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[bookmark: _Toc431541928][bookmark: _Toc435089832]EXECUTIVE SUMMARY
[bookmark: _Toc435089833]Introduction
The purpose of this evaluation was to examine the relevance, efficiency, and, effectiveness of the TUSEME programme. Furthermore, the evaluation sought to establish the impact and sustainability of the programme as a basis for deciding its future direction. Sources of data mainly came from student questionnaires, in-depth interviews and focus group discussions with District Education Officers, school administrators and teachers for purposes of assessing their level of participation and perceptions about the impact of the `TUSEME programme. 
[bookmark: _Toc435089834]Key Findings and Conclusions
i) Relevance: TUSEME remains a relevant programme in the context of the Tanzania development agenda. As such, it still is well positioned to make important contributions in addressing a number of social problems facing young people in schools, such as poor learning outcomes and sexual and reproductive health problems. 
ii) Effectiveness: TUSEME has been effective in empowering girls to speak out about their problems and taking appropriate actions to address them, including, for example, reporting to appropriate authorities on matters related to sexual harassment and teachers’ class attendance. 
iii) Impact: Overall, the impact of TUSEME is evidently notable in increasing young people’s comprehensive knowledge of HIV and AIDS, equipping them with necessary skills to identify and avoid risk behaviours and in improving self-efficacy and self-esteem. 
iv) Efficiency: Overall, on the basis of self-reports from TUSEME programme key actors, the programme activities seem to have been running uninterruptedly with a good flow of resources. Nevertheless, our assessment of TUSEME’s efficiency is inconclusive due to a lack of the monitoring and evaluation framework making it difficult to systematically track the timeliness of programme activities, as well as a systematic flow of resources into the project.
v) Sustainability: While there are promising indicators pointing out the prospects for the sustainability of TUSEME programme, there are a number of challenges that threaten the long-term survival of the programme beyond its life cycle. These include, for example, lack of community involvement and perpetual dependency on donor funding. 

[bookmark: _Toc435089835]Recommendations
The following recommendations are made to address the challenges that have been observed in the evaluation of TUSEME:
· Given the potentiality of TUSEME in equipping young people with knowledge, assertiveness and skills they need to address the various challenges they face in life, there is a need for Ministry of Education and Vocational Training (MoEVT) and UNICEF to scale up the project activities to other schools that are not yet participants. 
· MoEVT and PMO-RALG can mainstream the gender responsive approach in the teacher professional development programmes or part of teacher education so that training in participatory approaches and gender equality become part of teacher education development programmes.
· The evaluation approach was predominantly qualitative due to lack of baseline data and a clear monitoring and evaluation framework. Additionally, TUSEME programme is not an intervention designed in the traditional Randomised Control Trials (RCTs). Consequently, the findings reported in this evaluation are only indicative rather than conclusive effects of the programme as no causal-effect association can be made. For effective evaluation of the programme in future, it is recommended that MoEVT and UNICEF should develop an M & E framework, which could form a basis for an intervention based on RCT approach to test the effect of school clubs on a specific set of outcome variables. 
· It is evident from the observations made in this evaluation report that in the absence of donor funding, the sustainability of TUSEME hangs on balance. This is partly attributed to the fact that local government authorities have not made TUSEME activities as a part of their programmes and therefore they are not reflected in their budgets. We recommend that the two parties (UNICEF and MOEVT/PMO-RALG) discuss scenarios for sustaining the project activities. 
· It is evident from the findings that there were other clubs in schools, which were particularly focussing on health, environment and academic subject related topics. However, according to participants, the clubs were inactive due to various reasons and TUSEME club dominated and went beyond its scope to focus on topics dealt with by other clubs. Besides, the participants were of the view that pupils were more interested in joining TUSEME clubs than other clubs. On the basis of the findings and the effectiveness of TUSEME clubs, we recommend TUSEME programme to extend its initial scope to provide club members the opportunity to SPEAK OUT about health and environment matters.    
[bookmark: _Toc431541934][bookmark: _Toc435089836]
PART I: BACKGROUND
[bookmark: _Toc431541935][bookmark: _Toc435089837]1.1Tanzania Country Context

According to the Population and Housing Census report (National Bureau of Statistics [NBS] and Office of the Chief Government Statistician Zanzibar, 2012), the population of Tanzania was 44.9 million with a 3 percent annual growth rate in 2012. The Tanzanian population is very youthful with a median age of 18.7, implying that almost half of the population is below this age. The analysis of the 2012 population statistics shows that 45 percent of the population is below the age of 15 (0-14) and 19.4 percent of the population is aged 15-24. This suggests that a significant proportion of the Tanzania population is of school going age, which makes it an appropriate target for youth interventions. 
Tanzania is still a poverty stricken country. For example, using the official basic needs poverty line set at 36,482 Tanzania shillings and food poverty line at 26,085 Tanzania shillings, 28.2 percent of the population and 9.7 percent of the population are categorized as falling below the poverty line and food poverty line respectively (NBS, 2013). The poverty levels are particularly acute in rural areas. According to the 2011/12 household budget survey, 84.1 percent of the poor people in Tanzania live in rural areas while less than two percent live in Dar es Salaam (NBS, 2013). Thus, the income inequality level is quite high in Tanzania with a Gin coefficient[footnoteRef:2] of 0.34.  [2: Gini coefficient is a measure of inequality in income ranging between 0 and 1. The higher the value of a Gini coefficient the more pronounced is the income inequality level. ] 

The level of poverty in Tanzania is further evidently captured in the 2014 Tanzania Human Development Report (THDR). According to this report, 64 percent and 31 percent of Tanzanians live in poor and extreme poor conditions respectively. The report also shows that, though Tanzania is generally a poor country, there is a great variation in the level of poverty from one region to another. For example, Arusha, Dar es Salaam and Kilimanjaro have Human Development Indices (HDIs) comparable to countries with medium HDI levels; only 26 percent and 8 percent of people in Dar es Salaam can be described as poor or extremely poor respectively.

The above poverty levels imply that a significant proportion of Tanzania households may not have access to basic services such as education and health due to cost limitations. Additionally, poverty makes families vulnerable to a myriad of problems such as HIV and AIDS and other diseases. Educationally, poverty contributes to a number of problems such as high school dropouts due to early pregnancies and poor educational attainment, especially for girls (Sutherland-Addy, 2008). 
The Government of Tanzania has taken several initiatives to ensure that all children have access to education. These include, for example, the Primary Education Development Plan (PEDP) and Secondary Education Development Plan (SEDP), which have been implemented at different phases between 1995 and 2011, and the latest phase is expected to end in 2016. 
The newly established Education and Training Policy (ETP) of 2014 in Tanzania emphasizes access and equity to quality education for all so as to have Tanzanians who are highly educated, knowledgeable, skilled, and culturally mature to handle national and international challenges. These initiatives aim at increasing school enrolment and improving quality of education, with a focus on ensuring access and equity and strengthening capacities at primary and secondary education levels. 
The above initiatives are in line with the focus areas of TUSEME. As such, by its design, TUSEME was envisaged to make an important contribution in addressing young people’s problems in Tanzania, including education and health. This evaluation examined the extent to which TUSEME programme contributed to empowering young people in addressing their social problems. 
[bookmark: _Toc431541936][bookmark: _Toc435089838]1.2 Overview of the situation of Young People in Tanzania
In Tanzania young people (age 15-35) constitute 34.6 percent of the population. The school age population is also quite sizeable, with primary school population representing 19.1 percent and the secondary school age population representing 8.5 percent of the youth population. The youth demographic budget presents a challenge to Governments and other youth service providers. 
Young people in Tanzania and globally face several challenges. One notable challenge, for example, is HIV and AIDS. According to the Tanzania HIV and AIDS and Malaria Indicator Survey (THMIS) 2011-2012, the HIV prevalence for the adult population aged 15-49 in Tanzania Mainland is 5.3 percent (TACAIDS et al., 2013).  According to this report, the HIV prevalence is higher in women (6.2%) than in men (3.8%), suggesting that, among other issues, gender is associated with vulnerability to HIV infection. 
Though the HIV prevalence among young people is relatively low compared to that of the general population, their sexual behaviours are characteristically risky, that heightens their vulnerability to HIV infection. For example, according to THIMIS report 2011-12, the median age for first sex among young people aged 15-24 is 15. Furthermore, the rate of condom use among young people who are sexually active is low; only 42.9 percent of young people who report having sex with a non-regular partner used a condom. Additionally, the level of comprehensive knowledge about HIV and AIDS among young people is still very low, with only 44.5 percent of young people aged 15-24 demonstrating a comprehensive knowledge about HIV and AIDS (TACAIDS et al., 2013). 
TUSEME was designed to contribute to reduce school dropouts, poor academic achievement, girls’ pregnancy, sexual harassment and gender related problems. Section 1.3 below describes the nature and scope of TUSEME programme activities. 

[bookmark: _Toc431541937][bookmark: _Toc435089839]1.3About the TUSEME 
	TUSEME is a programme that has been implemented by the Forum for African Women Educationists (FAWE) with the support of UNICEF with the aim to empower girls to understand and overcome problems that constrain their social development, including academic achievement. TUSEME in Kiswahili means Let’s Speak Out’. Through TUSEME, girls are empowered to speak out and express their problems, find solutions and take appropriate actions to address the identified problems.
TUSEME was founded in 1996 by the Department of Fine and Performing Arts of the University of Dar es Salaam (UDSM) in response to girls’ poor educational attainment. In 1999, the TUSEME programme was adopted by the Ministry of Education and Culture as one of the Ministry’s pioneering projects. 
TUSEME started with seven secondary schools in five regions. It then expanded to 27 schools in Tanzania initially focusing on Form Two students and then to cover the entire secondary school cycle. To date, the programme activities have been mainstreamed into the SEDP and replicated into 237 Secondary Schools. Since 2004, more than 600 secondary school teachers and about 17,600 secondary school students have been trained on the TUSEME approach (FAWE, 2015).
Furthermore, TUSEME was later on replicated at primary school level in 21 districts, with more than 400 primary schools. More than 600 teachers and more than 310 district officials were trained on the establishment of TUSEME clubs. 
The project has been funded by different organizations, including Swedish International Development Agency (SIDA), University of Dar es Salaam and Forum for African Women Educationists (FAWE). In 2007 UNICEF came in to support seven learning districts (Temeke, Bagamoyo, Hai, Siha Makete, Magu and Mtwara Rural) focusing on primary schools to improve completion and retention rates (UNICEF, 2008).
In particular, the UNICEF support came through the Tanzania Girls’ Education Initiative (TGEI), as part of the strategy to institutionalise Tanzania’ commitment to the United Nation’s Girls’ Education Initiative (UNGEI). This was also part of the UNICEF contribution to the Tanzania poverty alleviation efforts, which are being coordinated through the National Strategy for Growth and Poverty Reduction (NSGPR), popularly known in Kiswahili as MKUKUTA (Mpango wa Kukuza Uchumi na Kupunguza Umasikini Tanzania).
Additionally, TUSEME provides a framework for girls’ and boys’ acquisition of skills to effectively participate in transformation of gender relations to eliminate discrimination and inequalities in society. Thus, the key objective of TUSEME is to promote equitable participation between boys and girls by having affirmative action for developing leadership skills for girls. 
Apart from Tanzania, the TUSEME model has been introduced in other African countries including Burkina Faso, Chad, Ethiopia, The Gambia, Guinea, Kenya, Malawi, Mali, Mozambique, Namibia, Rwanda, Senegal, Zambia and Zimbabwe. In these countries, a common focus is on promoting girls’ participation in education and development TUSEME is a school-based gender and empowerment peer education and skills building programme using two major strategic approaches, namely TUSEME clubs for pupils and gender responsive pedagogy for teachers and other education officials. 
In summary, TUSEME serves as a platform:
1. for speaking out and expressing views on problems that affect children’s academic and social development. 
2. for empowering girls to identify and analyze problems that hinder their academic and social development, to speak out and express their views about the problems, and to take action to solve them. 
3. to help children acquire life skills[footnoteRef:3] necessary for them to deal positively and effectively with the demands and challenges of everyday life.  [3: Life Skills are defined in the context of TUSEME programme as abilities for adaptive and positive behaviour that enables individuals to deal effectively with the demands and challenges of everyday life] 

4. to support school children to learn about sexual and reproductive health, the dangers of HIV and how to avoid its transmission. 
5. to boost gender equality by showing how girls can be leaders in activities that are traditionally performed by boys.
[bookmark: _Toc431541938][bookmark: _Toc435089840]1.4 TUSEME Theory of Change
TUSEME programme adopted a Gender Responsive Model (GRM) as a framework for developing the intervention. The model provides a framework for giving girls a voice to understand, interrogate, and confront marginalizing practices, beliefs and attitudes that make them vulnerable to adversity. GRM advocates for “rights-based approach, which considers gender equality to be a function of the “right to education” (access and participation), “rights within education” (gender-sensitive environments, processes and outcomes) and “rights through education” (the links between quality education and wider gender justice in society) (Ongaga & Ombonga, 2012:2). This model puts emphasis on inclusion of a holistic and participatory approach to teaching and learning. Thus, children are viewed as active participants in observing, exploring, listening, reasoning, questioning and ‘coming to know’ (Ongaga & Ombonga 2012). 
GRM uses gender responsive pedagogy (GRP) to train and prepare teachers to pay attention to gender related barriers to learning among girls and boys (Ongaga & Ombonga 2012; FAWE 2006). To meet social, academic and development needs, supporters of GRM additionally champion the transformation of school environments to become gender responsive (FAWE, 2000). The model enhances the educational experience of girls and boys both inside and outside the classroom and allows communities to contribute to the improvement of learning environments of their children (FAWE, 2011). Teachers are required to pay attention to specific learning needs of both girls and boys (Mlama et al. 2005). Teachers are required to embrace an all gender encompassing approach in the process of lesson planning, teaching and classroom management and performance evaluation. 
A study by Ongaga and Ombonga (2012) in the Center of Excellence in Kenya revealed the impact of GRP in various arenas, including the improvement of girls’ retention and performance; greater participation of girls in the classroom and improved gender relationships within the schools. Both girls and boys are empowered to understand the problems that affect them, articulate these problems and take action to solve them. In this context, both girls and boys have opportunities to understand, challenge and influence forces that contribute to their marginalization, while reclaiming their power to be heard as experts on their own lives. 
The Gender Responsive Model was adopted in this evaluation to examine the extent to which the TUSEME project empowered young people in the implementation sites to adapt positive behaviours that would enable them to deal effectively with the demands and challenges they faced. These challenges include gender related issues like girls’ and boys’ inability to comprehend and articulate setbacks and take steps to solve them, sexual and reproductive health related risks, such as lack of appropriate knowledge, attitudes and skills for behavioural change.
[bookmark: _Toc431541939][bookmark: _Toc435089841]1.5 Purpose of the Evaluation
The purpose of this evaluation was to examine the effectiveness of the implementation of TUSEME programme and the emerging impact of the project in meeting the planned objectives. More specifically, the evaluation aims to assess the relevance, effectiveness, efficiency, impact and sustainability of the TUSEME programme. Table 1 summarizes the core objectives of the assignment and the accompanying core questions that were addressed:



[bookmark: _Toc305097370][bookmark: _Toc308667232]Table 1: Objectives and Key Evaluation Questions
	Objectives
	Key Questions

	1. Establish the relevance of the programme
	· To what extent are the objectives of the program still valid?
· Is the design of TUSEME appropriate to the needs of pupils, teachers and parents? 

	2. Assess the efficiency of the program.

	· What is the relationship between outputs and inputs?
· What alternative efficiency approaches could have been adopted to achieve the same outputs?

	3. Establish the effectiveness of the project
	· To what extent were the project activities achieved or likely to be achieved?
· What factors influence the achievement or non-achievement of the objectives?
· To what extent did the completion of the project activities lead to the increase in the completion and pass rates among primary and secondary schools?
· How adequate were the project activities chosen to lead to the desired output and outcomes?

	4. Establish the impact of the project
	· What positive and negative changes (directly or indirectly, intended or unintended) have been produced by TUSEME interventions?

	5. Assess the sustainability of the TUSEME project
	· Are the benefits of the project likely or not likely to continue after donor funding has been withdrawn?


	6. Provide overall advice to UNICEF
	· Is it worth investing in the project?
· What needs to be done by the government to implement TUSEME in a more efficient and effective manner?
· What community based strategies are worth adapting to other districts and regions within the country?
· What other clubs are available in schools? How comparable are these clubs to TUSEME clubs? What is the best way in which the TUSEME clubs can be planned so that it does not replicate the messages of other clubs?






15

[bookmark: _Toc431541940][bookmark: _Toc435089842]PART II: EVALUATIONMETHODOLOGY
[bookmark: _Toc431541941][bookmark: _Toc435089843]2.1 Introduction	
	The objectives for this study called for broad and wide range of data to address them. Additionally, to be able to get a comprehensive picture of the evaluation so as to provide an appropriate opinion about TUSEME effectiveness, efficiency, relevance, impact and sustainability it was necessary to achieve both breadth and depth from the data collected. Consequently, it was necessary to collect both quantitative and qualitative data for complimentary and triangulation purposes. In this part of the report, we present the methodological approaches adopted. The presentation of the methodology is organized into six sections: description of evaluation sites, description of respondents and selection procedures, data collection methods, data analysis, quality assurance and ethical considerations. 
[bookmark: _Toc431541942][bookmark: _Toc435089844]2.2 Evaluation Sites

	This evaluation research was generally conducted in 12 districts, which are implementing TUSEME programme. These are Iringa Rural, Mtwara Rural, Hai, Temeke, Bagamoyo, Busega, Iringa Rural, Siha, Njombe, Makete, Mufindi, Mbeya Rural and Mbarali. Nevertheless, due to time constraint, in-depth analysis was conducted in only six districts that were randomly selected, namely Iringa Rural, Mtwara Rural, Hai, Temeke, Bagamoyo and Busega (initially part of Magu District). 
	From each of the six selected districts, one ward was selected conveniently on the basis of easy accessibility. Then, from each ward, two schools implementing the project were selected randomly to participate in the study. This means that 12 schools were engaged in the evaluation (See Appendix C: Sampling Frame). 
[bookmark: _Toc431541943][bookmark: _Toc435089845]2.3 Respondents

	There were two principal categories of participants in TUSEME. The first category of participants involved pupils in schools participating in the project, who were further divided into TUSEME Club members and non-members of TUSEME club. The second category was the education officials, including teachers, head teachers and District Education Officers in the participating districts and schools. In each participating school selected to take part in the study a head teacher and teachers responsible for the project (referred to as focal persons) were purposively recruited. 
	Overall, about 2 focal teachers, 2 head teachers, a district education officer and focal person at district level from each district were included in the study. Furthermore, 360 pupils (157 male, 203 female) in grades 3-7 (age 10-17 years) were randomly recruited through a stratified simple random technique to complete a questionnaire assessing their views, attitudes and behaviours on a wide range of issues pertinent to the project. Fifty-five percent (55%) of the pupils were TUSEME club members. Moreover, 72 other teachers (six from each selected school) were randomly selected to participate in focus group discussions to examine their views about the impact of the project on various indicators. The study further recruited 48 teachers conveniently on the basis of their availability and willingness to be involved in the study. The selection of parents was done by the researchers in collaboration with the head of schools. Table 2 summarises the number of respondents who participated in the study by category. It further indicates the number of respondents the study planned to employ in the study and those who were actually reached.  
	
Table 2: Respondents’ Distribution per Category

	Respondent Category
	Targeted Respondents
	Recruited
    Respondents

	i) District Education Officers
	12
	12

	ii) District TUSEME project focal person
	12
	10

	iii) Heads of Schools
	12
	12

	iv) TUSEME project focal teachers
	12
	10

	v) Teachers
vi) Parents
	72
48
	72
48

	vii) Pupils (TUSEME members and non-members)
	360
	360

	Total
	480
	476



	As table 2 shows, the study planned to reach 480 respondents: However, only 476 respondents were actually reached. Four targets, two TUSEME club focal persons at district level and two at school level were not involved in the study as planned mainly because they had been transferred to other work stations, which were not part of the sampled areas for evaluation.
[bookmark: _Toc431541944][bookmark: _Toc435089846]2.4 Data Collection Procedures

	Data for this evaluation came from three main sources, namely questionnaires (for pupils), interviews (for head teachers, TUSEME programme focal teachers at school level, district education officers and focal persons), focus group discussions (for teachers and parents) and content analysis of relevant documents. Data collected was in the form of opinions and views of key players involved in the programme as well as key statistics gathered from questionnaires that indicate the direction of various programme indicators. Thus, as mentioned earlier in this section, it was necessary to employ both qualitative and quantitative measures. Table 3 summarises the types and sources of data. 

[bookmark: _Toc305097371]Table 3: Types and Sources of Data Collected
	Type of Data
	Source
	Tool

	1. Trends in girls’ and boys’ access and participation to and achievement in education
	Documents on education in Tanzania, notably Basic Education Statistics in Tanzania.
	Content analysis 

	2. Key indicators on girls’ and boys’ life skills such as self-esteem, assertiveness and communication skills, as well as knowledge and risk perceptions about sexual and reproductive health matters
	Girls’ and boys’ responses to questionnaire.
	Questionnaire


	3. Views on effectiveness, relevance and impact of TUSEME.
	Face-to-face interviews with key informants (District education officers and TUSEME focal persons, head teachers, TUSEME focal teachers, teachers and parents)
	Interview guide
Focus group discussion

	4. Overview of TUSEME from 6 districts which were not involved in in-depth investigation
	District education officers and TUSEME focal persons 
	Interview guide
[bookmark: h.gjdgxs]Telephone conversation




All interviews and FGDs were conducted in Kiswahili, the language of the majority, and medium of instruction in most of public primary schools in Tanzania. Interview, FGD and telephone conversation proceedings were audio recorded. This allowed preservation of participants’ words and retrieval of information during data processing and report writing. 
	
[bookmark: _Toc431541945][bookmark: _Toc435089847]2.5 Data Analysis

Students’ questionnaire data was coded, entered, cleaned and analyzed by using IBM Statistical Package for Social Science (SPSS) version 20.0. Descriptive statistics such as frequencies, percentages and means were generated.  These are presented in form of tables and charts. 
The analysis of qualitative data started in the field. It proceeded through the following three main steps: preparation and organization of data, creation of themes, and coding, presentation and interpretation.
Step One: Preparation and organisation of data 
Preparation and organisation of qualitative data for analysis involved listening to each audio taped interview, focus group discussion and telephone conversation proceedings. This was followed by verbatim transcription of the proceedings. The transcripts were typed, labelled, stored in a computer, and protected with a password. The transcripts were later imported into the NVIVO 10 computer software programme to assist the next step of creating themes and coding.
Step Two: Creation of themes
In the first step, themes created involved the evaluation criteria (relevance, effectiveness, efficiency, impact and sustainability). Thereafter, data was approached inductively. Induction involved reading the transcripts repeatedly. This process opened the room to determine whether the identified themes, evaluation criteria, were well supported by the data from the field. The induction process further facilitated identification of emerging themes such as awareness of TUSEME project and challenges facing the implementation of TUSEME project.
Step Three: Coding, presentation and interpretation
After themes were created, transcripts were re-read for coding. Coding involved associating data with the themes created. This was done by identifying text elements – words, sentence (s), and or paragraph (s) – from each transcript and dragging-and- dropping them into respective themes. Furthermore, the coded data extracts for each theme was reviewed by independent researchers to determine whether they formed a coherent pattern. This enabled the researchers to rework and refine the themes and related extracts. 
Qualitative data was presented in a simple and straightforward fashion with rich descriptions supported by representative verbatim quotations. The interpretation of the findings was informed by spiral-like movement, which involved going back and forth from the data and the evolving interpretation.
[bookmark: _Toc431541946][bookmark: _Toc435089848]2.6 Quality Assurance

To ensure quality and credible data collection, analysis and interpretation, a team of experienced researchers and research assistants with multi disciplinary backgrounds conducted the study. Prior to the fieldwork, training was conducted for the purpose of the research team to gain common and shared understanding of the study. Furthermore, the study employed various quality control measures from commencement through completion. These measures included piloting the study instruments prior to data collection, triangulation of data collection methods, briefing sessions during data collection and analysis, verbatim transcription of the qualitative data, member checks of the transcribed data, identified themes and interpretation. 
Prior to the actual fieldwork, the tools were pilot tested. The purpose of the pilot testing was to check the validity and reliability of the questionnaire, whether the interview and focus group discussion questions were clear, and the guides and protocol would be understood and applied by the field workers as planned. This process was also useful to identify flaws and if any modifications were needed. Questionnaire and the guides were administered to two conveniently selected schools implementing TUSEME project in Bagamoyo District. At the end of each pilot interview or focus group discussion, another discussion about the items and interview guide was done with teachers to seek their opinion about the tools. The discussion helped to fine-tune some items for clarity and understanding.
[bookmark: _Toc431541947][bookmark: _Toc435089849]2.7 Ethical Considerations

	Prior to the start of the study, researchers sought and obtained research clearance to conduct the study from the Vice Chancellor of the University of Dar es Salaam where they work. This research clearance was useful in introducing researchers to the study sites. Prior to the administration of questionnaire or start of any interview or focus group discussion, participants’ informed consent was sought. However, participants were hesitant to sign a written informed consent form. Instead, therefore, oral consent was obtained. Before participants were asked for consent, they were informed of the purpose and nature of the study, and their rights to participate or withdraw from the study anytime during the study. They were also told that the information they would provide would be kept confidential, and that the report would not include any personal identifiable characteristics. 
[bookmark: h.30j0zll]	We were aware that we had to gain consent from pupils. However, obtaining informed consent from pupils below 18 years in Tanzania is challenging. Pupils of this age might not be in a position to provide informed consent to participate in the study for various reasons, including lack of maturity to make informed decisions of whether to participate in the study or not. Alternatively, their parents or guardians could be consulted to provide informed consent on behalf of their children or for a discussion about the consent. However, obtaining pupils’ parents in the context of this study was challenging. To deal with this concern, consistent with the wisdom of practice in the Tanzanian context, the heads of schools and teachers provided oral informed consent on their behalf as authorized persons who practice a guardian role when children are at school. Moreover, prior to their involvement in the study, pupils were informed of purpose of the study and their right to participation. They were also informed of confidential and anonymous treatment of the information they would provide. 
[bookmark: _Toc431541948][bookmark: _Toc435089850]2.8 Methodological Limitations
	This evaluation study suffers several methodological limitations inherent in the design of the TUSEME programme, as well as the choice of the evaluation design. Firstly, the programme was not designed in form of a randomized control trial (RCT). Although the ToR’s required researcher’s to take schools with and without TUSEME clubs (which they proposed in the inception report) for comparison, a feedback meeting with UNICEF staff decided not to include schools without TUSEME clubs in data collection. As such, the evaluation methodology was not designed to test for effects of specified treatment variables. Consequently, the impact established in this evaluation is largely based on the respondents’ opinion rather than the manipulation of experimental variables, as is the case with RCTs. Therefore, this evaluation has only established associations between TUSEME and some observed positive attributes in the target audience as reported by the respondents without establishing a cause-effect relationship. 
	Secondly, there was no baseline data for the project. Moreover we planned to review the project log-frame, monitoring and evaluation reports, financial flow related documents and project activities documents. Nevertheless, the documents were largely lacking from the stakeholders (UNICEF, Districts and Schools) involved in TUSEME.  As such, we did not have a ‘good’ basis from the evaluation data to be able to establish meaningful difference in the measured variables between the time the project started in 1996 and the time this evaluation was conducted in 2015. The analysis and interpretation are heavily dependent on the data collected, literature reviewed and summary of indicators developed by evaluators (see Appendix D). Lack of project documents and records affected significantly the analysis and interpretation of almost all evaluation criteria. 
	Thirdly, we planned to interview parents especially those with children involved in TUSEME clubs from each participating school to explore their views of TUSEME. However, this was not the case because only a few parents were available at the time of the school visit and most of them did not have children in the clubs. 



[bookmark: _Toc431541949][bookmark: _Toc435089851]PART III: RESULTS
[bookmark: _Toc431541950][bookmark: _Toc435089852]3.1 Introduction
This part of the report presents the results of the evaluation study. The report is presented in four main sections. The first section describes the current state of the TUSEME programme and the second section presents the level of awareness and knowledge of the project among the key players. In the third section, we present the findings that assess the programme achievements in the main project aspects, namely relevance, efficiency impact, effectiveness and sustainability. The fourth section of the report presents the challenges experienced during the implementation of the project. 
[bookmark: _Toc431541951][bookmark: _Toc435089853]3.2 The Status of TUSEME Clubs in Schools
As mentioned earlier in this report, the evaluation was carried out in 12 districts that are implementing TUSEME programme. The programme activities were mainly implemented through school clubs. By the time of the visit, there were 1,368 schools in the 12 districts with 16,718 teachers (6,862 males and 9,856 females) and 645,072 pupils (316,023 males and 329,707 females). There were 552 TUSEME clubs (representing 40% of all schools) with various numbers per each participating district (see Appendix E1). A total of 19,936 school children were participating in TUSEME clubs, covering 3 percent of all schools. By the time of the visit, 979 teachers (6% of teachers from the participating schools) had been trained in TUSEME approach as project supervisors. 
TUSEME club members consist of boys and girls in Standards 3-7 with age range between 10 and 17 years. TUSEME club membership is on voluntary basis. These clubs are led by a chairperson and a secretary chosen democratically by all members of the club. Additionally, there is a teacher who serves as a focal person for the project as well as project coordinator at the school level. At district level, there is also a District project coordinator for TUSEME.
TUSEME clubs are organized after school hours usually from 2 pm to 5 pm on Wednesdays. In most of the schools visited, the clubs had members ranging between 15 and 60 with equal gender representation. Some schools met at least once a week, while others met only once monthly. 
The TUSEME approach is a participatory communication approach, which offers the club members an opportunity to voice out their views and take action on issues of interest and concern to them. The evaluation found that the key activities of TUSEME club members included various participatory and interactive activities such as debates, role-play, songs, small group discussions, poems and drama as well as school ‘baraza’. During these activities, members discussed and or acted on various themes, including child rights, sexual and reproductive health, academic matters, environmental issues, and pupils’ school attendance and dropouts. 
[bookmark: _Toc431541952][bookmark: _Toc435089854]3.3 Respondents’ Awareness, Knowledge and Perceptions about TUSEME
One minimum indicator of a project’s impact is its presence as measured by the level of awareness among key stakeholders of the project. Thus, in this evaluation we assessed the level of awareness and perceived impact of TUSEME among key participants through interviews. 
Interviews were conducted with DEOs, TUSEME focal persons, head teachers and teachers to investigate their views about the effectiveness of the programme in improving participants’ awareness and knowledge about TUSEME. In the analysis, four major issues emerged on awareness and knowledge about TUSEME, perceived effectiveness, challenges facing implementation of the programme and views about what could be done to promote effective implementation of the programme. These are highlighted below. 

3.3.1 Awareness and knowledge about TUSEME 
Findings from the FGDs and interviews indicate that the majority of DEOs, District TUSEME focal persons, heads of schools and school TUSEME focal teachers were aware of the project and demonstrated considerable understanding of the objectives and activities of the TUSEME programme. Respondents clearly articulated the objectives and key activities of the programme. Only a few respondents showed limited understanding of the objectives and activities of the TUSEME project. 
Nevertheless, the few parents that were interviewed did not seem to be aware of TUSEME. For example, one parent in Temeke when asked what he knew about TUSEME remarked: “I do not know anything about TUSEME …I am here to learn from you”. One of the parents, who was also a member of the school board commented, “I just hear about TUSEME but I can’t say I really know much about it.”(Parent, Hai District). Another parent said: “I have never heard of the word TUSEME (Parent, Mtwara Rural District). Yet another parent in Temeke seemed to know a bit of TUSEME but really with limited understanding. This is what she had to say:
One day I heard of ‘TUSEME’ when I came here as a parent to participate in one of the school activities where few of us, parents, were invited.  It is where I heard for the first time that the two schools have a project, and I saw children from both schools singing and performing drama (Parent, Temeke District). 

The above quoted remarks shows that parents’ and community’s awareness of TUSEME is limited. As such, the programme does not seem to have actively engaged parents and communities to participate in its activities. 
[bookmark: _Toc431541953][bookmark: _Toc435089855]3.4 Findings of the Evaluation based on Key Evaluation Criteria
This evaluation sought to investigate the relevance, efficiency, effectiveness, impact, and sustainability of TUSEME programme. In this section, we highlight the key programme achievements based on these evaluation criteria. 
[bookmark: _Toc431541954][bookmark: _Toc435089856]3.4.1 Relevance
The relevance of the TUSEME programme was assessed with respect to validity of the objectives, as well as the relationship and responsiveness of TUSEME to national development agenda and community-based problems. The study found that, TUSEME is in line with the milestones of the Big Result Now initiative with education as one of the key result areas. One of the areas that have been identified as constraining delivery of quality education in Tanzanian schools is the prevalence of risk behaviours among pupils. In order to address this problem the BRN initiative, among others, aims at promoting life skills among pupils. This is consistent with the TUSEME approach in using youth clubs as part of the strategies to promote life skills among young people. Arguably, therefore, TUSEME supports and contributes to the national strategies in promoting life skills as a strategy to empower young people to speak out and participate in decision-making on matters affecting their lives. 
The TUSEME clubs have provided important platforms for girls to express their views and address academic and social problems such as sexual abuse (as demonstrated by case one in box one) that they face in their schools and communities respectively. It is therefore reasonable to argue that the objectives of the TUSEME are still valid and relevant in addressing the social problems among young people, as well as in contributing to national development agenda. Some of the specific contributions of the project are highlighted in the next section.
[bookmark: _Toc431541955][bookmark: _Toc435089857]3.4.2  Project effectiveness
The TUSEME project aimed at providing a platform for young people to: speak and express views about the problems they face and how to address them; acquire life skills; learn about sexual and reproductive health and promote gender equality. In this section, we highlight and discuss how the project was able to facilitate young people to address these issues. Sources of information or data to address these objectives are from interviews with teachers, head teachers and other education administrators. 
3.4.2.1 Girls’ empowerment
	Evidence from interviews and focus group discussions with teachers (including head teachers) and District Education Officers (DEOs) shows that they strongly acknowledged the empowering role of TUSEME on pupils, girls in particular. They were of the view that the programme was instrumental in empowering young people (and especially girls) to acquire the confidence to speak out and defend their rights, as well as in taking active roles in solving academic and social problems facing them in and out of the school. More impressively, during interviews and focus group discussions, respondents reported that TUSEME clubs had boosted girls’ confidence in reporting sexual abuse incidences to responsible authorities for further disciplinary and legal actions (see case one in box 1). Consequently, they reported that sexual abuse incidences seem to be declining due to girls’ proactive action in dealing with them, as demonstrated by the quoted remarks below:
The TUSEME clubs have managed to help pupils speak out on different issues that touch their academic and social lives. They are speaking as the project’s name (Let us Speak) suggests. One of the things that TUSEME clubs has achieved is to make pupils speak out about their problems confidently. It was not that common and easy for a pupil to articulate their problems or express themselves before the heads of schools, teachers, parents and other members of the community. They are now speaking their problems in and out of schools. This is impressive (Interview, DEO, Iringa Rural District).

Prior to TUSEME clubs men in the village were seducing school girls. However, following girls reporting the incidences, men have stopped. Men changed their behaviours fearing that they would be reported, and consequently legal actions could be taken against them (FGD, Teachers, Hai District).

Box 1: Case One
Girl ‘X’ initiate legal action against rape attempt 
There was one scandal here where a child was sharing a rented house with an abuser. Girl’s parents had moved away from the village for fishing activities as the water had dried out at the dam. One day the abuser found the girl outside the house and he started forcing her to get into his room. The girl screamed and neighbours went to rescue her from that situation. Her mom was called back, given the whole story by witnesses, but surprisingly she just kept quiet. A good thing is that the girl took the matter to school and to the Village Executive Officer (VEO). She first went to the VEO, who summoned the mother and asked her whether she knew the prevailing situation. The mother acknowledged being aware of what had happened to her child, and that they had settled the matter. The VEO wondered, “how can you settle down such a serious case involving a student?” The culprit was later summoned through VEO to a police post; surprisingly again at the police post, I can’t tell whether he bribed them or they talked otherwise, but he was released and left free (Teacher, Migoli Primary School, Iringa Rural).
















	The above quoted remarks, as well as the story in the box, are clear examples of the effect of TUSEME in changing girls’ attitudes. It is uncommon for girls, for example, to report sexual abuse incidences in Tanzania. The findings further show that TUSEME has boosted pupils, particularly girls’ confidence not just to speak out about their problems, but also to initiate appropriate actions to address them. 
	Pupils’ responses to the questionnaire also clearly indicated that TUSEME clubs had had significant effect in boosting their confidence. Almost all pupils (95.5% of female pupils and 96.1% of male pupils respectively) who responded to the questionnaire reported that, as a result of their participation in clubs, they felt confident that they had acquired appropriate life skills to deal positively and effectively with demands and challenges of everyday life (See Appendix E3). A good number of pupils (70.3% and 69.8% of girls and boys respectively) reported feeling confident about undertaking actions to solve their problems. Likewise, 80.2 percent of girls and 71.9 percent of boys felt confident that they could speak out and express their views on academic and social problems that they encounter. 
	Moreover, findings demonstrate that six and seven out of ten boys and girls respectively believed that they could talk and report incidences bothering them such as child abuse and sexual harassment. The study probed further to explore where the TUSEME club members and non-members reported the incidences. Findings show about 68% and 67% members and non-members respectively, for example, expressed that they would report the incidences to the head of school. Moreover, findings show that 81% members and 76% non-members would report to police. The findings are suggestive of the fact that pupils would report abusive and violent incidences against children in and out of school. However, more TUSEME club members were more likely to report the incidences than their counterparts. 
	Findings further reveal that of the 345 pupils who responded to the self-esteem items, 35% have high self-esteem level. About 17% and 48% expressed low and moderate self-esteem level, respectively. As Figure 2 demonstrates, the number of pupils participating in TUSEME clubs with high self-esteem levels was higher (40%) than of their counterparts (30%). Conversely, fewer pupils (13%) participating in TUSEME clubs have low self-esteem than pupils (21%) who were not members of TUSEME clubs (see Figure 1). 


Figure 1:Self-esteem levels (%) by TUSEME club membership
	Furthermore, as appendix E2 shows, girls’ responses on items assessing self-esteem levels were encouraging over those of boys. For example, 58.7 percent of girls agreed on the statement “I feel that I have a number of good qualities” compared to 41.3 percent of boys. Fifty nine percent of girls disagreed to the statement that “I certainly feel useless at times” compared to 41.2 percent of boys. These responses give a sense that girls do feel that they are worth, believe in and value themselves more than boys do.
3.4.2.2 The impact of TUSEME on sexual and reproductive health and education 
	The analysis of respondents’ views shows that the effects of the project were also evident on two other areas, namely education and sexual and reproductive health. Respondents believed that TUSEME had contributed in significant ways in improving education outcomes and sexual and reproductive health. For example, with respect to sexual and reproductive health, respondents reported that the project had been significant in reducing the rate of schoolgirls’ pregnancies. For instance, a head teacher in Mtwara Rural District observed that “early pregnancies were a problem in our area but TUSEME club has changed the situation, they have reduced to a great extent the number of pregnancies”. This remark was also echoed by a DEO who said: “before TUSEME clubs there were hundreds of pregnancy cases but now the number has declined to six or five a year”. 
	The effect of TUSEME on promoting young people’s sexual and reproductive health was measured on the basis of their level of comprehensive knowledge about HIV and AIDS, which is the foundation for behaviour change. The results show that, overall, 44.4 percent of the male respondents and 53.4 percent of the female respondents correctly responded to various items measuring their level of knowledge about HIV and AIDS. The average correct response score for both male and female respondents was 48.9 percent. The level of comprehensive knowledge about HIV and AIDS is generally comparably and relatively higher than the national average. According to the Tanzania HIV and Malaria Indicator Survey of 2011-2012, only 44.5 percent of young people aged 15-24 demonstrated to have comprehensive knowledge about HIV and AIDS. 
	In both the general items and the level of comprehensive knowledge, female respondents scored higher than their male counterparts. For example, on average, 44.4 percent of the male respondents correctly scored on the general knowledge items compared to 53.4 percent of the female respondents. Similarly, a higher proportion of female respondents (54%) than male respondents (45%) correctly responded to the items assessing comprehensive knowledge about HIV and AIDS.
When data was analysed to examine the variation in the level of comprehensive knowledge between youth who are club members and those who are not, the results showed that the level of comprehensive knowledge was higher for club members than for non-club members (see Figure 2). For example, on everage, 58 percent of the respondents who were club members correctly responded to items related to comprehensive knowledge about HIV and AIDS compared to 43 percent for those who were not club members. Furthermore, for instance, 60 percent of the club members correctly responded to the items on comprehensive knowledge about HIV and AIDS compared to 40 percent of the non-club members. The variation in the level of comprehensive knowledge between members and non-members was, however, not statistically significant. 
These results clearly point out that youths participating in the TUSEME club had a higher level of access to information on sexual and reproductive health compared to non-club members. Additionally, the level of comprehensive knowledge about HIV and AIDS among TUSEME club members was notably higher than the national average. Given that the contexts of young people participating in TUSEME are relatively similar to those of the general population, it can be argued that the difference in the level of comprehensive knowledge can be attributed to young people’s participation in TUSEME club activities. 



Figure 2:	Proportion of respondents demonstrating comprehensive knowledge about HIV and AIDS between TUSEME club members and non-members.
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	On education, during interviews and focus group discussions, the participants reported the effect of TUSEME clubs on several areas, including in reducing students’ truancy rates and in improving academic performance. These views are exemplified by the following quotes from interview and focus group discussion proceedings:

TUSEME clubs have played a great role in reducing truancy and dropout rates in schools. Girls can resist to temptations. They are talking of these things in the club. They also speak out about the effect of school dropouts. This has helped in reducing not only truancy but also dropouts (Teacher, Hai District)

TUSEME clubs have promoted girls’ academic performance than was the case before the clubs. Majority of girls are now performing higher than boys (Teacher, Temeke District)

	The interview and focus group discussion participants further observed that the TUSEME clubs have helped to reduce teachers’ classroom absenteeism because if they did not attend classes, students had confidence to report to head teachers, which was not the case before the the implementation of TUSEME commenced. One head teacher, for example, reported:

It (TUSEME club) has helped to minimise teachers’ classroom absenteeism because teachers who miss classes for no reasons are being reported by the pupils. Pupils have confidence reporting teachers who had such tendencies. This was not the case prior to the implementation of TUSEME club (Head Teacher, Hai District)

[bookmark: _Toc431541956][bookmark: _Toc435089858]3.4.3Efficiency
School clubs was the key implementation arm for TUSEME. Qualitatively, on the basis of interviews conducted with key stakeholders, it is clear that TUSEME seems to be running efficiently in the sense that the clubs have been running uninterruptedly. Several teachers (979) were reported to have participated in TUSEME focus areas and thousands of students (19936) participated in clubs. Furthermore, key stakeholders reported to have been satisfied with the impact that these clubs have had in young people, including in empowering them to identify and address their social problems. 
The use of theatre in education approach seems to have been efficient as it combines both education and entertainment making it more attractive and appealing to young people than the otherwise traditional education programmes. 
Nevertheless, beyond the self-reports by key TUSEME programme managers such as the DEOs, head teachers and teachers who served as focal persons, it was hard to observe the clubs in action during the visits. Additionally, in the absence of baseline data and monitoring and evaluation framework with log frames, it was not possible to track the flow of resources into the programme, as well as the timeliness and value for money of the programme. As such our assessment of the programme’s efficiency is largely inconclusive. 

[bookmark: _Toc431541957][bookmark: _Toc435089859]3.4.4  Sustainability
Sustainability is an important aspect for the survival of any intervention. It is thus necessary to ensure that the intervention survives with or without donor funding for the intervention to bear sustainable outcomes. Two qualitative indicators are critical in assessing the prospects for the sustainability of TUSEME programme. Firstly, is a sense of ownership among programme participants and their willingness to carry forward the project activities beyond the programme life cycle. Secondly, there should be willingness of the leadership to mainstream the programme activities in their routine institutional framework. 
There are several elements embedded in the TUSEME programme that may serve as indicators of the prospects for sustaining the programme beyond its lifespan. Firstly, as pointed out elsewhere, most of the TUSEME activities are in line with the country’s development agenda. For example, a focus on promoting the quality of education and the reduction of risks associated with HIV infection and other sexual health problems is in line with Tanzania’s targets for promoting learning outcomes among students and reduction of HIV infection rates. 
Secondly, the TUSEME programme activities are implemented within the general school calendar and as such it is not taken as an offshoot programme. Additionally, the implementers of TUSEME involved key school stakeholders such as District Education Officers (DEOs) and teachers. 
Thirdly, the majority of stakeholders who were interviewed during the evaluation expressed strong approval for TUSEME programme observing that it was relevant and useful in empowering young people to address some of the demands and challenges of their wellbeing. 
Nevertheless, despite several promising indicators pointing out the prospects for the sustainability of the project, there are a number of challenges that threaten the long-term survival of the project beyond its life cycle. Firstly, DEOs, TUSEME focal persons and teachers at district and school level respectively can be transferred from one station to another. This means that DEOs and TUSEME focal persons who have been trained by TUSEME programme can leave their workstations. This may threaten the survival of the programme. Secondly, there is virtually no involvement of community members in the programme implementation process. Consequently, parents and other community members are not aware of the existence of the programme to the extent that some of the school committee members heard of the project the first time during the visit. Thirdly, TUSEME heavily depends on the donor funding and there was no indication that the district authorities were willing to put resources for the programme. All the DEOs interviewed except one in Iringa Rural District did not express any prospects for including the TUSEME programme activities in their institutional budgets, and they sounded confident that the programme would continue being funded by donors. As such, there is no guarantee that the programme activities will be mainstreamed in most of the district plans once the programme closes. The DEO of Iringa Rural District, however, revealed that the TUSEME has been scaled up beyond UNICEF target (23 schools) to all schools in the district. However, the DEO acknowledged lack of district budget to support TUSEME in the 125 schools implementing TUSEME project under the district support. Additionally, there was no clear explanation on how the district supported the programme.
Fourthly, though TUSEME programme implementers are happy with and support the programme overwhelmingly, there was a feeling among teachers and district focal persons that the programme belonged to the funders, UNICEF. Lastly, there were clearly administrative problems in the programme management. For instance, in all schools visited there were no documented records on TUSEME activity implementation. This means that in the absence of the current TUSEME implementers in schools it will be difficult for new comers to proceed with programme implementation smoothly. 

[bookmark: _Toc435089860]3.5 Other Clubs in Schools

	The study sought to identify and assess other clubs available in schools other than TUSEME club. During interviews and focus group discussions, participants were asked whether other clubs existed in the schools and if yes, how they were organized and how effective they were. Moreover, the participants were asked how comparable the clubs with TUSEME club were. Findings revealed that almost all participants cited the existence of clubs dealing with health and environment, and academic subject clubs as demonstrated by a few representative quotes from the interview and focus group discussion proceedings:

Yes there are clubs in schools other than ‘TUSEME’. There are clubs that focus on health and environment commonly known as WASH. WASH means Water Sanitation and Hygiene. These clubs deal with health and environment related matters. We also have academic subject clubs such as Kiswahili, History, and Science clubs. In these clubs pupils discuss various topics related to a respective subject (TUSEME focal person, Busega District)
Similarly, one Head of school in Iringa Rural District reported,

We have a club that deals with environmental issues. In this club members discuss and demonstrate how to care for the environment. For example, they plant trees and take care of them. Even during holidays they come to water their plants. 

	It was further reported that the clubs comprised of members from almost all classes. The club members were voluntarily recruited. The number of members in a club differed from one school to another. However, the number ranged from 30 to 45 pupils, boys and girls in a club. The clubs were led by pupils, a chairperson and secretary, who were selected by members of a respective club. However, each club had a club teacher, matron/patron whose role was to oversee and supervise club activities.
	However, despite the mention of existence of the clubs, participants revealed that the clubs were almost non-existence; they were inactive as compared to TUSEME clubs. The inactiveness of the clubs could be attributed to lack of training of teachers who were reported to supervise the clubs, teachers’ overload, and lack of pupils’ interest to join the clubs. One participant, for example said:

Some teachers are appointed by the head of the school to assume the role of a supervisor or matron of the club. However, they do not have the training related to health and environment. This hinders effective implementation of the club. With regard to academic subject club, teachers do not have enough time to engage in those clubs. They are occupied with teaching any subjects. They are overloaded (Head Teacher, Iringa Rural).

One DEO remarked, 
The clubs are not that effective. I think it is because of a few number of teachers in schools. It is challenging when the school has a few teachers who have to teach at the same time organize the clubs. Besides, teachers who are appointed to run the clubs lack understanding of what the club should do. TUSEME club members seem to be more serious than members of other clubs. In addition, the design of TUSEME club, using theatre, is of interest to pupils. Pupils are more interested in joining TUSEME club rather than joining other clubs in the school.

	It was further reported that TUSEME clubs were dominant in schools. Besides, during interviews and focus group discussions some participants revealed that TUSEME clubs had gone beyond what was intended to the extent that the club members were engaging in matters related to health and academics, which were the focus of other clubs. The participants also reported that the majority of pupils seemed to be more interested in TUSEME club than in other clubs due to the design of TUSEME club, which uses theatre. Generally, participants were of the view that TUSEME club has overshadowed other clubs in the schools. Thus, some of the participants recommended TUSEME club to assume the roles of other clubs, as one of the TUSEME club. A focal teacher in one of the schools said:
There are other clubs, however, TUSEME club dominates. It is doing more than what we expected…pupils like joining the club (TUSEME club) compared to health…Besides, members of TUSEME club are talking of environmental issues, academic subjects, which are the activities of other clubs…TUSEME club should take over other clubs’ activities. I think it will work well. After all, pupils like joining TUSEME club as compared to other clubs. (TUSEME club focal teacher, Hai District). 

[bookmark: _Toc431541958][bookmark: _Toc435089861]3.6 Challenges facing the implementation of TUSEME project

	Several challenges were observed during interviews with key players of TUSEME programme that have constrained the effective implementation of the programme. Some of the challenges are highlighted below:
i) Efficiency
Several factors seem to have affected the efficiency of TUSEME, including the following: 
· The key players involved in the implementation of TUSEME are not full time staff working on TUSEME. As such, their availability and work habits are regulated by their employers’ institutional policy framework. In some districts visited, it was observed that DEOs, focal persons and teachers who were trained to implement TUSEME in their respective areas during the inception of TUSEME programme had been transferred from one station to another and this affected the smooth implementation of the programme activities.
· Some interviewed respondents observed that there was lack of frequent visits and monitoring of TUSEME by the responsible government authorities in the districts and other project stakeholders such as UNICEF. Consequently, some respondents were of the view that due to lack of follow up, there was somewhat laxity in the implementation of TUSEME activities. 
· Lack of proper TUSEME programme documentation was noted in almost all schools visited. Most of the schools and districts visited did not maintain a programme file that showed important a history and profile of activities and programmes. When asked about this problem, the DEOs, focal persons and teachers could not give clear explanations. Some of them mentioned that transfers of project staff were the main cause for lack of documentation. There were also complaints from DEOs regarding disbursement of funds from UNICEF with respect to amounts and timing. Some DEO’s complained that the funds provided were small compared to the amount requested. According to them, this affected monitoring and implementation of TUSEME clubs as expected. Nevertheless, UNICEF TUSEME focal staff clarified that the amount was disbursed depending on the amount available and number of schools in participating districts. This generally implies a lack of proper communication and monitoring on UNICEF part, which would address such complaints on a timely manner. It was, however, not possible for researchers to assess the authenticity of the complaints because proper records on the flow and utilization of funds from all TUSEME stakeholders were largely lacking. Overall, there was lack of accountability mechanism for TUSEME both programmatically and financially. 
· While it is clear from the anecdotal evidence that the numbers of schools with TUSEME clubs, trained teachers, and participating pupils have increased, reaching out to larger number of primary target audience (UNICEF, 2012, see also Appendix E1and Appendix D), it is not possible to trace the actual numbers of TUSEME beneficiaries due to a lack of a clear monitoring mechanism to track TUSEME activities. Though UNICEF had some documents indicating activities planned for specific Districts, outputs expected were not recorded systematically. Besides, the information in the documents was not specific for TUSEME only and therefore not informative enough for the evaluation. 
ii) Sustainability
· At the inception of the TUSEME programme, programme implementers (DEOs, teachers and head teachers) received training on various topics about TUSEME. Nevertheless, training programmes are no longer provided and respondents reported that this was a challenge. The study also noted that a sense of ownership of TUSEME among participants was largely lacking. 

iii) Effectiveness and Impact
· TUSEME model is based on a participatory approach. Thus, successful implementation of the project would partly depend on community awareness and participation. Nevertheless, it would appear that more than half of the parents who were involved in the study were not aware of the existence of TUSEME. This implies that the IMPACT of the project are hardly appreciated beyond the school populations, which are the primary target audience of the project


PART IV: LESSONS LEARNED, CONCLUSIONS AND RECOMMENDATIONS
TUSEME involves school clubs through which boys and girls meet and learn life skills necessary for addressing the challenges they face in their growth and development. Key to this approach is the empowerment strategy to enable young people to speak out and take appropriate measures to address their problems. This evaluation study aimed to assess the relevance, effectiveness, impact, efficiency and sustainability of TUSEME. The evaluation was informed by both qualitative and quantitative measures using questionnaires, interviews and focus group discussions. In this part of the report, we present the lessons learned, key conclusions and recommendations emerging from the findings of the study. 

[bookmark: _Toc431541959][bookmark: _Toc435089862]4.1 Lessons Learned
· Empowering and engaging girls and boys in life skills, reduction of school dropouts, motivating teachers’ attitudinal change towards girls, and reducing absenteeism was the main feature of good practices that were employed in implementing the TUSEME clubs through participatory methods and in the use of a gender responsive pedagogy used in training teachers. The lessons learned is that these practices have promoted improved interaction between pupils and teachers, and cooperation between boys and girls based on mutual respect. Through speaking out and defending their rights, girls have managed to reduce male disturbances in and out of schools that approach them for courtship.	
· Teachers are passionate and positive about TUSEME clubs which contributed to its success. This is a positive factor for expansion of the club members to include all pupils from grade three onwards. The existence of multiple clubs dealing with issues such as environmental care, sanitation, child protection, and security is an added advantage. What is lacking is harmonization of the clubs by merging of all those themes under TUSEME as an umbrella club. Besides enhancing equitable participation between boys and girls through affirmative action for developing leadership skills for girls, the club also includes any other gender related problem as identified by the boys and girls. This can be extended to any other problems within the school or surrounding community affecting members. This will require training of more teachers required in expanding the clubs to all pupils. 
· Monitoring of TUSEME clubs is difficult by design. Good practices go hand in hand with clear monitoring and evaluation plans. The lack of a systematic means to monitor funds disbursed for TUSEME from UNICEF to targeted Districts and Districts Council is a major impingement to the evaluators of the TUSEME’s success in terms of value for money. There was lack of feedback and clarity on financial reporting mechanisms to UNICEF and MOEVT. Although records are available on the breakdown of funds disbursed to Districts, there are no feedback on expenditures made and ensuing activities. Having a strong financial monitoring	 will increase the likelihood of TUSEME’s reach to intended beneficiaries.
· Connected to the above, is the lack of a monitoring system that can evaluate TUSEME implementation and results chain including inputs, activities, outputs, outcomes and impacts. Relying on observed results from the field without a Performance Monitoring Plan (PMP) is unacceptable on the part of UNICEF who stands to lose the funds disbursed. TUSEME relied on the goodwill of District Education Officers (DEOs) in planning and carrying out of their activities. Additionally, a clear mechanism was not present to enable evaluators tracking of the activities since all the DEO’s interviewed did not have records on TUSEME. The programme documents are scattered, for example, the first UNICEF 7 learning districts had a monitoring matrix containing planned activity, requested funds and those disbursed, but had no feedback on what was done. Nevertheless Siha District and the subsequent five districts had no monitoring matrix. The TUSEME programme lacked a clear annual reporting system to UNICEF and MOEVT from all the participating Districts. The district matrixes were developed for general use of UNICEF’s monitoring projects and not just for TUSEME on its own, thus lack of clarity of the activities intended for the TUSEME. The lack of a baseline for TUSEME programme further complicates monitoring and evaluation of the related interventions in order to enable proper tracking performance from the field.
[bookmark: _Toc431541960][bookmark: _Toc435089863]4.2 Conclusions
We conclude that, overall, TUSEME programme is relevant and has been successful in meeting the intended objectives. This is reflected in several successful aspects of the programme as highlighted below:
· The participatory approach of TUSEME is the hallmark of the project success story. Through the school clubs, TUSEME has provided young people with a unique platform to express their ideas, identify issues and take appropriate measures to address various problems that confronted them. As such, TUSEME has become an important avenue for leadership training for young people.
· Again, through the participatory approach embedded in the TUSEME model, teachers have been challenged of their teaching approaches. Though, this evaluation did not involve assessing the impact of TUSEME on teaching effectiveness, it is clear from the anecdotal evidence that the TUSEME’s participatory approach has been infectious to teachers participating in the programme, as well as at the school level generally. 
· The benefits of TUSEME were widely appreciated by the participants. This is partly because the challenges that TUSEME addresses are the challenges that young people face on daily basis. 
· Intriguingly, TUSEME has been able to realise unintended achievements. For example, because pupils have become confidently more expressive of their problems, they are now able to report to authorities teachers who do not show up during class sessions. This has facilitated school administrators to take measures timely for all teachers who miss classes without official information. Consequently, during interviews and focus group discussions, it was reported that the teachers’ classroom attendance has increased because students could report teachers’ absenteeism to the heads of the schools. Additionally, girls are now assertive enough to confront men who would otherwise sexually abuse them. Girls are also able to report sexual harassment incidences more aptly than previously, which has scared many men from such practices. Consequently, it was reported that TUSEME contributed in addressing and reducing sexual abuse cases. 
· Through the provision of life skills training in sexual and reproductive health, it is evident that young people participating in TUSEME clubs had a relatively higher level of comprehensive knowledge about HIV and AIDS than their peers at the national level. 
· TUSEME is widely and broadly supported by a wide array of key stakeholders, including teachers, head teachers, school committees and district council authorities. Furthermore, TUSEME activities are implemented within the school calendar with little interference of the normal school routine. Additionally, the TUSEME objectives and its implementation approach are relevant and complimentary to the national development policy frameworks. All these factors provide a fertile ground for sustaining the TUSEME beyond donor funding. 
[bookmark: _Toc431541961][bookmark: _Toc435089864]4.3 Recommendations
Despite the many positive aspects of TUSEME, there are clear challenges that need to be addressed, both operationally and programmatically, in order to ensure its smooth continuity. Some of the challenges are highlighted below followed by recommendations on how to address them. 
· Given the potentiality of TUSEME in equipping young people with knowledge, assertiveness and skills they need to address the various challenges they face in life, there is a need for MOEVT and UNICEF to scale up the project activities to other schools that are not yet participants. There are two possibilities for doing this:
· UNICEF and MOEVT could look for other partners and persuade them to support TUSEME programme to other schools
· MOEVT and PMO-RALG could adapt the TUSEME model to become part of the school system. For example, the school clubs could be part of the school time table so that schools set aside in their calendar one day every week to undertake TUSEME like activities. 
· Similarly, MOEVT and PMO-RALG could mainstream the gender responsive approach in the teacher professional development programmes or part of teacher education so that training in participatory approaches and gender equality become part of teacher education development programmes.
· The evaluation approach was predominantly qualitative due to lack of baseline data and a clear monitoring and evaluation framework, which clearly thwarted the delineation of the impact of the project on specific indicators. Additionally, TUSEME is not an intervention designed in the traditional Randomised Control Trials (RCTs). Consequently, the findings reported in this evaluation are only indicative rather than conclusive effects of TUSEME as no causal-effect association can be made. For effective evaluation of TUSEME in future, it is recommended that:
· Baseline data should be collected and a monitoring and evaluation framework for the programme developed.
· MOEVT and UNICEF could use the RCT approach to test the effect of school clubs on a specific set of outcome variables (such as school dropout, teacher absenteeism, and attitudes and behaviours related to HIV and AIDS). 
· There has been very little involvement and engagement of parents in TUSEME programme. In line with the Tanzania Education and Training Policy, as well as the BRN approach, which insist on the engagement of parents in the school development programmes and education of their children, we recommend that the next phase of TUSEME should draw attention to parents and community engagement. 
· Given the high propensity of DEOs, TUSEME focal persons, and teachers to be transferred unpredictably from one station to another we recommend that Government with the support of its partners like UNICEF in collaboration with the districts should train as many TUSEME personnel at district level and teachers in schools as possible for TUSEME project. This could be done through mainstreaming TUSEME content in pre-service teacher training programme and ToT approach. ToT approach could be adopted in this regard so that trained personnel at district level could train teachers at district level. Teachers trained at the district level could train their colleagues at school level. This will ensure that as many teachers as possible at a school are trained and involved in the project activities to the extent that transfers will not have negative consequences on the efficacy of project implementation. 
· It is evident from the observations made in this evaluation report that in the absence of donor funding, the sustainability of TUSEME hangs in the balance. This is partly attributable to the fact that local government authorities have not made TUSEME activities a part of their programmes and therefore they are not reflected in the budgets. In order to ensure that TUSEME activities would continue beyond the lifespan of the donor funding, we recommend that the two parties (UNICEF and MOEVT/PMO-RALG) convene a meeting to discuss the contribution of TUSEME in improving schools and learning in general. At this forum, issues and scenarios for sustaining the project activities could then be discussed and choices made. The evaluation team will be happy to take part and technically facilitate such a meeting. 
· The study found that there were other clubs in schools, which were particularly focussing on health, environment and academic subject related topics. However, according to participants, the clubs were inactive due to various reasons and TUSEME club dominated and went beyond its scope to focus on topics dealt with by other clubs. Besides, the participants were of the view that pupils were more interested in joining TUSEME clubs than other clubs. On the basis of the findings and the effectiveness of TUSEME, we recommend TUSEME project to extend its initial scope to provide club members the opportunity to SPEAK OUT about health and environment matters. 
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Appendixes
Appendix A: Questionnaire

TUSEME EVALUATION 2015: QUESTIONNAIRE FOR TUSEME CLUB MEMBERS AND NON MEMBERS

Dear respondent,

We are researchers commissioned by UNICEF Tanzania to conduct an evaluation of TUSEME Project. We are requesting you to participate in this assignment by completing this questionnaire. This will help us to understand how this project may have benefited you and/or other people who have been associated with it. 

Your participation in this research is voluntary and you are free to opt out any time and at any stage, though we would appreciate it very much if you could complete the questionnaire in full. The responses you give are your own opinion and there is no wrong or right answer in this regard. All the information you provide is anonymous and will be handled in strict confidence. 

Thank you very much for your kind participation. 


Dr Nandera Ernest Mhando
Team Leader






 A: Background information
1. District------------------------------------------------------------------------------------
2. Ward---------------------------------------------------------------------------------------
3. Name of School --------------------------------------------------------------------------
4. Village/Street where you live………………………………………………
5. Sex
a. Male
b. Female
6. Age (in years)…………………………………
7. Studentship
a. Student (please mention the class/grade level)----------------------------------
b. Not a student
B: Assertiveness Skills
In each of the following questions, indicate your level of agreement or disagreement.Please tick in the box/space that represents your opinion.

	Statement/Situation
	Strongly Disagree
	Disagree
	Agree

	Strongly Agree

	8. I can ask for the service I expect when I have not received it in a shop or restaurant
	
	
	
	

	9. I can express anger when I am angry
	
	
	
	

	10. I can receive a compliment and say something to acknowledge that I agree
	
	
	
	

	11. I can discuss another persons’ criticism openly with them
	
	
	
	

	12. I can speak up in front of a group
	
	
	
	

	13. I can tell a friend that he/sheis doing something that bothers you
	
	
	
	

	14. I can tell parents that they are doing something that bothers you
	
	
	
	

	15. I can request the return of a borrowed item without apology
	
	
	
	

	16. I can initiate a conversation with a stranger
	
	
	
	

	17. I can tell an acquaintance that I like him or her
	
	
	
	

	18. I can return a defective item to a shop or restaurant
	
	
	
	

	19. I can ask a favour of someone
	
	
	
	

	20. I can turn down a request for a meeting or date
	
	
	
	

	21. I can admit to either fear or ignorance
	
	
	
	

	22. I can ask for and accept constructive criticism
	
	
	
	

	23. I can say no to sex if I do not want to
	
	
	
	

	24. I can refuse gender discrimination practices
	
	
	
	

	25. I can say no to sexual harassment
	
	
	
	

	26. I can prevent sexual harassment
	
	
	
	

	27. I can talking about my rights 
	
	
	
	

	28. I can speak my views about academic and social problems
	
	
	
	



C: In each of the following questions, please choose ‘YES’ or ‘NO’. Please tick in the box/space that represents your opinion.

	Statement
	YES
	NO

	29. I can report to parents if I am abused or heard that there is violence against children
	
	

	30. I can report to my friend if I am abused or heard that there is violence against children
	
	

	31. I can report to the committee that deals with vulnerable children if I am abused or heard that there is violence against children
	
	

	32. I can report to the police if I am abused or heard that there is violence against children
	
	

	33. I can report to the village chairperson if I am abused or heard that there is violence against children
	
	

	34. I can report to the hamlet leader if I am abused or heard that there is violence against children
	
	

	35. I can report to the religious leader if I am abused or heard that there is violence against children
	
	

	36. I can report to the district office if I am abused or heard that there is violence against children
	
	

	37. I can report to the social welfare officer if I am abused or heard that there is violence against children
	
	




	Statement
	YES
	NO

	38. I can report to TUSEME club leader if I am abused or heard that there is violence against children
	
	

	39. I can report to the head prefect if I am abused or heard that there is violence against children
	
	

	40. I can report to the head teacher if I am abused or heard that there is violence against children
	
	

	41. I can report to the discipline teacher if I am abused or heard that there is violence against children
	
	

	42. I will remain silent
	
	

	43. In our school TUSEME club has no authority to help children who are abused
	
	

	44. In our school we are not given the opportunity to provide information about violence
	
	




D: Knowledge about sources of sexual reproductive health and HIV/AIDS information
In the following questions circle the most correct answer that represents your views/knowledge about the source of sexual reproductive health and HIV/AIDS information. 

45. Have you ever heard of HIV AIDS? 
a. Yes
b. No
46. Where do you get HIV and AIDS related information from?
c. Parents
d. Guardians
e. Teachers
f. Relatives
g. Friends
h. Leaders
i. Health workers
j. Peer educators
k. Others(mention)___________________________
47. Who among the following do you trust most in getting information about HIV and AIDS?
l. Parents
m. Guardians
n. Teachers
o. Relatives
p. Friends
q. Leaders
r. Others(mention)___________________________

48. From which source of information do get information about HIV and AIDS?
s. Radio
t. Newspapers
u. TV
v. Village meetings
w. Peer Educators
x. TUSEME clubs
y. Others(Mention)___________________________
49. Which source of information among the following do you trust most?
z. Radio
aa. Newspapers
ab. TV
ac. Village meetings
ad. TUSEME clubs
ae. Others(mention)___________________________




E: Communication with parents/guardians about sexual and reproductive health
In each of the following questions, please indicate the extent to which you have been communicating with your parents/guardians regarding sexual and reproductive health. Please choose only one answer by indicating an X in an appropriate box.  

	Topic
	Never
	Rarely
	Much
	Very Much

	50. Have you ever communicated/talked with your parent/guardian regarding Pregnancy and Reproduction
	
	
	
	

	51. Have you ever communicated/talked with your parent/guardian regarding sex
	
	
	
	

	52. Have you ever communicated/talked with your parent/guardian regarding menstruation
	
	
	
	

	53. Have you ever communicated/talked with your parent/guardian regarding sexually transmitted diseases
	
	
	
	

	54. Have you ever communicated/talked with your parent/guardian regarding HIV/AIDS
	
	
	
	

	55. Have you ever communicated/talked with your parent/guardian regarding family planning
	
	
	
	

	56. Have you ever communicated/talked with your parent/guardian regarding Condom use
	
	
	
	

	57. Have you ever communicated/talked with your parent/guardian regarding Homosexuality
	
	
	
	

	58. Have you ever communicated/talked with your parent/guardian regarding drug use/abuse
	
	
	
	

	59. Have you ever communicated/talked with your parent/guardian regarding sexual harassment
	
	
	
	

	60. Have you ever communicated/talked with your parent/guardian regarding child abuse
	
	
	
	

	61. Have you ever communicated/talked with your parent/guardian regarding your rights
	
	
	
	




F: HIV and AIDS Knowledge and attitudes
In the following questions, indicate YES, NO or DON’T KNOW in the respective box. 

62. Have you ever heard of an illness called AIDS?
A. NO
B. YES
63. Have you ever heard about other sexually transmitted diseases such as gonorrhoea, syphilis, etc
a. NO
b. YES

G: In each of the following questions, please choose ‘YES’, ‘NO’ or ‘DONT KNOW’. Please tick in the box/space that represents your opinion.

	Statement
	YES
	NO
	DON’T KNOW

	64. Can people reduce their chance of getting the AIDS virus by abstaining from having sexual intercourse?
	
	
	

	65. Can people reduce their chance of getting the AIDS virus by having just one uninfected sex partner who has no other sex partner
	
	
	

	66. Can people reduce their chance of getting the AIDS virus by using a condom every time they have sex?
	
	
	

	67. Can people get the AIDS virus from mosquito bites?
	
	
	

	68. Can people get the AIDS virus by sharing food with a person who has AIDS?
	
	
	

	69. Can people get the AIDS virus by shaking hands with a person who has AIDS?
	
	
	

	70. Can people get the AIDS virus by kissing someone who has HIV/AIDS?
	
	
	

	71. Can people get the AIDS virus by sharing needles for drug use with someone who has HIV/AIDS?
	
	
	

	72. Can people get the AIDS virus because of witchcraft or other supernatural means?
	
	
	

	73. Is it possible for a healthy-looking person to have the AIDS virus?
	
	
	

	74. Can the virus that causes AIDS be transmitted from a mother to her baby during pregnancy?
	
	
	

	75. Can the virus that causes AIDS be transmitted from a mother to her baby during delivery?
	
	
	

	76. Can the virus that causes AIDS be transmitted from a mother to her baby during breastfeeding?
	
	
	

	77. Are there any special drugs that a doctor or a nurse can give to a woman infected with the AIDS virus to reduce the risk of transmission to the baby?
	
	
	

	78. Is there is a vaccine available to the public that protects a person from getting HIV?
	
	
	

	79. Is there is cure for AIDS at the present time?
	
	
	




H: The following statements reflect attitudes and perceptions about HIV and AIDS. Please indicate your response by ticking a box that contains one of the following responses: SA= Strongly agree; A=Agree DK=Don’t Know/Uncertain; D= Disagree; and SA= Strongly Disagree
	Statement
	SD
	D
	A
	SA

	80. I believe I have enough information about AIDS to protect myself
	
	
	
	

	81. I believe women should not have sexual intercourse before marriage
	
	
	
	

	82. I believe men should not have sexual intercourse before marriage
	
	
	
	

	83. Activities that spread AIDS, such as some forms of sexual behaviour, should be illegal
	
	
	
	

	84. AIDS is a punishment for immoral behaviour
	
	
	
	

	85. AIDS is a punishment for going against religious teaching
	
	
	
	

	86. I feel secure that I have reduced all risk of personally contracting AIDS
	
	
	
	

	87. It would not bother me to attend class with a person with AIDS
	
	
	
	

	88. A teacher who is infected with the AIDS virus should be allowed to continue teaching
	
	
	
	

	89. I could buy fresh vegetables from shopkeeper who has the AIDS virus/living with HIV and AIDS
	
	
	
	

	90. I can care for a family members who is living with HIV and AIDS
	
	
	
	

	91. Anyone who has had more than one sexual partner is promiscuous
	
	
	
	

	92. I could comfortably discuss AIDS with a partner
	
	
	
	

	93. I would not avoid a friend if she/he had AIDS
	
	
	
	

	94. If I discovered that my roommate had AIDS, I would move out
	
	
	
	

	95. I do not trust using condoms
	
	
	
	

	96. I would date a person with HIV
	
	
	
	

	97. I would not engage in sexual intercourse before marriage
	
	
	
	

	98. I would refuse to have sexual intercourse when I don’t want to
	
	
	
	

	99. I would feel comfortable asking a new partner about his/her sexual history
	
	
	
	

	100. I would feel comfortable asking a partner to use a condom during sexual intercourse
	
	
	
	

	101. I would limit myself to one sexual partner
	
	
	
	

	102. I would use a condom every time I had sex
	
	
	
	

	103. Using a condom would make sex less pleasant
	
	
	
	

	104. Using a condom is a way of expressing responsibility for my partner and myself
	
	
	
	

	105. If I made sure that we use a condom, it would prevent me from getting HIV
	
	
	
	

	106. It is okay for a girl/woman to suggest condom use to a sexual partner
	
	
	
	

	107. It is okay for girls/women to carry condoms if they plan to have sex
	
	
	
	

	108. It is okay for boys/men to carry condoms if they plan to have sex
	
	
	
	



I: For each statement indicate the extent to which you agree or disagree by ticking in a box that contains a response that represents your opinion using the following guidelines: SA= Strongly agree; A=Agree DK=Don’t Know/Uncertain; D= Disagree; and SA= Strongly Disagree

	Statement
	SA
	A
	D
	SD

	109. HIV is a big threat against my personal health
	
	
	
	

	110. I am likely to get HIV-infected if I have sex without using condom
	
	
	
	

	111. I am likely to get infected with a sexually transmitted disease if I have sex without using condom
	
	
	
	

	112. .I am likely to become pregnant/impregnate a girl/woman if I have sex without using condom
	
	
	
	



113. Have you ever had sexual intercourse in your life?
c. NO
d. YES
114. If you have had sexual intercourse, how old were you when you had sex for the first time? 
Age _________________________________
115. 	If you have had sexual intercourse, did you use a condom during the first time you had sex? 
e. NO
f. YES
116.	Did you ever have sexual intercourse in the past six months? 
g. NO
h. YES
117.	If you had sexual intercourse in the past six months, did you use a condom? 
i. NO
j. YES
J: Knowledge, Awareness and Perception about TUSEME clubs
118.	Have you ever heard of TUSEME project?
k. Yes
l. No
119.	If Yes (above), have you ever participated in TUSEME project in any way?
m. Yes
n. No
120.	Are you currently a member of TUSEME club?
a. Yes
b. No
121.	If your response in the above question is YES, please briefly explain where you heard about TUSEME and what do you know about the project.
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
122.	 Through TUSEME clubs I feel confident that I have acquired life skills, which enable me to deal positively and effectively with the demands and challenges of everyday life.
a. Strongly Agree
b. Agree
c. Disagree
d. Strongly Disagree
123.	 I feel confident that I can identify and analyze problems that hinder my academic and social development.
a. Strongly Agree
b. Agree
c. Disagree
d. Strongly Disagree
124.	 I do not feel that TUSEME clubs has helped girls to identify and analyse problems that hinder their academic and social development.
a. Strongly Agree
b. Agree
c. Disagree
d. Strongly Disagree
125.	 I feel confident that I can speak out and express my views on problems that affect my academic and social problem.
a. Strongly Agree
b. Agree
c. Disagree
d. Strongly Disagree
126.	 I feel that I can take action by myself to solve my problems.
a. Strongly Agree
b. Agree
c. Disagree
d. Strongly Disagree
127.	 I feel that I can talk and report incidences related to child abuse and sexual harassment.
a. Strongly Agree
b. Agree
c. Disagree
d. Strongly Disagree

K: Information about your self-esteem perceptions
The following statements intend to identify your self-esteem perceptions (general feeling about yourself). Please tick (√) in the space provided that best describes your response. The first statement has been done for you as an example.

	S/N
	STATEMENT
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree

	128
	I feel that I am a person of worth, at least on an equal plane with others.
	
	
	
	

	129
	I feel that I have a number of good qualities.
	
	
	
	

	130
	All in all, I am inclined to feel that I am a failure.
	
	
	
	

	131
	I am able to do things as well as most other people.
	
	
	
	

	132
	I feel I do not have much to be proud of.
	
	
	
	

	133
	I take a positive attitude toward myself.
	
	
	
	

	134
	On the whole, I am satisfied with myself.
	
	
	
	

	135
	I certainly feel useless at times.
	
	
	
	

	136
	At times I think I am no good at all.
	
	
	
	






Appendix B: Interview & FGD Guides

Interview Guide with the DEOs and Focal Persons at District Level
						
							
	
	Date: ______________________________________

	District: __________________________________
	

	Number of Teachers: 
Female _____________ Male ________________
	Number of Students:
Boys __________ Girls __________ Total ______

	Number of schools with TUSEME clubs in the district _____________________

	Number of pupils who are in TUSEME clubs: Girls ___________ Boys _________________

	Number of teachers who have undergone TUSEME  training in the district: 
Male _____________ Female ___________________ Total __________________

	Respondent age _______________
	Respondent sex ________________

	1.
	Tell me about your work experience.
Probe: Education level

	2.
	Tell me about the problems students encounter in and out of the school in your district
Probe: What are they? Why these problems? How does the district and schools support student in solving these problems?

	3.
	Are there any youth clubs in schools that support students in improving their life skills and solving problems? If yes, Probe: What are they? What are their activities? How are they conducted? Their effectiveness and challenges

	4.
	Let us talk more about TUSEME clubs. 
Probe: What is it? When was the TUSEME clubs introduced in your school? What are their core functions? What activities are performed in TUSEME clubs? 

	5.
	Have you personally undergone TUSEME training? If yes, Probe: What topics were included in the training? Are there other teachers in your school that have received the same training? What are your opinions about the training?

	6
	How do you compare TUSEME clubs to other clubs (if any) in the school?
Probe: Is the TUSEME project implemented in the most efficient way compared to alternatives?

	7
	In your opinion, has TUSEME project brought changes in the community? 
Probe: What kind of changes? What group of population has been mostly changed affected by TUSEME clubs? Explain, how?

	8
	Are you familiar with TUSEME objectives? If yes, list them and probe on whether the objectives of the TUSEME project have been achieved or if they are likely to be achieved?

	9
	From what you know, to what extent has the TUSEME project managed to help girls and boys in your society?
Probe: girls to finish school, reduce early age pregnancies, reduce absenteeism and dropouts, reduce poor academic achievement, reduce new cases of HIV/AIDS, empowered girls to speak out about problems facing them, their rights and defend their rights, reporting incidences of abuse and sexual harassment etc. girls participation in the process of solving the above problems.

	10
	What are the major factors that influence the achievement or non-achievement of TUSEME project?

Probe: What is the best way in which the TUSEME clubs can be implemented so that it achieve its intended goals?


	11
	In your opinion, can TUSEME project be sustained after the donor funding has ceased? Explain

	12
	· Is it worth or not investing in the TUSEME project?
· What needs to be done by the government to implement TUSEME in a more efficient and effective manner?
· What community’s based strategies are worth adapting to other districts and regions within the country?
· What is the best way in which the TUSEME clubs can be planned so that it does not replicate the messages of other clubs?


	13
	Inquire for all TUSEME clubs documents available in the district and any relevant information such as district profile, TUSEME clubs log frames and monitoring reports etc.




Interview Guide with the Heads of Schools/TUSEME Focal Person
						
							
	
	Date: ______________________________________

	District: __________________________________
	Ward: _____________________________________

	Village: ____________________________________________
	School: ______________________________________________

	Number of Teachers: 
Female _____________ Male ________________
	Number of Students:
Boys __________ Girls __________ Total ______

	Number of teachers who have undergone TUSEME  training: 
Male _____________ Female ___________________ Total __________________

	Respondent age _______________
	Respondent sex ________________

	1.
	Tell me about your teaching and heads of the school experience.
Probe: Teaching qualification

	2.
	Tell me about the problems students encounter in and out of the school
Probe: Why these problems? How does the school support student in solving these problems?

	3.
	Are there any youth clubs in your school that support students in improving their life skills and solving problems? If yes, Probe: What are they? What are their activities? How are they conducted?

	4.
	Let us talk more about TUSEME clubs. 
Probe: What is it? When was the TUSEME clubs introduced in your school? What are their core functions? What activities are performed in TUSEME clubs? How many students are participating in TUSEME clubs? 

	5.
	Have you personally undergone TUSEME training? If yes, Probe: What topics were included in the training? Are there other teachers in your school that have received the same training? What are your opinions about the training?

	6
	How do you compare TUSEME clubs to other clubs (if any) in the school?
Probe: Is the TUSEME project implemented in the most efficient way compared to alternatives?

	7
	In your opinion, has TUSEME project brought changes in the community? 
Probe: What kind of changes? What group of population has been mostly changed affected by TUSEME clubs? Explain, how?

	8
	Are you familiar with TUSEME objectives? If yes, list them and probe on whether the objectives of the TUSEME project have been achieved or if they are likely to be achieved?

	9
	From what you know, to what extent has the TUSEME project managed to help girls in your society?
Probe: girls to finish school, reduce early age pregnancies, reduce absenteeism and dropouts, reduce poor academic achievement, reduce new cases of HIV/AIDS, empowered girls to speak out about problems facing them, their rights and defend their rights, reporting incidences of abuse and sexual harassment etc. girls participation in the process of solving the above problems.

	10
	What are the major factors that influence the achievement or non-achievement of TUSEME project ?Probe: What is the best way in which the TUSEME clubs can be implemented so that it achieve its intended goals?

	11
	In your opinion, can TUSEME project be sustained after the donor funding has ceased? Explain

	
	· Is it worth or not investing in the TUSEME project?
· What needs to be done by the government to implement TUSEME in a more efficient and effective manner?
· What community’s based strategies are worth adapting to other districts and regions within the country?
· What is the best way in which the TUSEME clubs can be planned so that it does not replicate the messages of other clubs?

	12
	Inquire for all TUSEME clubs documents available in the school and any relevant information such as school profile (Background information of the school (e.g number of teachers, students etc) 




Interview Guide with Parents/Community Members
						
							
	
	Date: ___________________________________________________

	District: _____________________________________________________
	Ward: __________________________________________________

	Village: _____________________________________________________
	

	Respondent’s age _______________
	Respondent ‘s sex ________________

	1.
	Do you have children? If Yes, how many children do you have? How old are they? How many of them are in school?

	2
	Tell me about what you do for the living?

	3
	Are there any problems that students encounter in and out of the school?
Probe: What are they? (Probe about, sexual harassment, child abuse, denial of rights, sexual and reproductive related problems, equal access to and participation in education, participation in decision-making etc.) The extent of the problems? Do problems differ between boys and girls? What particular problem face students with disabilities? Why these problems? How does the school support student in solving the problems? How does the community support students in solving the problems?

	4.
	Have you ever heard of TUSEME clubs? 
If yes, Probe: What are they? What are their activities? What are their core functions? How are they conducted? Is your child a member of TUSEME club?

	5
	Do you have children who are in TUSEME club? How many? How old are they? Do you think your children are benefiting from being TUSEME members? How? 

	6
	What are your views about the TUSEME project?
Probe: its benefit, its acceptance in the society, its success in reaching the targeted etc.

	7
	In your opinion, has TUSEME project brought changes in the community? 
Probe: What kind of changes? What group of population has been mostly affected by TUSEME clubs? Girls or boy? Males of Females? What about children with disabilities? Explain, how? 

	8
	Are you familiar with the objectives of TUSEME? OR Have you been told about TUSEME targets? If yes probe on the objectives of the TUSEME project have been achieved or if they are likely to be achieved?

	9
	From what you know, to what extent has the TUSEME project managed to help girls in your society?
Probe: girls to finish school, reduce early age pregnancies, reduce absenteeism and dropouts, reduce new cases of HIV/AIDS, empowered girls to speak out about problems facing them, their rights and defend their rights, reporting incidences of abuse and sexual harassment etc.

	10
	In your opinion, do you think TUSEME has achieved or failed to achieve its goals? What factors do you think might have influenced the achievement? What factors do you think might have influenced non-achievement of TUSEME project?

	11
	What do you think the project should improve so as to successful meet its objectives in the society?

	12
	In your opinion, can TUSEME project be sustained after donor funding has ceased? Explain

	13
	· Is it worth or not investing in the TUSEME project?
· What needs to be done by the government to implement TUSEME in a more efficient and effective manner?
· What community’s based strategies are worth adapting to other districts and regions within the country?
· What is the best way in which the TUSEME clubs can be planned so that it does not replicate the messages of other clubs?





Interview/FGD Guide with the Teachers/Focal person in the school
						
							
	
	Date: __________________________________________________

	District: ______________________________________________________
	Ward: __________________________________________________

	Village: _____________________________________________________
	School: ___________________________________________________

	Respondent age:
	Respondent sex:

	1.
	Tell me about your experience of teaching and role as heads of the school.
Probe: level of Education, teaching qualification etc.

	2.
	Tell me about the problems students encounter in and out of the school
Probe: What problems do youth, especially girls encounter? What particular issues/problems face children with disabilities? Why these problems? How does the school support students, including those with disabilities in solving these problems? In your opinion what could be done more to help students overcome their problems?

	3.
	Are there any youth clubs in your school that support students in improving their life skills and solving problems? 
If yes, Probe: What are they? What are their goals? What are their activities? How are they conducted? How would you comment on their effectiveness in achieving the intended goals?

	4.
	Let us talk about TUSEME clubs. 
Probe: Have you ever heard of TUSEME clubs? What is it? When was the TUSEME clubs introduced in your school? What are their core functions? What activities are performed in TUSEME clubs? How many students are participating in TUSEME clubs? Are you involved in any way in TUSEME activities? How are you involved? How would you comment on their effectiveness in achieving the intended goals? Are there any challenges facing TUSEME clubs? If Yes, what are they? What could be done so as to address the challenges for TUSEME clubs to realize the target objectives?

	5.
	Have you personally undergone TUSEME training? 
If yes, Probe: Which institution provided training? For how long? What topics were included in the training? Are there other teachers in your school that have received the same training? What are your views about the training?

	6
	How do you compare TUSEME clubs to other clubs (if any) in the school?
Probe: Activities, content, structure, management. Is the TUSEME project implemented in the most efficient way compared to other clubs?

	7
	Are you familiar with the objectives of TUSEME? If yes,
Probe: whether the objectives of the TUSEME project have been achieved or if they are likely to be achieved? In case they do not know the objectives initiate a discussion about TUSEME achievement or failure. Why? 

	8
	From what you know, to what extent has the TUSEME project managed to help girls and boys including those with disabilities, in and out of the school, in your society?
Probe: girls and boys to finish school, reduce early age pregnancies, reduce absenteeism and dropouts, reduce poor academic achievement, reduce new cases of HIV/AIDS, empowered girls to speak out about problems facing them, their rights and defend their rights, reporting incidences of abuse and sexual harassment etc. girls participation in the process of solving the problems facing them.

	9
	What are the major factors that influence the achievement or non-achievement of TUSEME project?

	10
	What do you think the project can improve so as to reach its objectives?

	11
	In your opinion, can TUSEME project be sustained after the donor funding has ceased? Explain? Probe sustainability in relation to teacher turnover, amount of time required by teachers to implement TUSEME project, support from the community, school-based initiative to sustain TUSEME project etc



Appendix C: Sampling Frame

Figure 1 presents the sampling frame of the study
Districts
Temeke
Bagamoyo
Hai
Magu
Iringa Rural
Mtwara Rural
Wards
Magomeni
MasamaMashariki
Kalemela
Migoli
Nanguruwe
To be selected
Schools

2 Public Primary Schools

2 Public Primary Schools

2 Public Primary Schools

2 Public Primary Schools

2 Public Primary Schools

2 Public Primary Schools























Appendix D: Summary of project status by result area and indicators
	Indicator name 
	Year
	Target
	Status
	
	Comments

	Quantitative Indicators
	2015
	As Reported
	Not Done
	Data for Comparison not availed by UNICEF

	OBJECTIVE1: To provide platform for girls and boys to speak out and express their views on problems that affect children’s academic and social development
	

	Custom 1.1: Percent of schools with TUSEME clubs
	
	40% (552)
	60% (816)
	

	Custom 1.2: Percent  of girls and boys participating in TUSEME club
	
	3% (19,936) 

	51% Female (9,990)
	49% Male (9,946)
	97% (445,706)
	

	Custom 1.4: Percent of children reporting high self-esteem and confidence 

	
	35% (121)
	55.1% Female
	50% Male
	65% (224)
	Pupils participating in TUSEME clubs with high self-esteem levels were higher (40%) than of their counterparts (30%)

	Custom 1.5: Percent of girls and boys who are assertive and able to speak out on any potential violations to their rights
	
	
	
	
	
	

	Custom 1.6: Percent of teachers trained in TUSEME project
	
	6% (1,059)
	45% Female
	55% Male
	(94%) 15,739 
	

	Qualitative information on the level of positive views expressed by sampled girls attributing their positive experiences to TUSEME
	Generally positive 

	Objective 2: To empower empowering girls to identify and analyse the problems that hinder their academic and social development, to speak out and express their views about the problems, and also take action to solve them

	Custom 2.1: Percent of girls reporting taking action to solve their problems

	
	
	70.3%
Female
	
	
	

	Custom 2.2: Percent of girls and boys who report speaking out and expressing their views that affect children’s academic and social development
	
	
	88.6%  Female

	64.1% 
Male

	12,672
	

	Custom 2.5: Percent of girls and boys who think that TUSEME club has helped girls to identify and analyze problems
	
	
	88.6% Female
	64.1% 
Male
	
	

	Custom 2.7: Percent of girls that can speak outand express my views on problems that affect my academic and social problem
	
	
	80.2% 
Female
	
	
	

	Custom 2.8: Percent of girls and boys reporting that can talk and report incidences related to child abuse and sexual harassment.
	
	
	72.9% Female
	59.8% 
Male 
	
	

	Custom 2.9: Percent of girls and boys that  who think TUSEME clubs has helped to reduce or eradicate sexual harassment 
	
	
	78.8% Female
	68.8% 
Male
	
	

	Custom 2.10: Percent of girls and boys who thinkTUSEME club has helped us to fight sexual harassment
	
	
	83.7 
Female
	67.3 % Male
	
	

	Custom 2.4: Percent of girls reporting empowered and can stand and speak for their rights 
	
	
	78.3% Female
	73.2% 
Male 
	
	

	Sampled girls able to speak out confidently about the problems confronting girls and outlining/describing concrete steps they have taken in addressing the identified problems. Additionally, the extent to which sampled girls are able to attribute their assertiveness to TUSEME experiences
	

	Objective 3: To help children to acquire life skills necessary for them to deal positively and effectively with the demands and challenges of everyday life

	Custom 3.1: Percent of boys and girls reporting acquisition of 
	
	
	
	
	
	
	

	Custom 3.1: Percent of boys and girls reporting acquisition of life skills 

	
	
	95.5%
Female
	96.1 Male
	
	
	

	Custom 3.2: Percent of girls and boys reporting acquirement of  changes as a result of participation in TUSEME clubs
	
	
	80%
Female
	73% 
Male
	
	
	

	Objective 4: To support children to learn about sexual and reproductive health, the dangers of HIV and how to avoid transmission

	Custom 4.1: Children general level of comprehensive knowledge about HIV and AIDS
	
	49% 
	54% 
Female
	45% 
Male
	
	
	· generally comparable and relatively higher than the national average of 44.5%
· 60 percent of the club member correctly responded to the items on comprehensive knowledge about HIV and AIDS compared to 40 percent of the non-club members

	Custom 4.2: Percentof children who feel they have widened understanding about reproductive health 
	
	
	88 % 
Female
	91% Male
	
	
	

	Custom 4.3: Percent of girls and boys understand how to prevent unintended pregnancies
	
	
	65.5% Female
	72
 Male
	
	
	

	Objective 5: To boost gender equality by showing how girls can be leaders in activities that are traditionally performed by boys.

	Custom 5.1: of boys and girls completing primary schools
	
	
		
	
	
	
	






















[bookmark: _Toc305097372]Appendix E: Summary of some findings
E1: Number of teachers who participated in the TUSEME training and pupils in TUSEME clubs
	District
	Number of Teachers

	Number of Teachers attended TUSEME training
	Number of Schools
	Number of Pupils
	Number of Schools with TUSEME clubs
	Number of Pupils in TUSEME Clubs

	
	M
	F
	T
	M
	F
	T
	
	M
	F
	T
	
	M
	F
	T

	1. Bagamoyo
	599
	1036
	1635
	No Records[footnoteRef:4] [4: There were no records available at the time of the visit] 

	135
	31,251
	32,099
	63,350
	10
	No Records

	1. Temeke
	788
	3,311
	4,099
	No Records
	115
	77,871
	83,553
	161,424
	148
	No Records

	2. Hai
	205
	802
	1,007
	26
	94
	120
	105
	15,041
	14,811
	29,852
	60
	2,018
	2,000
	4,018

	3. Iringa Rural
	711
	767
	1,478
	20
	25
	45
	148
	27,685
	26,794
	54,479
	45
	675
	675
	1,350

	4. Mtwara Rural
	669
	321
	990
	152
	86
	238
	130
	23,047
	24,111
	47,158
	119
	No Records

	5. Busega
	656
	404
	1,060
	No Records
	90
	25,865
	26,871
	52,736
	04
	No Records

	6. Njombe Rural
	258
	205
	463
	57
	47
	104
	52
	8601
	9,470
	18,071
	40
	1,560
	1,820
	3,380

	7. Makete
	401
	301
	702
	87
	85
	172
	100
	9,151
	9,064
	18,215
	86
	2,150
	2,150
	4,300

	8. Mufindi
	986
	1043
	2029
	57
	57
	114
	177
	31041
	33041
	64,034
	57
	2,850
	2,850
	5,700

	9. Mbarali
	606
	622
	1228
	57
	57
	114
	105
	24,079
	25,645
	49,724
	57
	114
	114
	228

	10. Mbeya Rural
	690
	859
	1549
	07
	13
	40
	158
	33,965
	36,047
	70,002
	41
	60
	60
	120

	11. Siha
	293
	185
	478
	17
	15
	32
	53
	8426
	8201
	16627
	28
	519
	321
	840

	Total
	6862
	9856
	16718
	580
	479
	979
	1368
	316023
	329707
	645072
	695
	9946
	9990
	19936






E2: Boys’ and Girls’ Responses on Self-esteem items
	No
	Item
	Boys
	Girls

	
	
	Agree
	Disagree
	Agree
	Disagree

	
	
	N
	%
	N
	%
	N
	%
	N
	%

	1
	I feel that I am a person of worth, at least on an equal plane with others
	41
	43.3
	116
	44
	54
	56.6
	148
	56.5

	2
	I feel that I have a number of good qualities.
	44
	41.3
	113
	44.9
	62
	58.7
	139
	55.1

	3
	All in all, I am inclined to feel that I am a failure.
	84
	46.7
	73
	41
	95
	53.3
	53
	59

	4
	I am able to do things as well as most other people.
	40
	42.4
	115
	45.2
	63
	57.5
	139
	54.7

	5
	I feel I do not have much to be proud of.
	80
	43
	76
	44
	104
	57
	98
	56.2

	6
	I take a positive attitude toward myself.
	75
	41
	41
	47
	108
	59
	94
	53

	7
	On the whole, I am satisfied with myself.
	49
	41.5
	106
	45
	69
	58.5
	131
	55

	8
	I certainly feel useless at times.
	63
	48.3
	94
	41.2
	66
	52
	135
	59

	9
	At times I think I am no good at all.
	78
	57
	79
	36
	60
	43
	140
	64












E3: Percentage of young people reporting the perceived impact of their participation in TUSEME clubs
	Items
	% of respondents reporting that


	
	Male
	Female

	1. Through TUSEME clubs I feel confident that I have acquired life skills, which enable me to deal positively and effectively with the demands and challenges of everyday life.
	96.1
	95.5

	2. My participation in TUSEME club has widened my understanding about reproductive health
	90.9
	88.2

	3. TUSEME club has helped to us to understand how to prevent unintended pregnancies
	71.8
	65.5

	4. TUSEME club has helped us to fight sexual harassment 
	67.3
	83.7

	5. I feel confident that I can identify and analyze problems that hinder my academic and social development.
	64.1
	88.6

	6. I feel that TUSEME clubs has helped girls to identify and analyse problems that hinder their academic and social development.
	71.9
	75.2

	7. I feel confident that I can speak out and express my views on problems that affect my academic and social problem.
	71.9
	80.2

	8. I feel that I can take action by myself to solve my problems
	69.8
	70.3

	9. I feel that I can talk and report incidences related to child abuse and sexual harassment.
	59.8
	72.9

	10. My participation in TUSEME club has helped me to understand my basic rights
	73.2
	78.3

	11. The presence of TUSEME has helped to reduce or eradicate sexual harassment.
	68.8
	78.8

	Average
	73.2
	79.7












E4: Proportion of Respondents Correctly Responding to various Items Assessing Knowledge about HIV and AIDS
	 
	% Correct response

	 Item
	Male
	Female

	12. Can people reduce their chance of getting the AIDS virus by abstaining from having sexual intercourse?
	44.3
	55.7

	1. Can people reduce their chance of getting the AIDS virus by having just one uninfected sex partner who has no other sex partner
	41.2
	58.8

	2. Can people reduce their chance of getting the AIDS virus by using a condom every time they have sex?
	42.4
	47.6

	3. Can people get the AIDS virus from mosquito bites?
	45.3
	54.7

	4. Can people get the AIDS virus by sharing food with a person who has AIDS?
	43.2
	56.8

	5. Can people get the AIDS virus by shaking hands with a person who has AIDS?
	42.1
	57.9

	6. Can people get the AIDS virus by kissing someone who has HIV/AIDS?
	44.6
	55.4

	7. Can people get the AIDS virus by sharing needles for drug use with someone who has HIV/AIDS?
	44
	56

	8. Can people get the AIDS virus because of witchcraft or other supernatural means?
	46.9
	53.1

	9. Is it possible for a healthy-looking person to have the AIDS virus?
	50.4
	49.6

	10. Can the virus that causes AIDS be transmitted from a mother to her baby during pregnancy?
	45.7
	44.3

	11. Can the virus that causes AIDS be transmitted from a mother to her baby during breastfeeding?
	45.7
	44.3

	12. Are there any special drugs that a doctor or a nurse can give to a woman infected with the AIDS virus to reduce the risk of transmission to the baby?
	42.5
	57.5

	13. Is there a vaccine available to the public that protects a person from getting HIV?
	40.9
	59.1

	14. Is there a cure for AIDS at the present time?
	46.1
	53.9

	Average
	44.4
	53.6




Appendix F: Terms of References

A Consultancy to Evaluate the TUSEME Project
Terms of References

	Project Name
	TUSEME project

	Proposed Contract Type
	Individual/Institutional (National)

	Duration/Start date
	8  weeks/ 10th November to 2nd January 2015

	Duty Station
	12 Learning districts: Magu, Hai, Mtwara rural, Siha, Bagamoyo, Temeke, Makete, Njombe rural, Mbalali, Mufindi, Iringa rural and Mbeya rural.

	Supervisor
	Cecilia Baldeh, Chief Education

	Beneficiary
	Ministry of Education and Vocational Training  and FAWE




From 2012-2016 UNICEF is supporting the implementation of a country program that contributes to improve access to quality basic education including influencing national policies, regulations and standards upstream. The program intended to design and test child-sensitive programming models and intensifying investment in a reduced number of “learning districts” (LDs) which were seven in total to improve the service delivery.  The seven learning districts (7 LDs) which participated in this program were Bagamoyo, Hai, Magu, Makete, Mtwara, Siha, and Temeke. UNICEF adopted a comprehensive package designed to achieve results in just under 30 programme components spread over four thematic areas: Young Child Survival and Development (YCSD), Child Protection and Participation (CPP), Basic Education and Life-skills (BELLS) and Policy Advocacy and Planning (PAAP). Within the Basic Education and Life Skills (BELLS) program, there was a sub-programme that was called TUSEME (in Kiswahili) which means “Let us speak out”. TUSEME is a school-based girls’ and boys’ empowerment programme that allows primary school students in peer clubs to discuss topics that would be hard to bring about at home, yet are essential for their future. Under this program school children forms clubs which are called TUSEME clubs. The TUSEME clubs are culturally and age-appropriate mechanism for engaging children to participate in their own development, through exercising their right to air their views, including the reporting of any form of abuse perpetrated against girls and boys. The TUSEME clubs offer an avenue for children to express themselves through song, theatre, singing and poems. By doing this, children had the opportunity to be children and to associate with other children freely. In the clubs boys and girls had the opportunity to learn leadership skills, so as to boost girls’ confidence, self-esteem, and assertiveness.  Additionally, through their clubs, children receive peer support.
The origin and purpose of TUSEME Project

The TUSEME project came about as a result of the concerns of educationalists, parents and other social groups in Tanzania who saw that the academic performance of girls in schools was less than satisfactory. According to FAWE (2005) TUSEME was established in 1996, by the Department of Fine and Performing Arts in the University of Dar es Salaam – Tanzania, as an approach to girls’ empowerment. During its establishment TUSEME was intended to target secondary school girls, particularly Form Two girls, in Tanzania. The influence of TUSEME has currently crossed the borders through FAWE and has reached 13 additional countries in sub-Saharan Africa – Kenya, Rwanda, Malawi, Namibia, Zimbabwe, Zambia, Senegal, Guinea, Mali, Chad, Burkina Faso, The Gambia and Ethiopia. 

Currently, TUSEME clubs are being implemented in both primary and secondary school in Tanzania for the following purposes:
6. As platforms for speaking out and expressing views on problems that affect children’s academic and social development. 
7. As platform for empowering girls to identify and analyze the problems that hinder their academic and social development, to speak out and express their views about the problems, and to take action to solve them. 
8. To help children to acquire life skills[footnoteRef:5] necessary for them to deal positively and effectively with the demands and challenges of everyday life.  [5: Life Skills are abilities for adaptive and positive behavior that enables individuals to deal effectively with the demands and challenges of everyday life] 

9. To support school children to learn about sexual and reproductive health, the dangers of HIV and how to avoid its transmission. 
10. Through TUSEME clubs to boost gender equality by showing how girls can be leaders in activities that are traditionally performed by boys. 
The program uses theatre for development approach, which gives a voice to everybody. The same process has been used to empower boys to understand their unequal gender positioning, and to support and accept gender equality as a human right. TUSEME was initially undertaken in 27 secondary schools in Tanzania. In 1999 the TUSEME project was officially adopted by the Ministry of Education and Culture in Tanzania as one of its many projects. The University of Dar Es Salaam, however, remained with the roles of coordination and implementation of the project. 

The impacts of TUSEME project 2007-2010

The evaluation of TUSEME project that was carried out by the government of Tanzania in cooperation with UNICEF in 2012 revealed that the TUSEME project had great success in all areas where it was implemented. The evaluation study took into account the completion status of each of the key result areas funded by UNICEF, a quantitative End-line sample survey was designed and carried out targeting households, and relevant stakeholders at institutions, facilities and within communities who were reached by the UNICEF/GoVT interventions in the 7 LDs. A matching sample survey was carried out in 6 new learning districts for comparison. The learning districts included: Temeke, Bagamoyo, Hai/Siha, Magu, Makete and Mtwara rural. The non-learning districts were Kinondoni, Mkuranga, Moshi rural, Misungwi, Njombe and Tandahimba. These districts had more or less similar characteristics with the learning districts. The findings from this evaluation are as shown in the following sub-sections:

Incidence of adolescent pregnancies in both the school and out-of-school environments

The report showed that, the incidence of adolescent pregnancies in school and out-of-school environments declined over the period 2007-2010 as determined by school records. The findings showed that, Bagamoyo had the largest decline from 98 pregnancies in 2007 to 22 pregnancies in 2010; whereas Hai, had not experienced incidence of adolescent pregnancies in the period of 2008-2010. Pregnancy rates in Magu district also showed a dramatic decline between 2008 and 2010. The increased awareness of the negative consequences of pre-marital sex and early pregnancies through media, NGO campaigns and the school curricula, contributed to the decrease of adolescent pregnancies. TUSEME club responses in LDs also showed that more girls have become assertive and able to speak out on any potential violations to their rights.

Perceptions on prevalence of early marriages and childhood sexual debut 

The incidence of early marriages and childhood sexual debut were reported to be decreasing across the LDs. For example a District Education Officer from Bagamoyo reported that the life skills education that children were getting had a potential contribution to the decrease in the rate of early marriages and sexual debut.  Life skills education has raised awareness of the negative effects of early marriages and sexual debut on individual learning, social and economic life. The report further showed that, the children are more aware of the negative health consequences including the risk of contracting HIV/AIDS. This has led many adolescents to take precautions in sexual relations practices that may endanger their lives. 

Perceptions on incidence of child abuse (sexual harassment, physical punishment, emotional abuse, economic abuse) of girls and boys at family, school and community levels

The findings on children’s awareness on the adolescent girl(s) (below 18 years) who have been abused, or got married either voluntarily or forced in the last 3 years; showed that, they were aware of the problem though the incidents was decreasing in their areas over the “past three years” (2008-2010). While children awareness was reported to be high in most of the study area, cases of heavy punishments from parents were still existing. Experience from Magu, Bagamoyo and Mtwara shows that, physical punishments are hard to eliminate completely amid cultural practices that are still dominant in many rural areas. Pupils are punished by teachers and/or parents on grounds that they are reprimanding and instilling order for offences done.


Primary school completion rates for girls and boys

Findings from the evaluation report showed that, the primary school completion rates for boys and girls in both LDs and NLDs increased significantly during the period of the intervention (2007-2010). This was achieved through awareness promotion on the importance of education among parents using educational campaigns and opening of educational opportunities both in rural and urban areas. Only a small percentage of pupil’s do not complete primary school education due to sickness, repeating classes or death. Again motivational factors such as secondary education programs have inspired many children to continue with education as there is assurance of opportunity for transition to secondary education as long as one passes primary school examinations. 

TUSEME clubs
According to the report, a significant number of boys and girls have been participating in the TUSEME clubs (See Table 1). 

Table 1: Average number of boys and girls participating in TUSEME clubs per primary school in each districts

	District
	Girls
	Boys
	Total

	Temeke
	31
	19
	50

	Bagamoyo
	35
	21
	56

	Hai/Siha
	175
	175
	350

	Magu
	34
	5
	39

	Makete 
	14
	166
	180

	Mkuranga
	23
	24
	47

	Mtwara rural
	17
	20
	37

	Overall
	329
	430
	759



From the report, it was observed that, through participation in the TUSEME programmes, girls were highly empowered and could stand and speak for their own rights and indeed defend their priority issues in the school agenda as reported by the school management. In summary the TUSEME program (2007-2010) was reported to be an agent of change and thus shown significant impact and change in terms of girls’ participation in school forums. The program is more likely to be sustainable given that it is demand driven. TUSEME was reported as one of the best practices that need to be promoted in other schools which we believe if well managed it will create positive change in girl’s educational attainment.

NOTE: in schools there are also other clubs such as WASH clubs, environmental clubs, Debate clubs etc. Some of these clubs carries exactly the same message or almost similar message as that of TUSEME club. For the purpose of this evaluation, it is important to assess the other clubs available in schools, compare their performance with those of TUSEME, and propose the improvements needed in TUSEME clubs to make them more effective.


TUSEME project 2011 -2015
From 2011-2015 UNICEF continued to support the TUSEME project alongside other projects, for the benefit of primary school pupils (boys and girls) from Makete, Njombe, Mbalali, Mbeya, Iringa rural, Mufindi and Temeke, where children from these districts have the opportunity to exchange their ideas through TUSEME clubs. A baseline assessment carried out in 2013 in the study districts to unveil the progress in the implementation of various UNICEF supported programs showed that the overall number of TUSEME clubs in the study area was low compared to the total number of schools in the region (Table 2).
[bookmark: h.1fob9te]
Table 2: Number of Pre-Primary schools and Trained Pre-Primary School Teachers per District
	
	Iringa Rural
	Mufindi
	Njombe Rural
	Makete
	Mbarali
	Mbeya Rural
	Total (N)

	Number of Tuseme clubs 
	23
	29
	20
	47
	N/A
	20
	110

	Number of Schools
	145
	178
	154
	98
	105
	161
	841


Source: District Councils, 2013

From 2011 to date, a significant amount of efforts have been made by the project implementing partners (UNICEF and government of Tanzania) to ensure improvement on the project. More schools were expected to have TUSEME clubs and a significant amount of students were expected to change their life as a results of awareness raising campaign that is being conducted through the TUSEME project. However, neither the government of Tanzania nor UNICEF can establish the actual status of TUSEME project until now. This is why a consultant is hereby being invited to evaluate the status of the TUSEME project in the 12 districts where it was implemented between 2011 and 2014.
The purpose and scope of the evaluation
In preparation for the design of the new country programme, this thematic evaluation is being conducted to establish the relevance, effectiveness, efficiency, impact and the sustainability of the TUSEME project from 2011 to date. It is expected from this evaluation that, the consultant will be able to describe the constraints, and improvement measures that should be taken to make the project more comprehensive and meet the intended goals. 
The consultant is expected to work along the following sub-sections.
Relevance 

1. The consultant should be able to explain the extent to which the objectives of the TUSEME project are still valid given the context and demand.
2. Is the design of the TUSEME project appropriate to the needs of pupils, teachers and parents?

Effectiveness 
In this section the consultant is expected to first propose indicators that will objectively measure the extent of progress for each objective. This could be considered at the level of the club member, their peers, their parents, teachers. The indicators to be developed will help the consultant to answer the following questions.
1. To what extent are the objectives of the TUSEME project achieved or are likely to be achieved?
2. What are the major factors influencing the achievement or non-achievement of the TUSEME objectives? 
3. To what extent has this project amongst school children contributed to the behaviour changes of their peers, and the communities at large?
4. To what extent did the completion of activities lead to the desired outputs and in turn outcomes based on the log frame that will be developed by the consultant?
5. Were the activities chosen adequate to lead to the desired outputs and outcomes? 
6. The consultant should explain whether or not the activities and outputs of the TUSEME project are consistent with the overall goal and attainment of its objectives; and whether or not the activities and outputs of the TUSEME project are consistent with the intended impacts and effects.

Efficiency

Under this section the consultant will be required to measure both qualitative and quantitative outputs in relations to inputs. This will require the consultant to compare alternative approaches to achieving the same outputs, to see whether the most efficient process has been adopted. When evaluating the efficiency of the program the consultant needs to consider the following questions; 
1. Were the activities of the TUSEME project carried out in a cost efficient manner? 
2. Were the objectives of TUSEME project achieved on time? 
3. Were inputs (human, to the project supplied on time?
4. Is the TUSEME project implemented in the most efficient way compared to alternatives? The consultant should also advice the alternatives for the implementation of TUSEME project if any.
Impact 
The consultant will need to establish the positive and negative changes that are produced by the TUSEME interventions, directly or indirectly, intended or unintended. The evaluation of the impact of the project can focus, but not limited to the following questions: 
1. What has changes have occurred in the community as a result of the TUSEME project? 
2. How many school boys and girls, schools, villages, and or community members have been affected by the TUSEME project, as a proportion of their respective populations?

Sustainability
The consultant will need to establish whether or not the benefits of the programme are likely to continue after donor funding has been withdrawn. The consultant should explain the extent to which the TUSEME project is environmentally as well as financially sustainable. The sustainability assessment can be focused but not limited to the following questions: 
1. To what extent can the TUSEME project be sustainable after the donor funding has ceased? 
2. What are the major factors that can influence the achievement or non-achievement of sustainability of the TUSEME project? 
In addition to responses to the questions above, the consultant should also do the following;
a) Advice UNICEF whether or not it is worth investing in the TUSEME project
b) Advice UNICEF on what needs to be done by the government of Tanzania to implement TUSEME in a more efficient and effective manner
c) Propose the community based strategies to adopt the project to other districts and regions within the country
d) Assess the other clubs available in schools (e.g. WASH clubs, environment clubs etc), 
e) Compare the TUSEME clubs with other clubs available in schools, and propose the best way in which the TUSEME clubs can be planned so that it does not replicate the messages of other clubs.
Based on the evaluation and the observation in points “d)” and “e)” above, the consultant should review the whole set up of the TUSEME program (its components, duration, focus, etc) and develop the most appropriate TUSEME program that will address the challenges that were observed from the findings. The new TUSEME program should indicate the areas of integration between TUSEME and other clubs available in schools. The new proposed TUSEME program should be attached as Annex in the final report.

Research methodology
The research is expected to be conducted through the following series of steps:
1. Literature review
The consultant will conduct an intensive literature review to get a clear understanding of the TUSEME project, including a description of the current components and the delivery of the TUSEME approach e.g. teacher training, club leader training, curriculum content, target groups, meeting times per week, supervision, etc (UNICEF will provide some of the reading materials upon request from the consultant). Based on the literature review, the consultant will be required to review and finalize the proposed research questions that will guide the conduct of the research in the field. The key research questions developed will need to be agreed upon by UNICEF and the government before the continuation of the research process. The consultant will prepare a short summary (3-4 pages) of the literature review presenting the key issues that emerged from the reading to MOEVT, FAWE, UNICEF and other partners before proceeding with the development of the research plans. The literature should include among others, the TUSEME approaches that would be subject to evaluation. For example, number of times pupils meet per week for TUSEME, target groups in the TUSEME clubs, supervision, etc. Based on the comprehensive literature review, the consultant is expected to design a log frame that propose indicators that can be used to objectively measure the extent of progress of each of the objectives of TUSEME.

2. Quantitative assessment
The consultant will conduct a field survey in a sample of the study areas using a questionnaires that will be developed by the consultant himself/herself but shared and agreed by MOEVT, FAWE and UNICEF before their use in the field. Data collected through the questionnaire should be clearly distinguished from those which will be collected through interviews and focus group discussion. The researcher should clearly indicate which data will be collected through questionnaire and which will use other methods such as focus group discussion, interviews, observations or logbook records. 
3. Qualitative assessment
The consultant should be able to carry out in-depth investigation of the feelings, opinions and impressions of the pupils who are participating in the project, teachers, parents and educational officers from the study areas. Participatory qualitative research approaches are most preferred for the success of this task.The consultant will design qualitative assessment tools and share them with MOEVT, FAWE and UNICEF before their use in the field. 
Sample and sampling procedures
The evaluation study is expected to be conducted at national level with a focus on a sample of wards and schools from 12 LDs  (Temeke, Bagamoyo, Hai, Siha, Makete, Magu, Mtwara Rural, Mufindi, Mbalali, Mbeya rural, Iringa rural, and Njombe rural) where UNICEF is supporting or has been supporting TUSEME projects in schools.  For comparison purpose, the consultant shall be required to select a sample of wards and school from districts that are not implementing TUSEME project as a control group. Please get in touch with the external evaluation report of the seven learning districts that was conducted in 2012 for further information about the design and sampling.
Deliverables and payments 
The consultant or team of consultant shall deliver the following items to UNICEF upon completion of the task. 
	Deliverable 
	Payments and due date

	Detailed research/evaluation plan and instruments that will need to be approved by the UNICEF / MOEVT project team before the onset of the actual field work (inception report)
	30% by November 14th

	Complete findings from the field including SPSS, Excel, interview and focus group transcriptions of data to be provided in easily accessible format
	30% by December 30th

	High quality evaluation report with detailed information on the findings and recommendations on the future of the project. 
	40% by January 15th



Time frame
· This research is supposed to be completed within a period of six weeks starting from early November. 
· The first draft of the report should be submitted to UNICEF before 30th December 2014. 
· Within one weeks of receiving UNICEF’s comments on the first draft report, a final version shall be submitted electronically and in 3 hardcopies before 15th January 2015
· The final consolidated report shall be written in English and shall not exceed 15 pages, excluding annexes. 

Expected expertise from the consultant
· This consultancy is open to individual consultants or group of consultants who have demonstrable competencies and experience in conducting evaluations.
· Group/individual consultants who wish to take this work should be employed in a research institution (e.g. University) or show evidence of previous research successfully conducted.
· The lead evaluator should be not less than a PhD holder in Education or the Social Sciences with at least 5 years of demonstrable experience in conducting evaluations. Other members of the research team should hold at least a Master’s degree in Education or the Social Sciences with at least three years of research experience.
· Excellent report writing and good communication skills in English among the pre-requisites 

[bookmark: _Toc431541964]How to apply

Interested applicants should submit a technical proposal together with a CV of the researcher and those of other team members as applicable to the Chief of Operations - UNICEF. Other application materials to be submitted should include the budget and a sample of previous work done for other organizations. 

Your application should reach UNICEF not later than 7th November, 2014 at 1200 hours. 


TUSEME Club Members	
Low Self-Esteem	Moderate Self-Esteem	High Self-Esteem	13	47	40	TUSEME Club Non-members	
Low Self-Esteem	Moderate Self-Esteem	High Self-Esteem	21	49	30	


Members	Belief in abstinence	Belief in having one uninfected partner	Belief in condom use	Bilief that mosquito bite doesn't transmit HIV	Belief that sharing food is not risk	Belief that witchrcaft doesn't cause AIDS	Belief that a healthy-looking person can have  AIDS 	Average	0.59699999999999998	0.55600000000000005	0.57599999999999996	0.58199999999999996	0.58099999999999996	0.63600000000000001	0.53	0.57999999999999996	Non Members	Belief in abstinence	Belief in having one uninfected partner	Belief in condom use	Bilief that mosquito bite doesn't transmit HIV	Belief that sharing food is not risk	Belief that witchrcaft doesn't cause AIDS	Belief that a healthy-looking person can have  AIDS 	Average	0.40300000000000002	0.44400000000000001	0.42399999999999999	0.41799999999999998	0.41899999999999998	0.44800000000000001	0.47	0.43	
