in clarifying the roles of social workers.

· There is no separation between the social career and the sociology career; the student therefore asks what exactly a social career is, is it just preparing field researches??

	Students Opinions about Social Service Specialization

- “It helped build our personality”

- “It allowed us to meet certain social categories we knew nothing of”

- “It made us accept and deal with other social groups (prisoners, etc.)”

- “We don’t have any prejudiced attitudes about some places”

-  “On a personal level, we learned how to face and solve problems”

- “We hold a bigger part of responsibility, we are more poised”

- “We benefited from the work confidentialiy and from the respect of other’s attitudes”


5-4- Difficulties Encountered by the Students and the Graduates

While interviewing some students and graduates, we perceived their enthusiasm and their belief in social service. They were convinced that their specialization could truly make a difference in the difficult situations of individuals and groups. Nonetheless, we found that the students were worried about finding jobs and not having enough support for their specialization to speed up in Yemen. The number of admissions at University could eventually drop down to an extent of terminating the specialization program and as a consequence graduates will not be acknowledged. Graduates, they face many obstacles from which we mention the following:

· Not finding jobs especially that the Ministry, until today, did not start hiring even though it has openings for this field of expertise.
· Institutions do not recognize the specialization, mostly because it was not promoted.

· Yemeni educational institutions do not give out higher education and diplomas for this specialization.

· The salaries they receive are lower than what is indicated by the Ministry for the holders of this diploma that is mainly because the Civil Service has not yet identified the specialization until now.

6- Learned Lessons and Recommendations
We based our analysis of the social workers formation program on the primary questions: does the program achieve its primary goal of training social workers? What are the difficulties that obstruct the program execution, and do the parties perform their roles according to the signed cooperation agreements? And finally, what are right approaches to guarantee the sustainability of this program?

Based on our characterization of the program’s achievements and after analyzing them, we find that the program has 
· succeeded in building the basic steps for the social service program at Aden University and from there we could improve and develop;
· started graduating specialized social workers to work in social institutions;
· helped train field workers already employed at social institutions; and
· Began preparing social service related research that can be developed to discuss various social problems faced by the society in Yemen.
Yet, two major shortcomings were observed:  Lack of job opportunities for graduates of the program, and the random and disorderly practical training. The training program lacked a clear plan to be followed by the students and the training center. Specific evaluation criteria were not established except for attendance. We also noticed that the student reports lack any professional gain and is mainly concentrated on narration. More specifically, we found in Sana’a’ University that the training program suffers from many problems that should be addressed by all stakeholders of the program. 
Following are some of the lessons learned from the experiment, followed by some recommendations that could help develop and improve the program and find some solutions to the problems that face its execution.

6-1- Lessons Learned from the Experiment

· While improving the major work simultaneously on creating job opportunities. That is done by describing its missions in civil service and clarifying its role in the different sectors so to guarantee that graduates will be able to find jobs in the concerned ministries.

· It is imperative before launching any new academic major to find the proper frame that will permit its advancement and development; otherwise it would better not to launch it. To better explain, if the sociology department at Sana’a’ University will hold back social service it will prove better to separate the field from department. At Sana’a’ University, particularly at the Sociology department, it is important that the Social Service is provided with a bigger margin of freedom if not independence, as that will allow developing the major and bearing in mind all its requirements and characteristics.

· When every party’s role is determined, it is crucial to have a detailed strategy for the withdrawal of UNICEF from the program with the approval of all parties, and to have a clear plan on how to pursue with the program in order to assure its sustainability.

· This type of programs needs a longer period because four years are not enough to launch a university program for a major that is originally non-existent major in Yemen. This entails contemplating the need to send first/best-achieving graduates abroad to achieve higher education which they can later apply on the training program. The agreement should note a gradual withdrawal nonetheless while keeping visiting foreign professors to teach specialization courses.

· UNICEF can benefit from social service students by offering them work hence engaging them in the organization’s programs and training them to apply these programs.

6-2- Recommendations

Defining the career and promoting it is now a basic step that will help graduates find job opportunities, and enable social enterprises to understand the missions of social work, its role and what it can offer them through ways of intervention. On this level, many steps should be done:

· Preparing a list of active social institutions and the nature of their activities. This list exists at the Ministry of Social Affairs and Labor and can become a base from which we depart to supervise the institutions’ activities.

· Preparing pamphlets about the career, its objectives and its levels of intervention.
· Specifying a promotion strategy based on some projects handled by the students while they train with pre-defined social institutions.

· Organizing on campus activities to promote awareness on the social service department for others students to learn about the specialization, its roles and job opportunities.

· Drafting job descriptions of social service workers in different domains and printing them in distributable pamphlets.

· Organizing specialized conferences about the different roles of social service in specific domains (ex. in schools, in prisons…, etc.) and providing examples of successful cases in the Arab World to make it easier to understand the career and provide the opportunity for communication and exchanging experiences.

· On an Organizational and Administrative Level

Usually, four years of study are required to get a bachelor degree. But today, most universities in the world are heading towards adopting the credits system: 3 years for a License or 180 credits (European system), 2 years for a Master or 120 credits and 3 year for a Philosophy Doctorate. Sana’a’ universities should balance their academic years to this system so Yemen students can become capable of adjusting in foreign universities.
For what concerns the department’s academic frame and human resources, it should be given special attention: it is very important that specialized courses are taught by social service experts as they are more acquainted than any other with the course contents and they are can pass on their knowledge to the students from the social service perspective, they would provide explanations while preserving the characteristics and particularities of social service. Teachers at Aden University do not ensure all that even if they trained for those subjects.
The department also needs to stay up to date with career development and adjust to reality needs and other applied social programs in Yemen. This requires a system of constant training for teachers to upgrade their skills, capacities and renewed useful connections.

Moreover, we consider visual and audio illustration tools and communication technologies very important in improving the teachers’ and employees’ competences. That’s why it’s necessary to supply the social service departments with those tools.

Finally, teachers and students need access for sources in the form of researches, statistical surveys, studies, references and books at the social service library. We should develop the existing library at Aden University and supply it with modern Arabic and foreign resources; we also should create a library at Sana’a’ University.

· On the level of Social Service Syllabuses
The adopted syllabus contains basic specialized courses in social service but still lacks some complementary material that remains essential. This material should be added and the syllabus should be modified to delete other unnecessary courses (such as: Arab Society, Economy Principals, Sociology of Ibn-Khaldoun, Demographic Sociology, Social Service in developing countries, Essentials of Library Science, General Practice of Social Service, Political Science). As for courses that should be added:
· Psychology and Youth Psychology courses

· Social Legislation (listed at Aden University but not at Sana’a’ University)

· Methodology of writing a project to be presented to donors

· Neurological Diseases

· Communication Skills

· Administration of Social Projects

· Computer Skills (listed but not taught)

· Also, allocating more hours for practical training in all academic years. Those could serve for preparing for field training each year before starting it; for discussing students experiences during their training and exchanging information and knowledge; getting acquanted with social institutions before training there. According to educational level, these hours can serve to cover the following practical work: Expression Skills, Interviewing Skills, Interview Preparation and Techniques, Study-Case Methods, Active Training Processes, Negotiation Skills, Conflict Resolution, Preparation of a Work-plan, Tools to Recognize the Local Society, Intervention Methodologies with the Individual, the Family, the Group and the Society.
Revising the contents of the syllabus may not be a priority now. Nonetheless it is very necessary to add at least two courses: ‘Intervention Methodology with the Individual, the Family, the Group and the Society’ and ‘Family Social Service’. At a later phase it will become indispensable to review the material contents, and study how they can be developed and updated with modern notions. Also, we can look on deleting some notions that are not required of students, as mentioned above, and possibly be replaced with modern information that could be more useful. 
· On the level of Field Training

Field training is a major shortcoming in the training program. It should be totally re-organized in order to introduce practical training in each academic year, to define the objectives, professional and personal gains and also to identify the evaluation methods based on clear and declared standards. Moreover, student reports should produce analytical aspects of the ways of intervention, what professional experiences they gain and how they perform the activities they were trained for. 
On the other hand, field training constitutes a key element in introducing the career and promoting it at social institutions. It may also later become the most important recruiting gateway opening, provide a student proves his competence through training and offers unavailable necessary skills. Accordingly, we are supposed to focus on field training as a means for clarifying the social service’s missions, specificities, ability to achieve distinguished programs, and activities and capacity to obtain skills that non-expert in social work do not acquire.
Besides, sending students to social institutions and engaging them in governmental programs taking place in Yemen provides a chance to benefit from on various levels: introducing students to the organizations’ policies and plans, gaining expertise that they can apply later during their careers in the field.

Field training also allows for presenting project ideas and developing programs at social institutions in a way that enhances the importance of social service. Field training can start social program development operations that meet the institution needs from one side, and raises prospects of social work from the other side.

According to all the mentioned above, and in an attempt to reorganize field training, we suggest the following steps:

· Extending the training period to at least 3 days a week in the first two academic years and 4 days a week in the third and fourth academic year.

· Sending students out to train in small groups formed of a maximum of two or three (it is best to form groups of two for each training year) if the training institution has various activities.

· Preparing training objectives for each year that are different from the previous ones. Also, indicating the skills to be obtained by the student.

· Having a training program that the student specifies according to his training institution and training objectives specific to his year His work should be supervised and evaluated accordingly.

· Selecting appropriate institutions for the specified yearly objectives and sending students to those institutions after preparing their superintendents to their roles.

· Inviting the institution supervisors to general meetings before commencing the field training to explain what supervision entails the required targets, the demanded tasks, and evaluation criteria.

· Explaining the responsibilities and missions of every participant: student, institution supervisor and university coach.

· Explaining the academic requirements to evaluate the student’s training such as: student’s journal, field visits card, minutes of evaluation meetings, and final training report (provided the contents of those requirements will be specified).
· Establishing standards for student evaluation, and designating participants in the process and deciding on how the final evaluation grade will be calculated. This process must be clear to all the training parties; each will participate according to prior set standards in supervising and monitoring the work of the student. For instance, the evaluation could consider the following levels on the condition that standards for each level are specified: the student’s work in the institution, and his involvement in the activities, the student’s professional competence and his capacity to accomplish the required tasks, the student’s scientific and analytical skills, and work ethics.
· It is crucial for the student to be able to write a final report that includes a study about the institution he trained at, its beneficiaries and main activities, a description of the tasks he performed during his training, his analysis and assessment of those activities and his professional and personal gains, as well as of the difficulties he endured and ways of overcoming them. It is easier for the university to indicate the report’s content for the students to engage which minimize the narration.
· Designating supervisors by the university, to be trained on how follow up with the students’ field training and on the required tools for the task. If the students number is higher than 20, could designate supervisors for each year; however it is recommended that each supervisor is in charge of no more than 15 students.
· For what concerns expenses of field training, it is important to compensate academic supervisors who can eventually be employed by the university. However, it is not necessary to compensate institution controllers/supervisors because they would professionally benefit from the missions assigned to students. Also, the university does not have to secure students’ transportation; they can go straight from their homes to their training centers and then to university to attend their classes (the university supervisors could receive some reimbursement for transportation).

It may be advisable to turn to another university who has more experience in the field for assistance, or to academic experts who had previously supervised students while they were training in order to reorganize this training and attain its different requirements.
· The Role of Partners in the Coming Phase
The program’s continuity depends on many factors that all parties should take into consideration: the necessity to complete the administrative structure at Aden University by assigning employees and teachers, develop the social service section at Sana’a’ University into an independent department, look into finding experts to teach the specialized courses, open the door for higher education in social service and initiate communication with more universities other than Egyptian ones to learn from other experiences and exchange knowledge. Incorporating these factors in the program requires a re-clarification of partner roles for the coming period:
· Aden University: work on completing the administrative structure and finding experts to teach the specialized material. That could be achieved by training the first group of graduates and sending them to complete higher education in foreign universities. Also work on promoting the social service career. In a future phase of the program, after the stabilizing the Bachelor training program, Aden University should extend to a Higher Education Diploma.
· Sana’a’ University: One problem mainly overtakes the program at Sana’a’ University and has to be addressed by all the program stakeholders. The Sociology department is controlling the social service section, overwhelming it with many problems and driving it away from achieving its goals. Canceling the section would lead to losses on many levels: loosing a specialization that is proved to be needed in the market, its failure at the time being will prevent from re-building it later; wasting the support offered by UNICEF and the efforts exerted by other parties and stakeholders; and finally disappointing graduates of the program thus loosing their confidence in the university. That’s why it seems better to give the university another chance to correct the situation. It should be expected however to present apply a work plan within a period no longer than two years. In Addition, a focal-point has to be set up (this could be a committee or consultative board specialized in social service), it will have the job of deciding on the syllabus and approving upon deliberation any modification to it.
· UNICEF: UNICEF is responsible in front of its partners of the overall process of establishing a Social Service program in Yemen. This responsibility can be characterized as monetary given that UNICEF partially finances the program expenses. However it is also moral given its relations and its influential position on a universal level. According to the signed agreements, we can say that UNICEF fulfilled its responsibility part. But, looking at the universities’ situation, the social service program needs to be stabilized, and given the fact that launching a new specialization requires a long period of time UNICEF must continue supporting the program and carry out its responsibilities to assure the continuity and durability of the program. At the present phase, the withdrawal of UNICEF would be dangerous for the program because it is still in a delicate stage. However could bring other organizations to participate such as the “Social Development Fund”, and then it can start a gradual withdrawal... Moreover, the organization can engage social service students in a five-year plan programs and keep supporting the training program for the next few years by committing the universities to sending their students on training missions or assignments at following programs: “Intervene in the local society through”, “Youth outside schools”, “Youth inside schools”, “Hotline to AIDS and fight children”.
· Halwan University: Look into ways of benefiting from it in terms of sending graduates for higher education, and study what it can offer in terms of establishing higher education programs in Yemen and providing teacher experts for the specialized courses until new graduates are able to take over. The University must function as a focal point for delegate teachers and department teachers at Sana’a’ University, to resolve their differences in opinion, in view of the fact that they currently do not see eye to eye on what relates to the syllabus and teaching methods in the Social Service Section.
· There are indirect partners of the training program: The Ministry of Social Affairs and Labor and Social Institutions that train the students; It is worth inquiring in how they can participate more effectively in the program and benefiting from what they can offer graduates in terms of supporting and promoting the social service career. 
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Roles





UNICEF





- Offer technical support for the training program.


- Pay remunerations of teachers delegated from Halwan University.


- Offer educational materials (computers, books, monitors, etc.)


- Partly cover expenses of “workshops” held for field social workers.


- Support the university in its role in building up social work aptitudes in public and private institutions.





Sana’a’ University





- Help in paying half the salary of two teachers delegated from Halwan University.


- Adopt the responsibility of building a social service department, equip it with qualified supervisors and pay for incurring expenses (give diplomas, nominate superintendents, send out orders, etc.)


- Pay for the teachers that Halwan University delegated once the agreement of two years expires.


- Take charge of the training program once the contract with Egyptian expert expires.


- Guarantee students internship opportunities at social institutions.


- Grant a Bachelor degree in social service and a Diploma degree in social service to graduates of the program. .








Aden University





- Help in paying half the salary of two teachers delegated from Halwan University.


- Adopt the responsibility of building a social service department, equip it with qualified supervisors and pay for all its expanses (give diplomas, nominate superintendents, send out orders, etc.)


- Pay for the teachers that Halwan University delegated when the two year agreement ends.


- Take charge of the training program after the contract with Egyptian experts expires.


- Guarantee students internship opportunities at social institutions.


- Grant a Bachelor degree in social service and a Diploma degree in social service.








Halwan University





- Delegate teachers to teach specialized courses in Aden University and Sana’a’ University.


- Design the curriculum that will be taught in both universities. 


- Accept students from Yemen universities in higher education programs at Halwan University.
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Roles





Ministry of Labor and Social Affairs





- Supervise and coordinate with the universities, and connect them to other concerned ministries.


- Offer internship positions for the students.


- Advertise the social career and promote it among active social institutions in Yemen.


- Benefit from the social department to train its employees.





Social Institutions active in the field





- Accept students in their institutions and enroll them in their social programs.


- Delegate supervisors to control students work.


- Allow the students to examine their files and observe their setups.


- Provide the appropriate atmosphere for students to gain professional experiences.


- Participate in evaluating student’s effort in their field training.
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