LIFE SKILLS EDUCATION PROJECT

IN THE REPUBLIC OF ARMENIA

EVALUATION REPORT

Prepared by:
Graham Pike

International Consultant
In collaboration with:
UNICEF, Armenia

Ministry of Education and Science

Yerevan, Armenia

June 2005

	TABLE OF CONTENTS


	

	1.0
EXECUTIVE SUMMARY …………………………………………………
	2

	2.0
PROJECT DESCRIPTION  …………………………………………………
	5

	3.0
EVALUATION GOALS AND PURPOSE  …………………………………
	7

	4.0
EVALUATION METHODOLOGY  ………………………………………..
	9

	5.0
EDUCATION SYSTEM REFORMS  ……………………………………….
	13

	6.0
KEY FINDINGS  ……………………………………………………………

6.1
Perceptions of Life Skills  ……………………………………………


6.2
Life Skills content and process  ………………………………………


6.3
Life Skills as a separate subject or integration across the 



curriculum  ……………………………………………………………

6.4 Assessment of Life Skills ……………………………………………

6.5 Teacher training in Life Skills ………………………………………

6.6 Resources and affordability …………………………………………

6.7 The role of UNICEF  ……………………………………………….

6.8 Future developments in Life Skills …………………………………    


	17

17

19

21

23

24

25

25

26

	7. 0
CONCLUSIONS AND RECOMMENDATIONS  …………………………


7.1
Integration or separate subject  ………………………………………


7.2
Teacher training  …………………………………………………….


7.3
Assessment  …………………………………………………………


7.4
Resources  ……………………………………………………………


7.5
Monitoring and evaluation  ………………………………………….


7.6
Collaboration with other partners and projects  ………………………   


7.7
Future developments  …………………………………………………


	27

27

29

31

31

32

32

33

	8.0
APPENDICES


Appendix 1: Agenda for Consultant’s visit  …………………………………

           Appendix 2: Terms of Reference  ……………………………………………
           Appendix 3: Interview questions  ……………………………………………
	34
35

40

	9.0
REFERENCES
	41


1.0 EXECUTIVE SUMMARY

The Life Skills project, funded by UNICEF since its inception in 1997, is one of several educational initiatives in the Republic of Armenia that have attempted to fill in some identified gaps in the school curriculum. In particular, Life Skills focuses on the development of appropriate knowledge, skills and attitudes in four broad areas: Myself, Relationships, Community, and Environment. The Life Skills curriculum framework consists of lessons, and accompanying teachers’ manuals, for grades 1-7 on such topics as personal health and safety, presentation of self, communication skills, conflict resolution, respect, rights and responsibilities, environmental awareness and protection, and preparation for emergencies. Life Skills emphasizes the use of interactive teaching and learning methodologies that encourage the active participation of the pupil in the learning process.

From a pilot project involving 16 schools, UNICEF has steered the Life Skills project through its current phase in which 400 schools across the country are participating. Previous evaluations of the project have consistently pointed to its positive impact on both pupils and teachers. The methods and materials developed by the project have been used as models by many other educational organizations and initiatives. In its recent policy document, the National Curriculum for General Education, the Armenian Ministry of Education and Science (MoES) includes Life Skills in the Primary and Middle School curriculum and generally advocates for the teaching philosophy and learning methods that the project espouses. However, while holding a coveted place in the National Curriculum, it is not clear how Life Skills will be effectively implemented in all schools, particularly in light of the substantial needs for additional teacher training and classroom materials. Thus, the Life Skills project is at a critical point in its evolution: the potential exists for Life Skills to be a leader in the achievement of key curriculum and teaching reforms advocated by the Ministry; on the other hand, without a clear plan and adequate resources, Life Skills could fall victim to the twin pressures of competing demands for curriculum time and inadequate skills among teachers.

The purpose of this evaluation is to assess the effectiveness of the Life Skills project to date and, through examining its strengths and weaknesses, to propose future strategies that will ensure the effective implementation of Life Skills in the National Curriculum. In so doing, the evaluation explores the roles of UNICEF and other key players in the project and suggests how they can contribute to its future development. The methodology used in the evaluation is qualitative, encompassing the collection of data through interviews, observation and document analysis, and seeking the participation of key stakeholders in the study’s design and the interpretation of its findings. Such methods are deemed to be consistent with the desired goal of seeking to explain the project’s success– or lack thereof – in order to contribute constructively to future decision making. 
Among the key findings is considerable support for earlier documentation that highlights the project’s success, and its popularity, in project schools. It becomes clear, too, that Life Skills has gained significant respect among decision makers in the MoES and in other key educational projects, including those funded by the World Bank. Although substantially reduced in size, the Life Skills Working Group continues to function effectively as a support team, though it is unable to monitor closely the impact and quality of the work taking place in project schools. The Group’s expertise is repeatedly called upon by other projects and agencies.

Opinions are divided as to the best way to implement Life Skills within the National Curriculum, with teachers tending to prefer its retention as a separate subject while others, including most decision makers, argue for its integration into mainstream curriculum subjects. A blend of implementation approaches, leaving Life Skills as a separate subject at some grades and integrating it at others, is suggested by some decision makers as a timely measure during the early phase of the introduction of the National Curriculum. The practical challenges posed by the inclusion of Life Skills, however delivered, in all schools are recognized by all players, especially the demands of in-service training large numbers of teachers. The World Bank-funded in-service training program, designed to facilitate the implementation of the National Curriculum, intends to use methodology appropriate for Life Skills, but the place of Life Skills content in this program is unclear and needs to be addressed. There is also a need for the inclusion of Life Skills in pre-service training programs, as part of a longer-term implementation plan. 

The assessment of pupils’ learning in Life Skills is an area that requires significant development. Some evaluation techniques are offered in the teachers’ manuals, but it is generally acknowledged that a coherent set of authentic assessment strategies and tools should be developed and included in future Life Skills training courses and materials. Assessment tools appropriate for Life Skills are also in tune with the Ministry’s goals for reforming assessment across the curriculum; Life Skills could play a leadership role in this reform. 

The affordability of Life Skills materials, including the handouts required for some activities, is of concern to some, especially those in poorer communities with very limited school budgets. With a view to the sustainability of Life Skills in all schools, the Working Group could usefully explore low-cost adaptations of materials, including the use of computer technology where available.

It is generally acknowledged that UNICEF has played a very significant role in the development of Life Skills in Armenian schools. Furthermore, the organization’s continued support is seen to be vital to the success of the next phase, the implementation of Life Skills in the National Curriculum. Given its limited resources, and a desire to hand over the responsibility for Life Skills implementation to the MoES within 3-5 years, UNICEF’s support would be best utilized in areas where it has related interests, such as the development of child-friendly classrooms. It would also be advisable to play a limited monitoring and quality assurance role, perhaps including research into pupils’ learning. To facilitate a successful handover, a detailed plan for the future implementation of Life Skills, including teacher training and monitoring schemes, should be collaboratively drawn up by UNICEF, the MoES and the World Bank.

The key recommendations are:

· Discussions should take place between the MoES and Life Skills experts, at the earliest opportunity, to identify a detailed implementation plan for Life Skills in the National Curriculum over the next 3-5 years. The plan should include opportunities for Life Skills to be taught as a separate subject at some grade levels as well as for integration into 2-3 selected subjects at other grade levels. The plan should also outline a long-term vision for the gradual integration of Life Skills across the curriculum, identifying how the teacher training and curriculum materials’ requirements will be met.

· The World Bank-funded in-service training programmes should include basic Life Skills training for all teachers of the subjects selected as test cases for the integration of Life Skills, and more advanced training for the teachers selected as resource people in each regional centre. Current Life Skills experts should be given leadership roles in these training programmes.

· The monitoring and evaluation of Life Skills should be seriously considered by UNICEF and the Working Group with a view to drawing up a three-year plan that will ensure consistent monitoring of the quality of Life Skills delivery in the classroom and to establishing a small-scale research study that will evaluate the impact of Life Skills on pupils’ learning. MoES inspectors should be involved in establishing the plan and should collaborate in the monitoring and evaluation of Life Skills.

· In collaboration with the MoES, UNICEF should develop a plan for introducing Life Skills content and methods to key personnel in the pedagogical institutes, with a view to establishing working relationships that will facilitate the development of pre-service training initiatives in Life Skills.

· The Working Group should work with assessment experts in the MoES in the development of a set of authentic assessment tools that are appropriate for Life Skills activities at all grade levels. These tools should then be incorporated into pre-service and in-service training programmes.

· The Working Group should be commissioned to explore the possibilities for adapting some Life Skills activities so that costly materials are not required or can be reproduced in low-cost ways at the school level. The use of computer technology should be considered for these purposes.

· As part of a considered strategy for the withdrawal of support for Life Skills, UNICEF should look to providing future support for other educational initiatives that would draw upon the expertise gained in the creation of child-friendly classrooms. Such initiatives would include the development of inclusive classrooms for children with special needs and addressing the issues related to the education of ethnic minority and other vulnerable children.

2.0 PROJECT DESCRIPTION

The Life Skills project is one of several educational reform initiatives that have been undertaken in the Republic of Armenia since the adoption of the 1995 Constitution, which affirmed the right of all citizens to free education, and the 1999 Law on Education that proposed the humanization of education with a focus on the development of the individual as well as on human rights and civic consciousness. The education reforms, supported by the World Bank, represent a significant shift away from a teacher-centred, knowledge-driven process of schooling to one in which knowledge, skills and values are seen as interrelated and the constructive interaction between teacher and learner is considered a vital part of the learning process. The reforms are in harmony with the political changes that Armenians have witnessed since the end of Soviet rule and a gradual move towards a fully functioning democracy. 

The main objectives of the Life Skills program are to improve the quality of education and to make it more relevant to the needs of children and to contemporary realities. The program develops students’ understanding and skills in four broad areas: personal development; interpersonal relationships; community and society; environment. In particular, Life Skills aims to fill in curriculum gaps in knowledge areas such as healthy living, conflict resolution, rights and responsibilities, environmental awareness and to develop skills including respect for diversity, collaboration, stress management and decision making.

Life Skills was introduced, under the auspices of UNICEF, through a meeting held in Yerevan in 1997 with Dr. David Selby of the International Institute for Global Education (IIGE) at the University of Toronto, Canada. Following the meeting an agreement was drawn up between the Armenian Ministry of Education and Science (MoES), IIGE and UNICEF Armenia for a 68-month Life Skills project (20 months for the first phase), that would gradually see the introduction of Life Skills in grades 1-10 in all Armenian Schools. The project got under way in 1998 with the establishment of an eight-person Core Team of Armenian educators who began meeting regularly with the two IIGE consultants, Drs. David Selby and Graham Pike. The Core Team comprised selected teachers, teacher educators, psychologists, health educators and MoES representatives, under the leadership of Mr. Robert Stepanyan. Training workshops on the theory and practice of Life Skills were held and a framework for a Life Skills curriculum was developed.

During 1998-9, IIGE consultants continued to work with the Core Team, both in the development of the Life Skills curriculum and in the training of teachers from 16 schools selected as sites for the project’s first phase. A four-person delegation from the Core Team visited Toronto in 1999 to observe Life Skills in action in Canadian schools. Despite the logistical and financial difficulties that beset the Core Team’s operation in the first two years (see Carolyne Ashton’s 2001 report for a full description of these), the initial phase saw the successful development and implementation of Life Skills activities in grades 1,2, 5 & 6 in the 16 pilot schools. 

The connection with IIGE consultants was terminated in early 2000. By this time, the Core Team had developed sufficient skills and confidence to continue with the materials development and teacher training on their own. In the summer of 2000, a further 100 schools from across the country were selected for the project’s expansion and 192 teachers were trained by the Core Team, with the support of another 25 teacher trainers. By this time, the curriculum framework had been revised by the MoES to cover grades 1-7 only and activities were being developed and refined for all these grades. More importantly, perhaps, for the continuation of the project was the growing respect shown to Life Skills from key personnel in the MoES and other educational institutions. Following initial hostility from the media, positive reviews of the project’s activities were broadcast on television and other organizations with similar educational reform goals began to take an interest in the both the content and methods of Life Skills. A complimentary report by an external evaluator (Ashton, 2001) and the publication of a set of attractively designed teachers’ manuals further enhanced the growing reputation of the Life Skills project. Some members of the original Core Team are now employed by the newly-formed National Institute of Education – whose Director, Dr. Viktor Martirosyan, has become a staunch ally of the project – while others have been invited to use their expertise in related educational projects and initiatives.

UNICEF has continued to fund and support the Life Skills project, under the direction of Assistant Project Officer for Education, Ms. Marine Soukhudyan. The Core Team of eight people has been reduced to a Working Group of two, Ms. Lusine Alexanyan and Ms. Nune Torossian. In addition to the development of the Life Skills curriculum and the teacher training itemized above, UNICEF’s support has included:

· the development of teachers’ manuals and students’ handouts for grades 1-7 (1999-2003)

· the development of a training guide (2003)

· the provision of classroom supplies to 400 schools (1999-2004)

· payment of compensation for meals and accommodation to teachers who attend training workshops.

From 2002-2005, monitoring visits by UNICEF staff to schools involved in the project in several marzes have continued to indicate the success of Life Skills at the local level, despite some difficulties over the provision of resources and the need for further teacher training. Acceptance of the significance of Life Skills at the national level has been confirmed by its inclusion – albeit as part of other subjects – in the recently released National Curriculum for General Education, a policy document that will guide the educational reform process in Armenia over the next few years. Thus, it is timely to take stock of the Life Skills initiative for two reasons: firstly, to explore the place and purpose of Life Skills in the National Curriculum and to suggest ways in which it could be most effectively implemented; secondly, to consider the role that UNICEF should play over the next 3-5 years to ensure the maximum benefit for the citizens of Armenia from the investment made in the project over the past seven years.
3.0 EVALUATION GOALS AND PURPOSE

The evaluation was commissioned by UNICEF and conducted by Dr. Graham Pike, UNICEF International Consultant. During the period 18-23 April, 2005, the Consultant met with key stakeholders in the Life Skills project, including members of the Life Skills Working Group, and other experts in the Ministry of Education and Science and at the World Bank who have played a significant role in its implementation. A meeting was also held with Mr. Ghoukasyan, MoES Deputy Minister. The Consultant visited three schools, two in Yerevan and one in Ararat, in order to observe Life Skills lessons in the classroom and to discuss the project with pupils, teachers and principals. The Consultant’s visit to Armenia was co-ordinated by Ms. Marine Soukhudyan, UNICEF Assistant Project Officer, Education, and assisted by Ms. Lusine Alexanyan, Working Group Co-ordinator, and Ms. Nune Torossian, a member of the Working Group who also acted as translator. Full details of the agenda for the visit are given in Appendix 1.

The purpose of the evaluation is to focus on assessing the effectiveness of the UNICEF-supported Life Skills education programme, which is part of the 2005-2009 Armenia country programme of collaboration on ‘Education Quality and Relevance’. The  evaluation’s scope requires the Consultant to review relevant documents, including the previous evaluation report (Ashton, 2001), to interview key partners and donors, and to undertake field visits in order to answer the following broad questions:

1. What is the impact of Life Skills education in Armenia from the point of view of education managers, teachers and students?

2. What is the current level of progress of the project and what are the drawbacks and challenges?

3. What direction should the project take to further contribute to improved quality of primary education?

The results of the evaluation will be used for the development of recommendations regarding the future contribution of Life Skills in the Armenian education system. It is envisaged that the evaluation report will be used by policy and decision-makers at the national and marz levels.

The evaluation is timely in that it can help determine the shape and direction of UNICEF’s involvement in the programme for the next five years through exploring the effectiveness of Life Skills in the school curriculum since its inception in 1999. The programme is also at a critical point in its development due to the introduction, from 2004-2008, of a new National Curriculum for Armenian schools. The key issues for Life Skills as a component of the new Curriculum are: whether it should be a stand alone subject, or taught in an integrated fashion in several subjects; in what grades it should taught; and whether it should be a mandatory component of  the national syllabus, or  an elective component at the school or community level. In particular, the evaluation is to address the following aspects:

· Consider the extent to which the original objectives with regard to improving the quality of education were met

· Define the progress and achievements to date jointly with programme counterparts

· Identify the constraints and define the possible solutions to overcome these

· Analyze the lessons learned

· Make recommendations for future actions

The Terms of Reference of the evaluation called for the Consultant to:

1. Develop and design the framework and methodology for the study

2. Review documents and materials related to education reforms and relevant to the Life Skills project

3. Conduct interviews with MoES/World Bank decision makers and education experts

4. Provide consultation with Life Skills Working Group on the project implementation status, challenges and achievements, including evaluation tools

5. Meet with teachers and students and get feedback on the impact of Life Skills

6. Prepare the Life Skills evaluation report

The full Terms of Reference are included as Appendix 2.

With reference to the OECD/DAC evaluation criteria, it should be noted that the Terms of Reference ask the Consultant to focus principally on the criteria of effectiveness, impact and sustainability and these provide the key focus areas of the report. The criteria of relevance and efficiency are touched on in the report where the data collected are felt to be sufficiently reliable to warrant inclusion. It should also be noted that the Consultant was not asked to conduct a cost-analysis exercise.

4.0
EVALUATION METHODOLOGY

The methodology selected for this evaluation is qualitative and broadly follows the key ideas of ‘illuminative evaluation’ (Parlett & Hamilton, 1972). The principal features of this evaluative method are:

· It is primarily concerned with description and interpretation, rather than measurement and prediction

· It is concerned with both the ‘instructional system’ (i.e. the Life Skills curriculum, pedagogical methods, beliefs and resources) and the ‘learning milieu’ (i.e. the cultural, social and professional contexts in which Life Skills is found), and the interaction of these

· It typically involves three overlapping stages of investigation: observation; enquiring further; and seeking to explain; and the collection of data is undertaken using a range of methods including observation, field notes, interviews and document analysis

· Its principal purpose is to contribute to decision making

This methodology was selected as it is broadly consistent with the Terms of Reference and evaluation purpose outlined above and it is particularly useful at this stage of the Life Skills project, when the key goal is to assess the effectiveness of past practice in order to make recommendations for future developments.

Data sources used in compiling the report include:

· relevant documents, including The National Curriculum for General Education (Ministry of Education, 2004), the previous evaluation report (Ashton, 2001), project monitoring reports (2000-2005), Life Skills teachers’ manuals and student handouts, curriculum frameworks and student activities, and the original project proposal

· detailed field notes from interviews with individuals and organizations that can be considered as ‘key informants’ due to their close connections with the Life Skills project (UNICEF, Ministry of Education and Science, World Bank, National Institute for Education)

· detailed field notes from classroom observations of Life Skills lessons and interviews with ‘end users’ of the project’s outcomes (pupils, teachers, principals, and staff of a non-governmental organization working in a similar field)

· extensive discussions with the Life Skills Working Group

These sources were selected so as to facilitate the collection of data from a broad cross-section of stakeholders, from policy makers and project staff to students and others working  at the grassroots of the education system. At the Consultant’s request, visits to three Life Skills schools were included in the week’s schedule so as to obtain a more accurate assessment of the project’s impact on schools. All interviews were arranged by the UNICEF office. The schools were selected according to several criteria: both urban and rural schools; Life Skills teachers with varying degrees of specialized training; observation of classes at different grade levels; access to classes where regular Life Skills lessons were scheduled during the Consultant’s visit, rather than being specially staged for the Consultant.

In analyzing the data, a coding system was used to identify broad categories of information, which were subsequently broken down into more specific topics. Care was taken not to overlook any ‘disconfirming cases’ (Patton, 1990, 178) that would suggest inconsistencies or tensions among the data. In constructing the report, the 2001 evaluation has been used as a benchmark in terms of the project’s impact on the school system.

The following limitations should be borne in mind when reading this report:

1. The Consultant’s visit to Armenia was of one week’s duration, thereby limiting the range and number of  key informants who could be interviewed. While the decision-makers interviewed do appear to be those who are most intimately connected to the project, the observations and interviews in schools must be regarded as ‘snap-shots’ taken from the project, not as representative of participants in general. There was no time to gather data from people other than primary stakeholders in the project.

2. The interviewees were selected by UNICEF staff as they had the best local knowledge of the key informants. It was not possible to interview other education system stakeholders who may have different perspectives on the place and purpose of Life Skills. However, the consistency of the informants’ views on the importance of Life Skills, and its impact on the education system, should be noted, as should the resonance of these views with the general findings of the previous evaluation. Some contrary views were expressed by staff of the non-governmental organization visited and these have been included in the report.

3. Due to a lack of more objective evidence of the project’s effectiveness and impact in schools (e.g. results from standardized tests of students’ gains in knowledge and skills), the findings in this report (and in the previous evaluation) should be regarded as stakeholders’ perceptions of the project. Again, there appears to be a high degree of consistency among the reported perceptions. However, the need for a more objective assessment is clear and this is discussed in Section 7.

4. The Consultant was not required, perhaps due to lack of time, to conduct a cost analysis exercise. Thus, questions related to the efficiency of the project in terms of its implementation and management cannot be answered. Clearly, the issue of costs is a key factor in schools’ decisions around their participation (as reported in Section 6) and UNICEF’s financial involvement in the implementation of Life Skills is a frequently expressed hope of MoES officials. It may be in UNICEF’s interest to conduct a cost analysis before making final decisions on project activities over the next five years.

The evaluation has been undertaken according to six guiding principles, which were shared with, and accepted by, the Life Skills Working Group at the outset of data collection. The six principles situate the evaluation as:

· Formative – examining both the project’s process and its product, and leading to further decision-making

· Inclusive – involving participants, where possible, in the design of the evaluation process and the review of the outcomes

· Responsive – willing to make changes to the design, in response to emergent concerns or new insights

· Illuminative – wanting to describe and interpret, in order to enhance future decision-making

· Authoritative – wanting the outcomes to be clear and of value to the key stakeholders

· Constructive – wanting to report on both strengths and areas needing improvement in a way that leads to positive action

In addition to discussing these guiding principles with the Working Group, the proposed sets of questions to be used in interviews were shared with Group members and UNICEF staff and amended in light of their comments. The questions used are included as Appendix 3. At the end of the data collection period, some initial findings and a tentative plan for the evaluation report were shared with the same personnel in order to check for possible bias or misinterpretation. Finally, the Working Group and UNICEF staff were invited to review a draft of the report and their comments were taken into account in a subsequent revision.

These principles are important in assessing the validity and reliability of the evaluation report. As the goal of the report is intended to be more formative than summative, it was important to engage the project’s key stakeholders – those who have the richest information about the project – in the data collection and in the initial analysis and interpretation of the findings. However, the final conclusions and recommendations are the Consultant’s, based on his best judgment of the information and ideas presented. As the Consultant was involved in the early stages (1998-9) of the design and implementation of the Life Skills project in Armenia, the six guiding principles were also useful in establishing a more objective context in which the evaluation could take place. The Consultant’s prior knowledge of the project, and of Life Skills in general, is considered to be an asset in terms of providing a platform of expertise and experience upon which a meaningful evaluation can be based. Of course, this prior knowledge could also call into question the Consultant’s ‘objectivity’ as an evaluator. To mitigate possible biases on this front, the Consultant was not involved in decisions regarding the selection of interview participants and care has been taken, in the data analysis, to give appropriate recognition to any ‘disconfirming cases’. The Consultant has also made it clear in discussions with UNICEF staff that his conclusions will be reached independently from their perspectives and judgments on the project and will include, where appropriate, recommendations with which they may not agree.

From an ethical standpoint, several measures were put into place to ensure the fair treatment of those involved in the evaluation process. Principals and teachers were invited, not required, to conduct classes for observation purposes and to be interviewed by the Consultant. All those observed agreed willingly. Following the lesson, teachers were given constructive feedback on their performance in the classroom and were thanked for their participation. Pupils were informed about the purpose of the Consultant’s visit and were given the opportunity to express their views on the project, including – with additional encouragement – negative views. They were also thanked. (It should be noted that pupils were generally eager to have visitors observe their Life Skills classes and to contribute to the post-class discussion). The names of teachers, students and other stakeholders have not been used in the report in order to maintain confidentiality. Only the names of informants holding public office or employees of UNICEF have been given. Furthermore, the empirical data collected by the Consultant has been used only for the purpose of writing this report and will be destroyed following the report’s submission and acceptance.

5.0
EDUCATION SYSTEM REFORMS

This evaluation of the Life Skills project occurs at a critical time in the project’s evolution. Having been successfully extended from the initial 16-school pilot project to a second phase involving 400 schools across the country, there is the potential for Life Skills to find a place in the curriculum of every school in Armenia under the auspices of reforms outlined in the National Curriculum for General Education (hereafter called the National Curriculum), to be implemented in the period 2004-2008. To fully comprehend this opportunity for the further development of Life Skills, and some of the challenges that may be faced, it is necessary to understand the key provisions of the National Curriculum, which are outlined in this section.

The National Curriculum, endorsed by the government in May 2004, outlines the main provisions of national education policy in Armenia and provides general guidelines relating to education, training, learning and assessment. The main goals of the National Curriculum are ‘to ensure a quality education, to maintain and strengthen the traditional attitudes of Armenians to education and to ensure the compliance of the system of general education of the Republic of Armenia with internationally accepted standards’ (MoES, 2004, 1). Thus, the National Curriculum sets out the vision for schooling in Armenia and provides the framework within which Life Skills will function in the future.

Although Life Skills is only briefly mentioned by name towards the end of the document, the National Curriculum appears to have benefited from – and gives further support to – various curriculum reform initiatives in Armenia, including Life Skills, in the formulation of two of its key goals: a revision of traditional teaching and learning methods with a view to encouraging the active participation of every learner, and a focus on pupils’ application of knowledge rather than on factual memorization. To achieve these goals, a heavy emphasis is placed on the development of skills, which are categorized as:

· Cognitive, logical

· Communicative

· Co-operative

· Creative

· Capacity for independent work

Also supportive of Life Skills is a set of value statements that are related to the concept of good citizenship, including personal care and wellbeing, appreciation of family and community, and respect for human rights and fundamental freedoms.

The National Curriculum sets out the following State Standards for General Education:

a. The state standard for preschool education

b. The state standard for secondary education

c. The state standard for special education

d. The subject standards for general education

Most pertinent to Life Skills are the state standards for secondary education (which is sub-divided into Primary School - grades 1-4; Middle School - grades 5-9; High School  -grades 10-12) and the subject standards for general education. Of additional importance are the goals and guidelines given for assessment practices and teaching methodologies.

The general education subject standards identify the content of secondary education, organized into the following nine spheres:

· Armenian language and literature

· Foreign languages

· Mathematics 

· Informatics and information and communication technologies (ICT)

· Natural sciences

· Social sciences

· Arts

· Technology (technical knowledge and labour skills)

· Physical education, initial military training (IMT) and health and safety education

Under each sphere are listed the General Learning Objectives, or outcomes, expected from graduates of the Primary School, the Middle School and the High School. These outcomes are organized under three headings: knowledge; abilities and skills; values.

Both compulsory and optional subjects are located within each sphere, as identified in the Baseline Teaching Plans which set the curriculum content at each grade level, the number of hours allocated to each sphere and the maximum weekly workload for pupils. Baseline Teaching Plans are given for Basic School (Primary and Middle grades) and High School. The Basic School Baseline Teaching Plan, which is of most relevance to Life Skills, is reproduced below to show the weekly number of hours allocated to each sphere. 

Fig. 1                          BASIC SCHOOL BASELINE TEACHING PLAN 


(Weekly number of hours) 

	
	Primary school 
	Middle school 
	Total

	Field of study /grade
	I
	II
	III
	IV
	V
	VI
	VII
	VIII
	IX
	I - IX

	National component

	Armenian language and literature
	7
	8
	8
	8
	7
	6
	5
	5
	5
	59

	Foreign languages
	-
	2
	4
	5
	5
	5
	5
	5
	5
	36

	Maths
	4
	4
	4
	4
	5
	5
	5
	5
	5
	41

	Informatics and ICT 
	-
	-
	-
	-
	-
	1
	1
	1
	1
	4

	 Natural sciences 
	-
	1
	1
	2
	2
	3
	5
	6
	6
	24

	Social sciences 
	
	
	
	
	2
	3
	4
	6
	6
	23

	Arts 
	6
	4
	3
	3
	2
	1
	1
	-
	-
	14

	Technology 
	
	
	
	
	1
	1
	2
	-
	-
	10

	Physical education, IMT and safe life style 
	3
	2
	2
	2
	2
	2
	2
	2
	3
	20

	School – component

	Optional subjects
	-
	1
	2
	2
	2
	3
	3
	3
	3
	19

	Total 
	20
	22
	24
	26
	28
	30
	33
	33
	34
	250

	 Elective component

	 Elective practices 
	1
	1
	1
	1
	2
	2
	3
	3
	3
	17


As will be noted above, the Baseline Teaching Plan incorporates three curriculum components: national, school (both of which are compulsory) and elective (which is optional). The national component identifies the number of hours to be devoted to each of the nine spheres at each grade level. The school component gives the number of additional hours to be devoted to curriculum topics decided by the school, on the basis of a Ministry-approved list of subjects and taking into account local conditions and community needs. The elective component provides the possibility for additional hours, on a fee-paying basis, voluntarily selected by the pupil (or parent/guardian), using a curriculum approved by the school. The elective component must not duplicate either nationally-based or school-based curricula.

The need to reform the assessment of pupils’ achievements is discussed in the National Curriculum document, which notes the many shortcomings of existing assessment strategies and states that a new and improved system of assessing learning must be carried out as part of the introduction of new subject standards and syllabuses. Assessment, which is broadly defined as ‘the means of identifying the quality of teaching and learning and the outcomes of the learning process’ (MoES, 2004, 42), is to be conducted both internally as part of the daily interaction between teacher and learner and externally, to be carried out by institutions operating outside the school. Assessment will address the following competencies:

1. The learner’s mastery of knowledge defined by the state standards

2. The learner’s ability to apply knowledge in the real world

3. The learner’s level of mental activity

The official marking scheme, to be used in most assessments of learners’ achievements, has ten levels ranging from 1 = Very bad to 10 = Exceptional. Scores will not be given to first grade pupils, nor will they be applied to the development of values and attitudes at any grade level. From the Life Skills perspective, it should be noted that ‘schools engaged in pedagogic experiments or pilot projects may design and apply an alternative system of current assessment, which must be comparable with the official system’ (p. 43). Current assessment is defined as the formative process of testing the level of learners’ understanding of a unit of work or a part unit.

The statements in the National Curriculum document on the selection of teaching methods and technologies are of particular relevance to Life Skills. In line with the belief that there is too much emphasis currently on the one-way transmission of information, from the teacher and the text book to the pupil, schools and teachers will be encouraged to ensure the active participation of every learner, the tailoring of teaching methods to meet the particular needs of individual learners, and the creation of a classroom climate that will enhance learning.

Integral to the education reform process are plans for the in-service training of 46,000 teachers across the country over the next 3-4 years, under the direction of the National Institute of Education (NIE) and funded by the World Bank. For the purposes of this training, schools are organized into 52 clusters, each comprising 15-40 schools, with one school in each cluster identified as the training centre. Half of the training will be carried out by NIE trainers, half by teachers from each centre. There are three levels of training:

1. 500 teachers from the 52 centres will receive 20 days’ training over the next two years in co-operative learning and interactive teaching methods. These teachers will act as catalysts and resource people for their colleagues in their cluster.

2. 13,000 teachers will receive 10 days’ training in the use of information and communication technologies.

3. All teachers will receive 8 days’ training in the implementation of the new subject standards and in new assessment methods.

All of the training will be conducted using interactive teaching methods and it is envisaged that those teachers already trained in Life Skills could be part of the team at each training centre.

6.0
KEY FINDINGS 

6.1
 Perceptions of Life Skills

Pupils in the three schools were generally very positive about both the content and methods of Life Skills. They referred to becoming aware of issues such as the environment, human rights, drugs, healthy lifestyles;  the freedom to speak out and share thoughts and feelings, the  ability to say ‘no’, the advantages of working in groups and using creative thinking. The only negative comment, apart from the plea for more time devoted to Life Skills, came from the grade 3 class, some of whom were concerned about the level of noise in the classroom and claimed that this impeded their understanding. Their teacher stated that excessive noise was more of a problem in the lower grades, where pupils had yet to learn the interpersonal skills required to undertake interactive learning in a calmer fashion. An observation of the lesson also indicated that the teacher’s facilitation skills, notably around giving instructions, required further honing.

The three teachers were also very positive, about Life Skills methods and content. They claimed that their experience with Life Skills had made teaching more enjoyable and helped them become more tolerant and more open in their communication with pupils. On the negative side were a perceived lack of sufficient training, difficulties in maintaining the required resources (including the designated Life Skills classroom), and a concern about the continuation of Life Skills in the National Curriculum. All of the original materials, training and support provided by UNICEF had been very well received.

The Principals also spoke very positively about Life Skills, though their understanding of the content and methods was variable. In two schools, it was claimed that other teachers had become interested in the project and, in one school, that parents often came in to sit in Life Skills classrooms. 

The Life Skills Working Group expressed much satisfaction that the majority of pupils seemed to enjoy and benefit from Life Skills, even in situations where they felt that teachers’ skills in the facilitation of activities were somewhat lacking. They were also very pleased about the content, design and user-friendliness of the seven teachers’ manuals, which they claimed, compared favourably with other project materials and had been copied by other organizations. The Working Group had enjoyed working together in the design of the activities and in the delivery of the training workshops, suggesting that their teamwork provided a good model of co-operative working. They also expressed pleasure at being able to observe changes in teachers’ understanding and skills over time.  It was mentioned that perceptions of Life Skills in the media had changed over time. Both radio and television had shown an interest in the project and members of the Working Group had made several appearances on television. However, prior to these appearances, three negative articles had been published in three different newspapers, though the articles conveyed little understanding of the project. It was felt that the media and public perception were now positive. More and more organizations were calling and asking for the Working Group’s collaboration in other projects or asking to see the Life Skills manuals, including these groups working in the following areas: 

· Orran – the education of streetchildren; 

· OXFAM – healthy lifestyles and special needs’ children;

· Project Harmony – training school staff on legal issues

· Family Care – children in conflict situations

· Arpa – healthy life styles

Additionally, personnel from the Ministries of Health, Transportation and Justice have all drawn on the ideas and expertise of the Working Group.

The above perceptions, from those who are closest to the implementation and impact of the Life Skills project, are merely snapshots taken from the much larger picture of Life Skills in 400 schools across Armenia. Nonetheless, the overall perception that emerges is generally consistent with the evidence found in other project documentation, notably the Evaluation Report written by Carolyne Ashton (Ashton, 2001, 32-35) and the subsequent UNICEF Trip Reports (2002-2005) which focus on the monitoring of Life Skills training and implementation in various marzes.  It would appear, too, that the Life Skills project is promoting and actualizing some of the key reforms to the education system that are identified as necessary in the National Curriculum, including:

· the development of learner competencies and skills, rather than heavy reliance on factual memorisation

· the development of skills needed for the labour market, such as problem solving, team working and adaptability

· the development of  positive social attitudes, such as co-existence, tolerance and co-operation

· greater integration of subjects and content in the curriculum

· increased use of modern teaching methods and educational technologies

· a greater focus on the development of the whole child

· a focus on building child-friendly learning environments in schools

The importance of Life Skills as an integral component in the National Curriculum was reaffirmed by Mr. Ghoukasyan,  Deputy Minister of Education, and by Dr. Martirosyan,  Director of the National Institute for Education. Its significance to the education reforms in Armenia was also highlighted by personnel in the World Bank Project Implementation Unit and by a World Bank Education Consultant. Clearly, the level of support and respect for, and interest in, Life Skills is high, among decision makers at many levels of the education system. A slightly less  positive perception was given by representatives of APEC, an NGO that works on the prevention of HIV/AIDS among young people (and on whose staff are former members of the Life Skills Working Group). While agreeing that Life Skills methodologies tended to develop greater open-mindedness and better listening skills in youth, some caution was expressed concerning whether the content of the Life Skills programmes was sufficient and whether pupils who had been exposed to Life Skills had greater knowledge. As APEC was the only NGO visited, and the perceptions offered differ somewhat from the prevailing trend, these comments should be treated with some caution. However, they do serve to raise two significant issues that merit further consideration:

1. The Life Skills project has focused on both the reform of curriculum content and  teaching and learning process. The project’s perceived attractiveness, and its successes, may lie more in the process domain than in content reform. While this, if it is true, in no way invalidates the progress that the project has made, it has quite significant implications for the future of Life Skills in the National Curriculum and the optimum strategies for its implementation.

2. All of the evidence gathered to date on the impact of Life Skills, including the 2001 Evaluation Report, is largely anecdotal, based on the perceptions of various stakeholders. As such, the evidence is rich and compelling, pointing to a project that appears to have had a considerable impact that supports the desired reforms for the education system. However, a systematic and more objective evaluation has not been undertaken, specifically to measure the extent of the project’s impact on student achievement, such as gains in knowledge, skills’ development and attitudinal shifts, and to assess improvements in teaching quality. This is one of the recommendations in the 2001 Report (Ashton, 2001, p.39).

Both of these issues will be considered further in the development of recommendations.

6.2
Life Skills content and process
In exploring the possibilities for the future development of Life Skills in Armenia, it is critical to understand that the project has promoted both innovative methods of teaching and learning as well as new curriculum content. The Life Skills activities are designed to encourage greater participation by pupils in their learning through co-operative learning, the development of communication and interpersonal skills, critical and creative thinking, problem solving, analysis, self-reflection, decision-making and negotiation. Such learning methods require teachers to play a role in the classroom that is quite different from their more traditional function as dispensers of knowledge. The teacher becomes a facilitator of pupils’ learning, building on the pupils’ own ideas and experiences, guiding them to increased levels of understanding about themselves and the world in which they live. This requires a shift in pupil-teacher relationships and in the social climate of the classroom. In order to effectively develop the skills mentioned above, pupils need to feel welcome and comfortable in the classroom, to have confidence that their experiences will be valued and their opinions and feelings will be respected, by their peers and by the teacher. The creation of this ‘child-friendly’ environment requires teachers to have confidence in their own abilities and a sophisticated set of skills that enable them to teach the curriculum while at the same time encouraging pupils to participate actively in reaching new levels of understanding. It is a delicate balance, a continuous see-saw between the transmission of teacher knowledge and the affirmation of pupils’ ideas and experiences. It also requires teachers to model the behaviour and attitudes that they wish their pupils to follow, and to achieve a harmony between the ‘medium’ of instruction and the ‘message’ of the curriculum. (This is particularly important in teaching topics such as human rights, where children’s emergent understanding of rights and responsibilities can easily lead to cynicism if they feel that their basic rights as learners in the classroom are not respected by the teacher.)

The content of the Life Skills curriculum is based on established frameworks developed in other countries and tailored to meet the specific needs of Armenian society. It is organized under four broad themes: Myself, Relationships, Community, and Environment (see fig.2). 

Fig. 2


    Life Skills curriculum framework
	
	About Myself
	Relationships
	Community
	Environment

	Grade 1
	All About Myself
	Family and Home
	Communicating With Others
	How to Avoid Danger

	Grade 2
	Personal Hygiene
	Our Class
	Communicating with Others
	Investigating the Environment

	Grade 3
	Healthy Lifestyles
	What is a Conflict and How to Avoid it
	Rights and Responsibilities
	Safety Behaviours

	Grade 4
	How to Achieve  Objectives
	Gender Issues
	Tolerance
	Our Motherland

	Grade 5
	How to Organize My Life
	To Appreciate and Respect Differences
	Connections
	Ecological Awareness

	Grade 6
	To Understand and to Express Myself
	To Learn to Think
	Child's Rights
	How to Behave in Emergencies

	Grade 7
	My Inner World
	Healthy Lifestyle
	The Community of the Future
	Cross-Cultural Relations and Communication


The topics specified under each heading are largely interdisciplinary, drawing principally from science and the social sciences and touching on other disciplines from time to time. It is important to note the cumulative design of the curriculum, in which the content under each theme builds upon the understanding and skills developed in previous grades, and the personal to global focus at each grade level, whereby pupils develop a sense of themselves within the wider context of their environment.

The teaching and learning methods developed and advocated by the Life Skills project are entirely appropriate for the curriculum content. It would be very difficult to effectively teach topics such as conflict resolution, human rights, healthy living, environmental responsibility and personal safety using traditional, didactic methods that did not allow pupils to actively participate or to communicate freely. It should be noted, however, that the innovative teaching methods used in Life Skills lessons have a much broader potential and can be used to teach a wide range of subjects. They represent a new paradigm of teaching, based on extensive research into the multiple and varied ways in which children think and learn. In that sense, the methods used in Life Skills can be viewed as prototypes for the revision of traditional teaching and learning approaches that is proposed in the National Curriculum. Indeed, it would appear that the National Curriculum has drawn on Life Skills methodology in formulating a general philosophy of teaching and learning.

While Life Skills methods are widely applicable across the curriculum, the content is more specifically located. The National Curriculum identifies Life Skills as a component of the Social Sciences sphere in the Primary School (grades 1-4) and it is included under the Natural Sciences and Social Sciences spheres in the Middle School (grades 5-9). It is not suggested that Life Skills content might be taught in other curriculum spheres, though Healthy Life Styles (originally conceived as part of the Life Skills framework) is included in the Physical Education sphere at grades 8-9.

6.3
Life Skills as a separate subject or integration across the curriculum

The above discussion on the content and process of Life Skills is important to the critical issue of how it can be most effectively delivered in the context of the National Curriculum. Among the Life Skills practitioners and proponents, opinions vary as to whether Life Skills should be a stand-alone subject, as it is now, taught by a teacher with specialist training and skills, or whether it should be integrated into other curriculum subjects, thereby entrusting responsibility for its delivery to many teachers. A strong preference for a separate subject emerged from the Life Skills teachers interviewed. The principal reasons given were that the effectiveness of the present Life Skills curriculum would be reduced if the content of the lessons was to be spread across many subjects and, conversely, that the Life Skills curriculum does not contain the necessary content to be integrated into all subjects. It was also believed that other subjects required a more traditional classroom environment, with less noise, for effective teaching. School principals were more ambivalent, opinions ranging from a firm preference for a stand-alone subject, to a belief that Life Skills could begin to provide links between other subjects, to a strong advocacy for integration. The key concern about integration appears to be that Life Skills will get ‘lost’, because many teachers expected to teach it would have insufficient skills and feel little responsibility for teaching it effectively. The principal who disagreed argued that the separate subject option added yet another burden to an overcrowded curriculum; it would be more effective, she argued, if all teachers were to be trained as Life Skills educators.

Members of the Life Skills Working Group also expressed their concern about integration and reinforced the view that most teachers with Life Skills training do not favour this strategy. Their argument centres on the belief that effective Life Skills teaching requires a fundamental attitudinal shift by teachers towards a model of child-centred education that is not widely understood in Armenian society. Even trained Life Skills teachers, they argue, have a lot to learn, despite the progress that has been made in the development of their professional skills. Certainly, the three classroom observations conducted as a part of this evaluation revealed a varied level of teacher expertise with, in two cases, a clear need for further training in some of the more sophisticated aspects of activity-based teaching, such as debriefing and finding the optimum balance between allowing eager pupil participation while retaining overall classroom control. Noteworthy, however, was the teachers’ desire for feedback on their teaching and their acknowledgment of their own professional weaknesses. Such an attitude, suggest Working Group members, represents a significant shift away from the prevailing view that problems in learning lie primarily with children’s lack of ability, not with teachers’ lack of skills.

Among decision-makers in the Ministry of Education and Science and the World Bank Project Implementation Unit, the call for integration is much stronger, though by no means consistently or coherently voiced. Part of the rationale lies in the view that the current school curriculum is both overcrowded and too compartmentalized, making it neither feasible nor desirable to add Life Skills as another subject. Indeed, there is a plea – also articulated in the National Curriculum – for much greater integration among all subjects to reduce the burden on pupils. It was also stated that, with the proposed reduction in the number of teachers in schools, there will be insufficient teachers to have Life Skills specialists at each grade level. The Deputy Minister also pointed out that there are over 1000 schools in Armenia that do not have Life Skills classes and that integration provided the most effective strategy for introducing the content and methods in a timely fashion. Another significant part of the rationale for integration stems from the fact that Life Skills, originally conceived to fill in gaps in the curriculum, naturally draws its content from a number of disciplines and is therefore predisposed to being taught in an integrated way in different areas of the curriculum. Additionally, it was argued, there are particular challenges posed by Life Skills as a separate subject in terms of the need to assess pupils’ learning; if it is integrated, assessment becomes easier in that the knowledge component can be marked while the development of attitudes and values would not need to be measured.

Despite the validity of the theoretical rationale, the practical challenges presented  by the total integration of Life Skills are also recognized by most decision-makers. The most significant challenge is to raise the general level of professional skills so that Life Skills can be effectively taught by all teachers. Even though the forthcoming training programme will utilize interactive methods – and could include some Life Skills content – it is understood that the changes in teaching methods and professional thinking required for all teachers to teach Life Skills effectively would need the investment of considerably more time and resources than is currently available. The concern voiced by Life Skills teachers, that much of the content will be lost if it is divided up among separate subjects, is echoed to some degree by decision-makers, though it is suggested that the Life Skills specialists could be involved in the development of standards for each subject, to see to what extent integration can take place. A more sophisticated argument against the total integration of Life Skills is revealed in the view that its major appeal is tied more closely to its method than its content, with the possible result that pupils’ enthusiasm could be mistakenly interpreted by teachers as academic achievement in some subjects. This insight acknowledges the importance of understanding both the content and method components of Life Skills – and their potentially distinct functions in the education reform process – when reaching decisions about its future implementation. 

Thus, it is generally acknowledged that it is too early in the educational reform process in Armenia to attempt the total integration of Life Skills across the curriculum. In light of this, various solutions are proposed by decision-makers. It should be remembered that Life Skills has been  included in the Basic School Baseline Teaching Plan as an integral component of the natural and social sciences (except for grade 1, where the natural and social sciences are not taught), although exactly how it is taught remains to be decided. Suggestions range from preserving Life Skills as a separate subject in the Primary grades and then moving to integration in the Middle grades, to more complex and hybrid arrangements whereby integration takes place in two or three grades followed by, in the next grade, a separate course that picks up any content that may have been missed. Another suggestion involves teachers electing to teach Life Skills in one or more of the weekly hours allocated under the School Component of the Baseline Teaching Plan, or parents choosing it as a focus of the Elective Component. While the rationale presented in each scenario is not necessarily coherent, particularly from the perspective of children’s intellectual development, it is clear that there is a strong desire to preserve Life Skills in some form and that there are several options presented within the National Curriculum framework.

6.4
Assessment of Life Skills

It is generally acknowledged by all those who have been involved in the development and implementation of Life Skills that the assessment of pupils’ learning is an area that requires further development. The Working Group reported that some teachers are applying the traditional 1-5 marking scheme to Life Skills lessons, but in deference to their understanding of the project’s philosophy, only giving their pupils high marks. The teachers interviewed suggested that verbal feedback from pupils at the end of a lesson was sufficient for assessing their learning, though one teacher also collects pupils’ work in portfolios and keeps her own record book on their achievements. These evaluation techniques are among those that have been suggested in the Life Skills training and in the teachers’ manuals. Assessment strategies and techniques are included in some activities, such as sample questions to be used in debriefing; questionnaires on knowledge, behaviour and attitudes; quizzes, card and board games that assess the application of knowledge. Additionally, the grade 2 manual includes a section on appropriate assessment activities for Life Skills. It should also be recognized that some elements of Life Skills learning, such as those relating to the development of attitudes and values, are very difficult to assess on a short-term basis, while other elements, such as  expressions of personal experience and belief, should not be assessed at all if the child-centred philosophy of Life Skills is to be followed.

Decision makers also recognize the need to develop more sophisticated and relevant assessment tools for Life Skills while, at the same time, accepting that it will take some time for many teachers to make the shift in pedagogical understanding required to move them away from a rigid mark-based system. However, as the transition to a more diversified and transparent assessment system is one of the goals of the National Curriculum, there is a sense that Life Skills might undertake some useful trials of new assessment techniques that could be more widely used in other curriculum areas. 
6.5
Teacher training in Life Skills

As has been intimated above, the effective and sufficient training of teachers is seen to be critical to the success of Life Skills. While the Working Group recognizes that many of the trained Life Skills teachers would benefit from further workshops to refine their facilitative teaching skills, they are generally pleased with the impacts of the training workshops conducted so far. A similar impression was gained from the teachers and principals interviewed. However, the Working Group expressed concern about whether the future training needs could be met if Life Skills is to become part of the curriculum for all schools in Armenia. Their concern has two key, and interrelated, elements: firstly, that the majority of Armenian teachers do not have the professional competencies to teach Life Skills in a manner that is in harmony with the underlying beliefs and values and, therefore, an extensive training programme would be required; secondly, that the quality of the training is likely to suffer if other trainers, who themselves have not had sufficient exposure to the theory and practice of Life Skills, are brought in to meet the substantial training needs. They noted that, in the present Life Skills project, the duration of training had been reduced for the past three years from 23 days to a maximum of ten.

Decision makers also recognize the significant challenges posed by the training needs for effective Life Skills teaching in all schools. However, there does not appear to be a clear plan at present to attempt to address this challenge through the major in-service training initiative described above. Certainly, this World Bank-funded programme will use methodology that is appropriate for Life Skills, but the primary content focus will be the National Curriculum subjects and the mechanism for incorporating Life Skills content into the new standards for these subjects has yet to be identified. More specific training in Life Skills teaching, integrating both content and method as has been done in the past, does not seem to be included in the current plan. (It should be noted that two of the three teachers observed, including the teacher who demonstrated the most sophisticated skills, had received the maximum total of 23 days’ dedicated Life Skills training, more than the 20 days proposed in the World Bank programme for the 500 teachers selected to be the resource people for others in their training centre). 

There is general consensus among decision-makers that Life Skills training should be an integral part of pre-service programmes at the pedagogical institutes, where it is generally lacking at present. Again, however, there appears to be a lack of a concrete plan as to how this might be implemented, given the degree of autonomy enjoyed by these institutions. It was mentioned that new standards for pre-service training are under development and this presents an opportunity for the inclusion of Life Skills content and methods in the future.
6.6
Resources and affordability

At all levels of the education system, some concern was expressed about the sustainability of classroom resources required to teach Life Skills. In some cases, it appears that the dedicated classroom that had originally been provided Life Skills lessons has now been re-allocated for other purposes. In other cases, the materials supplied by UNICEF at the beginning of a school’s involvement in the project have run out or are degraded in quality and there are difficulties in finding adequate replacements. In the opinion of the Working Group, the attitude of the school principal towards Life Skills is critical to the sustainability of resources; certainly, one very supportive principal interviewed had no difficulty in finding the necessary funding at the school level to purchase new materials as necessary. Working Group members expressed the feeling that a significant number of principals were mainly interested in Life Skills because of what they could gain from involvement in the project, in terms of new materials and being able to resist teacher cutbacks, rather than a commitment to the pedagogical value of Life Skills.

Concern about the affordability of Life Skills materials was also expressed by some decision makers, particularly in relation to schools in poorer communities where nearly all of the school budget has to be dedicated to essentials such as heating. Although the importance of the student handouts to the effective facilitation of Life Skills activities is recognized, a case was made for appropriate adaptations of the original materials so that teachers themselves can reproduce these at very low cost. In the UNICEF Trip Reports, mention is made of the Life Skills web site, created by Goris Teachers’ House in Syunik marz, which enables teachers to obtain relevant information and share their ideas. In another Report, it is stated that all schools in Sisian have PCs and internet access provided by Project Harmony. As such technology and capabilities become more widespread throughout Armenia, fertile opportunities are presented for teachers to develop and reproduce their own Life Skills materials.
 6.7
The role of UNICEF

The continued development and production of materials was mentioned by several decision makers as a very important contribution that UNICEF could make to the sustainability and expansion of the Life Skills project. The existing teachers’ manuals for grades 1-7 – which are well designed, attractively presented and of very high quality – will continue to be used for the implementation of Life Skills in the National Curriculum. However, as more teachers are trained, additional copies of these manuals will be required. A request was also made for advice and technical assistance in the writing of subject textbooks which would focus on skills development , as required in the National Curriculum, as well as the presentation of knowledge. Certainly, the expertise of the Working Group in the development of Life Skills activities could be usefully employed here.

The very significant role that UNICEF has played in the development of Life Skills in Armenia was acknowledged, and praised, by all decision makers. Indeed, Dr. Martirosyan, Director of the National Institute for Education, commented that, of all the external assistance received by his Institute, UNICEF’s contribution was of the greatest value. There was general acceptance of the fact that UNICEF’s participation in the further development of Life Skills would come to an end at some point, but a fervent hope that this would not be for 3-5 years, by which time it was felt that the project’s outputs would be sufficiently incorporated – in one form or another – in the National Curriculum to be self-sustaining. In addition to further assistance on materials development mentioned above, UNICEF’s expertise and resources were requested in the implementation of the in-service training programme, particularly if Life Skills were to be taught as an integral component of this initiative. The expertise of the Life Skills Working Group  would be required, too, in assisting the groups developing the National Curriculum subject standards in incorporating Life Skills into these subjects. Other areas of need mentioned were the development of appropriate assessment methods for Life Skills, and the monitoring of Life Skills implementation in schools for the purposes of quality assurance. (Working Group members commented that no MoES inspector has approached them to discuss monitoring and evaluating Life Skills, though some inspectors have observed Life Skills lessons).

6.8
Future developments in Life Skills

It was also pointed out that there are other areas related to Life Skills in which UNICEF has not been involved – or only minimally involved – so far, such as the development of curriculum and training workshops for students and instructors at the pedagogical institutes. The education of vulnerable children, an area in which UNICEF is now working, was mentioned as a logical extension of the Life Skills project through the use of its approaches with children with special needs, ethnic minority children and children in potential conflict situations such as those in schools close to the Armenian border. The expansion of Life Skills into grades 10-12 was also mentioned as a possible area for future development, though there were conflicting views expressed about the value of this. While some thought that sensitive issues such as sex education, consumer education and rights and responsibilities (at a more advanced level) might constitute appropriate Life Skills topics at the higher grades, others felt that the Life Skills component of the curriculum should be completed by grade 9.
7.0
CONCLUSIONS AND RECOMMENDATIONS

As the findings above illustrate very clearly, the Life Skills project has achieved much since its inception as a pilot project in 1998 and, more importantly for its continuation, it has gained considerable respect among key decision makers in the education system. There is strong support at all levels of the system for the incorporation of Life Skills, in a substantive form, in the National Curriculum. It is also abundantly clear that UNICEF’s continued involvement in the development and dissemination of Life Skills is both strongly desired and critical to its future success. Indeed, this is a key moment in the evolution of the project, in that decisions made in the near future will likely determine to what extent, and how effectively, the impact of the project’s past and present accomplishments will be maximized and taken to a new level of implementation in the education system. 

While the desirability of UNICEF’s continued involvement in the project is clear, the findings also present several possible options with regard to the nature and extent of that involvement. The ultimate goal must be to effect a gradual transferal of responsibility for Life Skills implementation to the Ministry of Education and Science within, at most, a five year period. The purpose of this section is to discuss and recommend, where possible, the optimum steps for a successful transfer. In considering these steps, decisions will need to be made concerning the issues raised in the previous section: 

· the incorporation of Life Skills in the National Curriculum as a separate subject or as a component of other subjects

· the training of teachers in Life Skills content and methods;

· the assessment of pupils’ learning in Life Skills;

· the provision of classroom resources;

· monitoring and evaluation of progress in Life Skills implementation;

· collaboration with other partners and projects;

· other areas for future development.

Each of these issues will be discussed in summary below, drawing on the ideas presented in the section above. The order in which the issues are addressed represents a prioritization of their importance to the sustainability of Life Skills in Armenian schools.
7.1
Integration or separate subject

This is the key issue facing decision-makers, though it is intimately connected to the other issues under consideration. It is also the issue over which there is the most disagreement among various stakeholders, from teachers to decision-makers.  The key arguments for and against each position can be summarized as follows:

	Separate Subject
	Integration

	Arguments for:

· easier to preserve the coherence of Life Skills (the appropriate blend of content and methods)

· easier to preserve Life Skills content

· easier to undertake teacher training requirements

· existing teachers’ manuals can be used

· easier to monitor impact and effectiveness
	Arguments for:

· reduces the burden of an overcrowded curriculum and encourages the desired goal of subject integration

· provides the opportunity for Life Skills to act as a catalyst for the reform of teaching methods and professional attitudes

· ensures that Life Skills is taught in every school in Armenia

	Arguments against:

· adds another subject to an overcrowded curriculum

· not enough teachers to have a Life Skills specialist in each school

· does not promote Life Skills as a catalyst for curriculum integration and teaching methods reform
	Arguments against:

· requires a substantial investment in teacher training

· requires the development of new curriculum and materials

· more difficult to monitor and provide quality control


An analysis of the arguments for and against each position would suggest that the preservation of Life Skills as a separate subject is likely to be more effective in the short term, while integration is more in tune with the longer term goals of the National Curriculum, especially with regard to desired reforms of curriculum and teaching methods. Thus, some variation of the hybrid solutions proposed by decision-makers would seem to be, in principle, an appropriate response to the present needs and challenges. The exact form of this compromise position will need to be worked out in detail, through negotiations between the MoES and Life Skills experts, as the implementation of the National Curriculum unfolds; it would be both premature for a detailed position to be suggested in this report and inappropriate for such operational details to be proposed by an external consultant. However, the eventual solution should take account of both the short-term needs for the preservation of Life Skills and recognize the potential of Life Skills as a catalyst for the longer-term changes in curriculum organization and teaching methods outlined in the National Curriculum. The latter goal might be best achieved through the identification of 2-3 subjects, whose content is most pertinent to the integration of Life Skills, to act as test cases. As the development of subject standards for two subjects is already under way, negotiations should take place without delay.

Recommendation #1

Discussions should take place between the MoES and Life Skills experts, at the earliest opportunity, to identify a detailed implementation plan for Life Skills in the National Curriculum over the next 3-5 years. The plan should include opportunities for Life Skills to be taught as a separate subject at some grade levels as well as for integration into 2-3 selected subjects at other grade levels. The plan should also outline a long-term vision for the gradual integration of Life Skills across the curriculum, identifying how the teacher training and curriculum materials’ requirements will be met.

The significant potential for Life Skills to act as a catalyst in National Curriculum reforms would be in jeopardy if it were to be identified as an optional, rather than a compulsory, subject. While the elective and school components of the Baseline Teaching Plan could afford valuable opportunities for additional Life Skills activities (or extensions into new areas not covered in the present manuals) to be determined by individual schools and communities, these components do not appear to provide a sufficiently secure base for the effective continuation of Life Skills, or the extension of Life Skills into other schools in Armenia. 

Recommendation #2

The implementation plan should focus on how Life Skills will be incorporated into the national component of the Baseline Teaching Plan. Suggestions for optional Life Skills activities, to be included in school or elective components, should also be made.
7.2
Teacher training

The lack of sufficient skills among teachers presents the most significant challenge to the preservation of Life Skills in the National Curriculum, whatever the outcomes of discussions on the implementation plan. The retention of Life Skills as a separate subject at some grade levels enables those teachers who have already been trained to continue teaching their Life Skills lessons; however, the desired extension of Life Skills to all schools in Armenia, whether in an integrated format or as a separate subject, will demand a very significant programme of in-service training. Given limited time and resources, it would be prudent to include Life Skills components in the training programmes being funded by the World Bank, in two ways:

1. Providing basic Life Skills training for all teachers who will be teaching the 2-3 subjects selected as test cases for the integration of Life Skills, as part of their 8-day training programme.

2. Providing more advanced Life Skills training for the 500 teachers who will act as resource people in the 52 centres around the country, as part of their 20-day training programme. These teachers would then act as Life Skills specialists through teaching Life Skills as a separate subject in their schools and/or by offering guidance on the integration of Life Skills to colleagues in their centres.

Given the need for a large number of skilled trainers, members of the Working Group, and others who are deemed to have built up significant expertise in Life Skills, should be given leadership roles in these training programmes.

Recommendation #3

The World Bank-funded in-service training programmes should include basic Life Skills training for all teachers of the subjects designated as test cases for the integration of Life Skills, and more advanced training for the teachers selected as resource people in each of the 52 centres. Current Life Skills experts should be given leadership roles in these training programmes.

Even with the successful inclusion of Life Skills in the World Bank programmes, there will undoubtedly be training needs that are not met, particularly in the first few years of the National Curriculum. As this is a critical period in the evolution of Life Skills in Armenia, UNICEF could play a vital role in determining where the deficiencies in training are most prevalent and providing resources to meet these needs. There are two components to this task: the first has a monitoring function, to establish where the most urgent training is required; the second is to provide the necessary training. The nature of the training will not be possible to determine until the monitoring has been completed, but it could include some or all of the following: basic training for teachers who now wish, or are required, to teach Life Skills and who missed the initial training programmes; further ‘basic’ workshops for teachers with limited professional skills, possibly in remoter, rural communities; more advanced workshops for teachers who, through their professional positions or recognized skills, are now able to take leadership roles in promoting the integration of Life Skills across the curriculum.

Recommendation #4

As part of an overall monitoring and evaluation plan (see Recommendation #8), UNICEF should play a key role in monitoring the implementation of Life Skills over the next three years with a view to determining where deficiencies in teacher training threaten the successful start-up or continuation of Life Skills in certain schools or centres. Where such deficiencies are identified, UNICEF should draw up immediate plans to provide the funding and expertise to undertake the necessary in-service training.

In-service training is necessary but insufficient for the long-term development of Life Skills in Armenia. It is also inefficient: by the time in-service opportunities are offered, some teachers’ professional beliefs and methods will have become hardened and somewhat resistant to change. Sustainability depends upon the inclusion of Life Skills in pre-service programmes. Life Skills components in pre-service training would enable younger, more open-minded teachers to get to grips with its philosophy and content and to experiment with the new teaching methods. If Life Skills can be introduced into the pedagogical institutes, there is also the possibility that the innovative methods would be adapted by students and used in other curriculum areas.

Recommendation #5

In collaboration with the MoES, UNICEF should develop a plan for introducing Life Skills content and methods to key personnel in the pedagogical institutes, with a view to establishing working relationships that will facilitate the development of pre-service training initiatives in Life Skills.

7.3 Assessment
The lack of adequate and appropriate assessment tools for Life Skills is acknowledged by most decision-makers and experts. With the introduction of a new 10-point marking system in the National Curriculum, there is the danger that this system will be rigorously, and inappropriately, applied to all Life Skills activities. There are risks, too, that some important aspects of Life Skills – those which are most challenging to assess – will be discarded by teachers because they are not sure how to assess them; or, conversely, that pupils’ enthusiasm and engagement in Life Skills will be assumed by teachers to be indicative of real learning without any substantive assessment. These dangers can be lessened through the development of a range of authentic assessment tools that can assess, in multiple ways, both knowledge and skills and can be applied to most Life Skills activities. Following their development, these tools should be incorporated into the in-service and pre-service training programmes identified above. Through this initiative, Life Skills can again be seen to be a catalyst in the desired move towards a more transparent and diversified assessment system in the National Curriculum.

Recommendation #6

The Working Group should work with assessment experts in the MoES in the development of a set of authentic assessment tools that are appropriate for Life Skills activities at all grade levels. These tools should then be incorporated into pre-service and in-service training programmes.
7.4
Resources

A lack of classroom resources required to undertake certain activities represents another serious risk to the sustainability of Life Skills. The materials supplied by UNICEF at the beginning of a school’s involvement in the project have been very favourably received (and, perhaps, have been a key incentive in the participation of some schools). However, sustainability depends upon individual schools’ willingness and ability to reproduce necessary materials – including student handouts – on an annual basis. While it is clear that a principal’s enthusiasm for Life Skills will be a key factor in the allocation of scarce financial resources at the school level, and the possibility for community input exists, measures could be taken by the Working Group to adapt some activities so that costly materials are not required or to suggest low-cost alternatives that can be made locally. This will be particularly important for the expansion of Life Skills into poorer regions of Armenia. One other possibility that should be explored is the use of computers, either to reproduce materials at the school level or to receive new materials electronically.

Recommendation #7

The Working Group should be commissioned to explore the possibilities for adapting some Life Skills activities so that costly materials are not required or can be reproduced in low-cost ways at the school level. The use of computer technology should be considered for these purposes.
7.5
Monitoring and evaluation
A sound understanding of the impact of any educational initiative is critical to its sustainability in the long term. While the anecdotal evidence of the positive impact of Life Skills on pupils’ personal growth is overwhelming, no substantive study on the their learning achievements has been carried out. It is certainly apparent that the Life Skills project has had a similarly positive impact on the education system as a whole and is now well respected, but this may not be sufficient to defend its position in the curriculum in the future, should the educational climate change or its key supporters be replaced. A more substantive evaluation, even if conducted with a small sample of pupils and teachers, could also reveal important data that would strengthen future training programmes or the development of curriculum. Additionally, the lack of consistent monitoring poses a risk, in that the quality of Life Skills teaching could decline to a point at which it ceases to be effective, before restorative measures can be put in place. With the intended expansion of Life Skills to a much larger number of schools, this risk increases. It is important that MoES inspectors have a sound understanding of the  theory and practice of Life Skills if they are to effectively monitor the quality of Life Skills’ lessons.

Recommendation #8

The monitoring and evaluation of Life Skills should be seriously considered by UNICEF and the Working Group with a view to drawing up a three-year plan that will ensure consistent monitoring of the quality of Life Skills delivery in the classroom and to establishing a small-scale research study that will evaluate the impact of Life Skills on pupils’ learning. MoES inspectors should be involved in establishing the plan and should collaborate in the monitoring and evaluation of Life Skills.
7.6
Collaboration with other partners and projects

In addition to being successful in its own right, the Life Skills project has clearly had a positive impact on other educational initiatives which have requested the expertise of Working Group members, or have borrowed ideas from Life Skills materials. Such collaborations serve to underscore the wider significance of the project and further disseminate its ideas and methods. Where time and resources allow, it would seem beneficial for collaborations to continue, with a particular focus on the development of child-friendly schools. However, the central goal of achieving sustainability for Life Skills in the National Curriculum should not be underestimated, nor overlooked. As part of its overall monitoring role, and through discussion with the MoES, UNICEF should ensure that Working Group members can devote sufficient time to this goal.

Recommendation #9

Working Group members’ collaboration with other projects that promote child-friendly schooling should continue, as long as such activities do not jeopardize the Group’s ability to support the implementation of Life Skills in the National Curriculum. UNICEF should monitor this situation and take appropriate action, if necessary.
7.7
Future developments

As intimated above, the potential for the expansion of Life Skills into other areas of education, as well as into the High School, is enormous. The creation of a child-friendly learning environment, using participatory and interactive teaching methods, is central to other areas of need in the Armenian education system, such as the inclusion of children with special needs and raising  awareness of issues surrounding the education of ethnic minority  and other vulnerable children. Where such expansions are in harmony with UNICEF’s broader goals for education in Armenia, and subject to the caveat expressed in Recommendation #9, these would seem to provide a suitable bridge between Life Skills and future projects that UNICEF might consider supporting. This cross-fertilization of ideas into related initiatives in the Basic School is probably a more beneficial use of UNICEF’s resources than any extension of Life Skills into the higher grades.

Recommendation #10

As part of a considered strategy for the withdrawal of support for Life Skills, UNICEF should look to providing future support for other educational initiatives that would draw upon the expertise gained in the creation of child-friendly classrooms. Such initiatives would include the development of inclusive classrooms for children with special needs and addressing the issues related to the education of ethnic minority and other vulnerable children.

8.0
APPENDIX 1: Agenda for Consultant’s visit, 18-23 April, 2005
EVALUATION OF UNICEF – ASSISTED LIFE SKILLS BASED EDUCATION PROJECT IN ARMENIA

	Date
	Activity
	Contact

	18 April
	
	

	10:00
	Arrival in UNICEF and briefing by education section
	MS/SK

	11:00
	Meeting with the LS working group at National Institute of Education
	MS, LA, NT

	13:00-14:00
	Lunch
	MS

	14:00 –

16:30
	Continuation of meeting with LS WG
	MS/LA/NT

	19 April
	
	

	09:45
	Visit to LS school #120 in Yerevan, observation of a lesson, meeting with children, teacher and director
	NT

	11:00
	Meeting with the WB consultant N. Manasyan at the WB office
	NT

	12:00
	Meeting with N. Ghoukasyan, MOES Deputy minister
	

	13:00-14:00
	Lunch
	

	14:00
	Meeting with director of National Institute of Education, V. Martirosyan
	MS/NT/LA

	15:30
	Office based work, preparation for workshop
	

	20 April


	
	

	10:00 – 12:00
	Meeting with  Karine Harutunyan, WB and Karen Melkonyan/Alik Hovhannisyan at WB office
	MS/NT

	12:00
	Visit to Yerevan LS school #27, observation of a lesson, meetings with children, teacher and director


	LA/NT

	21 April
	
	

	10:00-13:00
	Visit to Ararat LS school #2, observation of a lesson, meetings with children, teacher and director
	LA/NT



	14:00
	Meeting with APEC NGO at NGO
	LA/NT

	15:00-17:30
	Workshop on Evaluation with the LS expanded working group “Challenges and Achievements”, “Evaluation Tools”
	

	22 April
	
	

	09:30-16:00
	Review and feedback on LS lessons

Review and feedback on LS handouts and manuals
	NT/LA

	16:00
	De-briefing in UNICEF
	MS

	23 April
	
	

	10:00-17:00
	Office – based work
	


APPENDIX 2: Terms of Reference

TERMS OF REFERENCE

INTERNATIONAL CONSULTANT

Evaluation of the current status and review of expansion possibilities of UNICEF supported 

Life Skills education project

April 18-24, 2005
Background

The evaluation falls under the current UNICEF Armenia country program of collaboration and

 “Education Quality and Relevance” the state program on education reforms more specifically.

The main objective set under this program is to improve quality of education and make it relevant to the needs of children and market realities. Improving quality of basic social services, including education, represents one of the UNICEF main strategies in the framework of UNDAF outcome “Improve the quality and accessibility of basic social services in accordance with MDGs and PRSP”. The objective “improving quality of education” contributes to the WB-supported education reforms, in particular, in regard to development of new standards and curriculum.  

Thus, the evaluation will focus not only on UNICEF-supported Life Skills education progress in terms of coverage, quality of lessons, impact of the subject on the system, but will also look into current developments in reform process to advise on strategies of placing the Life Skills in the national curriculum. 

The Life Skills project had been priority area under the education program for previous country program, support started from 1999 with development of the LS concept. The subject aims at providing students with necessary skills and practical knowledge on challenges of life in different domains: development of individual, social relations, society and environment . In specific, the LS project aims at filling in the knowledge gaps of traditional curriculum, promoting decision making, self-esteem, team work, tolerance, respect for differences, etc, and strengthening knowledge and application for HIV/AIDS prevention, disaster preparedness, stress management and conflict resolution.

UNICEF’s support to Life Skills education in Armenia has been extended to:

· Development of LS concept and curriculum for grades 1-7 (1999-2003)

· Development of training guide (2003)

· Development of teachers’ manuals and students’ handouts for all grades (1999-2003)

· Training of trainers and training of teachers (2 per school) on interactive teaching methodologies and LS (1999-2004)

· Provision of LS classroom supplies to 400 schools (1999-2004)

In the new country program, agreed with counterparts, UNICEF will continue expansion of number of LSBE schools and teacher training, with focus on rural, hard-to-reach and disadvantaged communities. In total 150 new schools will be covered during 2005-2009 country program.

The project had been evaluated internally and externally, in collaboration with the Ministry of Education and Science in 2001. The evaluations highlighted that a) the LS is well accepted by children, teachers and parents, b) the LS can be integrated in other subject areas, if the teaching methodologies are the same, c) there is need to develop students assessment tools and standards. Since then, the education reforms in Armenia expanded to content issues and in 2004 the new National Curriculum was endorsed by the state. It gives thematic standards, but doesn’t specify reflections in subject and grade applications.  Life Skills is included in the National Curriculum. However, experts’ views differ in terms of integrated or stand-alone models of Life Skills education.  

Scope and Focus
To conduct the evaluation UNICEF Armenia office will hire an international consultant. Through desk review of the relevant documents, interviews with key partners and donors, field visits, and analysis of 2001 report, the consultant will answer the following questions: 

(1) what is the impact of Life Skills education in Armenia from the point of view of education managers, teachers and students?

(2) what is the current level of progress of the project, what are the drawbacks and challenges?

 (3) what direction should the project take to further contribute to improved quality of primary education?

The results of the evaluation will be used for the development of recommendation regarding decision making on Life Skills elaboration in the national education system.

Key intended users are policy and decision-makers at the national and marz levels. 

Purpose of consultancy

As part of 2005-2009 program of collaboration and on-going reforms in education, the evaluation will focus on assessing the effectiveness of UNICEF- supported Life Skills education. It will also develop recommendations for strategic decisions on Life Skills replication in the national education system, should it be a stand alone subject or integrated, what grades should it be taught in, should it be a course or a subject and whether it should be in school preference agenda or state mandatory syllabus. The evaluation will consider the following aspects:

· Consider the extent to which the original objectives re: improving quality of education were met;

· Define the progress and achievements to date jointly with programme counterparts;

· Identify the constraints and define the possible solutions to overcome these;

· Analyse the lessons learned;

· Make recommendations for future actions.

Specific activities

The main tasks for the Consultant will be as follows:

(1) Review documents, studies and materials related to education reforms in the country and relevant to the UNICEF supported Life Skills education:

· Education in Armenia, 2004
· PPAs for 2000-2004
· LS teachers’ manuals and students handouts
· Monitoring reports for 2000-2004
· LS evaluation of international consultant, 2001.

· Respective chapters on the National Curriculum

· Project Appraisal Document (WB)

· MOES reports
(2) Conduct interviews with key individuals and organizations (UNICEF, Ministry of Education, National Institute of Education, WB, Marz Education Authorities, etc.) according to the agenda developed jointly with UNICEF office.

(3) Consult with the LS Working team on various issues related to the project implementation achievements and challenges, including provision of expertise opinion on LS evaluation tools.

(4) Consult YPH&D officer on Healthy Lifestyles curriculum and provide expertise opinion in regard to further elaboration of strategy

(5) Prepare the LS evaluation report. Suggested outline for the report: 

· project background, goals, objectives, targets, and planned activities; 
· purpose and objectives of the evaluation;

· key findings & conclusions;  among others the analysis would include main achievements by priority areas of intervention, constraints and lessons learned, relevance of UNICEF support in regard to the national needs and priorities; 
· recommendations on the further UNICEF Armenia support in the area of Life Skills expansion.
Main outputs

1. Evaluation report (as described above) in Word Format

Deliverables and delivery dates

Evaluation report (MS Word)




May 10, 2005

All the materials will be presented in the electronic format.

Supervision arrangements

The consultant will work under the supervision of the APO, Child Development and Education (Marine Sukhudyan).

Duration of the consultancy

It is estimated that the consultant will work over a period of April 18- 23, 2005, including the Saturday of 23rd April. Total estimated number of working days is 10, six in the country and 4 out of the country (home-based).

Qualifications/specialized knowledge/experience required

Previous experience in assessing/evaluating education related programs;

Experience in education/curriculum design and teacher training;
Report writing and analytical skills;
Familiarity with education system and reforms process in the CEE/CIS region and Armenia;
Knowledge of UNICEF context/priorities;

Performance indicators

Consultant’s performance will be evaluated against the following criteria: timeliness, responsibility, initiative, communication, and quality of the products delivered.

Unsatisfacatory performance

In case of unsatisfactory performance the contract will be terminated by notification letter sent 5 days prior to the termination date. In the mean time, UNICEF will initiate another selection in order to identify appropriate candidate.

Estimated budget

Consultant will be paid daily fee, which taking into account the level of consultant and complexity of tasks under the TOR is set at P4 level (approximately 350 USD per day).

In addition, UNICEF Armenia will cover round trip air-fare, terminal expenses, and DSA for Yerevan for the time of consultancy.

	
	Cost category
	Cost description
	Total, USD

	1
	Fee
	10 days x 350 USD
	3,500

	2
	Travel (ticket)
	Air
	1,500

	3
	Travel (DSA)
	8 nights x 130 USD
	1,040

	4
	Terminal expenses
	120 USD
	120

	TOTAL
	6,160USD


Chargeable budget code – 

Health Statement & Certificate

The Health Statement and certificate of Good Health must be received prior to signing the contract.
___________________________

M. Sukhudyan
APO, Child Development and Education
____________________________

Giovanna Barberis
Representative
APPENDIX 3:  Interview questions

A. Interviews with teachers and principals
Part I: Beliefs about Life Skills

1. To what extent has the Life Skills project met or exceeded your goals and expectations?

2. How would you explain Life Skills to others (e.g. parents)?

3. What are the most appropriate forms of assessment for Life Skills?

4. In the new National Curriculum, Life Skills could be: a) integrated across the curriculum; b) a separate subject; c) a combination of both. Which would you prefer to see, and why? What resources and support would be needed?

Part II: Success indicators

5. What are the most successful elements of Life Skills? Give examples.

6. How can you tell if a Life Skills lesson has been successful? What do you look for?

7. What has been the impact, if any, of Life Skills on your own teaching or on your attitudes to teaching?

Part III: Challenges and opportunities

8. What are the main challenges or problems in teaching Life Skills (or areas needing improvement)?

9. What have you learnt from Life Skills that you think is important for the new curriculum reforms in Armenia?

Part IV: Tools and support

10. How useful have been the following (rate on a 1 to 5 scale)?

· Training workshops

· Teachers’ manuals

· Student handouts

· Classroom supplies

B. Interviews with pupils
1. What do you like/dislike about Life Skills lessons?

2. What are some of the important things you have learnt from Life Skills?

3. What are the differences, if any, in Life Skills lessons, compared with other lessons?

4. How do you/would you explain Life Skills to your parents?

C. Interviews with decision makers
1. To what extent has the Life Skills project met or exceeded its goals/expectations?

2. What are the principal successes of the Life Skills project? What influence has it had on the education system?

3. What are the key problems or challenges for Life Skills with respect to the new curriculum reforms?

4. How important is Life Skills in the National Curriculum?

5. In the new National Curriculum, Life Skills could be: a) integrated across the curriculum; b) a separate subject; c) a combination of both. Which would you prefer to see, and why? What resources and support would be needed?

6. What lessons learnt from the Life Skills project are useful to the curriculum reforms?

7. How important has been the support of UNICEF to the introduction of Life Skills in the education system?

8. What future developments would you like to see in the Life Skills project?

9. How important is UNICEF’s support to these future developments?

10. What would be the optimum strategy for UNICEF to withdraw its support for Life Skills?
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