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	Evaluation criteria
	Theme
	Key evaluation questions
(KEQ)
	Indicators, standards, benchmarks
	Data source(s)
	Data collection methods and tools
	Data analysis methods

	1. Relevance
	Enabling environment
	1.1 Alignment: To what extent are programme strategies aligned with international and national rights and equity-focused approaches, including gender equality, to meet the needs of children with disabilities?
	· The Programme activities, outputs, outcome, intended impact and implementation strategies are explicitly aligned with international (i.e., GC4-UNCRPD, SDG4) and national rights-based policies and standards (e.g., Standards for IE)
· Evidence that gender-sensitive outcomes and outputs are identified during programme design

	· Programme documents
· Conclusions of international human rights monitoring mechanisms, reports on SDG 4 progress 
· Research, review and/or evaluation reports
· Views of key actors (GNHC, MoE, MoH, MoLHR, REC, BCEA, NCWC, UNICEF, ABS, DPO, Draktsho, Central Monastic Body) 
	Desk review, FGDs, KII 
	Content analysis

Comparative analysis against normative frameworks

	
	Enabling environment
	1.2 Responsiveness: To what extent have the activities and outputs addressed the national priorities and needs of children with disabilities? 
	· The needs of children with disabilities are explicitly articulated in the Programme design
· Evidence of programme strategies adopted to ensure responsiveness to diverse needs of children with disabilities
· Satisfaction of children with disabilities and their parents/caregivers on the programme
	· Programme documents
· Policy documents
· Research, review and/or evaluation reports
· GNHC, MoE, MoH, MoLHR, REC, BCEA, NCWC, UNICEF, ABS, DPO, Draktsho, DEOs, Central Monastic Body
· School heads, teachers
· Perception of children/youth with disabilities and their parents/caregivers about their needs and support received
	Desk review, FGDs, KII
	Content analysis

	2. Coherence
	Enabling environment
	2.1 Internal policy coherence: To what extent are domestic laws and policies governing inclusive and special education coherent?
	· National policies mutually reinforce rights-based perspectives and approaches to disability-inclusive education
	· Policy documents
· GNHC, MoE, MoH, MoLHR, REC, BCEA, NCWC, UNICEF, ABS, DPO, Central Monastic Body
	Desk review, FGDs, KII
	Content analysis

	
	
	2.2 External policy coherence: To what extent are domestic laws and policies aligned or not aligned with the SDGs and GC4-UNCRPD? 
	· National policies mutually reinforce the goals and principles of SDG 4 and GC4- UNCRPD
	· Policy documents
· GNHC, MoE, MoH, MoLHR, REC, BCEA, NCWC, UNICEF, ABS, DPO, Central Monastic Body
	Desk review, FGDs, KII
	Content analysis

	
	Enabling environment
	2.3 Cross-sector Collaboration: To what extent did the programme enhance the coordination mechanisms (horizontal and vertical; central and district levels) among stakeholders? 
	· A mechanism for cross-sectoral collaboration is in place and operational
· Systems for provision of multi-disciplinary services for children with disabilities are established
· Evidence of cross-sectoral arrangements to respond to a need of children with disabilities
· 
	· Programme documents
· Policy documents
· Research, review and/or evaluation reports
· GNHC, MoE, MoH, MoLHR, REC, BCEA, NCWC, UNICEF, ABS, DPO, DEOs, school heads, teachers, SEN programme coordinators
	Desk review, FGDs, KII
	Content analysis

	3. Effectiveness
	Service delivery




	3.1 Access and participation: To what extent are children with disabilities able to access and participate in inclusive and special education? Are there significant differences in access between boys and girls? 
	· Evidence of increase in access to inclusive education over time (disaggregated by sex, disability, location, type of provision i.e., special schools, integrated, inclusive)
· enrolment rate
· retention rate
· completion rate
· transition rate (from basic to vocational training or higher education)
· Evidence of increase in learning outcomes
· Contributing factors and constraints
	· Government statistical reports (i.e., AES)
· GNHC, MoE, MoH, MoLHR, REC, BCEA, NCWC, UNICEF, ABS, DPO, DEO, Draktsho Central Monastic Body
· School heads, teachers, Parents/caregivers, children/youth with disabilities
	Desk review, KIIs, FGDs
	Descriptive analysis

Trend analysis

Content analysis 

	
	Enabling environment, service delivery, demand creation
	3.2 Positive or negative unintended results: Were the results, intended and unintended (outputs and outcomes) achieved? If so, for whom, to what extent and in what circumstances? 

	· Evidence of positive or negative unintended results (disaggregated by equity indicators) 
· Description of how negative consequences were mitigated
	· Programme reports
· Research, review and/or evaluation reports
· GNHC, MoE, MoH, MoLHR, REC, BCEA, NCWC, UNICEF, ABS, DPO, DEO, Draktsho Central Monastic Body, Paro College of Education, RUB 
· School heads, teachers, parents/caregivers, children/youth with disabilities
	Desk review, KIIs, FGDs, classroom observations, survey for teachers, case study
	Content analysis

Descriptive analysis

	
	Service delivery
	3.3 Resources and implementation strategies: Were the inputs and strategies identified realistic, appropriate, and adequate to achieve the results?
	· Evidence of effective allocation and utilization of resources
· Evidence of effective implementation strategies
	· Programme reports
· Research, review and/or evaluation reports
· Stakeholder interviews
	Desk review, KIIs, FGDs
	Content analysis

	
	Demand creation
	3.4 Advocacy: To what extent has the programme increased awareness and demand for inclusive education?
	· Evidence of the reach of advocacy activities in increasing focus on and improving education for children with disabilities
	· Advocacy plans and materials
· Reports on advocacy initiatives
· Research, review and/or evaluation reports
· GNHC, MoE, MoH, MoLHR, REC, BCEA, NCWC, UNICEF, ABS, DPO, DEO, Draktsho Central Monastic Body, Paro College of Education, RUB 
· School heads, teachers, parents/caregivers, children/youth with and without disabilities
	Desk review, KIIs, FGDs
	Content analysis

	
	Service delivery
	3.5 Gender mainstreaming: Does the programme actively contribute to promoting gender equality and addressing gender disparities in education access and learning outcomes? To what extent did the programme benefit women, men, or both? Who benefited and who did not?
	· Evidence of strategies implemented to promote gender equality and address gender disparities in education access and learning outcomes
	· Programme documents 
· Research, review and/or evaluation reports
· Stakeholder interviews especially with girls and women
	Desk review, KIIs, FGDs
	Content analysis

UNICEF gender continuum model

	4. Efficiency
	Enabling environment







	4.1 Planning, monitoring, and evaluation: What were the planning, monitoring, evaluation, and reporting systems in place for improving programme effectiveness and efficiency? What were the gaps? To what extent are these systems gender and disability-inclusive?


	· Description of planning, monitoring and evaluation and reporting mechanisms that have demonstrated to be effective and efficient
· Description of data on children with disabilities collected and utilized in the programme
· Description of gaps in planning, monitoring and evaluation and reporting systems
· Evidence of gender- and disability-disaggregated indicators collected and monitored
	· Programme documents 
· Research, review and/or evaluation reports
· Stakeholder interviews 
	Desk review, KIIs, FGDs
	Content analysis


	
	Enabling environment






	4.2 Financial and human resources: To what extent were the resources (financial and human resources) allocated to the programme adequate to support the implementation of the work plan to achieve quality and equity-focused results for children with disabilities?
	· Evidence of appropriate and adequate resource allocation (financial and human resources) yielding increased education quality and increased focus on equity



	· Programme documents 
· Research, review and/or evaluation reports
· Stakeholder interviews
	Desk review, KIIs, FGDs
	Content analysis


	
	Enabling environment, service delivery, demand creation





	4.3 Implementation strategies: Was the process of achieving results efficient?  What strategies (advocacy, policy, technical, financial, etc.) were most efficient in influencing improvements in access, quality, equity, and sustainability?
	· Evidence of strategies that have improved access, quality, equity, and sustainability (including examples of efficiencies or inefficiencies)
	· Programme documents 
· Research, review and/or evaluation reports
· Stakeholder interviews
	Desk review, KIIs, FGDs
	Content analysis


	
	Service delivery
	4.4 Cost-effectiveness: 
To what extent is mainstreaming children with disabilities in schools with general schools (schools with IE/SEN programme) cost-effective compared to enrolling them in specialized institutes? 
	· Evidence demonstrating cost-effectiveness of schools with general schools (schools with IE/SEN programme) vis a vis specialised institutes
· Ratio of average set up costs of schools with IE/SEN programme and specialised institutes 
· Annual average cost per school, per child; variance between average costs
· Assessment of costs vis a vis results achieved
	· Budget documents
· Stakeholder interviews
	Desk review, KIIs
	Cost-effectiveness analysis

	
	Enabling environment, service delivery, demand creation
	4.5 Situation analysis: What were the strengths, weaknesses, opportunities, and threats in the design and implementation process?
	· Stakeholder views on the strengths, weaknesses, opportunities, and threats in the implementation process


	· Programme documents 
· Research, review and/or evaluation reports
· Stakeholder interviews
	Desk review, KIIs, FGDs
	SWOT analysis

	5. Sustainability
	Enabling environment
	5.1 Sustainability: What were the efforts made to establish an enabling environment (necessary and appropriate policies, legislation, budgets) for the expansion and improvement of services? What measures were implemented to ensure the services provided were sustainable?
	· Evidence of inclusive legislation and policies and disability-inclusive budget put in place to support the programme
· Evidence of sustainable approaches to service delivery
	· Programme documents 
· Research, review and/or evaluation reports
· Stakeholder interviews
	Desk review, KIIs, FGDs
	Content analysis

	
	Enabling environment, service delivery, demand creation
	5.2 Scalability: What interventions were adopted for the programme to be scalable?
	· Evidence of interventions implemented to ensure scalability of the programme
· Description of scalable programme strategies/components
	· Programme documents 
· Research, review and/or evaluation reports
· Stakeholder interviews
	Desk review, KIIs, FGDs
	Content analysis

	
	Enabling environment, service delivery, demand creation
	5.3 Capacity development: How were capacities strengthened at the individual and organizational level (including contributing factors and constraints)? To what extent has gender equality and equity principles been mainstreamed in capacity development initiatives?
	· Evidence of improved capacity among: 
· government 
· school heads
· teachers
· CSOs/DPO
	· Programme documents 
· Research, review and/or evaluation reports
· Stakeholder interviews
	Desk review, KIIs, FGDs, online survey for teachers
	Content analysis

	6. Cross-Cutting Themes
	Gender equality, equity, human rights
	Equity, gender equality, and human rights-based approaches: In what ways and to what extent has the inclusive and special education programme integrated a gender-responsive and overall equity-based approach into its design and implementation? Did the programme promote women’s and girls’ empowerment? To what extent?
	· Measurement of gender responsiveness 
· Gender, equity, human rights, and gender equality are expressly reflected in the intervention design (log frame, indicators, activities, M&E systems, reporting mechanisms)
	· Programme documents 
· Research, review and/or evaluation reports
· Stakeholder interviews
	Desk review, KIIs, FGDs
	Gender continuum scale

Comparative analysis against frameworks (UNCRPD, UNCRC, CEDAW)



