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[bookmark: BM_TExecSum][bookmark: _Toc3008795]Executive summary
UNICEF Regional Office for South Asia (ROSA) has selected Cambridge Education to carry out a comprehensive review of two EMIS experiences with sub-national and school level component in South Asia in order to identify key factors that influence the capacity of EMIS to impact on school efficiency and more specifically address the issue of out of school children and children at risk of dropping out more efficiently. 
The first step of this project is to conduct an evaluability assessment on a larger number of EMIS in the region and select the two systems that will undergo a comprehensive evaluation. This Inception Report sets out the target EMIS systems to be considered, and the methodology framework to be adopted in evaluating the various candidates both at the evaluability and evaluation stages.
For the purpose of this inception report, several differing methodologies for EMIS project reviews were considered and studied. Many of the approaches have common elements such as sustainability of the system especially if project based, sufficient levels of funding and training in an environment with good integration of data and policies to support the system.
The UNICEF approach develops the use of EMIS with a clear focus on identifying vulnerable and out of school children. This approach however requires a solid well-established foundation EMIS on which to build.	Comment by Ivan Coursac: Not exactly. You need data from HH surveys to be able to estimate OOSC numbers. However EMIS data is the primary dtaa provider in education for education planning, particularly for enrolment, access, transition etc, but also for school infrastructure development, teacher needs based on school population etc.
There are several significant challenges identified in all methodologies such as ensuring all children in education are included. For example, many EMIS systems managed by State Ministries of Education have difficulties in effectively reporting on children educated in the private sector.
There are also several elements of successful EMIS system implementation that can be considered as good practices, and which are taken into account in the recommended approach. These include a high degree of local management of EMIS in data collection and use, and integration with school level MIS, which in turn feeds the high level EMIS. This is particularly important for recording attendance and identifying vulnerable children and drop outs.
The approach proposed for the evaluability and evaluation under this exercise will aim to identify best practices and good foundations for the core EMIS and look at how well that has or can be extended to support identification of out of school children and children at risk of dropping out. 
The objective of the evaluability assessment is to determine the relevance and potential of the systems for meeting the objectives of the evaluation. This will include the assessment of key enablers such as the availability of system documentation, and a willingness to engage in the exercise by all key stakeholders.
The evaluation exercise will aim to provide an in-depth study of two EMIS. Through a review of all documentation, discussions with key stakeholders (including at school and sub-national level) and examination of the data and historic data, the aim will be to examine how well the system is performing and how it could be strengthened. From this, the study will identify successful approaches and effective systems that will benefit future EMIS implementations. 	Comment by Ivan Coursac: And on-site visits
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[bookmark: _Toc3008798]Background
Education sector in South Asia is featured by 10.3 million children of primary school age and 18.2[footnoteRef:1] million children of lower-secondary school age who do not attend school and are thus deprived of their right to education.  [1:  UIS Data 2016] 

In the recent past, considerable funding and efforts have gone into improving national education monitoring systems, specifically education management information systems or EMIS. However, these efforts have largely focused on improving the development of the EMIS at national level, and not its use or usefulness at sub-national and school levels. This is problematic, because it is at sub-national and school levels where information collected on out-of-school children and children at risk of dropping out is actually put to use, and where equity gaps (such as inequities in school resources and availability of qualified teachers) can be addressed. 
In addition, many countries devolve more and more decision power to the sub-national administration levels and grant more and more autonomy to schools themselves (such as in Nepal and Pakistan). This reinforces the need for efficient management systems that should be user-friendly enough in their design to encourage and facilitate their use for local-level management, while minimising requirements for capacity development and placing unreasonable expectations of ICT and data expertise on local level stakeholders.
There have been several notable developments in South Asia regarding the development and implementation of education monitoring and management systems by governments used at sub-national/local and school levels, some of them with significant support and/or funding from UNICEF. They include:
The gradual roll-out of a unified digital system for monitoring nearly 8.7 million school teachers and 250 million students in India, which is initially being launched in a few states including Chhattisgarh, Jharkhand and Rajasthan. In at least one state this system is linked to the development of a new state-level system with specific functions for facilitating management and monitoring of all aspects of education covering students, teachers and school.
The Baluchistan Education Management Information System (BEMIS) in Pakistan, covering 13,674 schools, which aims to collect more reliable and comprehensive data for improving education planning and management, more equitable distribution of resources, and identification of ‘ghost’ schools and staff;
The Programme Monitoring & Implementation Unit (PMIU) in Punjab, Pakistan, covering over 52,000 schools, 12 million students and 400,000 teachers; 
The Sindh EMIS in Pakistan, which provides all education statistics needed to support the activities of the Education Department of Sindh, including management, planning and decision making;
Project Sambora implemented by the Government of Kerala, India, to automate systems and processes for the school-level management of 7 million students in 15,000 schools from Standard 1 to Standard 12; 	Comment by Ivan Coursac: Sampoorna?
The nationwide implementation of MEMIS (Maldives OpenEMIS) in the Maldives for education management and monitoring at national, sub-national and school levels through its various functions and modules, including OpenEMIS School (OpenSMIS). 
The overall purpose of these systems is to improve education management, monitoring and planning at national, sub-national and school levels, and subsequently improve efficiency, quality and equity. 


[bookmark: _Toc3008799]Purpose, scope and approach to the review
[bookmark: _Toc3008800]Purpose and Objectives
The objective of this exercise is to carry out a comprehensive review of two EMIS experiences with sub-national and school level component in South Asia, in order to identify key factors that influence the capacity of EMIS to impact on school efficiency and more specifically address the issue of out of school children and children at risk of dropping out more efficiently.
The specific objectives on this study are: 
To determine the strengths and limitations of the systems, from which lessons can be drawn for the improvement of the system as well as other monitoring and management systems in the region.  
To determine the requirements and constraints of the systems for scale-up and wider use, especially at the lowest level administration and school levels, and in contexts with limited ICT infrastructure. 
To determine the key technical aspects required (existing and yet to be developed) for the successful implementation of the two systems and more broadly – extrapolating from the evaluation findings – for other monitoring and management systems. 
To determine the key institutional, technological, financial and socio-cultural aspects which have positively or negatively shaped the use and impact of the two systems. 
To evaluate the impact of the system’s use on school efficiency, by reviewing progress made in terms of teacher and student attendance, student survival rates and drop-outs, or any other relevant progress which could be attributed to the system’s use.
To capture in the evaluation report all these lessons learned, covering technical, institutional, financial and socio-cultural dimensions, which would enable development partners to better support the development and effective use of existing and emerging education monitoring and management systems in South Asia.  
To determine UNICEF’s relative strengths and weaknesses in supporting Governments in the design, development and adoption and use of such systems, and thus to outline on which aspects UNICEF is well positioned to lead, and on which others UNICEF is not yet where it needs to be.
[bookmark: _Toc3008801]Scope
Following consultation, the review will focus on the EMIS of eight States:
Pakistan Punjab
Pakistan Balochistan
Pakistan Sindh
India - Andhra Pradesh 
India - Kerala (Sampoorna) 
India - Madhya Pradesh 
India – Rajasthan
Maldives
This is on the basis of States volunteering to participate and a commitment to improving EMIS.
[bookmark: _Toc3008802]High Level Approach
The approach will be a two stages process:
Stage 1 consists in conducting an Evaluability assessment, on a up to eight of the EMIS systems within scope (2.2 above)
At the end of Stage 1 a draft Evaluability Assessment Report, will be produced, reporting on the criteria selected in the Inception Report and proposing 2 EMIS experiences to be evaluated. UNICEF ROSA will then make the final selection for the two systems for evaluation in Stage 2. 
The stage 1 will therefore end with the selection of two systems that will undergo a comprehensive evaluation.
Stage 2 will aim to produce in-depth analysis of the two selected EMIS to identify bottlenecks, positive and negative factors and propose a set of recommendations to improve EMIS experiences in the region. This stage will imply in Country visits from International EMIS Consultants. The starting point will be the information provided during Stage 1. Stage 2 will involve stakeholders’ interviews (including users of EMIS data for example in policy or research) as well as those involved directly. It will look for evidence covering all areas set out in the approach.

[bookmark: _Toc3008803]Proposed Methodology
The purpose of the Evaluation of Education Management and Monitoring Systems (EMIS) at School and Sub-National Levels exercise is to establish what strategies and approaches are effective in the SE Asia context and use this information to improve future EMIS system support (see Section 2.1). Critical to this is identifying vulnerable children and those at risk of dropping out and identifying children in the community who have dropped out, so they can be encouraged to return to education.
An Education Management Information System, in its simplest form, can be defined as a system responsible for collection, maintenance, analysis, dissemination, and utilization of data in an education system. EMIS’s vary dramatically across countries. In fact, each country is different, and within a country often additional variation is seen at the local school system level. Among the most significant factors driving variation are the political framework in which the EMIS functions, technological means, and differences in the culture around data and types of data utilization. 
Three separate methodologies were considered for use in this exercise:
1. SABER (Systems Approach for Better Education Results)
DQAF (Data Quality Assessment Framework.)
Monitoring Education Participation Framework
Each methodology has strengths in reviewing EMIS systems and by utilising key elements of each, we get a strong approach to evaluating EMIS down to the sub-National or school level. Getting down to this level is seen as essential if EMIS is to support efforts to children at risk of dropping out. In the following section we first provide a short description of each methodology and state the advantage of each one with regard to the purpose of our study. We then drill further on the methodological approach that will guide the evaluability assessment and the evaluation stage. 	Comment by Ivan Coursac: To support efforts to identify children 	Comment by Ivan Coursac: That was not done: please add a couple of sentences on each methodology to give your opinion, based on experience or based on other such reviews/evaluations conducted elsewhere (and give references if you are using some to justify your choice), on which methodology/approach to use.
[bookmark: _Toc3008804]Core EMIS evaluation methodologies 
[bookmark: _Toc3008805]SABER
The SABER tools are intended for use by government education policy makers to assess policy areas of relevance to a country’s EMIS against international best practices. The approach is specific to EMIS and covers most aspects of the EMIS.
SABER defines three core stages of EMIS development: (1) accountability and compliance, (2) instruction and management, and (3) intelligent and integrated. In practice, EMIS may be between stages, exhibiting characteristics of multiple stages at one time; however, key differences exist between each stage in terms of data collected and how the data are managed and utilized.
Stage 1 of EMIS development, accountability and compliance, refers to a simple flow of student information from schools to the central government, with limited production of reports such as school profiles or student enrolment information. 

Stage 2, learning and management, includes accountability and compliance capabilities as well as greater sophistication in collection and management of instructional data such as formative/summative assessments, special needs data, or projections of students at risk of dropping out and management information such as school finances and staff evaluations. Stage 2 also introduces feedback loops through which governments share information back to local school systems and communities. 

Stage 3, intelligent and integrated, includes capabilities from stages 1 and 2, as well as analytics and business intelligence services and integration of EMIS with information systems in other government agencies such as higher education and labour agencies. Additionally, reporting and analysis provide quality data on a timely schedule to all levels of the education system.

The SABER-EMIS approach has identified four main features to define an EMIS:

1. Enabling environment: The policies, structure, human resources, and culture surrounding an EMIS that ensure collection, processing, and dissemination of data. 
System soundness: The architecture, processes, and integration capabilities of an EMIS, along with the comprehensiveness of the data collected by the system. 
Quality data: The procedures that ensure the collection of reliable, accurate, and timely data for decision-making purposes. 
Utilization for decision making: The extent to which the data produced by an EMIS is used by different stakeholders (principals, teachers, parents, students, and governments) across the education system.
[bookmark: _Toc3008806]DQAF
The DQAF was developed by the World Bank and UNESCO. The main purpose of the Framework is to provide a flexible structure for the qualitative assessment of education statistics, (of which EMIS is one specific form of data collection and treatment). In general terms DQAF looks at four “dimensions” to assess how effective a given survey exercise was. The dimensions are as follows:
Dimension 0 - Pre-requisites of Quality	Comment by Ivan Coursac: All of that relates to components to evaluate surveys, and focuses on the actual conducting of the survey, especially looking at enumerators and supervisors. You can consider that EMIS data collection yearly is a bit like a survey, however it is never in practice conducted through enumerators etc. So those components should be adapted, in order to also cover other aspects of EMIS, in particular policy and system level aspects, and then data use for planning. None of that is covered within 3.1.2 Are there not other components of DQAF that would cover the upstream aspects?
For example: Were the resources provided by the funders adequate to complete the fieldwork, including allowances, materials, transport and payment of salaries to field staff? Were qualifications of enumerators observed adequate? Did enumerators drop out during fieldwork/got replaced? If there were replacements, was there additional training?
Dimension 1 – Integrity
For example: Did the enumerators abide by the ethical norms involved in interviewing teachers and especially children? Did they all obtain the consent from the respondent before starting the interview
Dimension 2 – Methodological Soundness
For example: How many days training did the enumerators receive?
Dimension 3 - Accuracy & reliability
For Example: Were any supervisors involved during your visit to ensure that quality standards were maintained? If yes, what was the supervisor-enumerator ratio/was it adequate? Were there debrief sessions with supervisors and enumerators?
[bookmark: _Toc2889947][bookmark: _Toc2890556][bookmark: _Toc2890765][bookmark: _Toc2890892][bookmark: _Toc2891400][bookmark: _Toc2889948][bookmark: _Toc2890557][bookmark: _Toc2890766][bookmark: _Toc2890893][bookmark: _Toc2891401][bookmark: _Toc2889949][bookmark: _Toc2890558][bookmark: _Toc2890767][bookmark: _Toc2890894][bookmark: _Toc2891402][bookmark: _Toc3008807]Monitoring Education Participation
Monitoring Education Participation is a framework for monitoring Children and Adolescents who are Out of School or at Risk of Dropping Out. It builds on an EMIS system, strengthening and enhancing the systems capabilities to monitor OOSC and vulnerable children and cannot operate in isolation of an effective EMIS. 
The children who are not enrolled in school are often those from the most socially marginalized communities, including children with disabilities, children from ethnic-minority communities, children excluded because of gender barriers and children living in extreme poverty. 
Monitoring education participation needs to be a key requirement to any successful EMIS system. To work effectively a not only does the EMIS need to have regular quality data but this data needs to cover all vulnerable children, from all age groups legally required to attend school in a given Country.
The Monitoring Education Participation Framework proposes different methods to improve the coverage of administrative data so that children who are not in any government database can be identified, added, and thus made ‘visible’ to monitoring efforts and targeted interventions. It consists of eight steps: 
1. Establish indicators, definitions and benchmarks
Prevent, detect and resolve data inaccuracies
Update EMIS to incorporate new indicators and methodologies, 
Clos gaps in vertical information flows between local and national level
Close gaps in horizontal information flows through cross sector collaboration
Create an early warning system
Create automated reporting and analysis routines
Develop and establish evidence-informed policies and interventions

[bookmark: _Toc3008808]Research approach
[bookmark: _Toc3008809]Core principles	Comment by Ivan Coursac: I would suggest to also use the third methodological approach to select guiding questions related to attendance and drop-out: within the publication, there are very good guiding questions to determine the readiness to adopt an Early Warning System within EMIS to monitor drop-out risk etc. The ability or not to monitor attendance properly and in a standardized way across all sub-national regions of our SA countries is a major step within EMIS development, and absolutely essential when linking School MIS to national level EMIS: so this should come out more strongly, and will definitely become a topic within the recommendations for further developments of EMIS systems in the region, or to capture lessons learnt if we end up evaluating a system that has adopted a EWS already
It is envisioned that the research will be based on the SABER approach looking at the enabling environment, system soundness, quality data and Utilisation for decision making, with an additional focus on system support and potential for monitoring out of school and vulnerable children. Additionally, the interview questions will also include a set of DQAF style questions, covering the capture and processing of EMIS data along with the resources provided to train key stakeholders.	Comment by Ivan Coursac: I would expand: use DQAF style questions to explore the quality assurance processes linked to school-level data collection. In some cases this involves training key school staff (headmasters, head teachers, principals etc) and sometimes it also involves training academic supervisors or local-level sub-national education officers whose role can include data entry and verification, support to schools related to data entry/verification, data compilation from multiple schools, spot checks and many other such activities. And as such, because of the variety of situations, it would be interested to find out whether Web-based systems, where data entry happens within schools and where the data is directly uploaded into a national database, with automated checks and data controls, yields higher quality EMIS data or not: sometimes, paper-based collection followed by several steps of data-quality assurance processes at local level, may perhaps detect more issues?
Although it is not envisaged that this analysis would be as detailed as a SABER evaluation and would not address the same issues, it would however help define each EMIS in a standardised way so that a clear overview of each EMIS is obtained prior to addressing research questions. 
The research will be primarily a qualitative approach and will rely on structured interviews with a range of key stakeholder. The aim will be to answer as fully as possible a defined set of research questions (see below). 
As previously established, the evaluability assessment aimed at selecting the two EMIS which present the best potential for the evaluation to meet its objectives, especially to enable the identification of key features, process or factors that will enable to build improvement strategies for other EMIS. In this framework, the evaluability assessment will start gathering elements to answer the evaluative questions that will be further investigated during the evaluation stage, as well as considering specific criteria related to the feasibility of the evaluation. 
[bookmark: _Toc3008810]Key Evaluative questions
As indicated above, the study will mainly rely on the SABER approach while including additional evaluative questions related to Data quality and the ability of the EMIS to capture and use data on children at risk of dropping out or Out of School Children. The following list might be amended or completed after reviewing the documentation of the EMIS considered under the evaluability assessment.  	Comment by Ivan Coursac: EMIS captures only enrolled children within schools that report to the system. So it is usually not possible to use EMIS data to estimate OOSC rates and numbers reliably. However some rough and dirty methods, like 100-ANER is sometimes used to provide rough estimates of the rate of OOSC. So EMIS does not “capture” data on OOSC. But depending on the coverage of schools that report into the EMIS system, EMIS data can sometimes be used to estimate OOSC rates (like above). This is the case of AEPAM in Pakistan for example, but it produces estimates that are highly questionable…	Comment by Ivan Coursac: 
Policy and Data Gaps: 
2. Does the country have a strategic plan to strengthen the EMIS? 
Does the EMIS collect and analyse data that is necessary and sufficient to monitor and develop the national education policy framework and sector plan? Is EMIS data used to support policy planning and/or develop the Education Sector Plan?
Does the EMIS collect and analyse data required for SDG targets and indicators monitoring?	Comment by Ivan Coursac: For the systems that will be evaluatedit would be great to go further and actually see which SDG4 indicators can actually be monitored from the data, which SDG4 is missing etc, and for the case of Pakistan, whether of not the provincial level EMIS teams are actually using standardized definitions of the SDG indicators to report on them to AEPAM, which is the federal body in charge of aggregating results from the different provincial EMIS systems and produce an estimate of SDG4 for Pakistan as a whole.
To what extent does the EMIS capture data and information in ways that allow for equity analysis, such as enrolment/attendance of children with disabilities, children from ethnic minority communities, and children from poor households etc.? What disability characteristics are captured and are there clear guidelines as to when the indicator should be applied? E.g. what level of vision impairment?	Comment by Ivan Coursac: For disability data: please find out more. Who collected the data? How were they trained: are they education professionals (i.e the screening has been done by teachers) or health professionals? Was any particular method/approach followed, like the social model of disability, or any other?
How, if at all, does the EMIS address issues around out-of-school children (incl. children at risk of dropping out)? How regularly are drop out children data captured and reported? Are there incentives for schools not to report out of school children or early drop outs? For example, states where schools are funded based on enrolment numbers?[footnoteRef:2] [2:  Our team will use the detailed guidance provided by the document UNICEF/UIS document published under the OOSC initiative Monitoring Education participation. Framework for Monitoring Children and Adolescents who are Out of School or at Risk of Dropping Out (2016) for this part of the assessment, i.e. the eight steps of the monitoring framework. ] 

What are the various aspects of the quality of EMIS? Is there a validation exercise carried out following an EMIS survey?
What are the quality assurance processes in place and how effective are they? 
How does the EMIS protect data privacy of students and teachers? 
How does the EMIS interact, if at all, with other administrative data systems (e.g. health, social welfare, civil registry, labour etc.)? 
How is the EMIS managed and where is it situated in the data architecture or statistical systems of the country? Is it a function of the Education Department or the Bureau of Statistics? Is there any link data collected between household surveys and school surveys such as school name or catchment school?
Are there sufficient resources (human and financial resources) available for the EMIS? Does it have a ring-fenced budget? How does the EMIS cycle correspond to the financial cycle in the State?
Is there annual budget allocation to improve the EMIS? 
Do parents and teachers have access to EMIS data and does it result in improved pedagogical outcomes?
Data Analysis and Utilization: 
2. To what extent are the EMIS data accessible to intended ministries and public? What data or reports are regularly published or distributed. Are report copies made available to local libraries?
How are the EMIS data interpreted, analysed, presented and consumed for decision making and policy implementation? What systems are in place? Are there processes for data verification and maximising data collected? 
Does EMIS effectively cover both the Public and Private sectors?	Comment by Ivan Coursac: For each EMIS system, please try to comprehensively list the types of schools, and those are NOT captured within EMIS, and any estimates of the student population which is missed: in particular, some private schools, madrassas, NGO-run schools, and other non-secular institutions, are sometimes not captured at all. So: are there any sources/estimates of the school-going population that is NOT captured in EMIS?
How are the EMIS data used to improve/influence implementation of sub-national education plan at district and school levels? Is their training for use of data at sub National or school level? Are school level report cards available to schools and school-based management committees or parent groups? Is school level data available on line (including school ranking data)?
How does the EMIS facilitate daily transactions for operational requirements as well as for regular monitoring and reporting, evaluation and planning? 
How does the EMIS operate with various systems and functions, e.g. student tracking (student’s movement, transition, transfer etc.), real time monitoring (attendance, academic progress etc.), early warning (dropout prevention, learning improvement etc.), automated reporting with data visualization, feedback loop (e.g. school report card)? 
How is the EMIS used, if at all, to help ensure equitable distribution and allocation of resources (e.g. school grants, teachers etc.)? Is the EMIS effectively used in evidence-based planning/resource distribution, or school improvement planning?
What are some key requirements and issues to consider in order to ensure better collection, analysis and utilization of the EMIS data? 
Is the EMIS data captured digitally or using paper-based forms?	Comment by Ivan Coursac: It is rarely “either or”: perhaps better to inquire about the percentage of schools that report digitally vs percentage that still depend on paper-based collection, which then gets entered. 
[bookmark: _Toc3008811]Evaluability Assessment Strategy
The evaluability assessment will be conducted remotely only. It will focus on evidence and documentations provided by the participating states and remote interviews with key stakeholders. 
The interviews and reviews will aim to get a comparable set of facts about each system so that they can each be considered for inclusion in the Evaluation stage – stage 2. 
The interviews process will consist of a fixed set of questions, build upon the evaluative questions, which will be given to each interviewee in advance and returned and reviewed. This might be followed by a short Skype interview to clarify any questions.
At the end of the evaluability phase, the international consultant will propose a ranking of EMIS to select the 2 systems that will undergo a complete evaluation. Final selection will be made in consensus with UNICEF ROSA.  	Comment by Ivan Coursac: I suggest that the consultant proposes a method to rank the different EMIS, 
[bookmark: _Toc3008812]Specific criteria to consider
From the evidence presented we will aim to determine:
How feasible it will be to collect the required information and engaging with stakeholders/users at different levels, for drawing out the lessons learned and meeting the evaluation objectives. 
The availability of data which allows for comparison of the situation before and after implementation of the system, to enable some measure of impact of the introduction of the system (e.g., in terms of better identifying out-of-school children, reducing dropout, improving learning outcomes, improvements to equity in resource allocations, reduction of absenteeism, improvements in terms of school infrastructure or teacher allocation, etc.).
The extent to which the system has been institutionalized, utilized, and integrated into routine education monitoring, planning, budgeting and management processes at various administrative levels including at the school level. 
The scale of the system – numbers of students, teachers and schools
How the system is currently used in particular for reporting and whether this reporting has been devolved to sub-national or school level
Stakeholder involvement
Linking and sharing data to other systems
To this end, along the list of evaluative question, the assessment will also examine the EMIS based on the following criteria: 
2. Evidence to show that EMIS data is actually disaggregated to the sub-national and school levels.
Evidence such as school report cards to show that EMIS data is available and potentially used at sub-national and school level for evidence-based planning and decision making.
Use of EMIS systems to support the measurement and management of out of school children	Comment by Ivan Coursac: Really not sure about that…
The security risk at the sub-national level and whether this would be a constraint to international experts visiting and interviewing stakeholders on the system roll out.
The availability of key contact person from the EMIS team, either in Country or remote via Skype
The availability of all relevant documentation in English.

[bookmark: _Toc3008813]Key informants
We recommend that the UNICEF Country Office Focal Point acts as the main point of contact to help identify and reach to the key informant for this first stage. 
For each EMIS assessed, the UNICEF country office will assist in identifying key stakeholders and key informants and introducing consultants to them during the stage 1 first week.  Interviews should then be conducted over the period of three weeks allowing for one weeks of writing and further work with the international consultant.  In cases where there are many stakeholders the international consultant will consult with UNICEF CO focal point to prioritise to the main stakeholders based on relevance in each EMIS context. 
Although the departments and stakeholders requiring interviewing will be dependent on each EMIS context, we can envision that key stakeholders to interview at this stage will include: 
	Informant category
	Description
	Organisations
	Number of Interviews

	EMIS technical staff and managers
	Staff engaged EMIS technical staff and development
	EMIS unit/department(s)
	2 (or more as required)

	Other Stakeholders in Administration, Development Partners (DP), Non-government Organisations (NGO)

	Beneficiaries of EMIS data who use EMIS data for planning, monitoring, evaluation, policy and operational purposes, only at central level.
	Department of Planning and Research
Department of Monitoring and Evaluation
Department of Inclusive Education
Department of Non-formal Education
Other key departments as required.
Development Partners including UNICEF, UNESCO, and others depending on the country situation.
Lead NGO and Civil Society.
	To be defined according to EMIS context

	National Statistics Office
	National Statistics Office
	National Statistics Office
	1 (or more as required)


[bookmark: _Toc3008814]Key documentation
Existing secondary literature and data will be analysed for each research study above. Data will be used from a variety of sources including but not limited to:
	Area 
	Type of documents (examples)

	General Education 	Comment by Ivan Coursac: Joint sector review documents (as they capture multiple partners perspectives), or MTR etc

	Education Sector Plan
Education Sector Analysis
National Education Policy and Legislation (Education Law)

	EMIS Enabling 

	EMIS policy document 
Legislation referencing EMIS

	EMIS System 
	EMIS architecture document

	EMIS Data 

	Mapping of SDG to EMIS (SDG roadmap, SDG national review reports etc.)
SDG roadmap (for attaining goals)
Examples of data analysis highlighting quality aspects of the data and the nature of the data (specific content)

	EMIS Decision making 

	National Sector plan and sector analysis
Sub-national sector plan
EMIS publications (school, sub-national, national level)
Other examples of the Use of EMIS data for monitoring, planning, research etc.

	EMIS Evaluations and other Research 
	EMIS Evaluations undertake in the country
Other research relevant to EMIS


All documentation will need to be available in English. 
[bookmark: _Toc3008815]Evaluation Strategy
The Stage 2 review will be more in depth than the Stage 1 process. Stage 2 will look in detail at policy/data gaps and data analysis and utilisation.
Policy and data gaps; which covers plans to strengthen EMIS, coverage of national plans and SDGs in EMIS; coverage of equity and out of school children; quality, quality assurance and data privacy; interaction with other data systems, management and position in data architecture; and resourcing and budgeting.
Data analysis and utilisation; which covers accessibility; processes of interpretation, analysis and use; use for operations and monitoring, reporting and planning; operation in relation to various systems; use for equitable resource distribution; and other requirements for improvements.
The research approach to stage 2 will use mixed methods. The research will be primarily a qualitative approach, be based on structured interviews with a range of key stakeholder. The aim will be to answer as fully as possible a defined set of research questions (see section 3.2.2). 
If data is available for several years EMIS then some key quantitative indicators will be produced as time series to assess the consistency of the EMIS coverage and reporting over time.	Comment by Ivan Coursac: I would like to request a full list of indicators to be considered in relation to the research questions from the ToR. This list of indicators should also be part of the evaluability phase: if the data is available for several years, this would be a big plus point to consider that system as being evaluable, whereas if it is not and the data is either not available or not shared from the EMIS team, then that is a big negative. I would really expect some quantitative analysis of impact, even with the understanding that impact attribution will be difficult to establish.  
The evaluation phase will be conducted by two international consultants. Each international consultant will undertake the evaluation of 1 selected EMIS, combining remote work and in-country visits of 15 working days. For each EMIS, one national consultant will support the international consultant. The national expert will be able to translate if needed and assist the international consultant with note taking, interviews transcription and collection of documentary evidences for triangulation purpose. The local expert will be selected based on mutual agreement with the UNICEF Steering Committee.
[bookmark: _Toc3008816]In-country visits
We expect primary data collection to focus on interviews with EMIS administrators at the different levels as well as with school directors/head teachers and teachers in selected schools. Interviews with parents as end users of EMIS information can be included depending on the EMIS features.
This evaluation process will require to build a sample of schools and sub-national structures for primary and secondary data collection. The two international experts will plan carefully before the mission and will liaise to ensure that sampling method is consistent over the two evaluation processes. 
We expect data collection and interviews at national or regional level to take 5 working days and plan for another 5 working days to visit district education offices and selected schools. Interviews in schools will take up to one day for each school. Each international expert will be able to visit a maximum of 5 schools. 
The choice of national or regional structures, district education offices and schools will be made in collaboration with UNICEF country offices. We seek to consider the following criteria: 
Distinction between urban and rural areas.
Considering different level of education depending on the EMIS targeted structures.
Accessibility. 
For sub-national (district, state) and school interviews it is recommended that a disadvantaged (remote, rural, poor) and advantaged (urban, well-funded) institution(s) be visited.  For institutions it would also be helpful to visit or review a private institution (school) if possible and one which has Primary or Preschool, and one which has secondary.	Comment by Ivan Coursac: This is too simplistic to assume that disadvantaged schools are rural, many urban schools cater for disadvantaged populations and are in shocking states as well. But I agree to have one well-equipped school (in India: the criteria should be a school with 100% RTE compliance in terms of infrastructure) in the sample, versus one school that is on the opposite spectrum. In addition, the final list of schools to be considered for inclusion in the sample and for visits, shuld be discussed with ROSA and the CO focal point.
[bookmark: _Toc3008817]Key informants
While the Evaluability stage will have focused on central level/high level authorities and key staff managing the EMIS, the evaluation will build upon the conclusions of the evaluability assessment to review interviews’ protocol and to focus on sub-national and school level, as well as the EMIS “customers”. 
Although the detailed list will be amended according to the context of each EMIS, we can already identify the following categories of informant for stage 2: 
	Informant category
	Description
	Organisations
	Number of Interviews

	EMIS data entry, and operational staff
	Staff engaged in using EMIS directly (data entry, report generation)
	EMIS unit/department(s) in each sub-sector
	1 (or more as required)

	Other Stakeholders in Administration, Development Partners (DP), Non-government Organisations (NGO)

	Beneficiaries of EMIS data who use EMIS data for planning, monitoring, evaluation, policy and operational purposes
	Department of Planning and Research
Department of Personnel
Department of Finance
Department of Monitoring and Evaluation
Department of Inclusive Education
Department of Private Education
Department of Non-formal Education
Other key departments as required.
Regional (Sub-National such as the District Education Authority)
Development Partners including UNICEF, UNESCO, and others depending on the country situation.
Lead NGO and Civil Society
Relevant ministries identified as users of EMIS data or with linkages to EMIS systems (Health, Religion, Child Protection, Civil Registry)
	10 (or more as required)

	School Admin Staff Parents, teachers, students
	Administrative staff at the school level who may use EMIS data. 
Parents, teachers and students at school level.
	Principal
School development committee 
School (institution) administrative staff in Schools (primary/KG), 
Parents, teachers and students at school level.
Parent Teacher Association (PTA)
	8 (or more as required)
1 urban public primary school with ECE
1 rural (disadvantaged) public primary school
1 urban public secondary school
1 rural (disadvantaged) public secondary school
1 urban private primary or secondary school
 



[bookmark: _Toc3008818]Key documentation
The evaluation phase will focus on detailing the initial features and precising answers to evaluative questions based on the conclusions of the evaluability stages. It will allow to focus especially on documentation from sub-national and school levels, as well as documents evidencing EMIS data uses. 
Data will be used from a variety of sources including but not limited to:
	Area 
	Type of documents (examples)

	General Education 

	Education Sector Plan
Education Sector Analysis
National Education Policy and Legislation (Education Law)

	EMIS Enabling 

	EMIS budget (operational and development)
EMIS staffing
EMIS capacity development and training plans
Organisational structure and administration of EMIS 

	EMIS System 
	EMIS operational manual

	EMIS Data 

	Mapping of SDG to EMIS (SDG roadmap, SDG national review reports etc.)
SDG roadmap (for attaining goals)
Examples of data analysis highlighting quality aspects of the data and the nature of the data (specific content)

	EMIS Decision making 

	National Sector plan and sector analysis
Sub-national sector plan
School development Plan and relation to EMIS.
School report card using EMIS data or Dashboard
National dashboard using EMIS
EMIS publications (school, sub-national, national level)
Examples of the Use of EMIS data for monitoring, planning, research etc.

	EMIS Evaluations and other Research 
	EMIS Evaluations undertake in the country
Other research relevant to EMIS



378494 | 1 | 1 | 07 March 2019
[bookmark: _Toc3008819]Evaluative Matrix
The table below sets out the proposed research questions to be addressed during Evaluability stage and further developed in the Evaluation Stage, along with Data Sources and Collection Methods.
	SN
	Research question
	Data Source (EXAMPLES)
	Indicators

	1.0
	Strategic Areas: Policy & data gaps

	1.01
	Does the country have a strategic plan to strengthen the EMIS? 
	National Sector Plan
EMIS strategic Plan
EMIS Budget
	1. Effectiveness, appropriateness and quality of plans, 
2. Alignment of plans with other plans such as sector plans.

	1.02
	Does the EMIS collect and analyze data that is necessary and sufficient to monitor and develop the national education policy framework and sector plan?
	National Sector Plan
National Sector Analysis
Sub-National Education Plans
	1. Education policy and sector plan monitoring framework(s)
2. Quality and completeness of monitoring across all education sectors.

	1.03
	Does the EMIS collect and analyze data required for SDG targets and indicators monitoring? 
	SDG Mapping report
SDG Roadmap 
EMIS Strategic Plan

	1. SDG Mapping to education data sources and localisation of SDG in education monitoring.
2. Reports against SDG indicators.
3. It’s important to respond this question in conjunction with 1.02, in terms of alignment, localization, and integration of indicators between the national frameworks and SGD.

	1.04
	To what extent does the EMIS capture data and information in ways that allow for equity analysis, such as enrolment/attendance of children with disabilities, children from ethnic minority communities, and children from poor households etc.? 
	National Sector Analysis
EMIS data fields and method of capturing data (individual student)
Equity analysis reports
Interview tool 1: EMIS technical staff and managers
	1. Nature of aggregate data collected.
2. Parameters for Individual data collection.
3. Use of household survey for comparison.

	1.05
	How, if at all, does the EMIS address issues around out-of-school children (incl. children at risk of dropping out)? 
	National Sector Analysis
EMIS data fields and method of capturing data (individual student)
Equity analysis reports
OOSC analysis or country report

	1. Reference to household survey or census
2. Capacity to disaggregate analysis
3. Accuracy of data.
4. It is important for country researchers to understand the operational definition, concept and profiles of OOSC as set in the global OOSC initiative by UNICEF and UIS: the 5 dimensions refer to: https://unesdoc.unesco.org/ark:/48223/pf0000247531

	1.06
	What are the various aspects of the quality of EMIS?
	National Sector Analysis
EMIS data fields and method of capturing data (individual student)
Equity analysis reports
	1. Data consistency
2. Data completeness
3. Nature of data (individual pupils, teachers, units) 
4. Extent of publishing individual school data for verification.

	1.07
	What are the quality assurance processes in place and how effective are they?
	EMIS process or operational manuals
EMIS Policy document and legislation referring to EMIS.
	1. Types of verification
2. Extent of validation
3. Triangulation with other data sources.
4. Extent of individual data capture.

	1.08
	How does the EMIS protect data privacy of students and teachers? 
	EMIS Policy document or legislation
General information policy
EMIS operational manual
EMIS technical specifications
	1. Legislation and policy concerning data on individuals.
2. Data on individuals is stored.
Data on individuals is published openly (anonymously?).
3. Data on individuals is used for analysis purposes with or without privacy.

	1.09
	How does the EMIS interact, if at all, with other administrative data systems (e.g. health, social welfare, civil registry, labour etc.)? 
	EMIS Policy document or legislation
General information policy
EMIS operational manual
EMIS technical specifications
	1. Connections with other systems data.
2. Shared data with other systems data.
3. Triangulation or analysis with other data.
4. Drawing on a national birth registry or citizen registry
5. Higher level integration.

	1.10
	How is the EMIS managed and where is it situated in the data architecture or statistical systems of the country?
	EMIS Policy document or legislation
General information policy
EMIS operational manual
EMIS technical specifications
	1. Architecture and access points to EMIS data and reporting.
2. Data entry point at school, regional or national level.
3. National ICT architecture and plan.

	1.11
	Are there sufficient resources (human and financial resources) available for the EMIS?  
	EMIS budget
EMIS development plan
	1. EMIS Budgets
2. Perceptions of stakeholders
3. EMIS Resourcing including Human capacity at all levels, infrastructure, data quality assurance, dissemination and further development.
4. EMIS development plans.

	1.12
	Is there annual budget allocation to improve the EMIS?
	EMIS budget
EMIS development plan
Education Sector Plan
	1. EMIS Budgets
2. Perceptions of stakeholders.
3. Requirements analysis
4. EMIS Development plans

	1.13
	Do parents and teachers have access to EMIS data and does it result in improved pedagogical outcomes?
	Examples of EMIS use for parents and teachers affecting pedagogical outcomes 
	1. Interviews with parents and teachers.
2. Access portals and reports from the system.
3. Functions to engage teachers, parents and students.

	2.0
	Strategic Area: Data analysis & utilisation
	
	

	2.01
	To what extent are the EMIS data accessible to intended ministries and public? 
	Review of EMIS data products and delivery (online, documents, download)
Examples of EMIS data use.
	1. Electronic and hardcopy data dissemination products.
2. Direct access.
3. Dashboards for national, regional and institution.

	2.02
	How are the EMIS data interpreted, analyzed, presented and consumed for decision making and policy implementation? 
	Examples of EMIS data use.
Education Sector Plan
Sub-National Sector/education Plans
School development plans
	1. EMIS publications
2. References to EMIS in policy documents and policy (and planning) monitoring and evaluation.
3. EMIS dashboards, school reports.

	2.03
	How are the EMIS data used to improve/influence implementation of sub-national education plan at district and school levels?
	Examples of EMIS data use.
Education Sector Plan
Sub-National Sector/education Plans
School development plans
	1. School development planning.
2. Interviews at district, province and school level.
3. District and provincial plans.

	2.04
	How does the EMIS facilitate daily transactions for operational requirements?  
	Examples of EMIS use for operational purposes particularly for individual students.
EMIS (or other system) manual, help and procedures.
	1. Review of the overall architecture of EMIS and how operational systems feed data to EMIS or share data with EMIS.
2. The extent of data redundancy between systems.
3. The extent of use of operational systems.

	2.05
	How does the EMIS operate with various systems and functions, e.g. student tracking (student’s movement, transition, transfer etc.), real time monitoring (attendance, academic progress etc.), early warning (dropout prevention, learning improvement etc.), automated reporting with data visualization, feedback loop (e.g. school report card)? 
	Study of EMIS student tracking functions and capacity (transfers, dropout, repetition)
Examples of EMIS use for operational purposes particularly for individual students.
EMIS (or other system) manual, help and procedures.
Examples of EMIS feedback loops and predictive reports (dropout etc.)

	1. Examination and recording of EMIS functions particularly at the school level.
2. Feedback loops for data from parents, students, teachers, principals.
3. Facilitation of administrative functions which engage the school and replace paper-based functions.

	2.06
	How is the EMIS used, if at all, to help ensure equitable distribution and allocation of resources (e.g. school grants, teachers etc.)? 
	Examples of the use of EMIS for stipends, scholarships, grants, Pro-Poor distribution, enabling disabled students.
EMIS Operational or procedural Manuals.
Interview Tool 1: EMIS technical staff and managers 
Interview Tool 2: EMIS operators
Interview Tool 3: Other Stakeholders in Administration, DP, NGO
	1. Use of EMIS for stipends, scholarships, grants, Pro-Poor distribution, enabling disabled students.
2. EMIS data use in equity analysis (wealth, location, gender, disability, ethnicity etc.) at all levels.
3. EMIS Operational Manuals


	2.07
	What are some key requirements and issues to consider in order to ensure better collection, analysis and utilization of the EMIS data?
	Analysis of examples of information use, the data collected and reported under EMIS and its quality, timeliness, capacity to disaggregate and use the information for planning, evaluation, analysis, monitoring and administration of the education sector.
Interview Tool 1: EMIS technical staff and managers 
Interview Tool 2: EMIS operators
Interview Tool 3: Other Stakeholders in Administration, DP, NGO
	1. Analysis of the findings of the report and determine the gaps and areas for improvement.
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[bookmark: _Toc3008820]Potential EMIS Systems for the evaluability study
Eight EMIS in three Countries have been recommended by UNICEF ROSA for consideration in the initial Evaluability Study. Initial preliminary investigations into each have been carried out based on any documentation that has been made available and in terms of information publicly available on the web and discovered during an initial basic search. As some of the systems use the Open EMIS software developed by UNESCO/UNICEF, this has also been reviewed in terms of basic functionality. 
[bookmark: _Toc3008821]Pakistan EMIS to be considered
[bookmark: _Toc3008822]Pakistan Punjab
The EMIS systems in the Punjab are administered centrally from Lahore through the Government’s Project Management and Implementation Unit (PMIU). The results for the 2017 EMIS have been published and 2018 data is planned to be available from March 2018.
The approach to data collection has changed in 2018 to a tablet-based approach. PMIU are being supported in this activity by PITB (the Punjab Information Technology Board)
Punjab is the largest of the three systems being considered for evaluation in Pakistan in terms of numbers of schools (52,349), students (12,268,981), and teachers (403,172).
No documentation has so far been made available for Punjab EMIS.
[bookmark: _Toc3008823]Pakistan Balochistan
The Balochistan EMIS system (BEMIS) is administered from Quetta. It has data available on line for 2016. It reports on 13,674 schools, 884,404 students and 53,540 teachers. 
Technical and financial support for governance reforms included improved data systems for evidence-based decision-making. In Balochistan, this contributed to an expanded Performance Management System with the launch of a new Complaint Management System. Real-time school monitoring coverage of 88 per cent of 14,000 schools improved transparency and accountability in the province. Absent teachers received 3,120 warnings, while 5,933 chronically absent teachers saw their salaries reduced or withheld. These measures contributed to the reopening of 381 closed schools, as teachers returned to duty. UNICEF also supported data systems accessible via dashboards to generate evidence for policies in the KP Tribal Districts and Sindh. 
No documentation has so far been made available for Balochistan EMIS (BEMIS).
[bookmark: _Toc3008824]Pakistan Sindh
The EMIS systems in the Sindh are administered centrally from Karachi by the Reform Support Unit (RSU). It has data available on line for 2014. It reports on 46,039 schools, 84,044,476 students and 144,170 teachers. 
No documentation has so far been made available for Sindh EMIS.
[bookmark: _Toc3008825]India EMIS to be considered
Regarding the four India States being considered, India has taken a multi-facetted approach to EMIS. There are various EMIS systems in operation, many at the District level. In 2019 there were 723 Districts in India. 

The systems in use in India can be summarized as follows:

DPEP (District Primary Education Program)
Started in 1994, in educationally backward districts of the State.
Many challenges were there to establish and sustain such a system.
Data collected were inadequate, not reliable and very much delayed for planning.
DISE (District Information System for Education)
Started in 1995, in DPEP districts of the State.
Capturing information of elementary schools.
Data capturing format (DCF) and a software was developed and used.
SEMIS (Secondary Education Management Information System)
Same approach as DISE
Capturing information of Secondary schools.
U-DISE (Unified District Information System for Education)
Capturing information of Elementary + Secondary schools.
U-DISE (Semi-Online Type)
Capturing information of Elementary + Secondary schools on a basis of Client Server Approach.
SMIS (School Management Information System – Shala Darshan)
Centralized online based information system

The system for secondary schools is being developed by the RMSA (Rashtriya Madhyamik Shiksha Abhiyan) Technical Cooperation Agency which is funded by the UK Department of International Development (DFID). RMSA-TCA are supporting the development of a Secondary Education Management Information System (SEMIS). 

In addition, in India the District Information System of Education (DISE) data is collected from over a million schools imparting elementary education across the country 

Given this approach, State EMIS information on India was hard to determine with web searches.
[bookmark: _Toc3008826]India - Andhra Pradesh 
No documentation has so far been made available for Andhra Pradesh State.
[bookmark: _Toc3008827]India - Kerala (Sampoorna) 
No documentation has so far been made available for Kerala (Sampoorna) State.
[bookmark: _Toc3008828]India - Madhya Pradesh 
No documentation has so far been made available for Madhya Pradesh State.
[bookmark: _Toc3008829]India - Rajasthan 
Rajasthan State is developing an MIS system. Rajasthan EMIS supports only government-schools. It covers 72,926 Schools, 7,891,401 students and 334,106 teachers. A key aspect of this EMIS is a CTS (Child Tracking Survey) to cover out of school children.
[bookmark: _Toc3008830]Maldives
The EMIS systems in the Maldives (MEMIS) is unique to this study as geographically the Maldives is made up of over 1,200 islands of which 200 are inhabited. The EMIS here is based on the Open EMIS software. The system supports 344 schools, approx. 85,000 students and approx. 10,000 staff. In the Maldives before 2015, there were no policy on student attendance and therefore no data was collected in any form. 
A particular focus of the implementation is the recording of school attendance and monitoring absenteeism.

[bookmark: _Toc3008831]Challenges and risks 
There are both internal and external challenges, which may bring risks to the smooth implementation of the Evaluation of Education Management and Monitoring Systems at School and Sub-National Levels. The following table summarises our anticipation and analysis of the possible risks and planned mitigation actions.
	Issue
	Mitigation

	Unavailability of respondents for interview
	We will seek support from UNICEF COs to facilitate introductions and responses where this is not forthcoming.
We will leverage the UNICEF COs team’s existing relationships with MOE officials in each country to maximise the likelihood of responses and will ensure that we communicate clearly and in advance with them about the data we want to collect, sharing interview tools, and promoting the purpose of the research ethics principles.

	Unavailability of EMIS data
	We would ask for support from UNICEF C Os where required. The two stages strategy followed in this assignment enables to mitigate the impact of this risk at the evaluation stage, as availability of data will be one of the key assessment criteria used in the evaluability stage. 

	Coordination challenges between the two EMIS evaluated leading to divergent approaches
	We mitigate this risk through maintaining a regular Skype communication with the team, so that both international experts agree on the methodology, the result of the evaluability assessment and during data collection.

	Researcher Bias
	All research is vulnerable to bias. A study that involves several researchers utilising the same instruments has to consider personal bias since researchers interpret data and make observations based on their own personal experiences and ideas. In particular, when using semi-structured research instruments, researchers may choose certain aspects of the interview to focus on more than others.  To mitigate this risk, the evaluation approach relies on a robust and tested methodology (SABER) that will be utilized to help structure the evaluation in accordance with best international practice. Additionally, both evaluators will mutually exchange their draft report for peer review prior to submission.


	Local security concerns make it difficult to review implementations at Sub National level
	Cambridge Education has robust security protocols in place. The presence of Cambridge Education office in one of the countries (Pakistan) will also help ensuring that adequate monitoring of the security situation is transmitted to the team. Additionally, security risk level is also one of the main criteria of the evaluability assessment. If one of the and proposed EMIS implies to travel in a high-risk location, this EMIS will not be selected to undergo the evaluation process. 

	Lack of system documentation for review
	All available evidence collected including screen shots and soft copies of outputs.

	Political sensitivity and difficulty obtaining open and frank responses in particular with regards to any challenges faced in implementation
	UNICEF ROSA and UNICEF Cos will have a key role in discussing with key stakeholders the need to be open and transparent so that issues can be effectively addressed in future.
It will also be necessary to get official mission letters from the central and the sub-national level authorities to ensure the local actors that they are authorized to provide the data or relevant documentation.  
For every level of actors, the evaluation team will need to develop a communication strategy that emphasizes on the potential of improvement of the system and clearly make states that the evaluation does not implies a judgement of the individuals’ or institutions’ performance.


	Language
	Each of the three countries, India, Pakistan and Maldives, have a distinct language and it is likely that many of the documents and interviews requires proficiency in the local language. 
As part of the evaluability criteria, availability of English-speaking sources. Additionally, each international consultant will work with a national consultant during in-country visits at the evaluation stage. However, the length of this study does not allow to undertake a translation of documents in local languages.    




[bookmark: _Toc3008832]Conclusion/Way Forward
Once agreed with UNICEF, the inception report needs to be shared with the key stakeholders for each of the eight systems being considered. Once they have been able to review the Inception Report it is proposed that a skype meeting be held individually with each the eight key stakeholders, UNICEF ROSA and CE. The purpose of the Skype will be to discuss any issues they have with the approach, clarification on contacts, timelines and availability of materials.
Based on discussions with UNICEF ROSA and UNICEF Regional staff in Pakistan and based on the evidence obtained so far all of the Pakistan and Maldives programmes can be part of the evaluability assessment. Clarification is required on which EMIS approach should be evaluated in Andhra Pradesh, Kerala (Sampoorna) or Madhya Pradesh. The new system in Rajasthan could also be evaluated.

[bookmark: _Toc3008833]Annex 1: Work Plan
The work plan below provides an indicative time line. The final time line for the evaluation stage will be determined by the availability of EMIS reports and documents from the various States concerned.
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	Work plan for TPV of Girls Stipend. Ver 2 (24/01/19)
	week commencing
 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Ref
	Activity
	14/01/2019
	21/01/2019
	28/01/2019
	04/02/2019
	11/02/2019
	18/02/2019
	25/02/2019
	04/03/2019
	11/03/2019
	18/03/2019
	25/03/2019
	01/04/2019
	08/04/2019
	15/04/2019
	22/04/2019
	29/04/2019
	06/05/2019
	13/05/2019
	20/05/2019
	27/05/2019
	03/06/2019
	10/06/2019
	17/06/2019
	24/06/2019
	01/07/2019
	08/07/2019

	1
	Initial Mobilisation Meeting with Client
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	Inception Report Activities
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	2
	Documentation Review
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	3
	Web Review
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4
	Pakistan EMIS Meeting
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	5
	Inception Report 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	Evaluability Report Activities
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	6
	Inception Report Review and agreement - 8 Candidate EMIS States
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	7
	Documentation Collected 
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	8
	Developer Team Questions
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	9
	Analysis and preparation of Evaluability Report
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	10
	Report Review/Agreement on two EMIS
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	Evaluation Report Activities (two reviews in parallel)
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	11
	EMIS visit planning, travel and visas
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	12
	Review core EMIS documentation
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	13
	Meetings Key Stakeholders (In Country/Skype)
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	14
	Meetings Sub National and Schools
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	15
	Preparation of Evaluation Report
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	16
	Review of two Evaluation Reports
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	Preparation of Final Report
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	17
	Report Preparation
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	18
	Report Review
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