Annex J. Guidelines – Key Informant Interviews

Interviews will be semi-structured and tailored as needed to stakeholders, drawing out individual knowledge and perceptions.  Interviews will open with an introduction of the interviewer(s) as part of a team conducting the evaluation on UNICEF contribution to teacher development and improved learning outcomes with a particular focus on three priority areas (teacher supply, teacher capabilities and accountabilities to learning outcomes). Respondents will be informed in the opening that anything shared with the evaluation team will never be associated with the name or title of the individual. Interviews will take 45-60 minutes.  

Respondents will first be asked to provide a brief overview of their role and engagement with UNICEF programming specifically related to teacher development and the three priority areas.  

All interviews will follow a strict ethical protocol aligned with UNICEF and UNEG evaluation standards. Participation in the interviews will be entirely voluntary, and respondents will have the right to decline to answer any question or to withdraw at any point without any consequence. Verbal informed consent will be obtained before the interview begins, with respondents explicitly agreeing to participate and be recorded (if applicable). All responses will be treated with strict confidentiality and anonymity—no names, titles, or identifiable information will be associated with any data used in the evaluation. Interview data will be stored securely, accessible only to the evaluation team, and will be permanently deleted following analysis and final reporting. These measures are in place to protect the dignity, safety, and privacy of all participants.

Key question areas to be covered in line with the Evaluation Matrix are outlined below.  

	EM sub-question
	Question Focus
	Target Stakeholders

	Planning

	1a
	UNICEF/Gov Alignment. Level of alignment between UNICEF work on teacher development and national priorities and levels of need in the country. 
Probe: Mechanisms used to facilitate collaboration between UNICEF and national/sub-national governments.
	CO, Gov, DPs, IPs

	3a/3b
	Global Frameworks. Perceived importance of key UNICEF global frameworks in guiding CO work on teacher development. Forced choice scaled response of high, medium or low importance: 1) Strategic Plan; 2) Education Strategy; 3) Gender Action Plan; 4) Disability Inclusion Policy/Strategy
Probe: Other factors influencing focus on teacher development at planning stage.
	CO

	3c
	Internal Alignment. Perceived level of coherence between global, regional and country levels for work on teacher development.
Probe: Factors supporting and constraining coherence across organizational levels 
	CO, RO, HQ

	1c
	Programmatic Approaches. Application of programmatic approaches in planning work on teacher development.
Prompt as needed: 
· Systems strengthening
· Innovative approaches
· Communication and advocacy
· Community engagement (teachers and teacher trainers)
· Service delivery
	CO

	Operationalizing

	1b/2d
	Data and Evidence. Ways in which data and evidence has been used to inform UNICEF work around the three teacher development priority clusters.  
Probe: 
· Internal and external sources of data and evidence including across units/sectors
· Other forms of knowledge exchange
· How data/evidence supports reaching the most marginalized.
	HQ, RO, CO

	4b
	Collaboration. Collaboration on data gathering and evidence generation between UNICEF and other stakeholders (UN agencies, government partners, IPs, DPs). 
	CO, Gov, DPs, IPs, other partners

	4a
	Coordination. Existence and use of mechanisms to coordinate with other UN agencies and development partners for the work around the three teacher development priority clusters. 
Probe:
· Clarity of roles of UNICEF and other key stakeholders;
· Perceptions whether mechanisms have fostered synergies and collaboration
	CO, DPs, other partners

	2g
	Financial Resources. UNICEF use of financial resources to support work around the three teacher development priority clusters.
Probe: Examples of UNICEF leveraging (national) public and other resources through partnerships.
	CO, RO, HQ

	2g
	Human Resources. UNICEF human resources allocated to carry out the work (staff allocations; cross-cutting technical capacities available).
	CO, RO, HQ

	Results

	2a
	Results. UNICEF work supporting planned results around the three teacher development priority clusters.
Prompt as needed: 
· Teacher supply (recruitment, retention, workforce composition, deployment, working conditions);
· Capabilities (pedagogical and digital skills, skills to foster inclusion and develop learners’ socio-emotional skills);
· Use of results of assessments of foundational skills to ensure teacher accountability
	CO, Gov, IPs, DPs, other partners as relevant

	2c
	Different skills levels, learning needs. UNICEF work contributing to meeting the needs of children with different skills levels and learning needs and diverse learning conditions. 
Probe: Innovative approaches; participation of teachers and/or learners in refining and/or monitoring approaches. 
	CO, Gov, IPs, DPs and other partners as relevant

	2e
	Inclusion. UNICEF contributions in teacher development to improvements in gender equality, disability inclusion and reaching those furthest behind.  Examples of new or contextualized approaches and materials.
Probe: Innovative approaches; participation of teachers and/or learners in refining and/or monitoring approaches.
	CO, Gov, IPs, DPs and other partners as relevant

	2f
	Factors Influencing Results. Key internal and external factors influencing UNICEF work and results in priority areas.

	CO, Gov, IPs, DPs and other partners as relevant

	2b
	Unintended Results. UNICEF identifying and responding to any unintended results around the three teacher development priority clusters.
	CO, Gov, IPs

	Sustainability

	5a, 5b
	Sustainability. Evidence of sustainability or sustained impact of UNICEF work.  Probe as needed around key areas of interest:
1. UNICEF support to systems strengthening and expected medium- and longer-term results;
2. Work that has been scaled up by Government or other stakeholders;
3. Capacity of government improved as a result of UNICEF work/collaboration;
4. Governments institutionalised programmes/activities;
5. Examples of systemic and/or policy changes made by governments and other stakeholders 
6. Government commitments to finance or supply other resources to sustain UNICEF-supported work;
7. Increased public expenditure on work around the three teacher development priority clusters. 
	CO, Gov, IPs, DPs and other partners as relevant







Guidelines – Focus Groups Discussions with Teachers

Focus groups will be semi-structured and tailored as needed to teachers, drawing out individual knowledge and perceptions. The framework for defining these focus groups questions is an adapted version of Kirkpatrick’s Model (learning, behaviour and results). Teacher selection will be coordinated by country offices, focusing on teachers who have participated in training interventions or initiatives. Given that the sample is currently undefined and there is limited information regarding UNICEF previous interactions with these teachers, the questions are intentionally designed to be broad and diverse. This approach will allow the evaluation team to refine and tailor the questions further once the sample details are clarified.

	EM sub-question
	Question

	Introductory question/dynamics

	1a
	Can you recall your experience with UNICEF initiative? Which emoji would represent your emotion about it?
Tool: use of emojis to gauge group reactions. This is intended to be an ice breaker.

	Learning
Objective: Determine what knowledge and skills teachers gained from these initiatives

	2a, 2e
	Can you identify any specific skills or pedagogical strategies you have improved with this initiative?
Probe: Can you think of any visible example of improved students learning based on improved teaching? 

	2a, 2e
	How well does what you learnt in the initiative align with your classroom realities? 
Probe: Can you provide examples where the initiative tackled the classroom needs?
Tool: scale 1-5 with post-its (to discuss further later)

	1c, 2g
	To what extent from 1-5 do you perceive that the initiative provided you with the adequate resources (teacher and learning materials, tools and other material) to improve the teaching and student learning process? 
Probe: Can you provide examples where the adequate resources helped you improve you work?
Tool: scale 1-5 with post-its (to discuss further later)

	Behaviour
Objective: Understand changes in teaching practices due to the initiatives

	2a
	Have these initiatives influenced your day-to-day teaching practices? 
Probe: if yes, ask how?

	2c, 2f, 2g
	What support do you need to effectively implement what you learned? 
Probe: Is this support in place?

	Results
Objective: gauge broader outcomes like improved learning and more equitable deployment

	2c, 2b, 2e
	Do you see tangible improvements in students’ learning outcomes linked to these programmes? Could you provide examples? 
Probe: Are these improvements what you expected?

	2a, 2c, 2e, 5b
	What challenges remain in meeting the diverse learning needs in your classroom?
Probe: what actions should be made at the policy level to address such challenges?

	5a
	Do you think this initiative could be replicated elsewhere in the country? What are the barriers it may face? What are the key aspects that could be considered if this was scaled?




